


GERMAN ¢ Level A2.1 Spoken Production

Prescribed Learning Outcome: Learners can describe their family, people, places, possessions, routines, and likes and dislikes in simple terms. They can give
a short, rehearsed presentation on a familiar subject. They can answer straightforward follow-up questions if they can ask for repetition and if some help with
the formulation of the reply is possible.

Can Do Statements lllustrative Examples

e produce a short series of phrases and simple | ® production of a thematic series of short sentences (e.g., Jeden Morgen stehe ich um sieben Uhr auf. Ich dusche,
sentences to describe or role play everyday ziehe mich an, und dann frithstiicke ich mit meinem Vater. Um acht Uhr fahre ich mit dem Bus zur Schule.)
experiences, events, and areas of immediate
need

e give short prepared talks or presentations on | ® production of final tasks based on the unit themes explored in class in forums, such as gallery tours, job

selected topics fairs, TV hosts/shows, videos, computer presentations supported with spoken elements live or recorded,
and shared presentations between groups and in individual presentations (e.g., Ich liebe den Sommer, weil
man sehr viel machen kann. Man kann zum Strand gehen und schwimmen. Man kann auch Frisbee spielen oder ein
Buch lesen.)

e use generally appropriate pronunciation, e spoken production provides clear meaning to the student audience and generally does not interfere with
stress, thythm, and intonation clarity of meaning
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GERMAN ¢ Level A2.1 Written Production

Prescribed Learning Outcome: Learners can write a series of simple phrases about their family, school, and other familiar interests. They can write a series
of simple phrases and sentences linked with simple connectors such as “and,” “but,” and “because.”

Can Do Statements lllustrative Examples

e write short, simple texts on familiar topics e preparation of written text such as a brochure, ad, schedule, menu, recipe, game instruction, résumé,
of personal interest or school-related topics personal letter, or short article

e write short personal letters, electronic e writing of short personal letters, electronic messages, or blogs (e.g., Ich kann am Samstagabend leider nicht
messages, or blogs zu deiner Geburtstagsfeier kommen. Ich bin krank.)

* use appropriate writing conventions within | ¢ use of informal and formal letter-writing conventions (e.g., Liebe Oma, Lieber Paul, alles Liebe, Deine
a personal letter or letter requesting Myriam, Mit freundlichem GrufS, Sehr geehrte Damen und Herren)
information

* use simple connector words to link ideas e use of simple connector words to link ideas and sentences (e.g., Diesenn Sommer fahren wir nach Disneyland,
and sentences aber wir haben ein grofies Problem. Es gibt im Moment kein Hotelzimmer.)

e complete a questionnaire/survey on e answering of questionnaire and/or survey questions in paper and/or electronic form that are based on
a topic of interest topics of interest (e.g., films, types of music, sports, health, career choice, trivia games)
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GERMAN ¢ Overview: Level A2.2

Waystage (Communication in basic social situation)

Level A2.2 Context

At this point in their studies, students are
able to interact with growing confidence in
familiar situations and apply their growing
range of language-learning strategies more
consistently. They are able to take more risks
while engaging in spontaneous interactions
using internalized vocabulary and structures.
Teacher and peer support are important
when students are communicating their ideas
and rephrasing their thoughts to compensate
for unknown expressions. Developing
descriptive abilities include linking and
sequencing of narrative texts.

Students are familiar with a wide range of
strategies that enable them to select and
retrieve information from a variety of
sources, including print, radio, TV, Internet,
and presenters. The forms and skills students
use to apply and convey information for
particular purposes and audiences are
increasingly important.

Students respond to a variety of creative
works by means of oral interactions, journal
entries, résumés, and short written texts.

Students explore and experience the German
culture in countries other than Canada by
learning about their history, through
exposure to culturally appropriate language
and behaviours, and by an introduction to
the various art forms and to simplifed or
adapted literary texts.

Culture and the Curriculum

Every language and its culture are intertwined. Language use
requires an understanding of the cultural context in which
the communication takes place. Students at this language
level are interested in exploring various cultural aspects of
the German world as they examine the role of cultural
practices and traditional language patterns. As students talk
and write about their developing knowledge, they show
increasing awareness about cultural comparisons.

Possible Level A2.2 Cultural Topics

e Contributions of prominent German-speaking people

e Significant landmarks in German-speaking countries

¢ Shopping in German-speaking countries

e Travel in German-speaking countries

e Appropriate language, expressions, and behaviours
to suit cultural context

e Popular culture in German-speaking countries

¢ Visual arts, music, dance, and simplified authentic texts
from Germanic countries

Possible Idiomatic Usage

e Falsche Freunde (false friends) (e.g., In German, das Gifi=the
poison; in English, the gift=das Geschenk)

e Emphatic expressions (e.g., Ach was! Das gibt's nicht! Doch!
Also so was! So ein Pech!)

Level A2.2 Language-learning
Strategies

Language-learning strategies support
communication in the multiple skills of
language learning. Students are encouraged

to develop a repertoire of cumulative strategies
to support their learning.

¢ Transfer and adapt known structures to
convey meaning in new contexts

e Take risks with language to extend language
boundaries

¢ Use a variety of reference material,
including dictionaries, for comprehension
and production

¢ Set personal goals in language skills and
monitor their progress

¢ Use internalized expressions to support
authenticity in spontaneous oral
conversations
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GERMAN ¢ Level A2.2 Listening Comprehension

Prescribed Learning Outcome: Learners can understand enough to be able to meet their needs and interests, provided speech is clearly and
slowly articulated.

Can Do Statements lllustrative Examples

¢ understand various forms of interactions, e understanding of
including responsibilities/ obligations, — forms of obligation and responsibility (e.g., Heute Abend darf ich nicht ausgehen. Ich muss zu Hause
offers, acceptances, and refusal of bleiben und fiir meine Mathepriifung lernen.)
invitations — offers, acceptances, and refusal of invitations (e.g., Mochtest du heute Abend mit uns zum Hockeyspiel

gehen? Ja gern, aber leider habe ich morgen eine Priifung.)
— requests, suggestions, and ideas (e.g., Am Wochenende soll es sonnig und warm werden. Wollen wir
Camping gehen? Gute Idee!)

e understand the main idea and supporting e understanding of the main idea and supporting details in connected oral text, such as narratives or
details in simple descriptions in connected presentations using familiar language (e.g., Als ich zehn Jahre alt war, ist meine Familie nach Osoyoos gefahren.
oral texts Wir haben dort gezeltet. In der Nacht haben wir etwas Lautes gehort. Wir hatten Angst, dass es ein Biir war!)

e understand the main point of unfamiliar e understanding of the main point in unfamiliar texts supported by visuals (e.g., TV or Internet news, daily
texts, based on familiar themes weather reports, newspaper/magazine articles, speaker presentations on familiar themes such as

childhood, sports, the arts)

¢ understand short, clear, relevant messages e demonstration of understanding by completing or following directions or instructions (e.g., Alle Schiiler
and announcements miissen dieses Formular ausfiillen. Gehen Sie geradeaus bis Sie an die zweite Ampel kommen.)
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GERMAN ¢ Level A2.2 Reading Comprehension

Prescribed Learning Outcome: Learners can understand short, simple texts on familiar matters of a concrete type which consist of high-frequency
everyday language.

Can Do Statements lllustrative Examples

e understand the main idea and supporting e understanding of the main idea and supporting details of age-appropriate, short, adapted authentic texts
details of age-appropriate, short, of relevance to the learner (e.g., fiction and non-fiction short stories, poetry, magazine articles, personal
linguistically adapted authentic texts letters, electronic messages, blogs, signs, ads, schedules, songs)

e understand simple instructions, procedures, | ® understanding of simple instructions or procedures such as using a bank machine or buying train or
or steps to perform a task transit tickets from a machine (e.g, Mit einer Bankkarte konnen Sie an allen Bankautomaten Geld abheben.
Geben Sie einfach Ihre Bankkarte ein und dann Ihre Geheimzahl.)
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GERMAN ¢ Level A2.2 Spoken Interaction

Prescribed Learning Outcome: Learners can interact with reasonable ease in structured situations, provided there is assistance if necessary. Learners can ask
and answer questions and exchange information on topics that are familiar in predictable, everyday situations.

Can Do Statements lllustrative Examples

e offer, accept, and decline invitations, using * use of appropriate social conventions of politeness in offering, accepting, and declining invitations (e.g.,
appropriate social conventions of politeness Mochtest du heute Abend ins Theater gehen? Danke fiir die Einladung, aber ich muss leider studieren.)

* ask for and respond to requests, suggestions, | ® expression of and response to requests, suggestions, and ideas (e.g., Entschuldigung, konnen Sie mir bitte
and ideas sagen wo die Bushaltestelle ist? Es tut mir leid, aber ich bin hier fremd.)

e communicate about obligations and * expression of obligations and responsibilties (e.g., Ich muss zum Supermarkt gehen, um Lebensmittel fiir unser
responsibilities Grillfest zu kaufen.)

e give and seek permission e giving and seeking of permission (e.g., Mutti, darf ich das Auto heute Abend benutzen? Ja, aber du musst vor

elf Uhr wieder zu Hause sein.)

¢ exchange information, opinions and simple e exchange of information, opinions, and simple comparisons (e.g., Was kostet der Mantel? Er ist ziemlich

comparisons teuer. Dieser rote Mantel ist billiger, aber nicht so modisch.)
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GERMAN ¢ Level A2.2 Spoken Production

Prescribed Learning Outcome: Learners can give a short, rehearsed presentation on a topic pertinent to their everyday life, and briefly give reasons and
explanations for opinions, plans, and actions. Students can cope with a limited number of straightforward follow-up questions.

Can Do Statements lllustrative Examples

e connect a series of simple sentences e description of everyday situations, experiences, or events (e.g., Letztes Jahr bin ich mit meiner Familie nach
to tell a story, describe everyday situations, Europa gereist. Ich habe meine Grofieltern in Schweden besucht. Es war mein erster Besuch in Europa. Die Reise
experiences, or events, and answer war fantastisch, weil ich viele interessante Leute getroffen habe.)
straightforward follow-up questions

e present dialogues on familiar topics and e presentation of simple dialogues or plays (e.g., short monologue, skit)
situations

e describe plans and arrangements, explaining | ® description of plans and arrangements (e.g., Nach dem Abitur werde ich ins Ausland gehen. Ich will in

reasons where applicable Deutschland studieren und mein Deutsch verbessern.)
® present age-appropriate cultural topics of e presentation of information on relevant cultural topics (e.g., Ich liebe Autos und interessiere mich sehr fiir
personal relevance deutsche Autos.)
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GERMAN ¢ Level A2.2 Written Production

Prescribed Learning Outcome: Learners can write very short, basic descriptions of events, past activities, and personal experiences, using simple connected
text. They can write short, simple imaginary biographies and simple poems about people.

Can Do Statements lllustrative Examples

e write short, connected text on familiar e writing of short, connected text on topics of interest (e.g., Letztes Wochenende bin ich mit meinem besten
school-related topics and other topics of Freund und seinem Vater segeln gegangen. Das Wetter war kalt und windig. Wir haben Spaghetti gekocht,
personal interest Scrabble gespielt und viel geangelt.)

e write a short personal letter, electronic e description of daily life, expression of thanks or an excuse, brief description of past events or personal
message, or blog, using appropriate register experiences, plans for the future, such as selecting correct use of du or Sie as well as appropriate
and sociocultural writing conventions salutations and closings (e.g., Lieber Daniel, ich hab’ deine Email bekommen. Es freut mich sehr, dass du diesen

Sommer nach Kanada kommst. Bitte schick mir deinen Flugplan. Bis bald! Suzie.)

e write simple sentences using common  use of appropriate connecting words to indicate chronological order (e.g., Zuerst musste ich meine
connecting words to indicate the Mathepriifung schreiben. Dann hatte ich Rugbytraining. Danach habe ich meine Freunde im Einkaufszentrum
chronological order of events getroffen und zuletzt bin ich nach Hause gegangen und habe meine Hausaufgaben gemacht.)

e write notes based on a discussion, e written summary of what was presented, discussed, or read (e.g., Dieser Artikel handelt sich um Sport in
presentation, or reading of a text Deutschland. In Deutschland treibt die Jugend viele verschiedene Sportarten.)
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GERMAN ¢ Overview: Level B1.1

Threshold (Communicating in Everyday Life)

Level B1.1 Context

At this point in their studies, students are able
to interact with growing confidence in familiar
situations and apply their growing range of
language-learning strategies more consistently.
They are more able to take risks while
engaging in spontaneous interactions, using an
ever-expanding range of internalized
vocabulary and structures. Descriptive abilities
include linking and sequencing of narrative.
Self and peer assessment are important ways
of supporting students as they acquire and
practise useful vocabulary, structures, and
interactions.

Students use their oral and written skills to
convey information for particular purposes
and audiences. They also begin to show
greater sophistication in their responses to
a variety of situations.

At this level, the complexity of students’ ideas
may exceed their ability to express them in
German, particularly when making cultural
observations and comparisons about German
culture in countries other than Canada.
Teacher and peer support are important as
students take risks to express their thoughts
and ideas.

Culture and the Curriculum

Every language and its culture are intertwined.
Language use requires an understanding of the cultural
context in which the communication takes place.
Students at this language level continue to be interested
in exploring the German presence, both historical and
current, in various German-speaking regions, including
Canada and the world. As their understanding of
German cultures begins to deepen, so does their ability
to make observations about their own cultural roots.

Possible Level B1.1 Cultural Topics

¢ The German language in Germany, Austria,
and Switzerland

e Family life in German-speaking countries

e Well-known historical figures in German-speaking
countries

¢ Living in a German-speaking country

¢ Education opportunities in German-speaking
countries

e German idioms (e.g., Mir fiel ein Stein vom Herzen.
Es war Liebe auf den ersten Blick.)

e Visual arts, music, dance, and adapted authentic
texts from German-speaking countries

Possible Idiomatic Usage

¢ German colour symbolism and expressions
(e.g., braun werden= to get a tan, griine Welle =
synchronized green traffic lights, rot sehen=to see red/
get angry, schwarz fahren=to ride transit without a

valid ticket, schwarz arbeiten=to work illegally / without

a visa/work permit)

¢ Expressions with the word fallen (e.g., Was fillt dir denn
ein?; Warum ist das mir nicht aufgefallen?)

* Verbs kennen and wissen

Level B1.1 Language-learning Strategies
Language-learning strategies support
communication in the multiple skills of language
learning. Students are encouraged to develop a
repertoire of cumulative strategies to support
their learning.

¢ Rephrase in German to compensate for
unknown expressions

e Make personal notes to use as a reference for
oral and written productions

e Actively review common, useful expressions
and patterns to refine communication

¢ Self-monitor and correct recurring or significant
errors in communication

e Use a variety of expressions to refute
arguments and to show emotional engagement
in conversations or discussion
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GERMAN ¢ Level B1.1 Listening Comprehension

Prescribed Learning Outcome: Learners can understand the main points of clear standard speech on familiar matters they regularly encounter (e.g., in
school, leisure, travel), including short narratives.

Can Do Statements lllustrative Examples

e understand the main points and key details | ® understanding of the main points and key details of short discussions of present and past events, habits,
of short discussions or descriptions of and routines (e.g., Als ich jung war, habe ich jeden Sommer bei meinen GrofSeltern verbracht. Ich bin jeden Tag
present and past activities and events, schwimmen und wandern gegangen. Eines Tages habe ich einen Freund getroffen, den ich seit dem Kindergarten
and routines nicht mehr gesehen hatte.)

e understand the main points of short e understanding of the main points of short discussions of feelings (e.g., Hast du gehort, dass jemand Johanns
discussions or descriptions of present and Fahrrad geklaut hat? Ja, so ein Pech! Er hat sehr viel Geld fiir das Fahrrad ausgegeben.)
past states, feelings, and opinions

e understand description, comparison, and e understanding of comparison and contrasting of people and things (e.g., Es scheint mir, dass diese
contrasting of people and things Mannschaft die beste in der Bundesliga ist. Der Mann da ist am grossten. Mein Opa fihrt schneller als mein Vater.)

¢ understand the main points of clearly e understanding of most of what is said by native speakers, with modification if required, on familiar topics
articulated speech of native speakers on such as school, home, family, leisure, sports, and the arts (e.g., Der neue Film, der im Moment im Kino liuft,
familiar topics, with modification if ist wirklich toll. Er ist ein Krimi und hat viele Spezialeffekte. Die Geschichte ist auch sehr spannend und
required interessant.)

e understand the main points and common e understanding of the main points and common idiomatic expressions of selected German-language media
idiomatic expressions of selected German- (e.g., films, TV programs, radio) or live presentations dealing with topics such as weather, time, sports,
language media or live presentations school-related topics, or events of interest, where delivery is slow and clear (e.g., Hier ist der Wetterbericht
dealing with topics or events of interest fiir die néiichsten drei Tage. Morgen gibt es Regen und Gewitter. Dienstag ist es bewolkt und am Mittwoch kommt die

Sonne raus.)

e understand simple technical information for | ¢ understanding of information required to follow everyday and/or emergency procedures (e.g., Bitte
everyday equipment schnallen Sie sich an! Im Notfall nehmen Sie die Treppe.)
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GERMAN ¢ Level B1.1 Reading Comprehension

Prescribed Learning Outcome: Learners can understand relevant information in everyday material such as letters, brochures, and short official documents.
They can recognize significant points in straightforward newspaper articles on familiar subjects and can identify the main conclusion in clearly signalled
argumentative texts.

Can Do Statements lllustrative Examples

e find and understand relevant information in | ® reading of age-appropriate, linguistically accessible authentic short fiction, poetry, and plays
linguistically adapted authentic fiction texts

¢ understand pertinant information in e understanding of pertinent and relevant information and details in non-fiction texts (e.g., personal letter,
unfamiliar non-fiction texts in a known area electronic message, simple business letter, CV, brochure, biography website, blog, newspaper article,
of interest authentic document)

e recognize the structure of an argument in a e recognition of how the introduction, development, and conclusion of an argument aid in understanding
text and identify its conclusion important points or details (e.g., an article on recycling in Germany)
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GERMAN ¢ Level B1.1 Spoken Interaction

Prescribed Learning Outcome: Learners can exploit a wide range of simple language to deal with most situations likely to arise when travelling. They can
enter unprepared into conversations and exchange information and opinions on familiar topics pertinent to everyday life.

Can Do Statements

lllustrative Examples

¢ exchange information about activities,
feelings, opinions, and points of view, in
past, present, and future, giving reasons,
reactions, and/or expressions of empathy

e exchange of information

— about activities (e.g., Was hast du gestern Abend gemacht? Ich war so miide, dass ich schon um 20 Uhr
eingeschlafen bin, und ich bin erst um 9 Uhr heute Morgen aufgewacht.)

— about feelings (e.g., Warum ist Friedrich so wiitend? Ach, hast du nicht gehort? Er hat sein neues Handy
verloren.)

— express empathy to deepen conversation (e.g., Das ist wirklich schade. Wie kann ich dir helfen? Das ist ja
Spitze. Du wirst mit deiner Entscheidung zufrieden sein.)

— about opinions and point of view (e.g., Wie hast du den Film gefunden? Meiner Meinung nach war er
schrecklich. Er war viel zu langweilig.)

e describe, compare, and contrast people,
places, and things, with supporting details

* description, comparison, and contrasting of information with supporting details (e.g., In manchen
deutschen Stidten fahren mehr Leute mit dem Rad als mit dem Auto in die Arbeit. Ein Grund dafiir ist der hohe
Benzinpreis.)

¢ initiate and sustain spontaneous unprepared
conversation on topics of personal interest or
pertinent to everyday life

e initiation and sustaining of conversation on familiar topics (e.g., Hast du ein Kleid fiir Sabines Hochzeit
gekauft? Ja, und du? Nein, noch nicht. Das macht mir Sorgen. Willst du morgen mit mir einkaufen gehen?)

¢ reflect on and respond to selected authentic
media and live presentations related to
familiar topics and events of interest

e reflection on and response to linguistically accessible media or presentations (e.g., German-language film,
television, video, radio, music, literature, newspapers, magazines, blogs, visual arts)

e deal with basic situations likely to arise
when using public transport

e requesting of travel assistance when using public transportation (e.g., Entschuldigung, wann fihrt die
niichste U-Bahn zum Flughafen, bitte? Wieviel kostet es mit dem Taxi zum Flughafen zu fahren?)
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GERMAN ¢ Level B1.1 Spoken Production

Prescribed Learning Outcome: Learners can give straightforward presentations on a variety of familiar subjects, such as the plot of a book and real or
imagined events, and are able to narrate a story. They can take follow-up questions, but may have to ask for repetition if the questioner’s speech is rapid.

Can Do Statements lllustrative Examples

e connect sentences to describe to an audience | ® use of linking words to support descriptions and presentations (e.g., Letztes Jahr war ich mit meiner Familie
past and present experiences and events and in Osterreich. Zuerst haben wir drei Tage in Salzburg verbracht. Dann sind wir mit dem Zug nach Wien gefahren.
respond spontaneously to follow-up Zuletzt haben wir eine Woche in den Alpen verbracht.)
questions

e narrate or retell the basic plot of a movie or e summarization of the plot of a movie or book (e.g., Es war einmal ein kleiner Junge, der mit seinem Grofvater
novel or summarize the content of an article im Schwarzwald wohnte. Eines Tages ging der Junge im Wald spazieren und traf eine schone Prinzessin...)
or non-fiction work and describe their
reactions

e give reasons and explanations for opinions, * explaining of reasons for opinions, plans, and actions (e.g., Heute hiren wir ein Lied und lernen den Liedtext
plans, and actions von . Ich mag das Lied, weil es von handelt.)
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GERMAN ¢ Level B1.1 Written Production

Prescribed Learning Outcome: Learners can write accounts or personal letters of experiences, describing feelings and reactions in simple connected text.
They can narrate a story.

Can Do Statements lllustrative Examples

e write connected text on familiar topics of e writing of connected text on personal or school-related topics (e.g., Die elfte Klasse war das beste Schuljahr
personal or school-related interest meines Lebens. Eine Austauschschiilerin aus der Schweiz ist zu uns gekommen. Heidi ist meine beste Freundin

geworden. Wir haben viel zusammen gemacht. Vielleicht besuche ich ihre Familie néichstes Jahr in Ziirich.)

* write personal letters, emails, or blogs * retelling of a series of events, sharing of thoughts or description of feelings and opinions using language
describing experiences, feelings, reactions, strategies that help sentences to flow (e.g., Liebe Oma, Es ist schon lange her, seitdem ich dich besucht habe. Es
hopes, dreams, or impressions in simple tut mir leid, dass du so krank warst. Geht es dir jetzt besser? Ich vermisse dich sehr. Ich war in der Schule sehr
connected text beschiiftigt. Dieses Wochenende werde ich zu dir kommen, und hoffentlich konnen wir im Park spazieren gehen.

e give reasons and supporting explanations e provision of reasons and supporting explanations for opinions and plans (e.g., Nach dem Abitur habe ich
for opinions and plans vor ein Jahr in Afrika zu verbringen. Dort werde ich als Freiwillige in einer kleinen Dorfschule arbeiten. Ich will

etwas Gutes fiir die Dritte Welt tun.)
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GERMAN ¢ Overview: Level B1.2

Threshold (Communicating in Everyday Life)

Level B1.2 Context

At this level, students are expected to engage in
increasingly complex and spontaneous oral
interactions in which they demonstrate their
facility with German and the strategies they
have developed to initiate, sustain, and extend
communication.

As students read, they are able to locate
information with confidence, skim for relevant
facts, and use German-language resources from
their community and elsewhere, for example, via
the Internet, correspondence, and other electronic
media.

As students develop increasing facility with oral
and written language, they are able to experience
and respond to both contemporary and traditional
works in a variety of genres.

At this level cultural understanding emphasizes
not only cultural knowledge, but awareness and
sensitivity. This is demonstrated as students notice
elements of culture in the materials they read or
view, their use of language appropriate to cultural
contexts, their use of formal language conventions,
and their knowledge of key aspects of a variety of
cultures and their customs.

Culture and the Curriculum

Every language and its culture are intertwined.
Language use requires an understanding of the
cultural context in which the communication takes
place. Students at this language level are interested
in discussing contemporary issues in the German
world, exploring how people are influenced by
cultural experiences, and adapting language,
expressions, and behaviours to suit cultural
context.

Possible Level B1.2 Cultural Topics

¢ The German language in Switzerland

* Youth: legal rights and responsibilities in
German-speaking countries

¢ Contemporary social and global issues in
German-speaking countries (e.g., environmental
issues)

* Role of literature in German-speaking countries

* German proverbs (e.g., Es ist nicht alles Gold was
glanzt. Zu viele Koche verderben den Brei.)

e Visual arts, music, dance, architecture, and
linguistically appropriate authentic texts from
German-speaking countries

Possible Idiomatic Usage

e Use of less familiar idiomatic usage (e.g.,
expressions with lassen: Ich lasse mir die Haare
schneiden. Lass uns gehen!)

e Use of subjunctive tense (e.g., Hittest du Lust,
mit uns ins Kino zu gehen?, Wenn das Wetter schon
wire, wiirde ich Tennis spielen.)

Level B1.2 Language-learning Strategies
Language-learning strategies support
communication in the multiple skills of language
learning. Students are encouraged to develop a
repertoire of cumulative strategies to support
their learning.

¢ Negotiate meaning by using questions in
German and other techniques for clarification

¢ Summarize information in oral, graphic, and
written form

e Use dictionaries and other reference materials
for clarity of comprehension and expression

® Seek out and create practice opportunities in and
outside the classroom

e Use a variety of expressions to analyse and
compare and to express empathy in
conversational situations
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GERMAN ¢ Level B1.2 Listening Comprehension

Prescribed Learning Outcome: Learners can understand straightforward factual information about common everyday topics, identifying both general
messages and specific details, providing speech is clearly articulated in a generally familiar accent.

Can Do Statements

lllustrative Examples

understand and follow a sequence of
events, experiences, detailed instructions
and procedures

e understanding and following of a sequence of events, experiences, and procedures (e.g., Bevor Sie die
Priifung beginnen, horen Sie die folgenden Anweisungen an. Setzen Sie die Kopfhorer auf und iiberpriifen Sie die
Lautstirke. Horen Sie das Beispiel und beantworten Sie dann Fragen 1 bis 20.)

understand descriptions of problems and
their solutions

e understanding of problems and solutions (e.g., Ich habe Kopfschmerzen und Magenschmerzen. Was konnen Sie
mir dafiir empfehlen?)

understand information about future plans,
hopes, wishes, advice, and intentions

e understanding of future plans, hopes, wishes, advice, and intentions (e.g., Ich habe vor.... Wenn ich achtzehn
Jahre alt bin, werde ich nach Afrika reisen, um in einem Kinderheim zu arbeiten.)

understand communication expressing
approval, disapproval, agreement, and
disagreement

e understanding of approval, disapproval, agreement, and disagreement, with attention to supporting
details (e.g., Meine Schwester michte fiir ein Jahr nach Thailand gehen. Ich bin dafiir, aber unsere Mutter ist damit
nicht einverstanden.)

understand less familiar idiomatic
expressions

e understanding of less familiar idiomatic expressions used by native speakers on television, radio, and the
Internet (e.g., Er hat sich die Haare schneiden lassen. Er/sie hat nicht alle Tassen im Schrank. Du hast einen Vogel!)

understand a large part of many TV
programs and the main points of radio
news bulletins and simpler recorded
material on topics of personal interest

e understanding of information of various TV and radio programs and other recorded sources when
delivered slowly and clearly

follow clearly delivered dialogue supported
by visuals and action in movies or TV
programs

e understanding of films where speech is clearly delivered or with German subtitle support

generally follow the main points of
extended discussions of native speakers

¢ understanding of main points in extended discussions by native speakers whose speech is clearly
articulated in standard dialect with modified speech if required
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GERMAN ¢ Level B1.2 Reading Comprehension

Prescribed Learning Outcome: Learners can scan longer texts to locate desired information and gather information from different parts of a text or from
different sources to complete a specific task. Learners can recognize the line of argument in the treatment of the issue presented, though not necessarily its
detail.

Can Do Statements lllustrative Examples

¢ Jlocate and understand relevant information | ® understanding of relevant information in everyday material, such as brochures, short official documents
from texts related to field of interest such as application forms and informational letters

e understand main idea and specific details in | ® understanding of main idea and specific details in texts including short fiction, poetry, and plays
texts containing unfamiliar language

¢ understand non-fiction written descriptions | ® understanding of purpose and message of texts, such as a letter to the editor or blog, a simple business

of events, feelings, opinions, advice, plans, letter, advice column, film review, sports report, interview, news on a website, correspondence with a
and intentions pen-pal

e recognize the structure of an argument and e identification of the main points, ideas and conclusions in argumentative / persuasive texts dealing with
its conclusion within a text topics of interest and relevance (e.g., expository essays, letters to the editor, critiques, blogs)

¢ understand clearly written, straightforward e understanding of instructions (e.g., Driicken Sie bitte die Nummer Eins. Wir bitten um Ihre Geduld. Einen
instructions for a piece of equipment Moment und dann verbinden wir Sie.)
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GERMAN ¢ Level B1.2 Spoken Interaction

topics, such as films, books, and music.

Prescribed Learning Outcome: Learners can communicate with some confidence on familiar routine and non-routine matters related to their interests and
goals. They can exchange, check, and confirm information and explain why something is a problem. Learners can express thoughts on more abstract, cultural

Can Do Statements

lllustrative Examples

e describe and respond to a sequence of
events, experiences, and procedures

e giving and following of instructions (e.g., Du bist gemein! Geh in dein Zimmer und mach die Tiir zu! Gib mir
dein Handy!)

e exchange information about future plans,
hopes, wishes, advice, and intentions, stating
reasons or opinions where appropriate

e exchange of information about future plans and intentions (e.g., Ich habe Lust heute Abend ins Kino zu
gehen.)

¢ exchange information expressing approval,
disapproval, agreement, and disagreement
where appropriate

e exchange of information expressing agreement or disagreement (e.g., Du hast Recht! Es ist heute viel zu kalt
um schwimmen zu gehen.)

¢ use linguistic structures that reflect German
idiom

e use of German linguistic structures (e.g., Ich muss sofort essen! Ich habe einen Birenhunger.)

e give opinions on a variety of topics, adding
details and responding to comments or
questions when required

e state opinions and respond to topics such as literature, art, music, current events, and other areas of
interest and relevance

e ask for and follow detailed directions

e seek additional details when required (e.g., Entschuldigung, aber ich kenne mich hier nicht aus. Wo ist das
bekannte italienische Restaurant ? Ach so, links an der zweiten Strafie, nicht rechts! Ich danke Ihnen.)

¢ deal with transactions likely to arise when
travelling and cope with less routine travel
situations, including complaints or problems

e dealing with a variety of transactions and service people (e.g., Entschuldigung, aber meine Suppe ist eiskalt
und Sie haben mir meine Cola noch nicht gebracht. Unser Hotelzimmer ist viel zu klein fiir vier Personen und wir
wollten auch einen Balkon.)
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GERMAN ¢ Level B1.2 Spoken Production

Prescribed Learning Outcome: Learners can sustain a straightforward description with reasonable fluency about a subject of interest, presenting it as a
linear sequence of points. They can deliver short, rehearsed announcements pertinent to everyday situations.

Can Do Statements lllustrative Examples

* connect sentences to present reasons, e connecting of sentences to support points of view ( e.g., Viele Kanadier leben heutzutage sehr ungesund. Zum
advantages and disadvantages, and Beispiel essen sie oft Fastfood. Die Eltern arbeiten und haben wenig Zeit zu kochen. Kinder sitzen lange am
information to support opinions, points of Computer oder vorm Fernseher. Sie gehen selten zu Fuf§ zur Schule.)
view, plans and actions in a presentation or
debate

¢ deliver an announcement on most topics * introduction of a guest speaker/make an announcement (e.g., Meine Damen und Herren, es freut mich sehr
with a degree of clarity, ease and spontaneity Ihnen Herrn/Frau vorzustellen. Herr/Frau ist einfeine aus der Schweiz.)

e narrate or retell the plot of a book or movie, | ® narration of a plot (e.g., Die Geschichte ‘Rumpelstilzchen’ handelt sich um eine Frau, die Stroh zu Gold spinnen
stating reactions and detailed reasons soll. Da sie das nicht kann, hilft ihr ein kleiner Zwerg.)

¢ describe hopes and ambitions e description of hopes and ambitions (e.g., In der Zukunft michte ich als Krankenschwester arbeiten, aber zuerst

muss ich mein Abitur machen.)
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GERMAN ¢ Level B1.2 Written Production

Prescribed Learning Outcome: Learners can write straightforward, connected texts on a range of familiar subjects within their area of interest, by linking
together a series of discrete elements into a linear sequence.

Can Do Statements lllustrative Examples

e write clear, detailed compositions on a wide | ¢ writing of compositions on a range of topics, using words and expressions that are appropriate for both
range of subjects the purpose and the audience

* write a description of an event or recent trip | ® writing of detailed description of events (e.g., Als ich klein war, habe ich einen Monat bei meinen Grofeltern
with detailed descriptions in Frankreich verbracht. Das war der beste Sommer in meinem Leben. Jeden Tag bin ich stundenlang gewandert,
geschwommen und habe auch viele neue Freunde kennengelernt.)

* write personal or simple formal letters, e writing of letters for a variety of purposes, including
emails, or blogs giving news, notification, — personal (recounting events, detailed descriptions, feelings, incidents, accidents, natural phenomena)
expressing opinions or requesting (e.g., Mein Urlaub in Mexico war wunderschon. Obwohl es ein bisschen kiihl war, habe ich Spaf3 gehabt. Das
information Wasser dort ist herrlich und man kann sogar im Regen schnorcheln gehen. Leider habe ich keine Zeit gehabt,

die Ruinen zu besuchen.)
— simple formal letters (requesting information, giving notification or advice, expressing an opinion)
(e.g., Sehr geehrte Damen und Herren, Es tut mir leid, dass ich meine Hotelreservierung fiir den 24. Mirz

annulieren muss. Ich danke Ihnen im Voraus. Mit bestem Dank J)
e express thoughts on an abstract or cultural e expression of ideas and opinions with supporting evidence and detail (e.g., Wie kommt es, dass die
topic, offering different ideas or solutions to Deutschen alle so gut Englisch sprechen konnen? Ihr Schulsystem ist sehr gut entwickelt und sie lernen schon
a problem ab dem ersten Schuljahr Englisch.)

¢ synthesize information and arguments from | ¢ synthesis of information and arguments (e.g., Meiner Meinung nach ist es besser fiir die Umwelt, wenn man
a variety of sources weniger mit dem Auto oder Bus fahrt und ofter zu Fufd geht.)
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JAPANESE ¢ Cultural Connections

parts of the world.

The following suggested cultural aspects provide minimal cultural content. They have been selected with the Prescribed Learning Outcomes in mind for
Levels Al and A2 and to enable teachers to weave the study of culture and language seamlessly together. These cultural connections can also be dealt with
in a more in-depth manner at various levels. Teachers are encouraged to select suggested cultural connections from other levels according to the interests of
the students and to add additional current and relevant cultural information not only about Japan, but about the Japanese presence in Canada and other

Level A1.1

<

H>

Level A1.2

<+

Level A2.1

>

Level A2.2

¢ Japanese presence in BC, past
and present

* Japanese presence in Canada
e School life in Japan

e Japanese language usage in
Canada

¢ Formal and informal forms of
address and appropriate body
language in social situations

® Japanese songs

e Family relationships in Japan
e Traditional Japanese clothing
* Map of Japan

e Weather in Japan

¢ Transportation system

Benefits of knowing more than
one language

Japanese in students’ daily lives
Sports and leisure in Japan
Japanese daily meals

Japanese writing system/
calligraphy

Japanese pop music
Japanese celebrations and customs

Japanese housing and compact
culture

Japanese food and restaurants
Japanese holidays and celebrations
Family life in Japan

Activities and interests of young
people in Japan

Appropriate language, expressions,
and behaviours to suit cultural
context

Japanese visual arts, music, dance,
and simplified texts

Traditional clothing /
contemporary fashion in Japan

Contributions of prominent
Japanese people

Significant landmarks in Japan
Shopping in Japan
Travel in Japan

Appropriate language, expressions,
and behaviours to suit cultural
context

Popular culture in Japan

Japanese visual arts, music, dance,
architecture, and simplified,
authentic texts

Contemporary social issues
in Japan

Recycling and environmental
issues in Japan
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JAPANESE + Language-learning Strategies

Students are encouraged to develop and apply a repertoire of cumulative language-learning strategies to support communication in Japanese.

Level A1.1 ¢ LevelA1.2 o Level A 2.1 L4 Level A 2.2 o Level B 1.1 P LevelB1.2
Recognize cognates ¢ Use prior knowledge | ¢ Recognize and use e Transfer and adapt * Rephrase in Japanese | ® Negotiate meaning
Use visual aids, of a topic to predict common patterns known structures to to compensate for by using questions
actions, lists, and meaning e Adjust the message in convey meaning in unknown expressions in Japanese and

graphic organizers
Use visual and
context clues to guess
meaning

Use repetition, alone
or with others, to
practise and reinforce
new language
Record ideas or
expressions with
visual images and
symbols

Derive meaning by
listening attentively
and participating
fully in activities
Use formulaic
phrases, including
greetings and
expressions of
politeness

Actively seek help
by asking for
clarification and
repetition

Connect new topics
to personal
experience

Develop word bank
of useful expressions
to aid in more
spontaneous
communication

Recognize known
Japanese words and
cognates in new
contexts

Ask for specific
words in Japanese,

if necessary, while
continuing
communication
Listen to and practise
pronunciation of the
written word

Group new items into
categories that are
personally
meaningful
Self-evaluate progress
by comparison with
earlier performance
or against personal
goals

Continue to develop
word bank of useful
expressions to aid in
more spontaneous
communication

order to use known
expressions and
vocabulary

Use word webbing
charts, tables, and
other graphic
organizers to support
oral and written
expression

Listen, view, or read
selectively to focus
on key information
Tolerate ambiguity of
meaning when unable
to understand fully
Use a variety of
writing processes to
convey personal
meaning

Plan ahead for
communicative
activities by
anticipating language
and resource needs
Reflect on learning by
recording personal
goals, successful
strategies, and new
vocabulary and
phrases

Continue to develop
word bank of useful
expressions to aid in
more spontaneous
communication

new contexts

Take risks with the
language to extend
language boundaries
Use a variety of
reference material,
including
dictionaries, for
comprehension and
production

Set personal goals in
language skills and
monitor their
progress

Use internalized
expressions to
support authenticity
in spontaneous oral
conversations

Make personal notes
to use as a reference
for oral and written
productions
Actively review
common, useful
expressions and
patterns to refine
communication
Self-monitor and
correct recurring or
significant errors in
communication

Use a variety of
expressions to refute
arguments and to
show emotional
engagement in
conversations or
discussion

other techniques
for clarification
Summarize
information in oral,
graphic, and written
form

Use dictionaries and
other reference
materials for clarity
of comprehension
and expression
Seek out and

create practice
opportunities in
and outside the
classroom

Use a variety of
expressions to
analyse and
compare and to
express empathy in
conversational
situations
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JAPANESE ¢ Overview: Level A1.1

Breakthrough (Basic communication in the most familiar situations)

Level A1.1 Context

For some students, this may be their first
exposure to an additional language. For
others, it may be their second or third
exposure to a new language. Students have
the opportunity to hear, repeat, and respond
using drawings and other visual aids as well
as non-verbal gestures to assist in
communication.

Students identify strategies used in their
study of English Language Arts and learn to
transfer these strategies to help them in their
learning and understanding of Japanese. At
this level, writing consists of information
produced in words and simple sentences
that may be supported with pictorial
representations.

Listening and speaking skills are aided by
exposure to simple Japanese songs, rhymes,
and simple texts. Students are encouraged to
respond through drawing, acting, singing,
dancing, and using simple language.

Students participate in a variety of cultural
experiences based on their own heritage as
well as Japanese culture in Canada and
show their understanding in graphic and
visual forms, with some commentary in
English.

Culture and the Curriculum

Every language and its culture are intertwined. Language use
requires an understanding of the cultural context in which the
communication takes place, but at this level student exposure to
culture occurs primarily by means of topics chosen by the
teacher to support the language learning. In most classrooms,
for example, classroom vocabulary and appropriate linguistic
structures will be taught early on to enable students to function
in Japanese. Such a choice enables students to understand from
the beginning of their language study that Japanese can be used
to perform real-life tasks and to get things done.

Possible Level A1.1 Cultural Topics

¢ Japanese presence in BC, past and present

® Japanese presence in Canada

e School life in Japan

® Japanese language usage in Canada

e formal and informal forms of address and appropriate body
language in social situations

® Japanese songs

¢ Family relationships in Japan

¢ Traditional Japanese clothing

¢ The map of Japan

e Weather in Japan

¢ Transportation system

Possible Language Usage

e Number patterns (e.g., +—. +=. +=. =+— =+—)

¢ Japanese numerals (e.g.,—2. .2, =)

¢ Grouping of digits in telephone numbers

¢ Formal and informal greetings (e.g., 389 72 1,
BROTH, BIIELHI>TSWET, BT L)

e Use of titles with other people’s name (e.g., S A. < A,
FAE)

e Use of particles (%, X, 28, &, &. T)

* Use of the copula (T9)

e Use of WH questions (who, what, when, where)

¢ Use of the verbs imasu and arimasu

Level A1.1 Language-learning
Strategies

Language-learning strategies support
communication in the multiple skills of
language learning. Students are encouraged to
develop a repertoire of cumulative strategies
to support their learning.

Recognize cognates

Use visual aids, actions, lists, and

graphic organizers

Use visual and context clues to guess
meaning

Use repetition, alone or with others, to
practise and reinforce new language
Record ideas or expressions with visual
images and symbols

Derive meaning by listening attentively

to key ideas and participating fully in
activities

Use formulaic phrases, including greetings
and expressions of politeness

Actively seek help by asking for clarification
and repetition

Connect new topics to personal experience
Develop word bank of useful

expressions to aid in more spontaneous
communication
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JAPANESE ¢ Level A1.1 Listening Comprehension

Prescribed Learning Outcome: Learners can identify key words in short phrases that are slowly and carefully articulated.

Can Do Statements lllustrative Examples

e identify the sounds of letters in context * recognition of Japanese sounds through games, email addresses, the names of Japanese celebrities, and
other listening activities

e understand basic greetings, farewells, and e recognition of greetings and farewells (e.g., 3513 L 5 ZT&WVWET, ZAKCHIE, HVALH, )and

expressions of politeness expressions of politeness (e.g., HV 2L 5 TN ET, SA, HAE)

e recognize the numbers 0 to 31 in context e recognition of the numbers 0 to 31 in simple contexts such as page numbers, basic counting and dates,
age and grades (e.g., £A~=+—)

® recognize common colours * recognition of basic colours (e.g., 7%, #. LV, Z5) through songs, games, and other listening
activities

¢ recognize basic introductory expressions and | ® recognition of basic introductory expressions and conversation conventions through the question and
useful conversation conventions response structure (e.g., H7R7ZDA NI TI 7, BILKTT N KI5, U, F2. )

e recognize expressions of time such as days of | ® recognition of calendar time such as days of the week, months of the year, and dates through activities
the week, months, and dates such as, songs, thymes, and telephone messages (e.g., & HIZALOH, —H—H)

¢ recognize familiar words and phrases about | ® recognition of familiar words and phrases about oneself, family, friends, and pets (e.g., #H31Z7=A5>T7, +
oneself, family, and friends, including name, ZFTT, BAWET, Wb WET, NSRRI T ATWET, I FXATT,)
age, family members, pets, and friends

e recognize town or city of residence and e recognition of town/ city of residence and nationality / country of origin (e.g., 7 7 # 2T ATV ET,
nationality / country of origin KIEHIE 1 # AT, )

* recognize and understand words and e recognition of basic information statements and interests, such as places, school, and shopping activities
expressions related to basic information (e.g., E—F—<NIFIORANATEE T, A—HPr T LLIPATRAZIOLET, WA ZEZ o<
statements and interests S, W BT, )

® recognize basic classroom vocabulary and e recognition of classroom vocabulary and demonstration of the ability to follow instructions (e.g., ~<—
follow instructions TaEHITTFIV, AZELTFIV, THoTFI, ENTFEWY,)

¢ recognize short sentences about events in  recognition of short sentences about events in present, past, and future time (e.g., 4 HIZH X5 H T3, ]
present, past, and future time ZLETH, Lo<iEWnaE LET, FERFRIITEETATL )
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JAPANESE ¢ Level A1.1 Reading Comprehension

Prescribed Learning Outcome: Learners can follow short, simple directions, identify targeted information especially if there is visual support, and recognize

familiar names, words, and phrases on simple notices in the most common everyday situations.

Can Do Statements lllustrative Examples

¢ recognize and understand familiar words * identification of targeted information such as months, days of the week, places, numbers, and colours on
and phrases, supported by visuals signs, notices, posters, ads, and calendars (e.g., “#&(3dH % ZTd, A HIT+—H=HTY, )

¢ understand simple messages found in a e location of basic information in simple texts such as a message, email, form, or poster dealing with
variety of texts greetings, location, time, date, teacher comments, and personal information (e.g., Bix+—Fcd, L

TIAL X ) RIEFNATY, KIZBIFHRRPREE T, )

e follow brief and simple directions to * understanding of simple written directions (e.g., 4RI Z FE W T 72V, )

complete a task
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JAPANESE ¢ Level A1.1 Spoken Interaction

Prescribed Learning Outcome: Learners can interact in the most basic of ways (e.g., introductions, basic greeting and leave-taking expressions). They can
ask how people are and respond, using learned expressions.

Can Do Statements

lllustrative Examples

greet, say farewell, thank people, and
respond appropriately

* recognition of and response to greetings using simple salutations (e.g., ZAAZHIT, P=—rSh, L7
5, Lo, &, HVARLI, E9T,)

communicate personal information using
numbers 0 to 31 in context

¢ use of numbers from 0 to 31 to share information (e.g., TADIZTAITIIEL 250032105678 T,
+—FT7,)

introduce self and respond to introductions
and common personal questions

e recognition of and response to introductions and questions (e.g., &H727- D4 FHIATTI A, FBILKTT D,
TR T, HYRLD, )

communicate using expressions of time,
including days of the week, months, dates,
and hours

* use of numbers, days, and months (e.g., 4 HI13kE5HTT, LH+/NHTT,)

share information about one’s family,
including name, age, family members, pets,
and hobbies

* use of basic repertoire of phrases, expressions, and vocabulary to support description of one’s family

(e.g, ETICTATHOET A, EZNTICTATOET,)

interact using memorized language about
the classroom and classroom /school
routines

e retrieval from memory and interaction using phrases, questions, and support vocabulary to help
negotiate the classroom experience (e.g., fi[X—"TT 7y, MUITOTHENWTT D, HRTZOARIFTEZT
T, HEZTT )

use strategic language to support lack of
vocabulary and request clarification

e retrieval from memory and use of basic repertoire of phrases, and facial and body language to ask for
clarification, vocabulary support, or assistance (e.g., 77 \VEH A, HI—E FoTIZENY, )

ask and respond to simple, everyday
questions

* asking and responding to simple questions (e.g., 4 HIZEARBRETT A, 1IN TT, X9 2 MUF
ETID )
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JAPANESE ¢ Level A1.1 Spoken Production

Prescribed Learning Outcome: Learners can produce simple, mainly isolated phrases about themselves, their family, and their friends.

Can Do Statements lllustrative Examples
e count, and indicate time and quantities * use of numbers in simple descriptions (e.g., % ZIZHARKE < THWWRA ZEH WNWE
a‘O )
e present or read aloud simple, rehearsed e presentation or reading aloud of simple, rehearsed sentences, such as reading work to peers in
sentences comprehensible Japanese (e.g., ZH bl FOKEHLDUOALLATT, Eon0nEIMNnbERELL,

77 ZZEED = NOET, ROFEDARNIAMNEAETT, )

e use simple sentences to describe themselves, | ® use of simple sentences with or without support such as visuals, body language, or facial expressions to

people, and places describe oneself, people, and places (e.g., XD RNEESFH T, BOLARNIIE T T, O NEEL T,
THTY VAPVES VRDAFNISA T HRUSTATHNET, )
e imitate the pronunciation and intonation of e beginning imitation of Japanese pronunciation and recognize the pitch accent of simple words such as
simple words and phrases chopsticks (IX L) and a bridge (I%L).
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JAPANESE ¢ Level A1.1 Written Production

Prescribed Learning Outcome: Learners can label correctly and give basic personal details in written form, such as on a student identity card.

Can Do Statements lllustrative Examples

e write words, simple phrases and sentences e writing of words, simple phrases and sentences in hiragana and katakana (e.g., »72721% 7Z2ICCATY
in hiragana and katakana 72 1E< X kanada CATY, )

* label pictures accurately, using familiar * accurate labeling of pictures (e.g., label classroom or other known everyday objects such as
vocabulary neighbourhood places on a map, picture captions)

e complete simple forms with personal details | ¢ filling out a basic form such as school ID (e.g., £ %, 72AL L9, TwH Lk, TADIEAI? or
such as name, date of birth, nationality / completing a simple survey (e.g., chokoreeto 739 & TT 72, (XV/ %)
country of origin, and address

e produce short phrases retrieved from * use of learned phrases to write greetings on a card or postcard (e.g., 372A/CrHIVEHTED, merii
memory about oneself or other people and kurisumasu , HIFEL TIHTLD, )
their daily life

e produce personal lists using known e production of lists using known vocabulary (e.g., grocery list, list of school supplies)
vocabulary

* use appropriate writing conventions such as | ® recognition and use of appropriate writing conventions when copying texts (e.g., & X 9 (I/k & 5 H T
spelling, particles and punctuation T, —HNHTY, 72A UIT basketto booru®iLA L 91T WEE T, )
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JAPANESE ¢ Overview: Level A1.2

Breakthrough (Basic communication in the most familiar situations)

Level A1.2 Context

The emphasis at this level is on continuing to help
students develop positive attitudes to learning and
using Japanese. Interaction with partners and small
groups are more frequent. Guided conversation
helps students to express their ideas, and when
working with internalized language, students can
begin to connect ideas to form short interactions or
complete messages. Students are encouraged to
take risks as they use previously learned structures
and demonstrate their learning orally and by
means of visual representation.

Listening and speaking skills continue to be
reinforced by exposure to simple Japanese songs,
rhymes, and simple texts. Students are encouraged
to respond through drawing, acting, singing,
dancing, and using simple language.

Students can recognize familiar language in written
texts and can sometimes use their growing range of
strategies to make educated guesses at the meaning
of new expressions.

Students explore and experience the Japanese
presence, both historical and current, in British
Columbia and Canada, and show understanding in
a variety of graphic and visual ways, with some
commentary in simple Japanese.

Culture and the Curriculum

Every language and its culture are intertwined.
Language use requires an understanding of the
cultural context in which the communication takes
place. At this level student exposure to culture
occurs primarily by means of topics chosen by the
teacher to support language learning, based on
student interest. Students at this language level will
be interested in what students their age in Japan
are like. The desire to visit a Japanese-speaking
region begins to develop and encourages the
learning of vocabulary and structures.

Possible Level A1.2 Cultural Topics

¢ Benefits of knowing more than one language
® Japanese in students’ daily lives

® Sports and leisure in Japan

® Japanese daily meals

e Japanese writing system/ calligraphy

® Japanese pop music

® Japanese celebrations and customs

e Japanese housing and compact culture

Possible Language Usage

e Use of counters (e.g., people, animals, thin items,
vehicles)

e Expressions of how you feel (e.g., hungry,
thirsty, happy, sick)

e Description of people (e.g., tall/short/large
eyes/small hands)

e Description of actions in progress (e.g., is
eating/is running)

e Use of I and Nz adjectives in present and past

Level A1.2 Language-learning Strategies
Language-learning strategies support
communication in the multiple skills of language
learning. Students are encouraged to develop a
repertoire of cumulative strategies to support
their learning.

e Use prior knowledge of a topic to predict
meaning

e Recognize known Japanese words and cognates
in new contexts

® Ask for specific words in Japanese, if necessary,
while continuing communication

¢ Listen to and practise pronunciation of the
written word

¢ Group new items into categories that are
personally meaningful

¢ Self-evaluate progress by comparison with
earlier performance or against personal goals

e Continue to develop word bank of useful
expressions to aid in more spontaneous
communication
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JAPANESE ¢ Level A1.2 Listening Comprehension

Prescribed Learning Outcome: Learners can follow phrases and short, simple sentences that are very slowly and carefully articulated, with long pauses to
assist in understanding of meaning.

Can Do Statements

lllustrative Examples

recognize numbers from 32 to 100, multiples
from 100 to 1,000, and the structure of
ordinals

e recognition of numbers from 32 to 100, multiples from 100 to 1,000, and basic ordinal structure
(e.g., =+ 725 1) in contexts and situations involving time, money, dates, scores, and page numbers

recognize formal and informal forms of
address and the relationships between
people, including immediate and extended
family

e recognition of the difference between familiar and formal forms of address and recognition of immediate
and extended family relationships (e.g., BRI A/, BRI/, BLWEAU/Z5, BiXbEAL/Z
I, BLSA, BEEA, ELoEE ELHESE, b))

recognize basic ways to denote ownership

e recognition of simple terms of relationship and ownership (e.g., FAOR, A U —DAK ZThiL Higizd
b’c‘j‘i))o )

recognize basic phrases that provide
information about likes and dislikes

* recognition of simple questions about likes and dislikes (e.g., & AR AR =Y R hf & T, EDV—r
AT ETZNTT D, TOFWNWI =2 XN [ L& 72WTT, )

recognize basic phrases that provide
information about time of day, weather, and
seasons

* recognition of basic phrases about time, weather, and seasons (e.g., {TIRF T3 7>, JURE 43T,
ABOBRAIE D TFh, BRTH, blisncd, WTh, $FL0Th,  wETd,
VT, )

recognize basic phrases that denote position

e recognition of basic position words (e.g., =, . H. %+ A, £, L7220 [ AL %)

understand familiar requests and
instructions

* recognition of familiar requests and instructions (e.g,, K7 &% LT F &, A=Y EZFHATRFI, )
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JAPANESE ¢ Level A1.2 Reading Comprehension

Prescribed Learning Outcome: Learners can understand very short, simple texts a single phrase at a time, picking up familiar names, words, and basic
phrases and rereading as required.

Can Do Statements lllustrative Examples

¢ understand specific, predictable information | e identification of textual information (e.g.,, — 2. =D, — A&, —F\, —Z, 0&, &, V%)
in simple texts and some counters

e understand short, simple messages e understanding of short, simple messages, such as in an email(e.g., ZZ < & AARITKRE L7z, @ H O
LITAIL, X EAATEE L, IR, MELSBITEET, & THeDLWnTT, )
e follow short, simple written instructions e understanding of short, written instructions to complete a task (e.g.,, > T <{ToTLZIV, £l H

OCAZ E<BHY ET, )

¢ understand the gist of slightly more complex | ® understanding of the general idea of slightly more complex or less familiar written phrases and sentences
or less familiar written phrases and (eg, TTW! EAhi! KEBIZEI ML, HTTADLT, )
sentences
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JAPANESE ¢ Level A1.2 Spoken Interaction

Prescribed Learning Outcome: Learners can interact in simple ways by initiating and responding to simple questions and statements on very familiar topics

or simple needs, delivered directly to the learner in clear, slow and repeated phrases or short sentences.

Can Do Statements lllustrative Examples

e communicate using numbers from 32 to 100 | ® use of numbers in contextual situations involving time, money, dates, scores, and page numbers (e.g., =
and ordinal numbers DT =2 RFNL HTTh, ZWOBIEARECT ), A=Y 25T TSN, )

 use appropriate terms to describe immediate | ® use of appropriate terms to describe one’s family (e.g., FAOFEZ < 1L AT, ROL4HNIT HEHT
and extended family relationships o WHEF T, BRoARNT LFZTd, WHF T, Hix DNERCFEETT, SHETT,

7ALE oL HATRATY, )

¢ use formal and informal forms of address, e recognition of response to the difference between familiar and formal forms of address and appropriate
accompanied by appropriate sociocultural use of the convention (e.g., Bllib oA BTk, BIFTAZENZV, BT ZTS0ET, 5%
conventions B, —FIZBRIIFAZ BN TT, )

e use basic terms to express ownership e use of simple question/response patterns to express ownership (e.g.,, €L 7D ATDTT D, )

e exchange simple information about likes, ¢ use of simple question/response patterns to express likes, dislikes, and needs (e.g., FAlZ, AL UMK
dislikes, and needs HETY, Th, NTTRHEZILRRNTT/Led Y FHA, BRPBPTWVTHET, Wz, TH

ETHLDERPLVTWET, ABZLNTT, )

e express basic agreement or disagreement e use of simple phrases of agreement and disagreement retrieved from memory to extend conversations
and support with reasons (e.g, ¥ HT HAHTLRNTT, THIAT U —iE, TAHATNTT, )

¢ exchange simple information about time of e use of simple question/response patterns to exchange information about time, weather, and seasons
day, weather, and seasons (g, ®HRT=D LfEpEEDE MTTh, AFXF—NEWENDL APR4F&ETT, )

e communicate feelings with supporting e use of familiar vocabulary and sentence patterns retrieved from memory to express feelings such as
simple reasons and respond with basic happiness and expressions of empathy (e.g., 2 £ 62V TT, &9 LT, ZIIEKELRNRNNET
expressions of empathy 3 )

* suggest and respond to simple, everyday ¢ use of familiar vocabulary and sentence patterns retrieved from memory to express present and future
plans in the present or immediate future plans (e.g., T 2E L H A LTb, WolL Xz NUIITEEL XD, )

¢ exchange information about the recent past ¢ use of familiar vocabulary and sentence patterns retrieved from memory to make and respond to events

in the recent past (e.g., B2 BT & £ L=h, Wz, FATALTOTOVERTA, I, RIFAZE
NE LMD, )

e use communication strategies to initiate and | ® use of strategic language such as conversation sustainers or reactive expressions and empathetic words

sustain interaction and phrases (e.g., © 2 TH2W\TT, o4, vV T, )
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JAPANESE ¢ Level A1.2 Spoken Production

Prescribed Learning Outcome: Learners can describe themselves, what they like, and where they live. They can read a very short rehearsed statement, such
as introducing a friend or a family member.

Can Do Statements lllustrative Examples

e use simple phrases and sentences with or * use of familiar vocabulary and sentence patterns in simple presentation format to describe family, friends,
without support to describe family, friends, school, and interests (e.g., FAOKEBIZHTZENNNTT, TIN LN EARENELNWTT, )
school, and interests

e give simple presentations e presentation of simple, rehearsed plays/skits, poems, songs, or informational materials

¢ use comprehensible pronunciation, * use of Japanese pronunciation, intonation, stress, and rhythm of words when reading aloud or presenting
intonation, stress, and rhythm of words, very short rehearsed statements

phrases, and sentences for emphasis and to
support meaning
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JAPANESE ¢ Level A1.2 Written Production

Prescribed Learning Outcome: Learners can ask for or pass on personal details in simple written form, using isolated phrases and short sentences.

Can Do Statements

lllustrative Examples

e write short, simple lists and messages,
respecting accents and punctuation
conventions, including some kanji

e preparation of lists or notes (e.g., camping list, school schedule, homework, likes/ dislikes, hobbies) or
telephone messages (e.g., £V SAICTAD LT EZE W, [T LeE—AFUHEOARL S HO KT
‘j‘o )

e write a short personal letter with modelled
support

 use of formulaic conventions of a friendly letter or email (greetings and salutations) with a personal
message, such as writing to a friend about a trip (e.g., F A< e A2 I RIVET, THELLWVWELT
T H, OALRIATEET, SLoHs,  xAED, HATH)
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JAPANESE ¢ Overview: Level A2.1

Waystage (Communication in basic social situation)

Level A2.1 Context

Students use Japanese as a tool for communicating
about everyday topics they enjoy talking about,
such as themselves, their friends, and favourite
activities. They practise and develop the language
in new and interesting contexts and in different
groupings — pairs, small and large groups, and
individually.

In a communicative-experiential approach

to language learning, students acquire information
through listening and reading and use this
information as part of the conversational process
and to complete meaningful oral or written tasks.
A major focus at this level is understanding and
conveying meaning for practical purposes in
situations that are personally meaningful to
students.

Many students develop a strong interest in popular
culture in the form of music videos, songs, fashion,
films, and electronic social networks. Such interests
can provide topics that encourage students’
emerging ability to express their thoughts and
feelings about creative works and to interact in
social situations.

Students explore and experience the Japanese
presence, both historical and current, in various
Japanese-speaking regions, including British
Columbia and Canada. They also begin to explore
Japanese culture in a broader sense as they learn
about life in Japan. Students are encouraged to use
Japanese in all activities, including those
supporting cultural awareness.

Culture and the Curriculum

Every language and its culture are intertwined.
Language use requires an understanding of the
cultural context in which the communication takes
place. At this level student exposure to culture
occurs primarily by means of topics chosen by the
teacher to support language learning, based on
student interest. Students at this language level
wish to further explore what teenagers their age in
Japan do for entertainment and how they pass their
time. The desire to connect with teenagers from
Japan is strong, and the wish to communicate with
them serves to encourage students to take risks in
their spoken interactions in Japanese.

Possible Level A2.1 Cultural Topics

¢ Japanese food and restaurants

e Japanese holidays and celebrations

e Family life in Japan

¢ Activities and interests of young people in Japan

* Appropriate language, expressions, and
behaviours to suit cultural context

® Japanese visual arts, music, dance, and
simplified texts

e Traditional clothing/contemporary fashion in
Japan

Possible Language Usage

* Simple comparison

e Use of te form

e Use of dictionary form: because and although
¢ Dictionary form for casual talk

e Use of nai form for casual talk

¢ Dictionary form: like to do

e Indicate purpose: go to school to study

* Give directions

Level A2.1 Language-learning Strategies
Language-learning strategies support
communication in the multiple skills of language
learning. Students are encouraged to develop a
repertoire of cumulative strategies to support
their learning.

® Recognize and use common patterns

¢ Adjust the message in order to use known
expressions and vocabulary

e Use word webbing charts, tables, and other
graphic organizers to support oral and written
expression

e Listen, view, or read selectively to focus on key
information

¢ Tolerate ambiguity of meaning when unable to
understand fully

e Use a variety of writing processes to convey
personal meaning

¢ Plan ahead for communicative activities by
anticipating language and resource needs

e Reflect on learning by recording personal goals,
successful strategies, and new vocabulary and
phrases

¢ Continue to develop word bank of useful
expressions to aid in more spontaneous
communication
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JAPANESE ¢ Level A2.1 Listening Comprehension

Prescribed Learning Outcome: Learners can understand sentences and expressions relevant to the learner (e.g., very basic personal and family information,
shopping, interests) provided speech is clearly and slowly articulated.

Can Do Statements

lllustrative Examples

understand numbers from 101 to 1,000 as
well as basic ordinal numbers

e recognition of numbers from 101 to 1,000 as well as basic ordinal numbers (e.g., F7>5 T)

recognize basic phrases that provide
information about physical characteristics,
personality, and feelings

* recognition of basic phrases about physical characteristics, personality, and feelings (e.g., T23& VT,

IESNTT, BHLLANWTT, HEEERNWNTT, RIS LNro72TT, )

understand and respond to basic, everyday
needs

e recognition and demonstration of understanding of everyday needs (e.g., X A USNDOBNY 97, Xz
D THWWTT D, )

understand short sentences about events
that take place in the present, the future,
and the past, qualified by appropriate time
expressions

¢ understanding of short sentences about events in the present and immediate future (e.g., 2R, A ARITAT
ST, NoUZEWET, e, EMICiTo T, 3 C&ERtE—¥—% ZFEW HWELEZ, )

recognize words that describe actions

* recognition of adverbs of manner (e.g., F-< . EFIZ, LIz, £ TH)

understand short, clear messages and
announcements

e recognition of clear, simple messages and announcements, such as weather reports, descriptions, and
introductions (e.g., HIA X WNTL X 9, HZ-T, T=AVIFTDI =T 4T RdHY ET, VATt
CREIAENR TR SV, )

recognize the gist of new or less familiar
phrases and sentences in the present, past,
or immediate future

¢ understanding of the main idea of a short conversation or short presentation (e.g., & 2 BRZiZA % B~

X WELS, LWLyl FnELEt+ k. )

understand a simple series of phrases and
contextual sentences of relevance to the
learner

¢ understanding of a simple series of sentences relating to personal and family information, school,
shopping, food, sports, interests, preferences, music, habits, and routines (e.g., U5 9 < AIFAR =Y 3 &
KWTT, Ry Tr—%FT20RHETYT, T—LDALNRN=TF, T7LET, AR—VERLIOLEHET
—9‘*0 )

understand a simple series of phrases and
sentences about familiar situations and
when and where they take place

¢ understanding of a series of sentences concerning familiar situations and when and where they occur
(e.g, ROUF & Z WAL LIPEIZIZLE 50, A FAL ZODITATH 720 ?)

understand a simple series of phrases or
sentences related to directions

e understanding of a simple series of directions (e.g., Z 9 H k& 9 LOIATE W TI D, ZZa2FE -7 <IT
ST, ZIEAVBD RTEEICENR > TLESN, )

understand where and how people travel

e understanding of methods of transportation (e.g., 3B I NETLANAEATIT- T, RNRIZOD £, )

Listening Comprehension continued on next page
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Listening Comprehension continued

understand preferences and interests of
others, including supporting reasons where
applicable

e understanding of preferences and interests of others (e.g., £V Z I AR T — b 2T DN —IXALF

ETEN, FSISAMEFT=RAET20N - FTAMFETY, )

understand justification of choice made
based on quality, quantity, and cost

e understanding of simple comparisons relating to quality, quantity, and cost (e.g., > K L ADIE 9 3,

HWRLRAXD2DWNTT, BN RFLVADIE) BLNTT, )

understand short discussions about future
plans and past events

e understanding of future plans and past events (e.g., FEH ., 559 S AILZWVBNAITIT-> T, 2 0Q

ZREL, ETHE272TT, FIRIE. ELEDALIT>TL, KEBLIZEWET, )

understand a variety of specific details of
short texts supported by visuals, cognates,
and text features

e understanding of a variety of specific details of short texts supported by visuals, cognates, and text

features (e.g., Ky 7 —F —Lh, BAN OT T T L Uo7 A1)

get the gist of short texts in unfamiliar
contexts

e identification of the main idea in unfamiliar contexts with supporting visuals (e.g., TV newscast, video

clip)

identify the main point in short, clear
messages or announcements

e retrieval of important information from a message or announcement such as on a PA system

(g, eSS A, BIXLH>ZTSVET, SHIFZANAOHEOIATYT, L LAZI7T7DIA—TA
VBT AN H Y FT, A EARTLIEEY, )

JAPANESE ¢ Level A2.1 Reading Comprehension

Prescribed Learning Outcome: Learners can understand short, simple texts containing the highest frequency vocabulary.

Can Do Statements

lllustrative Examples

read short, simple texts of relevance
consisting of high frequency, everyday
language

 reading of short, simple texts of relevance to the learner (e.g., electronic messages, personal letters, blogs,
newspapers, short magazine articles with pictures, age-appropriate modified stories, and factual text)

understand specific detail and overall sense
of text in familiar and less familiar contexts

¢ understanding of specific detail and overall sense of text in familiar and less familiar contexts
(e.g, ZEDLOW, FIEREFNBEDHNI, VEL TN —LDT LEDRIT, HS TIFAZERDLON
F&ETLR, )

understand the gist of short texts that
contain less familiar language

* use of cognates to determine meaning (e.g., . TILEND, 7 A U BT DIZ/RAR— F B3N F97, )
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JAPANESE ¢ Level A2.1 Spoken Interaction

someone assists the learner’s understanding.

Prescribed Learning Outcome: Learners can communicate in simple, routine tasks, requiring a simple and direct exchange of information on familiar
matters to do with school and leisure time. Learners can handle very short social exchanges, but are rarely able to keep conversation going on their own unless

Can Do Statements

lllustrative Examples

¢ exchange information about interests
and everyday situations

e exchanging of information about interests and activities relevant to the learner, including personal
and family information, school, shopping, eating, sports, interests, preferences, habits, and routines,
invitations, apologies, travel, and lodgings (e.g., H7272IZEAR L @ 3 H W L7, BV BAHNIFE T
T B, O TR, FxFRFF—T 2 IS LELER, AFF BRARZVOT HEHT
E<T EARATT, )

¢ exchange information on events and
locations

* exchanging of information about events and locations (e.g.,, VWO HANL, BT H 5 IABKLD, =H
—HIZHO L, Ty MIn 6B, —FW0HERLVE, U, FASTHEY BREIAICE-
THEHWEL XD, )

e communicate using numbers from 101
to 1,000

* exchanging of information about quantities from 101 to 1,000 (e.g., H L\ MF W72 IN< 6T, 2D
TIUEREI L ARAIHNTY, TTURBRNE 250 KL TT, arEa—Z—&BN b
THANRA R LTHET, b9, EATHITH00 FH D ET, FHOERITENEDBOA BN
F7T. BERMAS OV U AN=T A —ITRELED, )

e ask for and give directions

e asking for and giving directions (e.g, EAZ DT EZTTh, ZEHERBVICHY £T, ZOHLBEES
FTIIKE FAREBVBRHY 4, FZZLEITENR->TIES, EAZITEBDIZHY £, =
SHOELTE, )

¢ exchange information on modes of travel
and destinations

* exchanging of information on modes of travel and destinations (e.g., %1%, 029 & Thr v MIfTEE
T, THRIEFETH yF—TEET, )

¢ exchange simple information about physical
and personality characteristics

* use of simple question/response patterns to exchange information about people (e.g., £ A2 B I AT
The ERENTY, BRSAL hSNTY, )

¢ exchange information on likes, dislikes, and
preferences, comparing and giving brief
reasons where appropriate

* exchanging of information on likes, dislikes, and preferences (e.g., HAD L A k7 AATE ETH, LW
Z. FABIEENRBEEVIFE LR E, FEOLA NT UDIE ) NDNTT, )

e discuss plans for the immediate future

e discussion of immediate future plans (e.g., 5D E, & L £, £ MU A—MITITE £, )

¢ describe plans and events in the past in
routine and familiar matters

¢ description of plans and events in the recent past (e.g., lEH D&, Kb érmy 7 ar#h— R MUATEEL
77o & THLIEDLN21=TT, )

Spoken Interaction continued on next page
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Spoken Interaction continued

e initiate and sustain short conversations * initiating and sustaining of short conversations in familiar social situations
in familiar social situations (e.g, ROKEHLOE—H—SAZHo>TNETH, E—F—SARFSHEOEL I AOFH% hry b
KET, BBADOK, FeblnoLxil, EINATEEEAN, HdH, W TTh, Mz LEL &
DM B =S AEIAAT y PR VRETHIHETT, KT, LLIRDOE NRAT»y hR—v
DTF—=LRHYET, TIWITEELEY L, Lo, SHOTHR, F—20F 7y MEHWATE E
LEod, DWnTR, )
¢ indicate understanding or lack of ¢ asking to repeat or asking for clarification of key words or ideas when not understanding (e.g., 3" £
understanding, agreement or disagreement hy BRTEODFESTHDLZENEIL NV EFA, BIVHLEFSTLLEIV, KIEBIZZDZWIRIC
TELLRNEFT S TVET, )

JAPANESE ¢ Level A2.1 Spoken Production

Prescribed Learning Outcome: Learners can describe their family, people, places, possessions, routines, and likes and dislikes in simple terms. They can give
a short, rehearsed presentation on a familiar subject. They can answer straightforward follow-up questions if they can ask for repetition and if some help with
the formulation of the reply is possible.

Can Do Statements lllustrative Examples

e produce a short series of phrases and simple | ® production of a thematic series of short sentences (e.g., Hix, 7 EATDO LW ENTE LMD, 4F&
sentences to describe or role play everyday TY, WIATo T, KOT, NU—R—ANTEET, 7=2AbTEET, MbLARANT, VT w7 X
experiences, events, and areas of immediate TEFET, )
need

o give short prepared talks or presentations on | ® production of final tasks based on the unit themes explored in class in forums, such as gallery tours, job

selected topics fairs, TV hosts/shows, videos, computer presentations supported with spoken elements live or recorded,
and shared presentations between groups and in individual presentations (e.g., FAlL WD 7= A3f & T,
LT EADEDE EOTY, HAOLKDONZ, HEV, S bOzER2WTE BRiFLdprizzE
FT, ELOEFENITE WP EFELOLY EH<AVTT, )

* use generally appropriate pronunciation, e spoken production provides clear meaning to the student audience and generally does not impinge on
stress, thythm, and intonation clarity of meaning
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JAPANESE ¢ Level A2.1 Written Production

Prescribed Learning Outcome: Learners can write a series of simple phrases about their family, school, and other familiar interests. They can write a series
of simple phrases and sentences linked with simple connectors such as “and,” “but,” and “because.”

Can Do Statements

lllustrative Examples

e write short simple texts on familiar topics of
personal interest or school-related topics

e preparation of written text such as a brochure, ad, schedule, menu, recipe, game instructions, résumé,
personal letter, or short article (e.g., 7, HZ <, K&, D, k&, B, OB, 5. Lo
= LAL7)]

e write short personal letters, electronic
messages, or blogs

 writing of short personal letters, electronic messages, or blogs (e.g., £ Z & < A, 4 H, NEEZDW Tz
O, FRIATEEEATLIL, LW RH YD £, THETAN, A=A TEI2TLIZEY, )

* use appropriate writing conventions within
a personal letter or letter requesting
information

* use of letter-writing conventions (e.g., &£, S HLAENNIISNTVET, KV, BLAT, &9
2 5)

* use simple connector words to link ideas
and sentences

* use of simple connector words to link ideas and sentences (e.g., 5D HIZ, FELL 131 v F—& FL72\n
EESTWET, D, TANRN—HZIITEET, THEH Lo THLWVWTT, RTLO~NCRHD
FHA, )

e complete a questionnaire/survey on
a topic of interest

e answering of questionnaire and/or survey questions in paper and/or electronic form that are based on
topics of interest (e.g., films, types of music, sports, health, career choice, trivia games)
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JAPANESE ¢ Overview: Level A2.2

Waystage (Communication in basic social situation)

Level A2.2 Context

At this point in their studies, students are able to
interact with growing confidence in familiar
situations and apply their growing range of
language-learning strategies more consistently.
They are able to take more risks while engaging in
spontaneous interactions using internalized
vocabulary and structures. Teacher and peer
support are important when students are
communicating their ideas and rephrasing their
thoughts to compensate for unknown expressions.
Developing descriptive abilities include linking
and sequencing of narrative.

Students are familiar with a wide range of
strategies that enable them to select and retrieve
information from a variety of sources, including
print, radio, TV, Internet, and speakers. The forms
and skills students use to apply and convey
information for particular purposes and audiences
are increasingly important.

Students respond to a variety of creative works by
means of oral interactions, journal entries, résumés,
and short written texts.

Students explore and experience Japanese culture
in countries such as Canada by learning about their
history, through exposure to culturally appropriate
language and behaviours, and by an introduction
to the various art forms and to simplifed or
adapted literary texts.

Culture and the Curriculum

Every language and its culture are intertwined.
Language use requires an understanding of the
cultural context in which the communication takes
place. Students at this language level are interested
in exploring various cultural aspects of the
Japanese world as they examine the role of cultural
practices and traditional language patterns. As
students talk and write about their developing
knowledge, they show increasing awareness about
cultural comparisons.

Possible Level A2.2 Cultural Topics

¢ Contributions of prominent Japanese people

¢ Significant landmarks in Japan

¢ Shopping in Japan

¢ Travel in Japan

* Appropriate language, expressions, and
behaviours to suit cultural context

¢ Popular culture in Japan

e Japanese visual arts, music, dance, architecture,
and simplified, authentic texts

¢ Contemporary social issues in Japan

* Recycling and environmental issues in Japan

Possible Language Usage

¢ Use of a dictionary form for casual talks

* Use of a dictionary form for varied sentence
structures (e.g., if, when, before ...ing, after ..ing,
taritari, comparison, have the experience of,
think that, decided to, intend to)

¢ Use of “giving and receiving” verbs (e.g., & &
7. BIFDH, TIND)

e Use of “become” adjectives (become light, large)

e Use of adjective linking (e.g., K& < TZ i\ /e
EL)

Level A2.2 Language-learning Strategies
Language-learning strategies support
communication in the multiple skills of language
learning. Students are encouraged to develop a
repertoire of cumulative strategies to support
their learning.

e Transfer and adapt known structures to convey
meaning in new contexts

o Take risks with language to extend language
boundaries

¢ Use a variety of reference material, including
dictionaries, for comprehension and production

e Set personal goals in language skills and monitor
their progress

¢ Use internalized expressions to support
authenticity in spontaneous oral conversations
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JAPANESE ¢ Level A2.2 Listening Comprehension

articulated.

Prescribed Learning Outcome: Learners can understand enough to be able to meet their needs and interests, provided speech is clearly and slowly

Can Do Statements

lllustrative Examples

e understand various forms of interactions,
including responsibilities/ obligations,
offers, acceptances, and refusal of
invitations

e understanding of

- forms of obligation and responsibility (e.g., /SADKE T, BLND2NH, WEEEL X I,
LITAIZ BN TUIWTEREA, )

- offers, acceptances, and refusal of invitations (e.g., 1%, FAlcb & Ry —r—LATEEEA
Mo A, EDTHITEZVATTN, [T ZENTEEEAL, A, LD WDOLITARHDLAT
T, Lo LidAE EThbfnLlnedk, )

- requests, suggestions and ideas (e.g., 5, & THH7Z72)< T, RABWNTT I,
b, Fry o AATETEVWEHoTHET, Wo L XIITE AN, WINTT I,
PR V=0 EDTNRNTLIIZEN, )

e understand the main idea and supporting
details in simple descriptions in connected
oral texts

e understanding of the main idea and supporting details in connected oral text, such as narratives or
presentations using familiar language (e.g., ++ D, FZEL LN TIZFx v S IATEE LI, AT 9
BT, HEGRNTEY . SO0 &2 LY LEL, TOHR, LI A, WBASDITICHELE, )

e understand the main point of unfamiliar
texts, based on familiar themes

e understanding of the main point in unfamiliar texts supported by visuals (e.g., TV or Internet news, daily
weather reports, newspaper/magazine articles, speaker presentations on familiar themes such as
childhood, sports, the arts)

¢ understand short, clear, relevant messages
and announcements

e demonstration of understanding by completing or following directions or instructions (e.g., £ # <%
¥ & 27T TIAUTART Z5<bn WEDTLEED, £o9<¢ LAZHIET
ToTLIZENY, )
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JAPANESE ¢ Level A2.2 Reading Comprehension

Prescribed Learning Outcome: Learners can understand short, simple texts on familiar matters of a concrete type which consist of high-frequency everyday

language.

Can Do Statements lllustrative Examples

e understand the main idea and supporting e understanding of the main idea and supporting details of age-appropriate, short, adapted authentic texts
details of age-appropriate, short, of relevance to the learner (e.g., fiction and non-fiction short stories, poetry, magazine articles, personal
linguistically adapted authentic texts letters, electronic messages, blogs, signs, ads, schedules, songs)

¢ understand simple instructions, procedures, | ® understanding of simple instructions or procedures such as using a public phone or bank machine (e.g.,
or steps to perform a task BENTLUR =R ANTHE, TADLENTTIEIY, 2B Ans s, TR I—

FAHET, )
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JAPANESE ¢ Level A2.2 Spoken Interaction

Prescribed Learning Outcome: Learners can interact with reasonable ease in structured situations, provided there is assistance if necessary. Learners can ask
and answer questions and exchange information on topics that are familiar in predictable, everyday situations.

Can Do Statements lllustrative Examples

e offer, accept, and decline invitations, using * use of appropriate social conventions of politeness in offering, accepting, and declining invitations
appropriate social conventions of politeness (e.g, 5. PNE [ZAT&E72WTT, Ty Fa<nThHURED, )

e ask for and respond to requests, suggestions, | ® expression of and response to requests, suggestions, and ideas (e.g., 2D A Lx  HZ TN DA
and ideas FI0, A, AR TEFET, )

e communicate about obligations and * expression of obligations and responsibilties (e.g., I/ 7 235 D £ A, HAEIZEHWITHRITIUINT
responsibilities E .V

¢ give and seek permission * giving and seeking of permission (e.g., BR: S A, 5K, B> THWNTT A, WNTTITH+—

Rk TIZ, HmoTETIIZEYY, )

¢ exchange information, opinions, and simple | ¢ exchange of information, opinions, and simple comparisons (e.g.,, Z® FH\ 32— MIN< HTT, & T

comparisons HLEWTT L, TH, T TTEk, Zofna— MIboHFnwa—r L0, ZWTT, )
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JAPANESE ¢ Level A2.2 Spoken Production

Prescribed Learning Outcome: Learners can give a short, rehearsed presentation on a topic pertinent to their everyday life, and briefly give reasons and
explanations for opinions, plans, and actions. Students can cope with a limited number of straightforward follow-up questions.

Can Do Statements lllustrative Examples

e connect a series of simple sentences  description of everyday situations, experiences, or events (e.g., & LA, [ZoNNEIITTATNSE
to tell a story, describe everyday situations, CWEAEBEDIAIIEWT, FES LIZLOTAARIITEE L, ARIFZETHENAWRET, A
experiences, or events, and answer X LAEDTESTEnD, 2O Lo TY, )
straightforward follow-up questions

e present dialogues on familiar topics and * presentation of simple dialogues or plays (e.g., short monologue, skit, &, L ¥+ —, k&, LT &,
situations B )

¢ describe plans and arrangements, explaining | ® description of plans and arrangements (e.g., K ZZ2EX L 5 L7c b, DEZRFIZN-T bz
reasons where applicable VET VT ERNE EOTEHOLYTY, WHERICAATLILZENTITHWTY, )

* present age-appropriate cultural topics of e presentation of information on relevant cultural topics (e.g., HAD £ AN
personal relevance WAWALRFEADRRDHY £T, AF—U—=DDBLLAVEAN, TOWWYF AN ZADELNR, Bl

KT 7 SADEIEARRHY T, FADRZHEARBDL, NELRANIR, MK DORALE
Y9 THIEMTEET, EDPWVWD=a—R% MO LEARDLASALHY T, KA
bRFAESERAEL/NAED SVEAT FARPFESRADNBB RV L, FABNIT Bl
ETAIEHEVRWNTE, ADRTELLSABHLHDT, EOLL THASTVNLTLE D, )
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JAPANESE ¢ Level A2.2 Written Production

Prescribed Learning Outcome: Learners can write very short, basic descriptions of events, past activities, and personal experiences, using simple connected
text. They can write short, simple imaginary biographies and simple poems about people.

Can Do Statements lllustrative Examples

e write short, connected text on familiar e writing of short, connected text on topics of interest (e.g.,, D5 DK, [k~ hr) ZRE L,
school-related topics and other topics of ZDDIDNWRT =AX, EH&F L, FRFRIZONTTY, )
personal interest

e write a short personal letter, electronic e description of daily life, expression of thanks or an excuse, brief description of past events or personal
messages, or blog, using appropriate register experiences, plans for the future, including selecting correct use of informal “you” or formal “you” as
and socio cultural writing conventions well as appropriate salutations and closings (e.g., # ==/ < A, A—LHYVRLSH, Fr¥r vy FHTED

DT, INLWTT, DEDA—LTHTNRNT, AT 7DV AL > TLEEN, AT
R, A—U—58V)

e write simple sentences using common * use of appropriate connecting words to indicate chronological order (e.g., (X L2, 7B DT A h& L
connecting words to indicate the Thb, Z78—ONALY IIATEE LT, EIhb, va vy BBy X —CTRKELIZES T
chronological order of events 5, FIioTLw<EWaLELE, LoV oBRTTLEEZT I LRELE, )

e write notes based on a discussion, e written summarization of what was presented, discussed, or read

presentation, or reading of a text
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ADDITIONAL LANGUAGES CURRICULUM

Mandarin Chinese






MANDARIN CHINESE e Cultural Connections

The following suggested cultural aspects provide minimal cultural content. They have been selected with the Prescribed Learning Outcomes in mind for
Levels A1 and A2 to enable teachers to weave the study of culture and language seamlessly together. These cultural connections can also be dealt with in a
more in-depth manner at various levels. Teachers are encouraged to select suggested cultural connections from other levels according to the interests of the
students and to add additional current and relevant cultural information not only about China, but about the Chinese presence in Canada and other parts

e Chinese presence in Canada
* School life in China

¢ Formal and informal forms of
address and appropriate body
language in social situations

 Chinese writing and its origins
¢ Chinese songs and rhymes

e Family relationships in China

Chinese in students’ daily lives
Sports and leisure in China
Chinese daily meals
Traditional Chinese costumes
Chinese traditional music

Chinese celebrations and customs

Chinese holidays and celebrations
Family life in China

Activities and interests of young
people in China

Appropriate language, expressions,
and behaviours to suit cultural
context

Chinese visual arts, music, dance,
and simple stories

of the world.
Level A1.1 id Level A1.2 “ Level A2.1 < Level A2.2
 Chinese presence in BC, past * Benefits of knowing more than Chinese cuisine ¢ Contributions of prominent
and present one language Chinese people

Significant landmarks in China

Shopping in Chinese-speaking
countries

Travel in Chinese-speaking
countries

Appropriate language, expressions,
and behaviours to suit cultural
context

Popular culture in Chinese-
speaking countries

Chinese visual arts, music, dance,
architecture, history and simple,
authentic texts

Contemporary social issues
in China

Basic value systems in Chinese
culture
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MANDARIN CHINESE e Language-learning Strategies

Students are encouraged to develop and apply a repertoire of cumulative language-learning strategies to support communication in Mandarin.

Level A1.1 ¢ LevelA1.2 o Level A 2.1 L4 Level A 2.2 o Level B 1.1 P LevelB1.2
Recognize cognates ¢ Use prior knowledge | ¢ Recognize and use e Transfer and adapt ¢ Rephrase in * Negotiate meaning
Use visual aids, of a topic to predict common patterns known structures to Mandarin to by using questions
actions, lists, and meaning e Adjust the message in convey meaning in compensate for in Mandarin and

graphic organizers
Use visual and
context clues to guess
meaning

Use repetition, alone
or with others, to
practise and reinforce
new language
Record ideas or
expressions with
visual images and
symbols

Derive meaning by
listening attentively
to key ideas and
participating fully

in activities

Use formulaic
phrases, including
greetings and
expressions of
politeness

Actively seek help by
asking for clarification
and repetition
Connect new topics
to personal
experience

Develop word bank
of useful expressions
to aid in more
spontaneous
communication

Recognize known
Mandarin words and
cognates in new
contexts

Ask for specific
words in Mandarin,
if necessary, while
continuing
communication
Listen to and practise
pronunciation of the
written word

Group new items into
categories that are
personally
meaningful
Self-evaluate progress
by comparison with
earlier performance
or against personal
goals

Continue to develop
word bank of useful
expressions to aid in
more spontaneous
communication

order to use known
expressions and
vocabulary

Use word webbing
charts, tables, and
other graphic
organizers to support
oral and written
expression

Listen, view, and read
selectively to focus on
key information
Tolerate ambiguity of
meaning when unable
to understand fully
Use a variety of
writing processes to
convey personal
meaning

Plan ahead for
communicative
activities by
anticipating language
and resource needs
Reflect on learning by
recording personal
goals, successful
strategies, and new
vocabulary and
phrases

Continue to develop
word bank of useful
expressions to aid in
more spontaneous
communication

new contexts

Take risks with the
language to extend
language boundaries
Use a variety of
reference material,
including
dictionaries, for
comprehension and
production

Set personal goals in
language skills and
monitor their
progress

Use internalized
expressions to
support authenticity
in spontaneous oral
conversations

unknown expressions
Make personal notes
to use as a reference
for oral and written
productions
Actively review
common, useful
expressions and
patterns to refine
communication
Self-monitor and
correct recurring or
significant errors in
communication

Use a variety of
expressions to refute
arguments and to
show emotional
engagement in
conversations or
discussion

other techniques for
clarification
Summarize
information in oral,
graphic, and written
form

Use dictionaries and
other reference
materials for clarity
of comprehension
and expression
Seek out and

create practice
opportunities in
and outside the
classroom

Use a variety of
expressions to
analyse and
compare and to
express empathy in
conversational
situations
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MANDARIN CHINESE ¢ Overview: Level A1.1

Breakthrough (Basic communication in the most familiar situations)

Level A1.1 Context

For some students, this may be
their first exposure to an additional
language. For others, it may be
their second or third exposure to a
new language. Students have the
opportunity to hear, repeat, and
respond using drawings and other
visual aids as well as non-verbal
gestures to assist in communication.

Students identify strategies used in
their study of English Language
Arts and learn to transfer these
strategies to help them in their
learning and understanding of
Mandarin. At this level, writing
consists of information produced
in words and simple sentences that
may be supported with pictorial
representations.

Listening and speaking skills are
aided by exposure to simple
Mandarin songs, rhymes, and
simple texts. Students are
encouraged to respond through
drawing, acting, singing, dancing,
and using simple language.

Students participate in a variety of
cultural experiences based on their
own heritage as well as Chinese
culture and show their
understanding in graphic and
visual forms, with some
commentary in English.

Culture and the Curriculum

Every language and its culture are intertwined. Language use requires an
understanding of the cultural context in which the communication takes place, but
at this level student exposure to culture occurs primarily by means of topics chosen
by the teacher to support the language learning. In most classrooms, for example,
classroom vocabulary and appropriate linguistic structures will be taught early on to
enable students to function in Mandarin. Such a choice enables students to understand
from the beginning of their language study that Mandarin can be used to perform
real-life tasks and to get things done.

Possible Level A1.1 Cultural Topics

¢ Chinese presence in BC, past and present

¢ Chinese presence in Canada

¢ School life in China

¢ Formal and informal forms of address and
appropriate body language in social situations

¢ Chinese writing and its origins

¢ Chinese songs and rhymes

¢ Family relationships in China

Possible Language Usage

e Number patterns (—, —, =, [, s

:_I“#’ :+:’ """£+v P_IH“, £+’ jL+,

The surname precedes any form of address (e.g., =&, FH5E/L)

e “I” turns a statement into a question

» Asking about one’s age (e.g., Z KT ? fRJL%? EZRKIFAT?)

e Measure words (e.g., = MK, Pigkf, T/

e Pluralising suffix (e.g., TA1, “#4EA)

e “7T7” indicating that the action of the verb has happened (e.g.,, 7% T —H/Mifi. )

¢ Repetition of verb to indicate that the action is brief and casual (e.g., KEH. )

* Omission of noun following measure word (e.g., VR ZEHEA? )

* Sequence when expressing dates (e.g., ~EFJLHFET—HILH, AH—)

e “JB” indicating the meaning of “in that case” (e.g., A RIEFMM A, )

e “IE{E”, “IE”, “4E” indicating the action is continuing (e.g., /> B IE/EAH
ke  FRAEFH 0. )

* Adjectives used as predicate without the verb “/&” (e.g., bR 1.

Wote )

XEgahE

Level A1.1 Language-
learning Strategies
Language-learning strategies
support communication in the
multiple skills of language
learning. Students are encouraged
to develop a repertoire of
cumulative strategies to support
their learning.

* Recognize cognates

e Use visual aids, actions, lists,
and graphic organizers

¢ Use visual and context clues to
guess meaning

¢ Use repetition, alone or with
others, to practise and reinforce
new language

® Record ideas or expressions
with visual images and symbols

® Derive meaning by listening
attentively
to key ideas and participating
fully in activities

e Use formulaic phrases,
including greetings and
expressions of politeness

e Actively seek help by asking for
clarification and repetition

¢ Connect new topics to personal
experience

* Develop word bank of useful
expressions to aid in more
spontaneous communication
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MANDARIN CHINESE ¢ Level A1.1 Listening Comprehension

Prescribed Learning Outcome: Learners can identify key words in short phrases that are slowly and carefully articulated.

Can Do Statements

lllustrative Examples

identify the sounds and tones of Pinyin in
context

* recognition of Pinyin through games, songs, rhymes, student names and other listening activities

understand basic greetings, farewells, and
expressions of politeness

* recognition of greetings, farewells and expressions of politeness (e.g., /RUF! FRUFIS? FERULY BRI !

WA U se, AN, M, Al iEeee)

recognize the numbers 0 to 99 in context

e recognition of the numbers 0 to 99 in simple contexts such as page numbers, counting, and dates (e.g.,

F—, = ... T JutJu)

L t,

recognize basic introductory expressions and
useful conversation conventions

e recognition of basic introductory expressions and conversation conventions through the question and
response structure

(e.g., Wi, PREEAFA? [fsoiat? Rt o IR AT Fen o k. )

recognize expressions of time such as days of
the week, months, and dates

* recognition of days of the week, months of the year, and dates through listening activities such as
calendar time, songs, rthymes, and telephone messages (e.g., £, H, H, 2 A REJLH LS ?
ALY SFRGEN\ANS, B, )

recognize familiar words and phrases about
oneself, family, and friends, including name,
age, family members, pets, and friends

 recognition of familiar words and phrases about oneself, family, friends, and pets (e.g., K5 4! Fn

o TANWL. EHKH AN RRERKEE (W, "R HA, B, GRKIK,
WA > AT —HAg /A, ete. E0Y o FIMEARN, BALMAE. REMEA? BT EA.

RERT?)

recognize town or city of residence and
nationality / country of origin

e recognition of town/city of residence and nationality / country of origin (e.g., Fiff, Jtxt, H[E, EH,
s FomEARAN. )

recognize and understand words and
expressions related to basic information
statements and interests

e recognition of basic information statements and interests, such as places, schools, and shopping activities

(e.g., TIWATER. TRALULEXRF 3545 . )

recognize basic classroom vocabulary and
follow instructions

e recognition of classroom vocabulary and demonstration of the ability to follow instructions (e.g.,

ERRT VAR R T, . )

recognize short sentences about events in
present time

* recognition of short sentences about events in present time (e.g., RIE/EMT4 7 FRIELEAMAEN. )

recognize basic ways to denote ownership

AN AN

* recognition of simple terms of relationship and ownership (e.g., TN, Wd; HEIBNH 115, AR
Mg ? )
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MANDARIN CHINESE ¢ Level A1.1 Reading Comprehension

Prescribed Learning Outcome: Learners can follow short, simple directions, identify targeted information especially if there is visual support, and recognize
familiar names, words, and phrases on simple notices in the most common everyday situations.

Can Do Statements lllustrative Examples

¢ recognize and understand familiar words * identification of targeted information such as months, days of the week, places, numbers, and colours
and phrases, supported by visuals on signs, notices, posters, ads, and calendars (e.g., ¥, H, H, £#; ARE-ZF-FFILHLY,

M=)

e recognize Pinyin and use Pinyin to locate * recognition of Pinyin and use of Pinyin to locate characters with the help of dictionaries (e.g., #f:
characters R, HRE D

e follow brief and simple directions to  understanding of simple written directions (e.g., i %ifft. )
complete a task
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MANDARIN CHINESE ¢ Level A1.1 Spoken Interaction

Prescribed Learning Outcome: Learners can interact in the most basic of ways (e.g., introductions, basic greeting and leave-taking expressions). They can
ask how people are and respond, using learned expressions.

Can Do Statements

lllustrative Examples

greet, say farewell, thank people, and
respond appropriately

recognition of and response to greetings using simple salutations

(e.g., JofbE ORI, /Nl Lt R/ 8l 200G ARATGF LY BRI WA )

communicate personal information using
numbers 0 to 99 in context

use of numbers from 0 to 99 to share information (e.g., ¥ 1% & 604-321-7856. )

introduce self and respond to introductions
and common personal questions

recognition of and response to introductions and questions (e.g., k{4472 Femf .
EDNIREE % 1o AREMRIL? AR o PRAEMEA? TN )

communicate using expressions of time,
including days of the week, months, dates,
and hours

use of numbers, days, and months (e.g., & K& = F—FEIH LY, A=, BEREZE-FENLANY,
S AR, MR, AR, BRI X )

share information about one’s family,
including name, age, family members, pets,
and hobbies

use of basic repertoire of phrases, expressions, and vocabulary to support description of one’s family

(e.g., Feok 3y o TANWE . KKH PN RREMEE (Y, #HE
A, e, sk e o BURIRIIAL T2 o . I R/,
(=Ll o It N, B o FEXT IR, )

interact using memorized language about
the classroom and classroom /school
routines

retrieval from memory and interaction using phrases, questions, and support vocabulary to help
negotiate the classroom experience (e.g., ®ANE, FHKML T o Fenl LLEnD 2 Fony LL 23 o prid 2
ICEEBIRII o)

use strategic language to support lack of
vocabulary and request clarification

retrieval from memory and use of basic repertoire of phrases and facial and body language to ask for

POREAV? TAME. RAYH.

clarification, vocabulary support, or assistance (e.g., X"

TR, IRAEHIIRS? WL, )

ask and respond to simple, everyday
questions

asking and responding to simple questions (e.g., 2 KK TEAFE? REF/ T T . RAEAELE HE?
Lfml L)

use basic terms to express ownership

use of simple question/response patterns to express ownership (e.g., XEUEFHE? XIEIRIIG?

O IE . MR B4, )
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MANDARIN CHINESE e« Level A1.1 Spoken Production

Prescribed Learning Outcome: Learners can produce simple, mainly isolated phrases about themselves, their family, and their friends.

Can Do Statements lllustrative Examples

¢ count, and indicate time and quantities * use of numbers in simple descriptions (e.g., X[ Z % B A ik 1o WAL S T 15, )

e present or read aloud simple, rehearsed e presentation or reading aloud of simple, rehearsed sentences, such as reading work to peers in
sentences comprehensible Mandarin (e.g., X &K MH AN L. WA FHES), APEARE, KAHRES . e Xos

A BEEE, L, WusERETIERK. )

e use simple sentences to describe themselves, | ® use of simple sentences with or without support such as visuals, body language, or facial expressions to

people, and places describe oneself, people, and places (e.g., X2 A, MM hyd. S RN, AAEAER EFE. )
e imitate the pronunciation and intonation of * Dbeginning imitation of Mandarin pronunciation and intonation of simple words and phrases (e.g.,
simple words and phrases pronunciation of key Mandarin sounds, suchasb, p, m, f, d, t, n, 1, ...... initials (FH}), finals (#1}), and
tones (A1, DU/, 7H)
e use simple sentences to describe their daily * use of simple sentences with or without support such as posters to describe their daily activities
routines (e.g., B EERURIK, \m B%, R PR, = mies. )
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MANDARIN CHINESE e« Level A1.1 Written Production

Prescribed Learning Outcome: Learners can label correctly and give basic personal details in written form, such as on a student identity card, with the help

of Pinyin.

Can Do Statements lllustrative Examples

e write basic characters with the correct stroke | e introducing general rules for stroke order; writing of basic characters with the correct stroke order
order

* label pictures accurately, using familiar * accurate labelling of pictures (e.g., label classroom or other known everyday objects such as
vocabulary neighbourhood places on a map, picture captions)

e complete simple forms with personal details | ¢ filling out a basic form such as school ID (e.g., #:4: F-/h#8; HiZA:Hh: opE Fifg; HAEH: 19954E8 H5
such as name, date of birth, nationality / Hi dbhik: dEFEY—80S b5 604-123-4567) or completing a simple survey (e.g., /R E T
country of origin, and address TEFRD 2 EX/ AN EXK)

e produce short phrases retrieved from * use of learned phrases to write greetings on a card or postcard (e.g., #LARAH PR FUER IR,
memory about oneself or other people and FAEPUR. bt A8k )
their daily life

e produce personal lists using known e production of lists using known vocabulary (e.g., #%, %5, 7, 154, Z3)A)
vocabulary
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MANDARIN CHINESE ¢ Overview: Level A1.2

Breakthrough (Basic communication in the most familiar situations)

Level A1.2 Context

The emphasis at this level is on
continuing to help students develop
positive attitudes to learning and using
Mandarin Chinese. Interaction with
partners and small groups are more
frequent. Guided conversation helps
students to express their ideas, and
when working with internalized
language, students can begin to
connect ideas to form short
interactions or complete messages.
Students are encouraged to take risks
as they use previously learned
structures and demonstrate their
learning orally and by means of visual
representation.

Listening and speaking skills continue
to be reinforced by exposure to simple
Chinese songs, thymes, and simple
texts. Students are encouraged to
respond through drawing, acting,
singing, dancing, and using simple
language.

Students can recognize familiar
language in written texts and can
sometimes use their growing range of
strategies to make educated guesses at
the meaning of new expressions.

Students explore and experience the
Chinese presence, both historical and
current, in British Columbia and
Canada, and show understanding in a
variety of graphic and visual ways,
with some commentary in simple
Chinese.

Culture and the Curriculum

Every language and its culture are intertwined. Language use requires an
understanding of the cultural context in which the communication takes place. At
this level student exposure to culture occurs primarily by means of topics chosen
by the teacher to support language learning, based on student interest. Students at
this language level will be interested in what students their age in China are like.
The desire to visit a Chinese-speaking region begins to develop and encourages
their learning of vocabulary and sentence structures.

Possible Level A1.2 Cultural Topics

e Benefits of knowing more than one language

¢ Chinese in students’ daily lives (e.g., signs, labels, magazines, comics such as
San Mao Liulang Ji)

Sports and leisure in China

Chinese daily meals

Traditional Chinese costumes

Chinese traditional music

¢ Chinese celebrations and customs

Possible Language Usage

e Number patterns (—,

LT IuE i)

Transport methods (e.g., #8574, % AAT4:, LK)

Useof “45” toindicate existence (e.g., 5 1 A7 —fl %45, )

Turn “M” question into affirmative-negative question (e.g., /RN ?  fREARL? )

Use “Wé” to ask where something or someone is (e.g., /RIF FIAT4WE? )

“7” indicating an action is completed (e.g., FNIRE T =44, )

Subject + verb + complement of degree (e.g., flLHIfHRERL. )

Use of the adverb “Jft” to indicate that the action happens soon or quickly

Use of “F%” to express one’s opinion (e.g., WEXAKWET NKNT . )

Duplication of verbs used to indicate that the action is of very short duration or

to make it sound casual (e.g., FRAT 2 MIHELE AR AANE )

Useof “IF{E” to indicate that an action is happening

Useof “ 7 toindicate that there has been a change in circumstances (e.g.,

T RAMET . )

¢ Verb + resultative complement (adj. or verb) (e.g., fi5¢; #4F; f54%) generally
used to indicate that the action has already happened

¢ To indicate how long one does something, use “subject + verb + object + verb
(T) duration” (e.g., M54 T AN )

e Use of model verbs (e.g., 23, i)

e Use of the particle “43” (e.g., WIEHIEAIRLEFIT. )

e, —F,

—

Level A1.2 Language-
learning Strategies
Language-learning strategies
support communication in the
multiple skills of language
learning. Students are
encouraged to develop a
repertoire of cumulative
strategies to support their
learning.

Use prior knowledge of a
topic to predict meaning
Recognize known Mandarin
words and cognates in new
contexts

Ask for specific words in
Mandarin, if necessary, while
continuing communication
Listen to and practise
pronunciation of the written
word

Group new items into
categories that are personally
meaningful

Self-evaluate progress by
comparison with earlier
performance or against
personal goals

Continue to develop word
bank of useful expressions to
aid in more spontaneous
communication
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MANDARIN CHINESE ¢ Level A1.2 Listening Comprehension

Prescribed Learning Outcome: Learners can follow phrases and short, simple sentences that are very slowly and carefully articulated, with long pauses to
assist in understanding of meaning.

Can Do Statements

lllustrative Examples

recognize numbers from 100 to 9,999, and
the structure of ordinals

recognition of numbers from 100 to 9,999, and basic ordinal structure in contexts and situations
involving time, money, dates, scores, and page numbers (e.g., —H —~ 1 —...... SRS R TN E e o P
JUTILEIL TG B =a75 10, fochifh, HoSEE)

understand numbers up to one million,
as well as basic ordinal numbers

recognition of numbers up to one million, as well as basic ordinal numbers (e.g., 1~ 1 T, T, Ji;

_I—ﬁ’ Eﬁq %#’ gﬁ/\ """ )

recognize formal and informal forms of
address and the relationships between
people, including immediate and extended
family

recognition of the difference between familiar and formal forms of address and recognition of immediate
and extended family relationships (e.g., fit, #; 4547, 9iW5, KA, R4, K4k, &H, @ U 5,
BUBL AAAL)

recognize basic phrases that provide
information about likes and dislikes

recognition of simple questions about likes and dislikes (e.g., /R 3P XWF VKBRS ? T FUB L BK, AT
oL, )

recognize basic phrases that provide
information about time of day, weather,
and seasons

recognition of basic phrases about time, weather, and seasons (e.g., MIfEJLE T ? JLET . S RRKAEA
FE? A RRAAH . HRIBER. ERAEFHA. MRIBFT . 4R T, )

recognize basic phrases that provide
information about physical characteristics,
personality, and feelings

recognition of basic phrases about physical characteristics, personality, and feelings (e.g., ZAR =i

AN SARMERT . A ARN % . WbARAE, )

recognize basic phrases that denote position

recognition of basic position words (e.g., HL1f, 4Mf, b, N, b, i, Aiik)

understand familiar requests and
instructions

recognition of familiar requests and instructions (e.g., 5 K[ 1. HFT . WEEBEIR. ELL. )

understand and respond to basic, everyday
needs

recognition and demonstration of understanding of everyday needs (e.g., 1 MEVRIIZES ? T, 454%.
PREEE g 2 )

understand short sentences about events
that take place in the present, the future,
and the past, qualified by appropriate time
expressions

understanding of short sentences about events in the present and immediate future (e.g., /R R4 2

TR E AR FREBEETE, G LRE LR, )

recognize words that describe actions

recognition of adverbs of manner (e.g., MUK RN . REPHHRE . DBDOEBSRTRAL, )

Listening Comprehension continued on next page
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Listening Comprehension continued

¢ understand short, clear messages and e recognition of clear, simple messages and announcements, such as weather reports, descriptions, and
announcements introductions (e.g., TEFKEABIRKIF 4. SR P HIRAW, )

e recognize the gist of new or less familiar ¢ understanding of the main idea of a short conversation or short presentation (e.g., RNzt M1 .
phrases and sentences in the present, past, T b EAgIEEE. )

or immediate future

 understand where and how people travel * understanding of methods of transportation (e.g., Tt N HAA WL L L E . IRBEREA BT IRAFRAE

)
 understand preferences and interests of * understanding of preferences and interests of others (e.g., FIHN = X0H UK, AIJE 2= 2 H AT IR K IR
others, including supporting reasons where BRAR IR, )

applicable

MANDARIN CHINESE ¢ Level A1.2 Reading Comprehension

Prescribed Learning Outcome: Learners can understand very short, simple texts a single phrase at a time, picking up familiar names, words, and basic
phrases and rereading as required.

Can Do Statements lllustrative Examples
¢ understand simple messages found in a e location of basic information in simple texts such as a message, email, form, or poster dealing with
variety of texts greetings, location, time, date, teacher comments, and personal information (e.g., FEF & A4F 1.5 o
A H RISV TS o BERAEAE BilE. KEF T W)
¢ understand short, simple messages e understanding of short, simple messages, such as in an email (e.g., TR FHIX ML RATUFRT -
PR SE . SIEREVTH RS . IXE IR YT, )
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MANDARIN CHINESE ¢ Level A1.2 Spoken Interaction

Prescribed Learning Outcome: Learners can interact in simple ways by initiating and responding to simple questions and statements on very familiar topics
or simple needs, delivered directly to the learner in clear, slow and repeated phrases or short sentences.

Can Do Statements

lllustrative Examples

communicate using numbers from 100 to
9,999 and ordinal numbers

e use of numbers in contextual situations involving time, money, dates, scores, and page numbers (e.g., iX

FAFEZ DR B ILRTTIR? T BRI 156T00. RIGEH T\H T4k . BRI RS AL, )

use appropriate terms to describe immediate
and extended family relationships

* use of appropriate terms to describe one’s family (e.g., X245, MAFEL T T, XRERL, WiEK
o )

use formal and informal forms of address,
accompanied by appropriate sociocultural
conventions

e recognition of the difference between familiar and formal forms of address and appropriate use of the
convention (e.g., 7%, #&;  fRUEHA? S, Boiwk? )

exchange simple information about likes,
dislikes, and needs

* use of simple question/response patterns to express likes, dislikes, and needs (e.g., T H T HEER, oA

FHA o AR T 7 A, (HAR AR, EEK, )

exchange simple information about time of
day, weather, and seasons

e use of simple question/response patterns to exchange information about time, weather, and seasons (e.g.,
HAEJLE? BEGRl. RABAK? SRS SFELRRE, HH TS, )

exchange simple information about physical
and personality characteristics

 use of simple question/response patterns to exchange information about people (e.g., /R FE2HAFE 4

FE? AR KAFHER . FRIRIRAR AT 2. )

suggest and respond to simple, everyday
plans in the present or immediate future

* use of familiar vocabulary and sentence patterns retrieved from memory to express present and future

plans (e.g., 84 K FAEAR L ERR? BAEEME, )

exchange information about the past

* use of familiar vocabulary and sentence patterns retrieved from memory to make and respond to events
in the past (e.g., /R 715 ? A, FKRIFMZEWR T, JRIZIE AR R HH2KE T2 BRI SR
o)

recognize common colours

e recognition of basic colours (e.g., 4L, i, %k, ¥, 1, M%¥) through songs, games, and other listening
activities

give and seek permission

* giving and seeking of permission (e.g., #4%, AR 0T U4 2 AT, E R+ miai— 2 K, )
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MANDARIN CHINESE e« Level A1.2 Spoken Production

Prescribed Learning Outcome: Learners can describe themselves, what they like, and where they live. They can read a very short rehearsed statement, such
as introducing a friend or a family member.

Can Do Statements lllustrative Examples

* use simple phrases and sentences with or * use of familiar vocabulary and sentence patterns in simple presentation format to describe family, friends,
without support to describe family, friends, school, and interests (e.g., T AN DAEH Z XA EIZS . M I UK, FTHEEK, BRI 23k, it
school, and interests WEHRMAEENH, )

* give simple presentations e presentation of simple, rehearsed plays/skits, songs, or informational materials

e use comprehensible pronunciation, ¢ use of Mandarin pronunciation, tone, intonation, stress, and rhythm of words when reading aloud or
intonation, stress, and rhythm of words, presenting very short rehearsed statements
phrases, and sentences for emphasis and to
support meaning
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MANDARIN CHINESE e« Level A1.2 Written Production

help of Pinyin.

Prescribed Learning Outcome: Learners can ask for or pass on personal details in simple written form, using isolated phrases and short sentences, with the

Can Do Statements

lllustrative Examples

e write short, simple lists and messages,
respecting punctuation conventions

e preparation of lists or notes (e.g., camping list, school schedule, homework, likes/dislikes, hobbies) or
telephone messages (e.g., 1543 FHUN [0 FL i o dh 1) FEL 1S 5 52607-375-5555. JLH DU H R i B2 P )

e write a short message with modelled
support

 use of formulaic conventions of a friendly letter (greetings and salutations) with a personal message, such
as writing to a friend about a trip (e.g, Ath, il | RIEELES. ML LML IR 5L
seilie UREIIAINH. )
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MANDARIN CHINESE ¢ Overview: Level A2.1

Waystage (Communication in basic social situation)

Level A2.1 Context

Students use Chinese as a tool for
communicating about everyday topics they
enjoy talking about, such as themselves,
their friends, and favourite activities. They
practise and develop the language in new
and interesting contexts and in different
groupings — pairs, small and large groups,
and individually.

In a communicative-experiential approach
to language learning, students acquire
information through listening and reading
and use this information as part of the
conversational process to complete
meaningful oral or written tasks. A major
focus at this level is understanding and
conveying meaning for practical purposes
in situations that are personally meaningful
to students.

Many students develop a strong interest in
popular culture in the form of music videos,
songs, fashion, films, and electronic social
networks. Such interests can provide topics
that encourage students’ emerging ability to
express their thoughts and feelings about
creative works and to interact in social
situations.

Students explore and experience the
Chinese presence, both historical and
current, in some places in British Columbia
and Canada. They also begin to explore
Chinese culture in a broader sense as they
learn about life in China. Students are
encouraged to use Mandarin Chinese in all
activities, including those supporting
cultural awareness.

Culture and the Curriculum

Every language and its culture are intertwined. Language use requires
an understanding of the cultural context in which the communication
takes place. At this level student exposure to culture occurs primarily
by means of topics chosen by the teacher to support language learning,
based on student interest. Students at this language level wish to
further explore what teenagers their age in China do for entertainment
and leisure time. The desire to connect with teenagers from China is
strong, and the wish to communicate with them serves to encourage
students to take risks in their spoken interactions in Mandarin Chinese.

Possible Level A2.1 Cultural Topics

¢ Chinese cuisine

¢ Chinese holidays and celebrations

e Family life in China

e Activities and interests of young people in China

e Appropriate language, expressions, and behaviours to suit
cultural context

¢ Chinese visual arts, music, dance, and simple stories

Possible Language Usage

e Use of numbers from 10,000 to 100,000,000 (fi+Ji, WA T Ji, —42)

 Description of the Chinese currency (e.g., ¥, &, 7))

* Use of measure words (e.g., —#IPIR, —HF2F-40))

e Use of action-measure complement (e.g., B, 27 PR)

 Use of prepositions (e.g., M\, 1E, [1])

¢ Give directions to a place (e.g., PRI E . )

e Use of the expression to indicate “ how far” (e.g., It & L5 £
5?)

 Use of the particle “#” (e.g., HyWN %4 — 4L AT )

* Use of the particle “ T ” (e.g., W R LR T . )

e Use of “¥&f7” in negative sentences (e.g., F¥ A% Hilk. )

e Use of comparative structures (e.g., Fetbaok, FBAEMS. )

e Use of comparative structures with frequency (e.g., &ttt K =% . )

e Model words (e.g., 7%, WA%0)

 Expressions about body and health (e.g., i, HRI/ F&KIK,
EET. )

Level A2.1 Language-learning
Strategies

Language-learning strategies support
communication in the multiple skills
of language learning. Students are
encouraged to develop a repertoire of
cumulative strategies to support their
learning.

* Recognize and use common
patterns

e Adjust the message in order to use
known expressions and vocabulary

e Use word webbing charts, tables,
and other graphic organizers to
support oral and written expression

¢ Listen, view, and read selectively to
focus on key information

¢ Tolerate ambiguity of meaning
when unable to understand fully

e Use a variety of writing processes to
convey personal meaning

e Plan ahead for communicative
activities by anticipating language
and resource needs

* Reflect on learning by recording
personal goals, successful strategies,
and new vocabulary and phrases

* Continue to develop word bank of
useful expressions to aid in more
spontaneous communication

FinaL DrAfFT

ADDITIONAL LANGUAGES ELEMENTARY — SECONDARY CURRICULUM ® 135




MANDARIN CHINESE ¢ Level A2.1 Listening Comprehension

Prescribed Learning Outcome: Learners can understand sentences and expressions relevant to the learner (e.g., very basic personal and family information,
shopping, interests) provided speech is clearly and slowly articulated.

Can Do Statements

lllustrative Examples

understand a simple series of phrases and
contextual sentences of relevance to the
learner

understanding of a simple series of sentences relating to personal and family information, school,
shopping, food, sports, interests, preferences, music, habits, and routines (e.g., K BAEH Z XA Fi25).

SN T A ERBN o AR K, ITHERR, FTERMIB AL BK. Mt X AT H . )

understand a simple series of phrases and
sentences about familiar situations and
when and where they take place

understanding of a series of sentences concerning familiar situations and when and where they occur

(e.g, SR EHUERA —lfiig. - LRUTR. RS BRANIE LA R 2)

understand a simple series of phrases or
sentences related to directions

understanding of a simple series of directions (e.g., ZRKIPAEEAE? —FE, 2 T8 AT DIH

Ko )

understand justification of choice made
based on quality, quantity, and cost

understanding of simple comparisons relating to quality, quantity, and cost (e.g., X 4% & (5 [ # 1 LL IS4 11
O EE . RPN, N, R LA 2. )

understand short discussions about past
events and future plans

understanding of future plans and past events (e.g., lERIKA LR T . XANHEERT. 4

REaE R WREESAEFXE R, )

understand a variety of specific details of
short texts supported by visuals, cognates,
and text features

understanding of a variety of specific details of short texts supported by visuals, cognates, and text
features (e.g., A1t 1 IXIAUKERTE . X EERFRMMA AT o 1o IXDEFRSUWI T ! XA WS EATIRZAR
BT IR R )

get the gist of short texts in unfamiliar
contexts

identification of the main idea in unfamiliar contexts with supporting visuals (e.g., TV newscast,
video clip)
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MANDARIN CHINESE ¢ Level A2.1 Reading Comprehension

Prescribed Learning Outcome: Learners can understand short, simple texts containing the highest frequency vocabulary.

Can Do Statements lllustrative Examples
e follow short, simple written instructions * understanding of short, written instructions to complete a task (e.g., iS5 PRI T 765 LT «
a7 H.)
e understand the gist of slightly more complex | ® understanding of the general idea of slightly more complex or less familiar written phrases and sentences
or less familiar written phrases and (e.g., Wt 70 KAMAT ! FRIEAERA SR . 5L IRAT L. )
sentences

¢ understand specific details and overall sense | ® understanding of specific detail and overall sense of text in familiar and less familiar contexts

of text in familiar and less familiar contexts (e.g., T NIHE, FYEHINE FEEEEIRTEEG R, AR AR AR R T I AR LT 5 )
¢ understand the gist of short texts that * use of cognates to determine meaning (e.g., [120094F /&, J:3EH UAFATH . )

contain less familiar language
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MANDARIN CHINESE ¢ Level A2.1 Spoken Interaction

Prescribed Learning Outcome: Learners can communicate in simple, routine tasks, requiring a simple and direct exchange of information on familiar
matters to do with school and leisure time. Learners can handle very short social exchanges, but are rarely able to keep conversation going on their own unless
someone assists the learner’s understanding.

Can Do Statements

lllustrative Examples

express basic agreement or disagreement
and support with reasons

* use of simple phrases of agreement and disagreement retrieved from memory to extend conversations

(e.g., MRULAFAKT, TN NBIVEARIFE . FRAEFHXAAIHEA B )

communicate feelings with supporting
simple reasons and respond with basic
expressions of empathy

¢ use of familiar vocabulary and sentence patterns retrieved from memory to express feelings such as
happiness and expressions of empathy (e.g., REAFE? IELFI? AKE, FRIRME . FRAAA R E?
DA S LHAAEIL L, IRBEFFE2RE? Febif__ . )

use communication strategies to initiate and
sustain interaction

e use of strategic language such as conversation sustainers or reactive expressions and empathetic words
and phrases (e.g., fREAFE? IELFIE? Mk, 22050 LG T, AREIERAR L LRt 00E 1. E? )

exchange information about interests and
everyday situations

e exchanging of information about interests and activities relevant to the learner, including personal
and family information, school, shopping, eating, sports, interests, preferences, habits, and routines,
invitations, apologies, travel, and lodgings (e.g., T F W AT I Feak, (H/NEFRITRERR, /RIE? KR
SN H o ST A L S i i A H 2R &)

exchange information on events and
locations

 exchange of information about events and locations (e.g., JEAIZAGAT 2 I G kil BF R 2 fh— H —5 2
e, Bzt EE2DEK? A E RS Inm ke 4T, WA REE, )

ask for and give directions

* asking for and giving directions (e.g., #ATEMEJL? HATEA 0l B WA THAE AL, (ERMEETE 24,
AT R RAT T )

exchange information on modes of travel
and destinations

¢ exchanging of information on modes of travel and destinations (e.g., T4 KM & AL ML IRAT, (HZ2H KK
EXOT 4 LHRAT - )

exchange information on likes, dislikes, and
preferences, comparing and giving brief
reasons where appropriate

¢ exchanging of information on likes, dislikes, and preferences (e.g., VRZE 22 AR S HFF B H N2 R ?
FAL:, RO BRA P Z 2 FE . ARG, 1Ak — K, )

discuss plans for the immediate future

e discussion of immediate future plans (e.g., /RB LM A7 FATH L Lilg. REXADFRMAT 42
WA LG, )

describe plans and events in the recent past
in routine and familiar matters

* description of plans and events in the recent past (e.g., WEME R R K 22F TIRE SRS, HIFO! )

initiate and sustain short conversations in
familiar social situations

e initiation and sustaining of short conversations in familiar social situations (e.g., FF & W . T PG %
Ko REI NS FERBATH 22 GF R AN R M4 ? R SUAT IR BA AR B —
BRIE. LFW, R EENE. NAATBLER IS, AT L)

Spoken Interaction continued on next page
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Spoken Interaction continued

¢ indicate understanding or lack of ¢ asking to repeat or asking for clarification of key words or ideas when not understanding (e.g., AW A
understanding, agreement or disagreement PRV 2o ARATLARRE— N2 RAEASFRIE AR AL E AR, )

MANDARIN CHINESE ¢ Level A2.1 Spoken Production

Prescribed Learning Outcome: Learners can describe their family, people, places, possessions, routines, and likes and dislikes in simple terms. They can give
a short, rehearsed presentation on a familiar subject. They can answer straightforward follow-up questions if they can ask for repetition and if some help with
the formulation of the reply is possible.

Can Do Statements lllustrative Examples

e produce a short series of phrases and simple | ® production of a thematic series of short sentences (e.g., =X K, K RFATAT LLS A F0 5 FEAT R 135
sentences to describe or role play everyday Bl AT LA HEMER IR BT HEBR e FRATTIERT LAZEIS ) LETER, A A#AME, FURRR, )
experiences, events, and areas of immediate
need

¢ give short prepared talks or presentations on | ® production of short final tasks based on the unit themes, already explored in class, by means of gallery
selected topics tours, job fairs, TV hosts/shows, videos, computer presentations supported with spoken elements live or
recorded, and shared presentations between groups and in individual presentations

* use generally appropriate pronunciation, e spoken production provides clear meaning to the student audience and generally does not impinge on
stress, thythm, and intonation clarity of meaning
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MANDARIN CHINESE e« Level A2.1 Written Production

Prescribed Learning Outcome: Learners can write a series of simple phrases about their family, school, and other familiar interests. They can write a
series of simple phrases and sentences linked with simple connectors such as “but” and “because,” with the help of Pinyin.

Can Do Statements lllustrative Examples
e write short personal letters, electronic * writing of short personal letters, electronic messages, or blogs (e.g., X} ANk, F A T HKE, ol
messages, or blogs W ERARES IR AEH & T o BURFIT AT I, )

* use appropriate writing conventions within | ¢ use of letter-writing conventions (e.g., /N, REF! B AL ! BLORFR)
a personal letter or a letter requesting
information

* use simple connector words to link ideas and | ® use of simple connector words to link ideas and sentences (e.g., A~ FBRIA 1K 2 LBT/RK WHREH B B

sentences ik, B H AT /R, DR BT TiE Bk B S G i AEAL . )
e complete a questionnaire/survey on a topic | ® answering of questionnaire and/or survey questions in paper and/or electronic form that are based on
of interest topics of interest (e.g., films, types of music, sports, health, career choice, trivia games)
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MANDARIN CHINESE ¢ Overview: Level A2.2

Waystage (Communication in basic social situation)

Level A2.2 Context

At this point in their studies, students
are able to interact with growing
confidence in familiar situations and
apply their growing range of language-
learning strategies more consistently.
They are able to take more risks while
engaging in spontaneous interactions
using internalized vocabulary and
structures. Teacher and peer support
are important when students are
communicating their ideas and
rephrasing their thoughts to
compensate for unknown expressions.
Developing descriptive abilities include
linking and sequencing of narrative.

Students are familiar with a wide range
of strategies that enable them to select
and retrieve information from a variety
of sources, including print, radio, TV,
Internet, and speakers. The forms and
skills students use to apply and convey
information for particular purposes
and audiences are increasingly
important.

Students respond to a variety of
creative works by means of oral
interactions, journal entries, résumés,
and short written texts.

Students explore and experience
Chinese culture by learning about their
history, through exposure to culturally
appropriate language and behaviours,
and by an introduction to the various
art forms and to simplified or adapted
literary texts.

Culture and the Curriculum

Every language and its culture are intertwined. Language use requires an
understanding of the cultural context in which the communication takes place.
Students at this language level are interested in exploring various cultural aspects of
Chinese-speaking countries as they examine the role of cultural practices and
traditional language patterns. As students talk and write about their developing
knowledge, they show increasing awareness about cultural comparisons.

Possible Level A2.2 Cultural Topics

e Contributions of prominent Chinese people

e Significant landmarks in China

e Shopping in Chinese-speaking countries

e Travel in Chinese-speaking countries

e Appropriate language, expressions, and behaviours to suit cultural context

e Chinese visual arts, music, dance, architecture, history and simplified, authentic texts
e Contemporary social issues in China

e Basic value systems in Chinese culture

Possible Language Usage

e Useof “J&- [1)” sentence to emphasize the time, place or the manner in which an
action took place (e.g., ZEIENERFERE . TATVEBELN, )

e Useof “/&”, " 11”7, ” {£” to indicate existence (e.g., 11 4 [F)JL1 J L2k
WA, WAER L. )

* The verb “4i” or its negative “¥ 47" may be used to express that something is “as ...
as” or “not as ... as” something else (e.g., AN AT WAL A TG 2 JL5tAAT) I
)

* Use of directional complement (e.g., verb + I, ~, #k/ J€Lk%, MATFL,
uhk R )

» Use of the aspect particle “#” (e.g., WA IMEHE K, BRELE. )

* Use of “HI'” sentence (e.g., {447 4 AE 4G Hl - )

o Use of “#” to make a passive sentence (e.g., Mgk - 7. M ASTFEPAMELET . )

 Use of notional passive sentences (e.g., XA PBHET . )

o Useof “fI4, WMh)L, Uk, etc.+ #B8” (e.g, HATXILMAHE .

o Useof “J% == #” for emphasis (e.g., X FH %/ NZHARAIE. )

o Use of “ X +eeee X7 (e.g., MATXIEXBE, w1 A5 3ORNX . )

e Use of the particles “ 7”7 and “It” (e.g., %R T . FEdIbni. O

e Use of conjunctions in compound sentences (e.g., A==+ Wi
BEAR e veefifioeesee s O] eeeee i eneen)

WA AL IX AR . )

Level A2.2 Language-
learning Strategies
Language-learning
strategies support
communication in the
multiple skills of language
learning. Students are
encouraged to develop a
repertoire of cumulative
strategies to support their
learning.

¢ Transfer and adapt
known structures to
convey meaning in new
contexts

e Take risks with language
to extend language
boundaries

e Use a variety of reference
material, including
dictionaries, for
comprehension and
production

* Set personal goals in
language skills and
monitor their progress

¢ Use internalized
expressions to support
authenticity in
spontaneous oral
conversations
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MANDARIN CHINESE ¢ Level A2.2 Listening Comprehension

Prescribed Learning Outcome: Learners can understand enough to be able to meet their needs and interests, provided speech is clearly and slowly
articulated.

Can Do Statements

lllustrative Examples

understand short, clear directions or
instructions

demonstration of understanding by completing or following directions or instructions (e.g., JT 7 #2470

EILH = HZ S X Rtk . fERE, —BEERLETMIL. )

understand various forms of interactions,
including responsibilities/ obligations,
offers, acceptances, and refusal of
invitations

understanding of
— forms of obligation and responsibility (e.g., th— UL, ARFATHEA LA T WREH A,
FAag— L. )
- offers, acceptances, and refusal of invitations (e. g., R4 KM FERBAT K I B IKERTE 2 FRITH
RS, HRERAE AWK REAIEEC 2 R )
- requests, suggestions, and ideas (e.g., FULAFXAN IR L Fered B TR, DN R )M AL,
S T AR . )

understand the main idea and supporting
details in simple descriptions in connected
oral texts

understanding of the main idea and supporting details in connected oral text, such as narratives or
presentations using familiar language (e.g., Ficf3 12 N JATEFK LWILECE . HIMGREK T AEW] 7
UKIN, SEARTTAR K. ... .. o)

understand the main point of unfamiliar
texts, based on familiar themes

understanding of the main point in unfamiliar texts supported by visuals (e.g., TV or Internet news, daily
weather reports, newspaper/magazine articles, speaker presentations on familiar themes such as
childhood, sports, the arts)

identify the main point in short, clear
messages or announcements

retrieval of important information from a message or announcement such as on a PA system (e.g., K5
Eaft AREZANG, B BERIERE A S R HEIT R, WK SN, )
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MANDARIN CHINESE ¢ Level A2.2 Reading Comprehension

Prescribed Learning Outcome: Learners can understand short, simple texts on familiar matters of a concrete type which consist of high-frequency everyday

language.

Can Do Statements lllustrative Examples

e read short, simple texts of relevance  reading of short, simple texts of relevance to the learner (e.g., electronic messages, personal letters, blogs,
consisting of high frequency, everyday newspapers, short magazine articles with pictures, age-appropriate modified stories, and factual text)
language

e understand the main idea and supporting e understanding of the main idea and supporting details of age-appropriate, short, adapted authentic texts
details of age-appropriate, short, of relevance to the learner (e.g., fiction and non-fiction short stories, poetry, magazine articles, personal
linguistically adapted authentic texts letters, electronic messages, blogs, signs, ads, schedules, songs)

¢ understand simple instructions, procedures, | ® understanding of simple instructions or procedures such as using a public phone or bank machine (e.g.,
or steps to perform a task THHRAEMECE R, RS, AR5 P, )
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MANDARIN CHINESE e« Level A2.2 Spoken Interaction

Prescribed Learning Outcome: Learners can interact with reasonable ease in structured situations, provided there is assistance if necessary. Learners can ask
and answer questions and exchange information on topics that are familiar in predictable, everyday situations.

Can Do Statements lllustrative Examples

¢ offer, accept, and decline invitations using * use of appropriate social conventions of politeness in offering, accepting, and declining invitations (e.g.,
appropriate social conventions of politeness PV LN E R, IREAEAT - ES? IR, A, RASBEEDIER, AfEET. )

e ask for and respond to requests, suggestions, | ® expression of and response to requests, suggestions, and ideas (e.g., YEREFFH K ? XAE, HAEAIT, )
and ideas

e communicate about obligations and e expression of obligations and responsibilities (e.g., FAF SEMTEA M A FEFARATH 2 30)L, )
responsibilities

¢ exchange information, opinions, and simple | ® exchange of information, opinions, and simple comparisons (e.g., XfF4hEZ /DE? MRS — )L, (HT
comparisons HHEAFH . AR ORIAMEE R LY, HREANEAR, )
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MANDARIN CHINESE e« Level A2.2 Spoken Production

Prescribed Learning Outcome: Learners can give a short, rehearsed presentation on a topic pertinent to their everyday life, and briefly give reasons and
explanations for opinions, plans, and actions. Students can cope with a limited number of straightforward follow-up questions.

Can Do Statements lllustrative Examples

 connect a series of simple sentences * description of everyday situations, experiences, or events (e.g., 24, AT 2 MME B AEVEEH K5
to tell a story, describe everyday situations, SFUYY . XGRS IR BRI IRAT o BRI IX AT B T, IROVE R 38, AR A ], EEE
experiences, or events, and answer e F AT )
straightforward follow-up questions

e present dialogues on familiar topics and * presentation of simple dialogues or plays (e.g., short monologue, skit; X JE. Fiff. W#). FHEE.)
situations

e describe plans and arrangements, explaining | ® description of plans and arrangements (e.g., "'2# M LA, BATH LA ntUR 48 TR Rk dbnr ks,

reasons where applicable AT AL sk S5 2 YF 3. )
e present age-appropriate cultural topics of e presentation of information on relevant cultural topics (e.g., 1 E AFE50004FF & BH T 22 L A A
personal relevance 22t th i 22 ORI 22808 . &g 7 &M LUS, Wik, Jragntez, 458, ANHERZH

2, iGN, A REHIAH. )
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MANDARIN CHINESE e« Level A2.2 Written Production

Prescribed Learning Outcome: Learners can write very short, basic descriptions of events, past activities, and personal experiences, using simple connected
text. They can write short, simple imaginary biographies about people.

Can Do Statements

lllustrative Examples

e write short simple texts on familiar topics of
personal interest or school-related topics

e preparation of written text such as a brochure, ad, schedule, menu, recipe, game instructions, résumé,
personal letter, or short article

e write short, connected text on familiar
school-related topics and other topics of
personal interest

* writing of short, connected text on topics of interest (e.g., WERME FIRFE TR, HENLTE (A
HARED) o HUZRLIRZ 7 H O K BB RE B2, )

e write a short personal letter, electronic
messages, or blog, using appropriate register
and sociocultural writing conventions

 description of daily life, expression of thanks or an excuse, brief description of past events or personal
experiences, plans for the future, as well as appropriate salutations and closings (e.g., Xffi, /R4F ! HEAFH
Bo FCORXIRATEL G 8T DUECEIECE T o IR BARMEAF LA B AR LAt R R, X AR AR B
TR RO /)

e write simple sentences using common
connecting words to indicate the
chronological order of events

 use of appropriate connecting words to indicate chronological order (e.g., 15, 55 T %W, AR5 %
SRR R, 5 LRI, B A BRI R, )

e write notes based on a discussion,
presentation, or reading of a text

e written summarization of what was presented, discussed, or read
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Punjabi






PUNJABI « Cultural Connections

other parts of the world.

The following suggested cultural aspects provide minimal cultural content. They have been selected with the Prescribed Learning Outcomes in mind for
Levels Al and A2 and to enable teachers to weave the study of culture and language seamlessly together. These cultural connections can also be dealt with
in a more in-depth manner at various levels. Teachers are encouraged to select suggested cultural connections from other levels according to the interests of
the students and to add additional current and relevant cultural information not only about the Punjab, but about the Punjabi presence in Canada and

address and appropriate body
language in social situations

* Punjabi songs

e Family relationships in Punjabi
culture

e Traditional Punjabi clothing

Punjabi daily meals
Punjabi writing
Punjabi pop music

Celebrations and customs in
Punjabi culture

Activities and interests of young
people in the Punjab

Punjabi language usage in Canada

Appropriate language, expressions,
and behaviours to suit cultural
context

Punjabi visual arts, music, dance,
and simplified texts

Level A1.1 g Level A1.2 “ Level A2.1 o Level A2.2
* Punjabi presence in BC, past and e Benefits of knowing more than Punjabi food and restaurants ¢ Contributions of prominent
present one language Holidays and celebrations in Punjabi people
® Punjabi presence in Canada * Punjabi in students’ daily lives Punjabi culture * Significant landmarks in
e School life in the Punjab * Sports and leisure in Punjabi- Family life in Punjabi culture the Punjab
e Formal and informal forms of speaking regions  Shopping in the Punjab

Travel in the Punjab

Appropriate language, expressions,
and behaviours to suit cultural
context

Popular Punjabi culture

Visual arts, music, dance,
architecture, and simplified,
authentic texts

Contemporary social issues
in the Punjab
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PUNJABI ¢ Language-learning Strategies

Students are encouraged to develop and apply a repertoire of cumulative language-learning strategies to support communication in Punjabi.

Level A1.1 ¢ LevelA1.2 o Level A 2.1 L4 Level A 2.2 o Level B 1.1 > LevelB1.2
Recognize cognates ¢ Use prior knowledge | ¢ Recognize and use e Transfer and adapt * Rephrase in Punjabi * Negotiate meaning
Use visual aids, of a topic to predict common patterns known structures to to compensate for by using questions
actions, lists, and meaning e Adjust the message in convey meaning in unknown expressions in Punjabi and other

graphic organizers
Use visual and
context clues to guess
meaning

Use repetition, alone
or with others, to
practise and reinforce
new language
Record ideas or
expressions with
visual images and
symbols

Derive meaning by
listening attentively
to key ideas and
participating fully

in activities

Use formulaic
phrases, including
greetings and
expressions of
politeness

Actively seek help by
asking for clarification
and repetition
Connect new topics to
personal experience
Develop word bank
of useful expressions
to aid in more
spontaneous
communication

Recognize known
Punjabi words and
cognates in new
contexts

Ask for specific
words in Punjabi,

if necessary, while
continuing
communication
Listen to and practise
pronunciation of the
written word

Group new items into
categories that are
personally
meaningful
Self-evaluate progress
by comparison with
earlier performance
or against personal
goals

Continue to develop
word bank of useful
expressions to aid in
more spontaneous
communication

order to use known
expressions and
vocabulary

Use word webbing
charts, tables, and
other graphic
organizers to support
oral and written
expression

Listen, view, or read
selectively to focus on
key information
Tolerate ambiguity of
meaning when unable
to understand fully
Use a variety of
writing processes to
convey personal
meaning

Plan ahead for
communicative
activities by
anticipating language
and resource needs
Reflect on learning by
recording personal
goals, successful
strategies, and new
vocabulary and
phrases

Continue to develop
word bank of useful
expressions to aid in
more spontaneous
communication

new contexts

Take risks with the
language to extend
language boundaries
Use a variety of
reference material,
including
dictionaries, for
comprehension and
production

Set personal goals in
language skills and
monitor their
progress

Use internalized
expressions to
support authenticity
in spontaneous oral
conversations

Make personal notes
to use as a reference
for oral and written
productions
Actively review
common, useful
expressions and
patterns to refine
communication
Self-monitor and
correct recurring or
significant errors in
communication

Use a variety of
expressions to refute
arguments and to
show emotional
engagement in
conversations or
discussion

techniques for
clarification
Summarize
information in oral,
graphic, and written
form

Use dictionaries and
other reference
materials for clarity
of comprehension
and expression
Seek out and

create practice
opportunities in
and outside the
classroom

Use a variety of
expressions to
analyse and
compare and to
express empathy in
conversational
situations
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PUNJABI ¢ Overview: Level A1.1

Breakthrough (Basic communication in the most familiar situations)

Level A1.1 Context

For some students, this may be their first
exposure to an additional language. For
others, it may be their second or third
exposure to a new language. Students have
the opportunity to hear, repeat, and respond
using drawings and other visual aids as well
as non-verbal gestures to assist in
communication.

Students identify strategies used in their
study of English Language Arts and learn to
transfer these strategies to help them in their
learning and understanding of Punjabi. At
this level, writing consists of information
produced in words and simple sentences that
may be supported with pictorial
representations.

Listening and speaking skills are aided by
exposure to simple Punjabi songs, rhymes,
and simple texts. Students are encouraged to
respond through drawing, acting, singing,
dancing, and using simple language.

Students participate in a variety of cultural
experiences based on their own heritage as
well as Punjabi culture in Canada and show
their understanding in graphic and visual
forms, with some commentary in English.

Culture and the Curriculum

Every language and its culture are intertwined. Language
use requires an understanding of the cultural context in
which the communication takes place, but at this level
student exposure to culture occurs primarily by means of
topics chosen by the teacher to support the language
learning. In most classrooms, for example, classroom
vocabulary and appropriate linguistic structures will be
taught early on to enable students to function in Punjabi.
Such a choice enables students to understand from the
beginning of their language study that Punjabi can be
used to perform real-life tasks and to get things done.

Possible Level A1.1 Cultural Topics

* Punjabi presence in BC, past and present

¢ Punjabi presence in Canada

e School life in the Punjab

¢ Formal and informal forms of address and appropriate
body language in social situations

¢ Punjabi songs

e Family relationships in the Punjab

e Traditional Punjabi clothing

Possible Language Usage

e Number patterns (e.g., fe'a, fomaf, fex3h)

e Interjectory expressions (e.g., I&7, AT, T &7

 Agreement of nouns and adjectives (e.g., I® & €5,
' g 31)

e Formal and informal (e.g., g/‘;"Fﬂ'., ECIESIED]

e Grouping of digits in telephone numbers

* Ordinal numbers for dates

Level A1.1 Language-learning Strategies
Language-learning strategies support
communication in the multiple skills of language
learning. Students are encouraged to develop a
repertoire of cumulative strategies to support
their learning.

Recognize cognates

Use visual aids, actions, lists, and graphic
organizers

Use visual and context clues to guess meaning
Use repetition, alone or with others, to practise
and reinforce new language

Record ideas or expressions with visual images
and symbols

Derive meaning by listening attentively to key
ideas and participating fully in activities

Use formulaic phrases, including greetings and
expressions of politeness

Actively seek help by asking for clarification
and repetition

Connect new topics to personal experience
Develop word bank of useful expressions to aid
in more spontaneous communication
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PUNJABI ¢ Level A1.1 Listening Comprehension

Prescribed Learning Outcome: Learners can identify key words in short phrases that are slowly and carefully articulated.

Can Do Statements lllustrative Examples
e identify the sounds of letters in context e recognition of alphabet through games, email addresses, spelling of student names, and other listening
activities

* understand basic greetings, farewells, and e recognition of greetings and farewells (e.g., SHAS/A®H, A3 H Wa® | 38T &f I% J7) and expressions
expressions of politeness of politeness (e.g., 7/t »ifenit §, 3T A=E J [ A3 Ht »i@® f, doere, fqur a9a)

e recognize the numbers 0 to 31 in context e recognition of the numbers 0 to 31 in simple contexts such as page numbers, counting, and dates

* recognize common colours e recognition of basic colours (e.g., %, a1&", II7, ) through songs, games, and other listening activities

* recognize basic introductory expressions and | ® recognition of basic introductory expressions and conversation conventions through the question and
useful conversation conventions response structure (e.g., (Af3 Ht e |1 HgT & 93 T 3TTST &H ot J? 3T S TH J7 Af3 Fff YIS |

feg thesidr)

* recognize expressions of time such as days of | ® recognition of days of the week, months of the year, and dates through listening activities such as
the week, months, and dates calendar time, songs, and rhymes (e.g., " &t 39 I? wid AHTS, 17 KCELC) I

* recognize familiar words and phrases about | e recognition of familiar words and phrases about oneself, family, friends, and pets (e.g., Hg™ &™H w3 J|
oneself, family, and friends, including name, H g9t At 27 9f | WY € 3T 397 95| W AT Ifder of1 i Ja3T feg Uer Ifenm AT AY HIdH € &7 g8t T
age, family members, pets, and friends | B 3 B9 €A% 931 5% 83 99 1 )

* recognize town or city of residence and e recognition of town/city of residence and nationality / country of origin (e.g., H3T Hfag fis H’cﬂ/%ﬁ;%"d
nationality / country of origin T feg sa37 feg e Jfen A

e recognize and understand words and e recognition of basic information statements and interests, such as places, school, and shopping activities
expressions related to basic information (e.g., WHT IAET S8 IH &9 IJ T | NIt 3T A aret J| HIT KT g=m9 aret It I 1)
statements and interests

* recognize basic classroom vocabulary and * recognition of classroom vocabulary and demonstration of the ability to follow instructions (e.g., "
follow instructions a3 4% Us de a9 fe€ | fqur aox 8s 78| fmrs &% A1)

¢ recognize short sentences about events in * recognition of short sentences about events in present time (e.g., "H FHE9 J| SAT g ot &9 99 97 A
present time AE® T aH &9 fggr ot g & 2y foor 31)
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PUNJABI ¢ Level A1.1 Reading Comprehension

Prescribed Learning Outcome: Learners can follow short, simple directions, identify targeted information especially if there is visual support, and recognize
familiar names, words, and phrases on simple notices in the most common everyday situations.

Can Do Statements lllustrative Examples
e recognize Gurmukhi script e identification of Gurmukhi script (e.g., in any article or story or mixed letters chart) and of targeted
words
e recognize and understand familiar words * identification of targeted information such as months, days of the week, places, numbers, in colourful
and phrases (with two or three Mukta signs, notices, posters, ads, and calendars (e.g., AHEY, Wd, 979, &4, HI®)
words), supported by visuals
e understand simple messages found in a * location of basic information in simple texts such as a message, email, form, or poster dealing with
variety of texts greetings, location, time, date, teacher comments, and personal information (e.g., A3 Fﬂ M,
feg w9 397 I feg gt A T I | 8AET AeHfes A9 fR9 T
|8H8 T5g<T 993 AT J| HEH |)
e follow brief and simple directions to e understanding of simple written directions (e.g., WUET & &Y | AST 10 UF |HE TR o faftmm J1)

complete a task

v o

* recognize and understand all vowel symbols | e recognition and understanding of all vowel symbols and sound modifiers (e.g., 7.f,%,",7,",", %)
and sound modifiers

N - .

* recognize and understand simple text using | ¢ recognition and understanding of simple text using vowels (e.g., =T, f&€&, &, €, &, €, H, §)
vowels
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PUNJABI ¢ Level A1.1 Spoken Interaction

Prescribed Learning Outcome: Learners can interact in the most basic of ways (e.g., introductions, basic greeting and leave-taking expressions). They can
ask how people are and respond, using learned expressions.

Can Do Statements lllustrative Examples

* greet, say farewell, thank people, and * recognition of and response to greetings using simple salutations (e.g., Af3 Hf »a® #t, €3 fhese It
respond appropriately daere, fqur J9a)

* communicate personal information using e use of numbers from 0 to 31 to share information (e.g., ¥ fapurat 7/ ©7 gF1 HIT €5 S99 123-4567 J|
numbers 0 to 31 in context HIT I&A/AHS feg 12 IFit vz 13 ¥3 I51)

e introduce self and respond to introductions e recognition of and response to introductions and questions (e.g., H3" 3™H U< I 3T S I T2 G,
and common personal questions doee| H 3l IF1 )

* communicate using expressions of time, e use of numbers, days, and months (e.g., " Har®eg, ASET & »igat 31 J1)
including days of the week, months, dates,
and hours

¢ share information about one’s family, * use of basic repertoire of phrases, expressions, and vocabulary to support description of one’s family
including name, age, family members, pets, (e.g., W AfSeg a9 IF 17 famrgt A&t & OF 1A o 397 mis @ 3T 96 17 431 He Acete 3 Ifder It )
and hobbies

* interact using memorized language about e retrieval from memory and interaction using phrases, questions, and support vocabulary to help
the classroom and classroom/school negotiate the classroom experience (e.g., faqga™ Uar I? ¥ THgH 77 Aot 71?7 Wt UsfAs fag I2)
routines

e use strategic language to support lack of e retrieval from memory and use of basic repertoire of phrases and facial and body language to ask for
vocabulary and request clarification clarification, vocabulary support, or assistance (e.g., AN &dt nret, feg ot I 7 gargr €r e o 3H"

HIt Hee F9ar?

¢ ask and respond to simple, everyday e asking and responding to simple questions (e.g., '™ HAH fad fagr I 2 »im ¥AW ar T | o 335 THES
questions Y3t UAE J9? &1, H geus famer ude 9er atl)

® use appropriate terms to describe immediate | ® use of appropriate terms to describe one’s family
and extended family relationships (e.g., HI HTHT 7 9U3 AIE T& | NI T79" A 53 91 I5 1)

¢ use formal and informal forms of address,  recognition of the difference between familiar and formal forms of address and appropriate use of the
accompanied by appropriate sociocultural convention (e.g., 3AT, 3, 3T73T; I8 733)
conventions

* use basic terms to express ownership e use of simple question/response patterns to express ownership (e.g., &g faret Usfis T2 feg it

Uafis J1 o feg 3ust 992 o feg fags < fas 992 feg 8rat I T1)

¢ exchange simple information about likes, e use of simple question/response patterns to express likes, dislikes, and needs (e.g., fl’cf Ad39 UAT I6

dislikes, and needs |HE & UHE &t 761377 39 Bt I? &t U3 B fimiA 53 ®aft I 1 B uret e I )
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PUNJABI ¢ Level A1.1 Spoken Production

Prescribed Learning Outcome: Learners can produce simple, mainly isolated phrases about themselves, their family, and their friends.

Can Do Statements lllustrative Examples
* count, and indicate time and quantities e use of numbers in simple descriptions (e.g., THI fTT T9 HI1E" T5 1135 =7 T5| HIT 39 UA Us 20 famrr
In
e present or read aloud simple, rehearsed e presentation or reading aloud of simple, rehearsed sentences, such as reading work to peers in
sentences comprehensible Punjabi (e.g., f&T Ha™ €A3 ies J1 At a@w feg g€t 13 I |HI wiftmrfua = 1 HF
HS fafes J1 )
¢ use simple sentences to describe themselves, | ® use of simple sentences with or without support such as visuals, body language, or facial expressions to
people, and places describe oneself, people, and places (e.g., H9T &™H ATfog I WY ufged &8 9 951 HI fusT & &
TH AW I AT ST T o H IBfeed dd J1 BT 10 A & J1 B 12 A% w7 7| Ao fBx 437 J1 €F =" oo
gEs I H fifm g9 &9 9fder af)
e imitate the pronunciation and intonation of * beginning imitation of Punjabi pronunciation and intonation of simple words and phrases (e.g.,
simple words and phrases pronunciation of key Punjabi sounds, such as 9, 3,8, 0,8)
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PUNJABI ¢ Level A1.1 Written Production

Prescribed Learning Outcome: Learners can label correctly and give basic personal details in written form, such as on a student identity card.

Can Do Statements

lllustrative Examples

write Gurmukhi script from memory

writing of Gurmukhi script from memory (e.g., 8 WM € A...)

write two- or three-letter Mukta words

writing of two-letter or three-letter Mukta words and use vowel symbols and sound modifiers (e.g.,
q9,wd, &9, faar, adt, q95T )

label pictures accurately, using familiar
vocabulary

accurate labelling of pictures (e.g., label classroom or other known everyday objects such as
neighbourhood places on a map, picture captions)

complete simple forms with personal details
such as name, date of birth, nationality /
country of origin, and address

filling out a basic form such as school ID (e.g., 8Ua™, U™ &1, 3, AaH 3Idh, U3, 2H¥Es 399) or
completing a simple survey (e.g., & IH Ja&e wiw I? Ti/ad/aw )

produce short phrases retrieved from
memory about oneself or other people and
their daily life, acknowledging the use of
accents

use of learned phrases to write greetings on a card or postcard (e.g., 7o+ fea € Turet!
fermdt < Bu-Bu TuTet |
HE 3™ HI® §J3 UFE J1)

produce personal lists using known
vocabulary

production of lists using known vocabulary (e.g., grocery list, list of school supplies)

use appropriate writing conventions, such
spelling, accents, and capitalization when
producing texts

recognition and use of appropriate writing conventions when copying texts (e.g., »'ff §09 J1 »H

Aoedl € & 39 J1 I A fT9 U 59 uze I51)
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PUNJABI ¢ Overview: Level A1.2

Breakthrough (Basic communication in the most familiar situations)

Level A1.2 Context

The emphasis at this level is on continuing to help
students develop positive attitudes to learning and
using Punjabi. Interaction with partners and small
groups are more frequent. Guided conversation
helps students to express their ideas, and when
working with internalized language, students can
begin to connect ideas to form short interactions or
complete messages. Students are encouraged to
take risks as they use previously learned structures
and demonstrate their learning orally and by
means of visual representation.

Listening and speaking skills continue to be
reinforced by exposure to simple Punjabi songs,
rhymes, and simple texts. Students are encouraged
to respond through drawing, acting, singing,
dancing, and using simple language.

Students can recognize familiar language in written
texts and can sometimes use their growing range of
strategies to make educated guesses at the meaning
of new expressions.

Student explore and experience the Punjabi
presence, both historical and current, in various
regions, including British Columbia and Canada,
and show understanding in a variety of graphic
and visual ways, with some commentary in simple
Punjabi.

Culture and the Curriculum

Every language and its culture are intertwined.
Language use requires an understanding of the
cultural context in which the communication takes
place. At this level student exposure to culture
occurs primarily by means of topics chosen by the
teacher to support language learning, based on
student interest. Students at this language level will
be interested in what students their age in Punjabi-
speaking countries are like. The desire to visit a
Punjabi-speaking region begins to develop and
encourages the learning of vocabulary and
structures.

Possible Level A1.2 Cultural Topics

* Benefits of knowing more than one language

e Punjabi in students’ daily lives (e.g., signs,
labels, radio, television, newspapers, magazines)

* Sports and leisure in Punjabi-speaking regions
(e.g., Kabbadi, Kho-Kho)

* Punjabi daily meals

¢ Punjabi writing

¢ Punjabi pop music

¢ Celebrations and customs in Punjabi culture

Possible Language Usage

e Number patterns (e.g., 33, IIIH, 3I=eA)

 Nouns are masculine or feminine (FIHT
feminine,
J »13 A9 masculine)

* Adjectives — use of masculine or feminine
agreement

e Possession (e.g., H', 3J7, 3HAT, IT3T )

e Intonation, stress, and rhythm for emphasis and
meaning

e Interjectory expressions (e.g, ¥ T¥, TH, TaT,
TI3 MURA ©F IS J1)

Level A1.2 Language-learning Strategies
Language-learning strategies support
communication in the multiple skills of language
learning. Students are encouraged to develop a
repertoire of cumulative strategies to support
their learning.

e Use prior knowledge of a topic to predict
meaning

e Recognize known Punjabi words and cognates
in new contexts

e Ask for specific words in Punjabij, if necessary,
while continuing communication

¢ Listen to and practise pronunciation of the
written word

e Group new items into categories that are
personally meaningful

¢ Self-evaluate progress by comparison with
earlier performance or against personal goals

e Continue to develop word bank of useful
expressions to aid in more spontaneous
communication
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PUNJABI ¢ Level A1.2 Listening Comprehension

assist in understanding of meaning.

Prescribed Learning Outcome: Learners can follow phrases and short, simple sentences that are very slowly and carefully articulated, with long pauses to

Can Do Statements

lllustrative Examples

* recognize numbers from 32 to 50, multiples
from 100 to 1,000, and the structure of
ordinals

e recognition of numbers from 32 to 50, multiples from 100 to 1,000, and basic ordinal structure (in contexts

and situations involving time, money, dates, scores, and page numbers (e.g., €.dT., U J&T, g3, LTFJ <t 7
A, © A A, 35 gag; F## AR ©F <0 & Uea' fife 3 7

¢ recognize formal and informal forms of
address and the relationships between
people, including immediate and extended
family

e recognition of the difference between familiar and formal forms of address (e.g., 3Hl/ 3,37737/3773, HET/
A"3) and recognition of immediate and extended family relationships (e.g., HT3 #t, fuzT #, 397 7, 3=
7, Ter J/ s /)

e recognize basic ways to denote ownership

e recognition of simple terms of relationship and ownership (e.g., 7§ fusT 7, A3 W3 7, 3073 3= #F, Gox' &
ga7 feg v @ fagmg 1 of feo st fas™ I9)

e recognize basic phrases that provide
information about likes and dislikes

e recognition of simple questions about likes and dislikes (e.g., &t IHY A9 UAe J9e J? ad, HE AT URE
S T W gt usE fHET uRe J9eT 97 )

e recognize basic phrases that provide
information about time of day, weather, and
seasons

e recognition of basic phrases about time, weather, and seasons (e.g., I& S =3 T2 RIS & 0 I5| niF HAH
fam 397 T I7 993 <o I HAN W= I HT O faor 31 g9e U 9t T1)

¢ recognize basic phrases that provide
information about physical characteristics,
personality, and feelings

e recognition of basic phrases about physical characteristics, personality, and feelings (e.g.,

Nag g Queacd | Boggs orBer I Qoo I Qouyr I 8o 8em I1)

e recognize basic phrases that denote position

e recognition of basic position words (e.g., Hat a9 I Jigr g gt J1faz e €3 ugt I13fies gt
&% JIN feg ot 3AT o' 39)

e understand familiar requests and
instructions

* recognition of familiar requests and instructions (e.g.,
NUET WI T A HG @3 fe@ 1 »iug I 3 niusr aH fed 1)

¢ understand and respond to basic everyday
needs

e recognition and demonstration of understanding of everyday needs (e.g., ﬁ?f fEIUsIHAT T | o W
33T US § AT I ?)

¢ understand short sentences about events
that take place in the present, the future,
and the past, qualified by appropriate time
expressions

 understanding of short sentences about events in the present and immediate future (e.g., A" I & q9
T I? W P g U9 AT I | 0iEws I3 N nidtar At )

e recognize words that describe actions

e recognition of adverbs of manner (e.g., %<, I, 8T

Listening Comprehension continued on next page
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Listening Comprehension continued

understand short, clear messages and
announcements

recognition of clear, simple messages and announcements, such as weather reports, descriptions, and
introductions (e.g., Fic &% 8% &I B FarzT agy & »iA fiese I1 gAge g% of Hifda as 3 J1 »F
g9€ U I T 1% § HI'T U &t AeeE J1)

recognize the gist of new or less familiar
phrases and sentences in the present,
immediate past, or immediate future

understanding of the main idea of a short conversation or short presentation

PUNJABI ¢ Level A1.2 Reading Comprehension

Prescribed Learning Outcome: Learners can understand very short, simple texts a single phrase at a time, picking up familiar names, words, and basic
phrases and rereading as required.

Can Do Statements

lllustrative Examples

understand specific, predictable information
in simple texts

identification of textual information (e.g., simple food items, times of movies, channels, types of shows,
on signs, menus, posters, ads, timetables, calendars, TV listings, telephone book, store signs, catalogues)

understand short, simple messages

understanding of short, simple messages, such as in an email (e.g., ﬂ’;‘uQ feg mfog g9z ure J1HAN oHAT
RIS Je7 I 199 & 993 Hed I |

follow short, simple written instructions

understanding of short, written instructions to complete a task (e.g., HJ WS »T| nysT &H fod 17T 578
AT I&| 0T AT, WI 9%)

understand the gist of slightly more complex
or less familiar written phrases and
sentences

understanding of the general idea of slightly more complex or less familiar written phrases and sentences

(e.g., U3 T Ifemr I feg 993 Ham dfemm T10 nuz 29 § fisse afenr ot B A<t @6 a9 1)
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PUNJABI ¢ Level A1.2 Spoken Interaction

Prescribed Learning Outcome: Learners can interact in simple ways by initiating and responding to simple questions and statements on very familiar topics
or simple needs, delivered directly to the learner in clear, slow and repeated phrases or short sentences.

Can Do Statements

lllustrative Examples

communicate using numbers from 0 to 50 in
context and ordinal numbers

e use of numbers in contextual situations involving time, money, dates, scores, and page numbers
(e.g., T it &8 & I7 1t 88 =7 B9 It I? feg dar 156 T | A 2-3 T1 AAS ot I°? feae 25
S®I T J1)

express basic agreement or disagreement
and support with reasons

use of simple rases or agreement an isagreement retrieved from memory to extend conversations
. f le ph f tand d tret df y to extend t

(e.g., W AfHS &dT" IF fIQFT HE »iams HeW ure I51 )

exchange simple information about time of
day, weather, and seasons

e use of simple question/response patterns to exchange information about time, weather, and seasons

(e.g, TI3 A I? & TH TS| »iF Tadt I8 It I1 IA s &g ot JI&r uAE age 37 )

exchange simple information about physical
and personality characteristics

e use of simple question/response patterns to exchange information about people (e.g., & ITST FIT BT

I BT UBHF I BT I )

communicate feelings with supporting
simple reasons and respond with basic
expressions of empathy

e use of familiar vocabulary and sentence patterns retrieved from memory to express feelings such as
happiness and expressions of empathy (e.g., 39737 ot I% J? W at IT| W ¥g3 §=H g1 3AT Bew fag
37 fa€fx na €3 feu &t J1)

suggest and respond to simple, everyday
plans in the present or immediate future

¢ use of familiar vocabulary and sentence patterns retrieved from memory to express present and future

plans (e.g., WA HST TuE AT IIMT Tt mgmrE feg niAt U utE A |

exchange information about the recent past

¢ use of familiar vocabulary and sentence patterns retrieved from memory to make and respond to events
SN A

in the recent past (e.g., H' g€ It wra™ wr & Tt It H US 7 et IF | H nid ALY AJ 396 Jret A |

use communication strategies to initiate and
sustain interaction

e use of strategic language such as conversation sustainers or reactive expressions and empathetic words

and phrases (e.g., 39 a=T, &< 3w ? fa&t HoW € 9 I! It 7, AL, I99)

exchange information about interests and
everyday situations

e exchanging of information about interests and activities relevant to the learner, including personal and
family information, school, shopping, eating, sports, interests, preferences, habits, and routines,
invitations, apologies, travel, lodgings (e.g., ﬁ'cz';' ASfedr UAE ?f, Ug NIt AdS § fer uAE J1)
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PUNJABI ¢ Level A1.2 Spoken Production

Prescribed Learning Outcome: Learners can describe themselves, what they like, and where they live. They can read a very short rehearsed statement, such
as introducing a friend or a family member.

Can Do Statements lllustrative Examples

e use simple phrases and sentences with or * use of familiar vocabulary and sentence patterns in simple presentation format to describe family, friends,
without support to describe family, friends, school, and interests (e.g., HSt AI®, »Ht3T, ¥g3 Fat st I1 89 fearg Aae a9st I 18T TTHacE™,
school, and interests THIH i3 feH < gser I 8rg 1. 1. Sy T S "I JI)

e give simple presentations e presentation of simple, rehearsed plays/skits, poems, songs, or informational materials

¢ use comprehensible pronunciation, * use of Punjabi pronunciation, intonation, stress, and rhythm of words when reading aloud or presenting
intonation, stress, and rhythm of words, very short rehearsed statements
phrases, and sentences for emphasis and to
support meaning
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PUNJABI ¢ Level A1.2 Written Production

Prescribed Learning Outcome: Learners can ask for or pass on personal details in simple written form, using isolated phrases and short sentences.

Can Do Statements

lllustrative Examples

e write short, simple lists and messages,
respecting accents and punctuation
conventions

e preparation of lists or notes (e.g., camping list, school schedule, homework, likes/ dislikes, hobbies) or
telephone messages (e.g., €5 MHIZ™: 250-375-2091 | AHTS: ufowr g Uamst, ga7 5% foAm)

e write a short personal letter with modelled
support

* use of formulaic conventions of a friendly letter (greetings and salutations) with a personal message, such
as writing to a friend about a trip (e.g., fmdt AIS 3137, ot T% I? 7 fe7 Hwadhs feg of I fdst Aoe
"9 3! ¥ a® fa8ya mfow v mer 31 e T 33 feg 393 ure nifear | 3t AU, Haftzm)
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PUNJABI ¢ Overview: Level A2.1

Waystage (Communication in basic social situation)

Level A2.1 Context

Students use Punjabi as a tool for communicating
about everyday topics they enjoy talking about,
such as themselves, their friends, and favourite
activities. They practise and develop the language
in new and interesting contexts and in different
groupings — pairs, small and large groups,

and individually.

In a communicative-experiential approach to
language learning, students acquire information
through listening and reading and use this
information as part of the conversational process
and to complete meaningful oral or written tasks.
A major focus at this level is understanding and
conveying meaning for practical purposes in
situations that are personally meaningful

to students.

Many students develop a strong interest in popular
culture in the form of music videos, songs, fashion,
films, and electronic social networks. Such interests
can provide topics that encourage students’
emerging ability to express their thoughts and
feelings about creative works and to interact in
social situations.

Students explore and experience the Punjabi
presence, both historical and current, in various
regions, including British Columbia and Canada.
They also begin to explore Punjabi culture in a
broader sense as they learn about life in other
Punjabi-speaking countries. Students are
encouraged to use Punjabi in all activities,
including those supporting cultural awareness.

Culture and the Curriculum

Every language and its culture are intertwined.
Language use requires an understanding of the
cultural context in which the communication takes
place. At this level student exposure to culture
occurs primarily by means of topics chosen by the
teacher to support language learning, based on
student interest. Students at this language level
wish to further explore what teenagers their age in
Punjabi-speaking countries do for entertainment
and how they pass their time. The desire to connect
with teenagers from Punjabi cultures is strong, and
the wish to communicate with them serves to
encourage students to take risks in their spoken
interactions in Punjabi.

Possible Level A2.1 Cultural Topics

® Punjabi food and restaurants

¢ Holidays and celebrations in Punjabi culture

¢ Family life in Punjabi culture

e Activities and interests of young people in the
Punjab

® Punjabi language usage in Canada

¢ Appropriate language, expressions, and
behaviours to suit cultural context

® Punjabi visual arts, music, dance, and simplified
texts

Possible Language Usage

e Idiomatic expressions (e.g., 3@ feHTdT, fast brain/
sharp brain; 3& 3737, lightweight pot/not
decisive)

Level A2.1 Language-learning Strategies
Language-learning strategies support
communication in the multiple skills of language
learning. Students are encouraged to develop a
repertoire of cumulative strategies to support
their learning.

* Recognize and use common patterns

e Adjust the message in order to use known
expressions and vocabulary

e Use word webbing charts, tables, and other
graphic organizers to support oral and written
expression

¢ Listen, view, or read selectively to focus on key
information

e Tolerate ambiguity of meaning when unable to
understand fully

e Use a variety of writing processes to convey
personal meaning

e Plan ahead for communicative activities by
anticipating language and resource needs

¢ Reflect on learning by recording personal goals,
successful strategies, and new vocabulary and
phrases

* Continue to develop word bank of useful
expressions to aid in more spontaneous
communication
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PUNJABI ¢ Level A2.1 Listening Comprehension

Prescribed Learning Outcome: Learners can understand sentences and expressions relevant to the learner (e.g., very basic personal and family information,
shopping, interests) provided speech is clearly and slowly articulated.

Can Do Statements

lllustrative Examples

¢ understand numbers from 51 to 100 as well
as basic ordinal numbers

* recognition of numbers from 51 to 100 as well as basic ordinal numbers (e.g., Ufd®l, g<AT)

e understand a simple series of phrases and
contextual sentences of relevance to the
learner

e understanding of a simple series of sentences relating to personal and family information, school,
shopping, food, sports, interests, preferences, music, habits, and routines

(e.g, W Teu® u3T T HIT 3T & ¥3eT J| wirl Ia ¥ Tt

e understand a simple series of phrases and
sentences about familiar situations and
when and where they take place

e understanding of a series of sentences concerning familiar situations and when and where they occur

(e.g., o=@ niaged feg Haret AfEt I1 wiT feedt 3 &R mar€@e ot 13T oot fa2 Hor@e 97)

e understand a simple series of phrases or
sentences related to directions

* understanding of a simple series of directions (e.g.,, €839 3 €33 @& 7 &, ¥¥ HZ AC 1)

e understand where and how people travel

 understanding of methods of transportation (e.g., ¥ It #ga I HafAd A faar gt 1t 83t feg a
IJ T ISAT 9% TSt feg A<ar?)

¢ understand preferences and interests of
others, including supporting reasons where
applicable

e understanding of preferences and interests of others (e.g., ﬁ?j HIT AT §° fer uAE J1)

e understand justification of choice made
based on quality, quantity, and cost

o understandmg of 51mple Comparlsons relatmg to quahty, quantlty, and cost (e.g., 31 g9 fo'et &
frmmer Aost 31198 g9 8035t AAST J1%® 899 Ag 3 Ada] Ul)

¢ understand short discussions about future
plans and past events

¢ understanding of future plans and past events
(e.g., &% B N YT g g fea femr ot 8o 5z St At A B Ag® 7 fogr o, ug & W wa ot
gfger I

¢ understand a variety of specific details of
short texts supported by visuals, cognates,
and text features

e understanding of a variety of specific details of short texts supported by visuals, cognates, and text features

(e.g., TEfamHst 5% i fer 2fom © Ho &8 fIAm &0t & moer fa@fa Hor Jae der Ifenr T1 )

e get the gist of short texts in unfamiliar
contexts

e identification of the main idea in unfamiliar contexts with supporting visuals (e.g., TV newscast, video
clip)
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PUNJABI ¢ Level A2.1 Reading Comprehension

Prescribed Learning Outcome: Learners can understand short, simple texts containing the highest frequency vocabulary.

Can Do Statements lllustrative Examples

e read short, simple texts of relevance  reading of short, simple texts of relevance to the learner (e.g., electronic messages, personal letters, blogs,
consisting of high frequency, everyday newspapers, short magazine articles with pictures, age-appropriate modified stories, and factual text)
language

* understand specific detail and overall sense | e understanding of specific detail and overall sense of text in familiar and less familiar contexts (e.g., I3
of text in familiar and less familiar contexts AT H mUST 3TH3T 27 @t »idl 36 of g de At 87 3B A9 W37 fusT it 3 U T A1)

¢ understand the gist of short texts that e use of cognates to determine meaning
contain less familiar language (e.g., 2009 3 feT I35 &F 9 oz famr T ¥ 35T 3 vt AE T T3IMft 3% UTAUSE J& AT

JI)

FinaL DrAfFT ADDITIONAL LANGUAGES ELEMENTARY — SECONDARY CURRICULUM ® 165



PUNJABI ¢ Level A2.1 Spoken Interaction

someone assists the learner’s understanding.

Prescribed Learning Outcome: Learners can communicate in simple, routine tasks, requiring a simple and direct exchange of information on familiar
matters to do with school and leisure time. Learners can handle very short social exchanges, but are rarely able to keep conversation going on their own unless

Can Do Statements

lllustrative Examples

¢ exchange information on events and
locations

¢ exchange of information about events and locations
(e.g., IISHE H'S Tt Nt fewn wfag feg & »ir 3t I? g TA § v It T1 wiuehntt féaet g8 It &
1)

e communicate using numbers from 101
to 1,000

e exchange of information about quantities from 101 to 1,000 (e.g., ¥ &=t 7'& 5 faa & w@er I¢ 7 IAT
35 T & UBS I BT Ige J 3t 36 $24.00 TE US| »dI9 AT USs I fast T gde I 3F 399
$250.00 ¥F U=dT1)

e ask for and give directions

e asking for and giving directions (e.g., ¥ fa& I? ¥d ASHS Aedie 3 I Wo Aedie 3 AT A< Ifed adls
nifefs€ 3 va vz 781 AH o8 o fesfSa ga &t 1)

¢ exchange information on modes of travel
and destinations

e exchanging of information on modes of travel and destinations (e.g., s & ¥ geret Ao &9 297
a . 9 A, NN fa Y N N =
7T I, U I9Hn 9 39 & & Ieid 9uE ATt 1)

e exchange information on likes, dislikes, and
preferences, comparing and giving brief
reasons where appropriate

e exchanging of information on likes, dislikes, and preferences (e.g., Hg & e &t@r et & b wrer
I fo8fa v umifter &t st It J1)

e discuss plans for the immediate future

e discussion of immediate future plans (e.g., 3F' W39 & ot I II I? H WSTI § 63T A& I 1)

e describe plans and events in the recent past
in routine and familiar matters

e description of plans and events in the recent past (e.g., & HH § H »uE €Azt &% WHT fegs famr A
WHT 993 v i3 1)
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PUNJABI ¢ Level A2.1 Spoken Production

Prescribed Learning Outcome: Learners can describe their family, people, places, possessions, routines, and likes and dislikes in simple terms. They can give
a short, rehearsed presentation on a familiar subject. They can answer straightforward follow-up questions if they can ask for repetition and if some help with
the formulation of the reply is possible.

Can Do Statements lllustrative Examples

* produce a short series of phrases and simple | o production of a thematic series of short sentences (e.g., Hg fef3orfAa fasmat ugehit ag3 ure I5 1HY
sentences to describe or role play everyday BT Ht HE 993 Joeht ug J FET8T 9T FS 1)
experiences, events, and areas of immediate
need

e give short prepared talks or presentationson | ® production of final tasks based on the unit themes explored in class in forums, such as gallery tours, job
selected topics fairs, TV hosts/shows, videos, computer presentations supported with spoken elements live or recorded,
and shared presenations between groups and in individual presentations

* use generally appropriate pronunciation, e spoken production provides clear meaning to the student audience and generally does not impinge on
stress, thythm, and intonation clarity of meaning
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PUNJABI ¢ Level A2.1 Written Production

Prescribed Learning Outcome: Learners can write a series of simple phrases about their family, school, and other familiar interests. They can write a series
of simple phrases and sentences linked with simple connectors such as “and,” “but,” and “because.”

Can Do Statements

lllustrative Examples

e write short, simple texts on familiar topics of
personal interest or school-related topics

e preparation of written text such as a brochure, ad, schedule, menu, recipe, game instructions, résumé,
personal letter, or short article

e write short personal letters, electronic
messages, or blogs

e writing of short personal letters, electronic messages, or blogs (e.g., i f&8 Hadh® o9 T | fdat AgE
"9 T ¥ o fa8ya Afog & mer I g9wts, »id I old ad1° of fer &2t H 3073 w3 &t i AT | HE
33 »at I1 W feg fam fes nr a<iar)

* use appropriate writing conventions within
a personal letter or letter requesting
information

e use of letter-writing conventions (e.g., fim3, ARSI A3, YH=HT 3078 Ae®sT wuH, feg fHwtar, Awet
i, Iom3T Fefd3d, 3T3T €, IUST OHS)

e use simple connector words to link ideas and
sentences

e use of simple connector words to link ideas and sentences (e.g., 3, U9, feg, fa€fa, €r 3 gme H
ViBEIeT 7 941 IF I8 HaT ufse Joim Tue sder J1 U9 Ag €F Ifgz & & g3 K9 HEas i 9dt
T

e complete a questionnaire/survey on a topic
of interest

e answering of questionnaire and/or survey questions in paper and/or electronic form that are based on
topics of interest (e.g., films, types of music, sports, health, career choice, trivia games)
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PUNJABI ¢ Overview: Level A2.2

Waystage (Communication in basic social situation)

Level A2.2 Context

At this point in their studies, students are able

to interact with growing confidence in familiar
situations and apply their growing range of
language-learning strategies more consistently.
They are able to take more risks while engaging in
spontaneous interactions using internalized
vocabulary and structures. Teacher and peer
support are important when students are
communicating their ideas and rephrasing their
thoughts to compensate for unknown expressions.
Developing descriptive abilities include linking
and sequencing of narrative.

Students are familiar with a wide range of
strategies that enable them to select and retrieve
information from a variety of sources, including
print, radio, TV, Internet, and speakers. The forms
and skills students use to apply and convey
information for particular purposes and audiences
are increasingly important.

Students respond to a variety of creative works by
means of oral interactions, journal entries, résumés,
and short written texts.

Students explore and experience Punjabi culture in
countries in addition to Canada by learning about
their history, through exposure to culturally
appropriate language and behaviours, and by

an introduction to the various art forms and to
simplifed or adapted literary texts.

Culture and the Curriculum

Every language and its culture are intertwined.
Language use requires an understanding of the
cultural context in which the communication takes
place. Students at this language level are interested
in exploring various cultural aspects of the Punjabi
world as they examine the role of cultural practices
and traditional language patterns. As students talk
and write about their developing knowledge, they
show increasing awareness about cultural
comparisons.

Possible Level A2.2 Cultural Topics

¢ Contributions of prominent Punjabi people

e Significant landmarks in the Punjab

¢ Shopping in the Punjab

e Travel in the Punjab

* Appropriate language, expressions, and
behaviours to suit cultural context

¢ Popular Punjabi culture

® Punjabi visual arts, music, dance, and simplified,
authentic texts

e Contemporary social issues in the Punjab

Possible Language Usage

e Use of conditional as a sign of politeness
(e.g, 3, 3AT)

e Idiomatic expressions (e.g., 337 feHTdl,
cold brain/non-aggressive calm person)

Level A2.2 Language-learning Strategies
Language-learning strategies support
communication in the multiple skills of language
learning. Students are encouraged to develop a
repertoire of cumulative strategies to support
their learning.

e Transfer and adapt known structures to convey
meaning in new contexts

o Take risks with language to extend language
boundaries

¢ Use a variety of reference material, including
dictionaries, for comprehension and production

e Set personal goals in language skills and monitor
their progress

¢ Use internalized expressions to support
authenticity in spontaneous oral conversations
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PUNJABI ¢ Level A2.2 Listening Comprehension

Prescribed Learning Outcome: Learners can understand enough to be able to meet their needs and interests, provided speech is clearly and slowly
articulated.

Can Do Statements

lllustrative Examples

understand various forms of interactions,
including responsibilities/ obligations,
offers, acceptances, and refusal of
invitations

e understanding of

— forms of obligation and responsibility (e.g., & IH »ia AT A'S &% ISl o1 Ty AGdr? It A,
W e 3T AT 9T I UT IS ALY HIT AN & ferfsas I =3 3t Aree O 3 fa HE mifia vidt
waet J1)

— offers, acceptances, and refusal of invitations (e.g., fe7 etz wit Ifiar a9s FHE? |1 5, N fes
fewH TuE § a9 J1

- requests, suggestions, and ideas (e.g., A%e! TST &I 3T IA foaqm A<dt | At AH AT ferfzas &t
uggET J1)

understand the main idea and supporting
details in simple descriptions in connected
oral texts

e understanding of the main idea and supporting details in connected oral text, such as narratives or
presentations using familiar language (e.g., Hg 93 J A€ H AT A &7 A 37 ' ufge9 ANS o188 € U
T uga famr /| H 3 A9t 3T S1e fe9 39 99 HE AT nEwex HIT U & famr..)

understand the main point of unfamiliar
texts, based on familiar themes

e understanding of the main point in unfamiliar texts supported by visuals (e.g., TV or Internet news,
daily weather reports, newspaper/magazine articles, speaker presentations on familiar themes such as
childhood, sports, the arts)

identify the main point in short, clear
messages or announcements

e retrieval of important information from a message or announcement such as on a PA system
(e.g., AT H mia® | i 9 SI=dt fes g AHST J1 Scarel a8y & Hiféar avar §: 210 9 12:20 3
J<4ft | A3 A @& wiy A = §ums J1)

understand short, clear directions or
instructions

e demonstration of understanding by completing or following directions or instructions (e.g., A9

fefentraginrt g feg ean 21 ASET 3° Ufgst AT 396 U= | »Ea® S99 3 iU Aet 78 1)
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PUNJABI ¢ Level A2.2 Reading Comprehension

Prescribed Learning Outcome: Learners can understand short, simple texts on familiar matters of a concrete type which consist of high-frequency everyday

language.

Can Do Statements lllustrative Examples

e understand the main idea and supporting e understanding of the main idea and supporting details of age-appropriate, short adapted authentic texts
details of age-appropriate, short, of relevance to the learner (e.g., fiction and non-fiction short stories, poetry, magazine articles, personal
linguistically adapted authentic texts letters, electronic messages, blogs, signs, ads, schedules, songs)

e understand simple instructions, procedures, | ® understanding of simple instructions or procedures such as using a public phone or bank machine
or steps to perform a task (e.g., Ufa® nuzEr F95 HHlG feg U@ | 39 89 =98 1)
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PUNJABI ¢ Level A2.2 Spoken Interaction

Prescribed Learning Outcome: Learners can interact with reasonable ease in structured situations, provided there is assistance if necessary. Learners can ask
and answer questions and exchange information on topics that are familiar in predictable, everyday situations.

Can Do Statements lllustrative Examples

* initiate and sustain short conversations in * initiation and sustaining of short conversations in familiar social situations
familiar social situations (e.g., HY HHT #l &% g UA™g 3 » 90 I6| H 93 YA I IAT & A8 WI »ff &7 | off IAT HTAT 7t &

ufgst ot fHe 992 of 7F, 7 fugd A I et 7o)

¢ indicate understanding or lack of e asking to repeat or asking for clarification of key words or ideas when not understanding (e.g., H& FHS
understanding agreement or disagreement &t w3 fa 3 o Jfoer 970 99 I S goEty TSt A B Hs faary)

o offer, accept, and decline invitations, using * use of appropriate social conventions of politeness in offering, accepting, and declining invitations
appropriate social conventions of politeness (e.g., WHT' 3T fonig 3 AIT YIS, YT H3T i I& &It nifen e | Ag Aes BT doee|)

e ask for and respond to requests, suggestions, | ® expression of and response to requests, suggestions, and ideas
and ideas (e.g., & IHT AT Hee 9 Aaw I¢ If f, UT 398 87 fE3HT I9& UL I)

* communicate about obligations and e expression of obligations and responsibilties (e.g., H§ W aHI™ »id It A€ 9 &7 gdter 1)
responsibilities

e give and seek permission e giving and seeking of permission (e.g., H™3T 7, o H e FHI' 3073t a9 & & 77 AAET 9F? OF A, 7 IAT

famitgt &1 S TUR »r AR 1)

* exchange information, opinions, and simple | e exchange of information, opinions, and simple comparisons (e.g., & act faa € I? feg Hidat T |

comparisons HE &% det St@r det & <o saret 7 fagfa o umfter &t gt 3¢t 1)
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PUNJABI ¢ Level A2.2 Spoken Production

Prescribed Learning Outcome: Learners can give a short, rehearsed presentation on a topic pertinent to their everyday life, and briefly give reasons and
explanations for opinions, plans, and actions. Students can cope with a limited number of straightforward follow-up questions.

Can Do Statements lllustrative Examples

* connect a series of simple sentences to tell e description of everyday situations, experiences, or events (e.g., "I F'S AZ® f&'q nAges JgT| AS I
a story, describe everyday situations, 3 e 37" © B% T I feur® | Afontt & B 993 URT Si3TI TR S&H R9 o F At g% ot et
experiences, or events, and answer YIHIS IASIT gEEmit...)
straightforward follow-up questions

* present dialogues on familiar topics and e presentation of simple dialogues or monologues (e.g., "7 H g famiT| HIT A3 »iF AGS adT nifent
situations H 1 W 9 &% dfgnr | ot Wt 5o | B I 8 =t uAe J9er 9t

* describe plans and arrangements, explaining | e description of plans and arrangements (e.g., Ag® YJT d96 HAIS, N HINB GateaiHe! Aeiar| H feg
reasons where applicable FateaHet fer a9a gaf faffa i Focdhs e Ifder of 1/ e99 8% Ager afl)

® present age-appropriate cultural topics of * presentation of information on relevant cultural topics (e.g., A/8T ATl fegrAT g3 I niHla JI fere fm
personal relevance faror, 93T vz &K I3 AIHG T6 13K dt3 HS »i3 gFt 2 It arEe Js | fEshr &9 aet & yardt

yaraH faiT 7 darg 3 fast yar &t gevi)
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PUNJABI ¢ Level A2.2 Written Production

Prescribed Learning Outcome: Learners can write very short, basic descriptions of events, past activities, and personal experiences, using simple connected
text. They can write short, simple imaginary biographies and simple poems about people.

Can Do Statements

lllustrative Examples

e write short, connected text on familiar
school-related topics and other topics of
personal interest

e writing of short, connected text on topics of interest (e.g., & HH H H<T Tuz aret| fem vet oo fea
ufgerg damg wmuE forserat § fies Afer 71 ug 88 7 ¥ 8 ufgeg T Hfonit & 503 Sar saer I »i €9
TUR T35 UTFIS I 57 F9T I6 | it ¥ AT ufges ormE ®Et 87 Ifoe wet s A 1)

e write a short personal letter, electronic
messages, or blog, using appropriate register
and sociocultural writing conventions

e description of daily life, expression of thanks or an excuse, brief description of past events or personal

experiences, plans for the future, as well as appropriate salutations and closings (e.g., st Jan3, #g
39t St-ie it 71g w3 a0 ot fegde worar Rugd U FEid 1 wiu niErs AT &% 8T AET Hie

Wﬁwgﬁﬁ%wgwwwsﬂ?ﬁrl WAT 231 It fisstar | agfAHTs)

e write simple sentences using common
connecting words to indicate the
chronological order of events

* use of appropriate connecting words to indicate chronological order (e.g., A8 3° ufgst 1 nmusr fimAedt
= ferfsos 13H di3T feg W Jardt & udafen 3 aret| €F 3 amie H »iyet A § Bt Aed Re it
»iflg f&9 B w3 udet 3 s IHEIS ¥3H &9 AT l)

e write notes based on a discussion,
presentation, or reading of a text

e written summarization of what was presented, discussed, or read
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SPANISH ¢ Cultural Connections

The following suggested cultural aspects provide minimal cultural content. They have been selected with the Prescribed Learning Outcomes in mind for
Levels A1, A2, and B1 and to enable teachers to weave the study of culture and language seamlessly together. These cultural connections can also be dealt
with in a more in-depth manner at various levels. Teachers are encouraged to select suggested cultural connections from other levels according to the
interests of the students and to add additional current and relevant cultural information about Spanish-speaking countries in the world as well as the
Spanish presence in Canada.

Level A1.1 o Level A1.2 o Level A2.1 < Level A2.2 i Level B1.1 > LevelB1.2
Spanish-speaking e Benefits of knowing e Food and restaurants | ¢ Contributions of ¢ Latin communities e The Spanish
countries and regions more than one in Spanish-speaking prominent Spanish- in Canada language in South
in the world language countries speaking people e The Spanish language America

Activities and
interests of young
people in Spanish-

Spanish in students’
daily lives

Sports and leisure in

Holidays and
celebrations in
Spanish-speaking

Significant landmarks
in Spanish-speaking
countries

in Spain and Latin
America

Well-known historical

Issues related to
youth and their
responsibilities in

speaking countries Spanish-speaking countries ¢ Shopping in Spanish- figures and events in Spanish—speaking
School life in Spanish- countries e Appropriate speaking countries Spanish-speaking countries
speaking countries e Traditional and language, « Travel in Spanish- countries ¢ Gender roles in

Formal and informal

modern/pop

expressions, and

speaking countries

Living and working

Spanish-speaking

forms of address and Spanish-language behaviours to suit N iat in a Spanish-speaking countries

: . cultural context ppropriate
appropriate body music language country ¢ Contemporary
1e'mgu'age in social e Celebrations, * Daily 'hfe m Spar.ush— expressions, and ¢ Education and career §0C1a1 e.md glo]?a}ll
situations traditions, and speaking countries behaviours to suit issues in Spanish-

Naming practices,
including nicknames

Family life and
relationships in
Spanish-speaking
countries

customs in Spanish-
speaking countries

Awareness of some
aspects of ancient
civilizations

Visual arts, music,
dance, and simplified,
authentic texts from
Spanish-speaking
countries

cultural context

Popular culture in
Spanish-speaking
countries

Visual arts, music,
dance, and simplified,
authentic texts from
Spanish-speaking
countries

opportunities in
Spanish-speaking
countries

Environmental issues
in Spanish-speaking
countries

Visual arts, music,
dance, and adapted
authentic texts from
Spanish-speaking
countries

speaking countries

Visual arts, music,
dance, architecture,
and adapted literary
or other appropriate
authentic texts from
Spanish-speaking
countries
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SPANISH ¢ Language-learning Strategies

Students are encouraged to develop and apply a repertoire of cumulative language-learning strategies to support communication in Spanish.

Level A 1.1

- Level A 1.2

Level A 2.1

Level A 2.2

- Level B 1.1

Level B 1.2

® Recognize cognates

e Use visual aids,
actions, lists, and
graphic organizers

¢ Use visual and
context clues to guess
meaning

¢ Use repetition, alone
or with others, to
practise and reinforce
new language

® Record ideas or
expressions with
visual images and
symbols

¢ Derive meaning by
listening attentively
to key ideas and
participating fully
in activities

¢ Use formulaic
phrases, including
greetings and
expressions of
politeness

o Actively seek help
by asking for
clarification and
repetition

¢ Connect new topics
to personal
experience

e Develop word bank
of useful expressions
to aid in more
spontaneous
communication

e Use prior knowledge
of a topic to predict
meaning

® Recognize known
Spanish words and
cognates in new
contexts

¢ Ask for specific
words in Spanish,
if necessary,
while continuing
communication

e Listen to and practise
pronunciation of the
written word

¢ Group new items
into categories
that are personally
meaningful

e Self-evaluate progress

by comparison with

earlier performance or
against personal goals

¢ Continue to record
new vocabulary and
phrases

¢ Continue to develop
word bank of useful
expressions to aid in
more spontaneous
communication

® Recognize and use
common patterns
Adjust the message in
order to use known
expressions and
vocabulary

Use word webbing
charts, tables,

and other graphic
organizers to support
oral and written
expression

e Listen, view, or read

selectively to focus on
key information
Tolerate ambiguity of
meaning when unable
to understand fully
Use a variety of
writing processes

to convey personal
meaning

¢ Plan ahead for

communicative
activities by
anticipating language
and resource needs

e Reflect on learning by

recording personal
goals, successful
strategies, and new
vocabulary and
phrases

¢ Continue to develop

word bank of useful
expressions to aid in
more spontaneous
communication

e Transfer and adapt

known structures to
convey meaning in
new contexts

Take risks with the
language to extend
language boundaries
Use a variety of
reference material,
including dictionaries,
for comprehension
and production

Set personal goals in
language skills and
monitor their progress

e Apply prior

knowledge of
vocabulary,
expressions, patterns
and phrases, to

new situations and
contexts

Use internalized
expressions to
support authenticity
in spontaneous oral
conversations

¢ Rephrase in Spanish
to compensate for
unknown expressions

® Make personal notes
to use as a reference
for oral and written
productions

e Actively review
common, useful
expressions and
patterns to refine
communication

e Self-monitor and
correct recurring or
significant errors in
communication

e Use a variety of
expressions to refute
arguments and to
show emotional
engagement in
conversations or
discussion

e Attempt to refine

¢ Use a variety of

* Negotiate meaning
by using questions
in Spanish and
other techniques for
clarification

* Summarize

information in oral,

graphic, and written
form

Use dictionaries

and other reference

materials for clarity
of comprehension
and expression

Seek out and

create practice

opportunities in

and outside the
classroom

expression through
use of a wider
range of vocabulary
and application

of more complex
grammatical
structures

expressions to
analyse and
compare and to
express empathy in
conversational
situations
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SPANISH ¢ Overview: Level A1.1

Breakthrough (Basic communication in the most familiar situations)

Level A1.1 Context

For some students, this may be their first
exposure to an additional language. For
others, it may be their second or third
exposure to a new language. Students
have the opportunity to hear, repeat, and
respond using drawings and other visual
aids as well as non-verbal gestures to
assist in communication.

Students identify strategies used in their
study of English Language Arts and learn
to transfer these strategies

to help them in their learning and
understanding of Spanish. At this level,
writing consists of information produced
in words and simple sentences that may
be supported with pictorial
representations.

Listening and speaking skills are aided by
exposure to simple Spanish songs,
rhymes, and simple texts. Students are
encouraged to respond through drawing,
acting, singing, dancing, and using simple
language.

Students participate in a variety of
cultural experiences based on their own
heritage as well as Spanish culture in
Canada and show their understanding in
graphic and visual forms, with some
commentary in English.

Culture and the Curriculum

Every language and its culture are intertwined. Language use requires an
understanding of the cultural context in which the communication takes
place, but at this level student exposure to culture occurs primarily by
means of topics chosen by the teacher to support the language learning.
In most classrooms, for example, classroom vocabulary and appropriate
linguistic structures will be taught early on to enable students to function
in Spanish. Such a choice enables students to understand from the
beginning of their language study that Spanish can be used to perform
real-life tasks and to get things done.

Possible Level A1.1 Cultural Topics

¢ Spanish-speaking countries and regions in the world

¢ School life in Spanish-speaking countries

e Activities and interests of young people in Spanish-speaking countries

e Formal and informal forms of address and appropriate body language
in social situations

e Appropriate body language used in greetings and other social situation

e Naming practices (e.g., double last names, names after saints, and
short/affectionate names (diminutives) such as Miguel - Miguelito)

¢ Family life and relationships in Spanish-speaking countries

Possible Idiomatic Usage

e Number patterns (e.g., dieciséis, diecisiete, dieciocho, diecinueve, veintiuno,
veintidés, treinta y uno, treinta y dos)

¢ Calendar — Days of the week and months of the year are not
capitalized; Monday is the first day of the week; cardinal numbers for
dates

* Questions are preceded by an inverted question mark; exclamations by
an inverted exclamation mark

e Stress rules (e.g., words ending in a vowel or in 1 or s are stressed on
the second last syllable)

e Use of the verb tener for age (e.g., Tengo diez afios.)

¢ Interjectory expressions (e.g., ¢ Y tii? ;Es verdad? jQué bueno!)

e T1 and usted commands in simple contexts - difference between
singular and plural commands

¢ Grouping of digits in telephone numbers

e Street name identified before number

Level A1.1 Language-learning
Strategies

Language-learning strategies support
communication in the multiple skills
of language learning. Students are
encouraged to develop a repertoire
of cumulative strategies to support
their learning.

Recognize cognates

Use visual aids, actions, lists, and
graphic organizers

Use visual and context clues to
guess meaning

Use repetition, alone or with others,
to practise and reinforce new
language

Record ideas or expressions with
visual images and symbols
Derive meaning by listening
attentively to key ideas and
participating fully in activities
Use formulaic phrases, including
greetings and expressions of
politeness

Actively seek help by asking for
clarification and repetition
Connect new topics to personal
experience

Develop word bank of useful
expressions to aid in more
spontaneous communication
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SPANISH ¢ Level A1.1 Listening Comprehension

Prescribed Learning Outcome: Learners can identify key words in short phrases that are slowly and carefully articulated.

Can Do Statements

lllustrative Examples

e identify the sounds of letters in context

e recognition of alphabet through games, email addresses, spelling of student names, and other listening
activities

¢ understand basic greetings, farewells, and
expressions of politeness

e recognition of greetings and farewells (e.g., Buenos dias, Buenas tardes, Buenas noches, Hola, ;Cémo estds?
¢Como estd Ud? ;Qué tal? Adiés) and expressions of politeness (e.g., Gracias, Por favor, Sefiot, Sefiora,
Sefiorita)

e recognize the numbers 0 to 100 in context

e recognition of the numbers 0 to100 in simple contexts such as page numbers, counting, dates and age

° recognize common colours

e recognition of basic colours (e.g., roja, azul, verde, amarillo) through songs, games, and other listening
activities

® recognize basic introductory expressions and
useful conversation conventions

e recognition of basic introductory expressions and conversation conventions through the question and
response structure (e.g., Soy Juanita. ;Cémo te llamas? Me llamo . Hola, ;jcémo estds? Hasta luego. Hasta
mariana. Nos vemos.)

e recognize expressions of time such as days of
the week, months, and dates

e recognition of days of the week, months of the year, and dates through listening activities such as
calendar time, songs, and rhymes

¢ recognize familiar words and phrases about

e recognition of familiar words and phrases about oneself, family, friends, and pets (e.g., EI/Ella se

nationality / country of origin

oneself, family, and friends, including name, llama . Tengo 12 afios. Soy inteligente y deportista. Tengo un hermano/una hermana. Tengo un perrof/un
age, family members, pets, and friends gato.)
e recognize town or city of residence and e recognition of town/ city of residence and nationality / country of origin (e.g., Vivo en . Soy canadiense.

Soy de Canadd, de los Estados Unidos, de Corea, del Japon, de la India, de Esparia.)

* recognize and understand words and
expressions related to basic information
statements and interests

e recognition of basic information statements and interests, such as places, school, and shopping activities
(e.g., Pedro va al parque. Susana estudia en la biblioteca. La sefiora Lopez come en la cafeteria. Mi mamd estd en
casa. Felipe va al cine. Me gusta jugar deportes.)

® recognize basic classroom vocabulary and
follow instructions

e recognition of classroom vocabulary and demonstration of the ability to follow instructions (e.g., Abran
los libros a la pdgina___. Cierren los libros. Siéntate, por favor. Siéntense por favor.)

¢ recognize short sentences about events in
present time

e recognition of short sentences about events in present time (e.g., Hoy es lunes. Estudiamos en la biblioteca.
Juega fiitbol los sdbados. Estoy haciendo mi tarea. Mirofveo la television. Mi amigalella estd escuchando su iPod.)

® recognize basic phrases that provide
information about time of day, weather,
and seasons

e recognition of basic phrases about time, weather, and seasons (e.g., ; Qué hora es? Son las nueve. ; Qué
tiempo hace? Hace buen/mal tiempo. Llueve. Nieva. No hace mucho frio hoy.)
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SPANISH ¢ Level A1.1 Reading Comprehension

Prescribed Learning Outcome: Learners can follow short, simple directions, identify targeted information especially if there is visual support, and recognize
familiar names, words, and phrases on simple notices in the most common everyday situations.

Can Do Statements lllustrative Examples
¢ recognize and understand familiar words * identification of targeted information such as months, days of the week, places, numbers, and colours on
and phrases, supported by visuals signs, notices, posters, ads, and calendars (e.g., La direccion del restaurante es Calle José Marti 25. Hoy es
martes, el 3 de noviembre. Se vende pizza aqui.)
¢ understand simple messages found in a e Jlocation of basic information in simple texts such as a message, email, form, or poster dealing with
variety of texts greetings, location, time, date, teacher comments, and personal information (e.g., jBienvenidos a México!

Me encanta Madrid. Barios. jMuy bien! jFantdstico! jBuen trabajo! Atencion a la ortografia. Mi hermano tiene doce
arios y su cumplearios es en septiembre.)

e follow brief and simple directions to e understanding of simple written directions (e.g., Escribe tu nombre y la fecha. Escucha la cancién. Completa la
complete a task actividad.)
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SPANISH ¢ Level A1.1 Spoken Interaction

Prescribed Learning Outcome: Learners can interact in the most basic of ways (e.g., introductions, basic greeting and leave-taking expressions). They can
ask how people are and respond, using learned expressions.

Can Do Statements

lllustrative Examples

greet, say farewell, thank people, and
respond appropriately

e recognition of and response to greetings using simple salutations (e.g., Buenos dias, profesora. Hola, Juanita.
Adiés, Pedro. Hasta luego. Gracias. Por favor. De nada.

communicate personal information using
numbers 0 to 100 in context

* use of numbers from 0 to 100 to share information (e.g., Tengo 11 afios. Mi niimero de teléfono es
1-50-3-21-56-78. Hay 12 chicas y 13 chicos en la clase.)

introduce self and respond to introductions
and common personal questions

e recognition of and response to introductions and questions (e.g., Me llamo___. ;Cémo te llamas? ;Como
estds? Estoy bien, gracias. Bien, gracias. Mds o menos.)

communicate using expressions of time,
including days of the week, months, dates,
and hours

e use of numbers, days, and months (e.g., Hoy es martes, el 18 de septiembre. Hoy es el primero de octubre.)

share information about one’s family,
including name, age, family members, pets,
and hobbies

* use of basic repertoire of phrases, expressions, and vocabulary to support description of one’s family
(e.g., ¢Como te llamas? Me llamo Lucia. ; Cudntos afios tienes? Tengo 14 afios. ;Dénde vives? Vivo en la calle
Shelbourne, niimero 431.)

interact using memorized language about
the classroom and classroom /school
routines

¢ retrieval from memory and interaction using phrases, questions, and support vocabulary to help
negotiate the classroom experience (e.g., ;Qué pdgina? ;Puedo ir al bario? ;Dénde estd mi ldpiz? No tengo
mi libro.)

use strategic language to support lack of
vocabulary and request clarification

e retrieval from memory and use of basic repertoire of phrases and facial and body language to ask for
clarification, vocabulary support, or assistance (e.g., ;Cémo se dice___? ;Qué quiere decir? No sé. No
entiendo. Repite, por favor. ; Me ayudas, por favor?)

ask and respond to simple, everyday
questions

e asking and responding to simple questions (e.g., ; Qué tiempo hace? Hace buen tiempo. ;Te gusta el béisbol?
Me gusta mds el fiitbol.)
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SPANISH ¢ Level A1.1 Spoken Production

Prescribed Learning Outcome: Learners can produce simple, mainly isolated phrases about themselves, their family, and their friends.

Can Do Statements lllustrative Examples
e count, and indicate time and quantities * use of numbers in simple descriptions (e.g., Hay cuatro ventanas en la sala de clase. Son las tres. Tengo dos
libros en mi mochila.)
e present or read aloud simple, rehearsed e presentation or reading aloud of simple, rehearsed sentences, such as reading work to peers in
sentences comprehensible Spanish (e.g., Este es mi amigo, Carlos. Hay catorce alumnos en la sala de clase. Mi profesora se

llama Sra. Garcia.)

e use simple sentences to describe themselves, | ® use of simple sentences with or without support such as visuals, body language, or facial expressions to

people, and places describe oneself, people, and places (e.g., Me llamo Juan. Tengo 15 afios. Soy alto y atlético. Hay 4 personas en
mi familia. Mi papd se llama Jorge. Mi mamd se llama Elena. Mi hermanastra se llama Lourdes. Ella tiene 10 afios.
Es rubia y cémica. Tengo una perra. Se llama Reina. Vivo en Kelowna. Kelowna es bonita.)

e imitate the pronunciation and intonation of * beginning imitation of Spanish pronunciation and intonation of simple words and phrases (e.g.,
simple words and phrases pronunciation of key Spanish sounds, such as vowels, double 1, double 11 ; observing rules related to
stress)
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SPANISH ¢ Level A1.1 Written Production

Prescribed Learning Outcome: Learners can label correctly and give basic personal details in written form, such as on a student identity card.

Can Do Statements lllustrative Examples
* Jabel pictures accurately, using familiar * accurate labelling of pictures (e.g., label classroom or other known everyday objects such as
vocabulary neighbourhood places on a map, picture captions)

e complete simple forms with personal details | e filling out a basic form such as school ID (e.g., nombre, apellido, nacionalidad, lugar de nacimiento, fecha de
such as name, date of birth, nationality / nacimiento, direccion) or completing a simple survey (e.g., ;Te gusta comer chocolate? SifNo, a veces/nunca)
country of origin, and address

e produce short phrases retrieved from e use of learned phrases to write greetings or personal information on a card, postcard or email (e.g., jFeliz
memory about oneself or other people and cumplearios! jFeliz Navidad! jMe encanta Cuernavaca! Soy muy artistico. Me gusta dibujar. Tengo dos gatos.)
their daily life, acknowledging the use of
accents

e produce personal lists using known e production of lists using known vocabulary (e.g., grocery list, list of school supplies)
vocabulary

e use appropriate writing conventions such as | ® recognition and use of appropriate writing conventions when copying texts (e.g., Hoy es miércoles. Es el
spelling, accents, and capitalization when 6 de enero. Hay veinte alumnos en la sala de clase.)
producing texts
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SPANISH ¢ Overview: Level A1.2

Breakthrough (Basic communication in the most familiar situations)

Level A1.2 Context

The emphasis at this level is on continuing
to help students develop positive attitudes
to learning and using Spanish. Interaction
with partners and small groups is more
frequent. Guided conversation helps
students to express their ideas, and when
working with internalized language,
students can begin to connect ideas to form
short interactions or complete messages.
Students are encouraged to take risks as
they use previously learned structures and
demonstrate their learning orally and by
means of visual representation.

Listening and speaking skills continue to be
reinforced by exposure to simple Spanish
songs, thymes, and simple texts. Students
are encouraged to respond through
drawing, acting, singing, dancing, and
using simple language.

Students can recognize familiar language in
written texts and can sometimes use their
growing range of strategies to make
intelligent guesses at the meaning of new
expressions.

Students explore and experience the
presence of Spanish in their everyday life in
various settings and contexts such as food,
music, Internet use, television, sports,
travel, and school and show understanding
in a variety of graphic and visual ways,
with some commentary in simple Spanish.

Culture and the Curriculum

Every language and its culture are intertwined. Language use
requires an understanding of the cultural context in which the
communication takes place. At this level student exposure to culture
occurs primarily by means of topics chosen by the teacher to
support language learning, based on student interest. Students at
this language level will be interested in what students their age in
Spanish-speaking countries are like. The desire to visit a Spanish-
speaking region begins to develop and encourages the learning of
vocabulary and structures that will enable them to communicate in
real-life situations.

Possible Level A1.2 Cultural Topics

e Benefits of knowing more than one language

e Spanish in students’ daily lives

e Sports and leisure in Spanish-speaking countries

e Traditional and modern/pop Spanish-language music

* Celebrations, traditions, and customs in Spanish-speaking
countries (e.g., quinceariera, pifiatas, rosca de reyes)

e Awareness of some aspects of ancient civilizations (e.g., Aztec
calendar, foods of the new world — chocolate, corn, potatoes)

Possible Idiomatic Usage

e Number patterns (e.g., cuarenta, cuarenta y uno, cuarenta y dos,
cincuenta, sesenta, setenta, ochenta, noventa cien/ciento, ciento uno,
ciento y dos, doscientos (as), mil dos mil, mil)

e Possession (e.g., mi, mis Es el perro de mi primo. ;Es tuyo?)

e Use of hacer for weather (e.g., ;Qué tiempo hace?)

e Intonation, stress, and rhythm for emphasis and meaning

e Interjectory expressions (e.g, jQué ldstimaj, jQué bien, ;de veras?,
es verdad)

e Differences in usage of ser/ estar, tocar/jugar, pedir/preguntar, saber,
conocer, gastar, pasar

e Voice falls when sentence ends in period, rises when ends in
exclamation or question mark

e Formal and informal letter writing skills (e.g., querido/estimado)

 Superlatives (e.g., isimo, isima)

e Diminutives (e.g., ito, ita)

Level A1.2 Language-learning
Strategies

Language-learning strategies support
communication in the multiple skills
of language learning. Students are
encouraged to develop a repertoire
of cumulative strategies to support
their learning.

¢ Use prior knowledge of a topic to
predict meaning

* Recognize known Spanish words and
cognates in new contexts

 Ask for specific words in Spanish, if
necessary, while continuing
communication

e Listen to and practise pronunciation of
the written word

e Group new items into categories that
are personally meaningful

e Self-evaluate progress by comparison
with earlier performance or against
personal goals

e Continue to develop word bank of
useful expressions to aid in more
spontaneous communication

FinaL DrAfFT

ADDITIONAL LANGUAGES ELEMENTARY — SECONDARY CURRICULUM ® 185




SPANISH ¢ Level A1.2 Listening Comprehension

assist in understanding of meaning.

Prescribed Learning Outcome: Learners can follow phrases and short, simple sentences that are very slowly and carefully articulated, with long pauses to

Can Do Statements

lllustrative Examples

* recognize numbers from 101 to 1,000 and
the structure of ordinals

* recognition of numbers from 101 to 1,000 and basic ordinal structure (e.g., primero, segundo, tercero) in
contexts and situations involving time, money, dates, scores, and page numbers; recognition of simple
sequences — timetables, schedules, instructions for a simple recipe

e recognize formal and informal forms of
address and the relationships between
people, including immediate and extended
family

e recognition of the difference between familiar and formal forms of address (e.g., ; Cémo estds, Fernando?
¢Como estds (t1i), abuelita? ;Como estd Ud., Sr. Sanchez?) and recognition of immediate, blended and
extended family relationships (e.g., hermanastro, hermanastra, padrastro, madrastra)

e recognize basic ways to denote ownership

e recognition of simple terms of relationship and ownership (e.g, mi papd, mi mamd, tus hermanos; Es el libro
de Maria. Es su libro. ;De quién es el libro?)

* recognize basic phrases that provide
information about likes and dislikes

e recognition of simple questions about likes and dislikes (e.g., ;Te gusta el fiitbol? No, no me Qusta el fiitbol.
Prefiero el hockey. ;Te gusta el chocolate? St, me encanta el chocolate.)

* recognize basic phrases that provide
information about physical characteristics,
personality, and feelings

e recognition of basic phrases about physical characteristics, personality, and feelings (e.g., Soy alta. Ella es
morena. El es cémico. Ella es inteligente. El estd contento. Ella estd triste.)

e recognize basic phrases that denote position

e recognition of basic position words (e.g., EI cuaderno estd en mi mochila. EI celular estd en la mesa. Maria estd
con Julia. El libro estd debajo de la silla. La computadora estd al lado del estante.)

e understand familiar requests and instructions

e recognition of familiar requests and instructions (e.g., Abre la ventana. Cierra la puerta. Saca una hoja de papel.)

¢ understand and respond to basic, everyday
needs

e recognition and demonstration of understanding of everyday needs (e.g., Necesito una pluma. ; Puedo tomar
agua? ;Me prestas tu ldpiz? Quiero un refresco. Quiero comer mi manzana ahora.)

e understand short sentences about events
that take place in the present and the
immediate future

e understanding of short sentences about events in the present and immediate future (e.g., ; Qué vas a hacer
marana? Voy al parque después de las clases. Vamos a visitar el Museo de Oro la semana que viene. Tengo que
estudiar para un examen esta noche.)

e recognize words that describe actions

e recognition of adverbs of manner (e.g., Caminamos con cuidado. El habla muy rdpido. Ella corre despacio,
rdpidamente, con cuidado, bien, mal.)

¢ understand short, clear messages and
announcements

e recognition of clear, simple messages and announcements, such as weather reports, descriptions, and
introductions (e.g., Apaga tu celular. Compra tu boleto hoy. Se vende pizza hoy. Hay refrescos aqui.)

e recognize the gist of new or less familiar
phrases and sentences in the present, or
immediate future

e understanding of the main idea of a short conversation or short presentation (e.g., No escuchamos miisica
en la clase de matemdticas. Voy a hacer mi tarea de ciencias. Mi familia y yo jugamos deportes juntos los fines de
semana.)
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SPANISH ¢ Level A1.2 Reading Comprehension

Prescribed Learning Outcome: Learners can understand very short, simple texts a single phrase at a time, picking up familiar names, words, and basic
phrases and rereading as required.

Can Do Statements lllustrative Examples

e understand specific, predictable information | ¢ identification of textual information (e.g., simple recipes, movie schedules, TV channels and
in simple texts programming, on common street signs, menus, posters, ads, timetables, calendars, TV listings, telephone
book, store signs, catalogues)

e understand short, simple messages e understanding of short, simple messages, such as in an email (e.g., Me encantan las playas aqui. Son muy
bonitas. Siempre hace buen tiempo. Esta noche, voy a un concierto de rock. Me gusta mucho la miisica de Juanes.)

e follow short, simple written instructions e understanding of short, written instructions to complete a task (e.g., Escribe tu nombre. Lee el articulo. Lee
las instrucciones. Mezcla los ingredientes.)

e understand the gist of slightly more complex | ® understanding of the general idea of slightly more complex or less familiar written phrases and sentences
or less familiar written phrases and (e.g., jEs buenisimo! jEs fatal! Voy a salir con mis amigos. jHdblame pronto!)
sentences
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SPANISH ¢ Level A1.2 Spoken Interaction

Prescribed Learning Outcome: Learners can interact in simple ways by initiating and responding to simple questions and statements on very familiar topics
or simple needs, delivered directly to the learner in clear, slow and repeated phrases or short sentences.

Can Do Statements

lllustrative Examples

communicate using numbers from 32 to 100
and ordinal numbers

* use of numbers in contextual situations involving time, money, dates, scores, and page numbers (e.g., ;A
qué hora es la pelicula? ;Cudnto cuestan estos jeans? Abre en la pdgina 56. ;Quién gana el partido? Los Jaguares
ganan 5 a 2. La biblioteca estd en el sequndo piso de la escuela.)

use appropriate terms to describe immediate
and extended family relationships

* use of appropriate terms to describe one’s family (e.g., Mi tia Lucia vive en Guadalajara. ;Cudntos primos
tienes?

use formal and informal forms of address,
accompanied by appropriate sociocultural
conventions

e recognition of the difference between familiar and formal forms of address and appropriate use of the
convention (e.g., tii/usted, jBuen provecho! iSalud!)

use basic terms to express ownership

e use of simple question/response patterns to express ownership (e.g., ¢ De quién es el ldpiz? | ;Es tu ldpiz?
Es mi ldpiz. ;Es el libro de Diego? St, es su libro. Aqui estdn mis fotos.)

exchange simple information about likes,
dislikes, and needs

e use of simple question/response patterns to express likes, dislikes, and needs (e.g., Me gustan las naranjas
pero no me gustan los platanos. ; Tienes hambre? No, pero tengo mucha sed. Necesito agua.)

express basic agreement or disagreement
and support with reasons

e use of simple phrases of agreement and disagreement retrieved from memory to extend conversations
(e.g., Yo también. Yo no. Estd bien.)

exchange simple information about time of
day, weather, and seasons

e use of simple question/response patterns to exchange information about time, weather, and seasons (e.g.,
¢Qué hora es? Son las siete. ; Qué tiempo hace? Estd nevando hoy. ; Qué te gusta hacer en el invierno? En invierno,
me gusta esquiar.)

exchange simple information about physical
and personality characteristics

e use of simple question/response patterns to exchange information about people (e.g., ;Cémo es tu
hermano? Es flaco. ;Y tu hermana? Es bonita y atlética. Los profesores en mi colegio son muy divertidos.)

communicate feelings with supporting
simple reasons and respond with basic
expressions of empathy

e use of familiar vocabulary and sentence patterns retrieved from memory to express feelings such as
happiness and expressions of empathy (e.g., ;Como estds? Estoy nervioso. Ast, ast. ; Por qué estds nervioso?
Porque tengo un examen de matemdticas hoy. El examen no es muy dificil. Lo siento. jQué ldstima! jPobrecito!)

suggest and respond to simple, everyday
plans in the present or immediate future

¢ use of familiar vocabulary and sentence patterns retrieved from memory to express present and future
plans (e.g., ;Quieres ir al cine? St, me encantaria. {Vamos a estudiar juntos esta tarde! No puedo. Tengo otros
planes. jVamos a la playa!)

use communication strategies to initiate and
sustain interaction

e use of strategic language such as conversation sustainers or reactive expressions and empathetic words
and phrases (e.g., ;Qué pasa? jQué bueno! jQué ldstima! Bueno... ; Verdad? Qué+adjective — j Qué rico! | Qué
malo! jPobrecito!)
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SPANISH ¢ Level A1.2 Spoken Production

Prescribed Learning Outcome: Learners can describe themselves, what they like, and where they live. They can read a very short rehearsed statement, such
as introducing a friend or a family member.

Can Do Statements lllustrative Examples

e use simple phrases and sentences with or * use of familiar vocabulary and sentence patterns in simple presentation format to describe family, friends,
without support to describe family, friends, school, and interests (e.g., Mi amiga Maria es muy atlética. En la escuela juega voleibol, baloncesto y tenis.
school, and interests También, le gusta patinar y ver programas de deportes en la television.)

e give simple presentations e presentation of simple, rehearsed plays/skits, poems, songs, or informational materials

¢ use comprehensible pronunciation, * use of Spanish pronunciation, intonation, stress, and rhythm of words when reading aloud or presenting
intonation, stress, and rhythm of words, very short rehearsed statements
phrases, and sentences for emphasis and to
support meaning
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SPANISH ¢ Level A1.2 Written Production

Prescribed Learning Outcome: Learners can ask for or pass on personal details in simple written form, using isolated phrases and short sentences.

Can Do Statements

lllustrative Examples

e write short, simple lists and messages,
respecting accents and punctuation
conventions

e preparation of lists or notes (e.g., shopping list, school schedule, homework, likes/ dislikes, hobbies) or
telephone messages (e.g., Habla a Maria a 2-50-3-75-20-91; Lista de materiales escolares — una regla, una pluma,
dos carpetas.)

e write a short personal letter with modelled
support

* use of formulaic conventions of a friendly letter (greetings and salutations) with a personal message such
as writing to a friend about a trip (e.g., Hola, Luisa, Estoy en Barcelona. Es una ciudad maravillosa. Mafiana
voy a Madrid. Tu amiga, Lola.)
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SPANISH ¢ Overview: Level A2.1

Waystage (Communication in basic social situation)

Level A2.1 Context

Students use Spanish as a tool for

themselves, their friends, and their favourite
activities. They practise and develop the
language in new and interesting contexts and
in different groupings (e.g., pairs, small and
large groups, individually).

In a communicative-experiential approach to
language learning, students acquire
information through listening and reading.
They use this information as part of the
conversational process and to complete
meaningful oral and written tasks. A major
focus at this level is understanding and
conveying meaning for practical purposes in
situations that are personally meaningful to
students.

Many students develop a strong interest in
popular culture in the form of music, videos,
songs, fashion, films, and electronic social
networks. Such interests can provide topics
that encourage students’ emerging ability to
express their thoughts and feelings about
creative works and to interact in social
situations.

Students explore and experience the Spanish-

communicating about everyday topics, such as

Culture and the Curriculum

Every language and its culture are intertwined. Language
use requires an understanding of the cultural context in
which the communication takes place. At this level student
exposure to culture occurs primarily by means of topics
chosen by the teacher to support language learning, based
on student interest. Students at this level are interested in
exploring what teenagers do in Spanish-speaking countries
for entertainment and how they spend their free time. The
desire to connect with teenagers from Spanish cultures is
strong, and the wish to communicate with them serves to
encourage students to take risks in their spoken interactions
in Spanish.

Possible Level A2.1 Cultural Topics

¢ Food and restaurants in Spanish-speaking countries

¢ Holidays and celebrations in Spanish-speaking countries

e Appropriate language, expressions, and behaviours to
suit cultural context

¢ Visual arts, music, dance, and simplified, authentic texts
from Spanish-speaking countries

Possible Idiomatic Usage
¢ Use of vez for timeframe (e.g., una vez, muchas veces)
¢ Methods of transportation (e.g., en avion, en coche,
en tren)
e Use of jugar [ tocar (e.g., Juego tenis [ Toco la Quitarra.)
e Preterite tense
e Use of verb jugar and hacer to denote certain sports (e.g.,

Level A2.1 Language-learning
Strategies

Language-learning strategies support
communication in the multiple skills of
language learning. Students are encouraged

to develop a repertoire of cumulative strategies
to support their learning.

Recognize and use common patterns
Adjust the message in order to use known
expressions and vocabulary

Use word webbing charts, tables, and other
graphic organizers to support oral and
written expression

Listen, view, or read selectively to focus on
key information

Tolerate ambiguity of meaning when unable
to understand fully

Use a variety of writing processes to convey
personal meaning

Plan ahead for communicative activities by
anticipating language and resource needs
Reflect on learning by recording personal
goals, successful strategies, and new
vocabulary and phrases

Continue to develop word bank of useful
expressions to aid in more spontaneous
communication

speaking presence, both historical and current,
in various Spanish-speaking regions. They also | ®
begin to explore Spanish culture in a broader
sense as they learn about life in other Spanish-
speaking countries. Students are encouraged
to use Spanish in all activities, including those
supporting cultural awareness.

jugar hockey | hacer escaladas)
expressions with fener for hunger/ thirst/age (tengo
hambre, tengo sed, tengo 15 afios)
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SPANISH ¢ Level A2.1 Listening Comprehension

Prescribed Learning Outcome: Learners can understand sentences and expressions relevant to the learner (e.g., very basic personal and family information,
shopping, interests) provided speech is clearly and slowly articulated.

Can Do Statements

lllustrative Examples

understand basic ordinal numbers

recognition of basic ordinal numbers (e.g., Hoy es el primero de mayo. Vivimos en el quinto piso.)

understand a simple series of phrases and
contextual sentences of relevance to the
learner

understanding of a simple series of sentences relating to personal and family information, school,
shopping, food, sports, interests, preferences, music, habits, and routines (e.g., Diego es muy atlético y le
gusta jugar fiitbol. Juega con un buen equipo. Le gusta mirar deportes los sdbados por la noche con sus amigos. Su
equipo favorito es los Tigres de Monterrey.)

understand a simple series of phrases and
sentences about familiar situations and
when and where they take place

understanding of a series of sentences concerning familiar situations and when and where they occur
(e.g., Hay una buena pelicula en el cine esta noche. Empieza a las siete.)

understand a simple series of phrases or
sentences related to directions

understanding of a simple series of directions (e.g., Para ir a la biblioteca, sigue todo derecho y dobla a la
izquierda.)

understand where and how people travel

understanding of methods of transportation (e.g., Pedro va a la escuela en coche. Susana va a la tienda en
bicicleta. Vamos a México en avion.)

understand preferences and interests of
others, including supporting reasons where
applicable

understanding of preferences and interests of others (e.g., Julia prefiere patinar pero Susana prefiere jugar
tenis. A Ricardo no le Qusta viajar en avién, prefiere ir en tren.)

understand justification of choice made
based on quality, quantity, and cost

understanding of simple comparisons relating to quality, quantity, and cost (e.g., mds...que [ menos...que
tan...como; El vestido blanco es mds bonito que el vestido rojo. Los zapatos cuestan tanto como las botas.)

understand short discussions about future
plans and past events

understanding of future plans and past events (e.g., Maiiana voy a ir al parque. El afio que viene vamos a
visitar Perii. Ayer fui al cine y vi una pelicula. Me gusté mucho. Fue muy interesante.)

understand a variety of specific details
of short texts supported by visuals,
cognates, and text features

understanding of a variety of specific details of short texts supported by visuals, cognates, and text
features (e.g., No puedo jugar tenis esta tarde porque no tengo mi raqueta.)

get the gist of short texts in unfamiliar
contexts

identification of the main idea in unfamiliar contexts with supporting visuals (e.g., TV newscast, video
clip)

identify the main point in short, clear
messages or announcements

retrieval of important information from a message or announcement such as on a PA system (e.g., jHola!
jBuenos dias! Hoy es lunes. Es el nueve de febrero. Hay una reunion del club de espaiol a las doce en la sala 210.
Todos estin invitados.)
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SPANISH ¢ Level A2.1 Reading Comprehension

Prescribed Learning Outcome: Learners can understand short, simple texts containing the highest frequency vocabulary, including shared international
vocabulary items.

Can Do Statements lllustrative Examples

¢ read short, simple texts of relevance * reading of short, simple texts of relevance to the learner (e.g., electronic messages, personal letters, blogs,
consisting of high frequency, everyday newspapers, short magazine articles with pictures, age-appropriate modified stories, and factual text)
language

e understand specific detail and overall sense | ® understanding of specific details and overall sense of text in familiar and less familiar contexts (e.g., Hoy
of text in familiar and less familiar contexts en dia muchos jévenes en Espafia prefieren salir en grupo. A menudo van a un café para charlar con sus amigos. Por
la noche van a las discotecas.)

e understand the gist of short texts that * use of cognates to determine meaning; (e.g., A partir del 2009 es necesario tener pasaporte para viajar a los
contain less familiar language Estados Unidos.)
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SPANISH ¢ Level A2.1 Spoken Interaction

Prescribed Learning Outcome: Learners can communicate in simple, routine tasks, requiring a simple and direct exchange of information on familiar
matters to do with school and leisure time. Learners can handle very short social exchanges, but are rarely able to keep conversation going on their own unless
someone assists the learner’s understanding.

Can Do Statements lllustrative Examples
¢ exchange information about interests and e exchanging of information about interests and activities relevant to the learner, including personal and
everyday situations family information, school, shopping, eating, sports, interests, preferences, habits, and routines,

invitations, apologies, travel, lodgings (e.g., Me gusta patinar pero Susana prefiere esquiar. Lo siento. No puedo
salir este fin de semana porque mis abuelos van a visitarnos. ;Qué vas a hacer? ;Tienes planes?)

¢ exchange information on events and * exchange of information about events and locations (e.g., ; Cudndo es el partido de ? El equipo va a llegar
locations aquiel 1 de marzo. ; Cudnto cuestan los boletos? Cuestan $50 ddlares. Pues, compramos los boletos hoy, ;no?)
e communicate information about prices e exchange of information about quantities and prices (e.g., ;Cudnto cuesta el nuevo celular? Cuesta $24 por
and quantities mes con este plan 0 $250.00 sin plan. Necesito dinero para comprar una nueva computadora. Ya tengo $275.00 en el
banco. ; Cudntas personas habia en la fiesta anoche? Creo que habia mds o menos 40 estudiantes en el baile.)
e ask for and give directions e asking for and giving directions (e.g., ; Ddnde estd el café Internet? El café estd cerca. Sigue por la calle
Montevideo y dobla a la derecha en la calle Monterrey. El café Internet estd a la derecha en la calle Mariposa.)
¢ exchange information on modes of travel e exchanging of information on modes of travel and destinations (e.g., Vamos de Madrid a Barcelona en
and destinations tren.; Vas a la escuela a pie?)

¢ exchange information on likes, dislikes, and | ® exchanging of information on likes, dislikes and preferences (e.g., ;Te gusta comer la carne? No, soy
preferences, comparing and giving brief vegetariana. ;Prefieres comer los tacos o las enchiladas?)
reasons where appropriate

e discuss plans for the immediate future e discussion of immediate future plans (e.g., ; Qué vas a hacer este verano? Voy a visitar Cuba.)

¢ describe plans and events in the past in e description of plans and events in the past (e.g., No tengo hambre, ya comi. Llego tarde porque escribi un
routine and familiar matters examen de inglés. Anoche mis amigos y yo fuimos a un concierto. Nos divertimos mucho.)

¢ initiate and sustain short conversations in e initiation and sustaining of short conversations in familiar social situations (e.g., ; Qué pasé? Esperamos
familiar social situations media hora. El concierto empieza a las dos.)

¢ indicate understanding or lack of e asking to repeat or asking for clarification of key words or ideas when not understanding or when
understanding, agreement or disagreement disagreeing (e.g., No entiendo. ; Puedes ayudarme? Diego no estd de acuerdo con nosotros, él no quiere ver esa

pelicula.)
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SPANISH ¢ Level A2.1 Spoken Production

Prescribed Learning Outcome: Learners can describe their family, people, places, possessions, routines, and likes and dislikes in simple terms. They can give
a short, rehearsed presentation on a familiar subject. They can answer straightforward follow-up questions if they can ask for repetition and if some help with
the formulation of the reply is possible.

Can Do Statements lllustrative Examples

e produce a short series of phrases and simple | ® production of a thematic series of short sentences (e.g., Me encanta el verano porque puedo hacer tantas
sentences to describe or role play everyday actividades. Por ejemplo, puedo ir a la playa para nadar o para jugar voleibol. Puedo jugar tenis o simplemente
experiences, events, and areas of immediate descansar y no hacer nada.)
need

e give short prepared talks or presentationson | ® production of final tasks based on the unit themes explored in class in forums such as gallery tours, job
selected topics fairs, TV hosts/shows, videos, computer presentations supported with spoken elements (live or
recorded), shared presentations between groups and in individual presentations

e use generally appropriate pronunciation, e spoken production provides clear meaning to the student audience and generally does not impinge on
stress, thythm, and intonation clarity of meaning
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SPANISH ¢ Level A2.1 Written Production

Prescribed Learning Outcome: Learners can write a series of simple phrases about their family, school, and other familiar interests. They can write a series
of simple phrases and sentences linked with simple connectors such as “and,” “but,” and “because.”

Can Do Statements lllustrative Examples

e write short, simple texts on familiar topics of | ® preparation of written text such as a brochure, ad, schedule, menu, recipe, game instructions, résumé,
personal interest or school-related topics personal letter, or short article

e write short personal letters, electronic e writing of short personal letters, electronic messages, or blogs (e.g., Lo siento mucho. No puedo ir a la fiesta
messages, or blogs esta noche contigo porque estoy muy enferma. jQué te vaya bien! Lldmame mariana.)

* use appropriate writing conventions within  use of letter-writing conventions (e.g., Querido, Estimado..., Sinceramente | un abrazo de... [ con carifio |
a personal letter or letter requesting carifiosamente | atentamente...)
information

* use simple connector words to link ideas e use of simple connector words to link ideas and sentences (e.g., Este verano voy a visitar a mis primos en
and sentences Chile. A mi familia le encanta esquiar en Los Andes. Desafortunadamente, no podemos ir a Patagonia porque estd

muy lejos. jQué ldstimal)

e complete a questionnaire/survey on a topic | ® answering of questionnaire and/or survey questions in paper and/or electronic form that are based on
of interest topics of interest (e.g., films, types of music, sports, health, career choice, trivia games)
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SPANISH ¢ Overview: Level A2.2

Waystage (Communication in basic social situation)

Level A2.2 Context

At this point in their studies, students are
able to interact with growing confidence in
familiar situations and apply their growing
range of language-learning strategies more
consistently. They are able to take more risks
while engaging in spontaneous interactions
using internalized vocabulary and structures.
Teacher and peer support are important
when students are communicating their ideas
and rephrasing their thoughts to compensate
for unknown expressions. Developing
descriptive abilities include linking and
sequencing of narrative.

Students are familiar with a wide range of
strategies that enable them to select and
retrieve information from a variety of
sources, including print, radio, TV, Internet,
and speakers. The forms and skills students
use to apply and convey information for
particular purposes and audiences are
increasingly important.

Students respond to a variety of creative
works by means of oral interactions, journal
entries, résumés, and short written texts.

Students explore and experience Spanish
culture in countries in addition to Canada by
learning about their history, through
exposure to culturally appropriate language
and behaviours, and by an introduction to
the various art forms and to simplifed or
adapted literary texts.

Culture and the Curriculum

Every language and its culture are intertwined. Language use
requires an understanding of the cultural context in which
the communication takes place. Students at this language
level are interested in exploring various cultural aspects of
the Spanish-speaking world as they examine the role of
cultural practices and traditional language patterns. As
students talk and write about their developing knowledge,
they show increasing awareness about cultural comparisons.

Possible Level A2.2 Cultural Topics

¢ Contributions of prominent Spanish-speaking people

e Significant landmarks in Spanish-speaking countries

¢ Shopping in Spanish-speaking countries

¢ Travel in Spanish-speaking countries

e Appropriate language, expressions, and behaviours to suit
cultural context

¢ Popular culture in Spanish-speaking countries

e Visual arts, music, dance, and simplified, authentic texts
from Spanish-speaking countries

Possible Idiomatic Usage

o Use of tener ganas de (e.g., Tengo ganas de ir a la piscina esta
tarde.)

¢ Use of conditional as a sign of politeness (e.g., Me
Qustaria... ;te gustaria?)

e Use of es necesario...es importante...(e.g., Es necesario hacer la
tarea. | Es importante llegar a tiempo.)

¢ Use of impersonal expressions with se (e.g., se necesita, se
busca, se encuentra)

Level A2.2 Language-learning
Strategies

Language-learning strategies support
communication in the multiple skills of
language learning. Students are encouraged

to develop a repertoire of cumulative strategies
to support their learning.

¢ Transfer and adapt known structures to
convey meaning in new contexts

o Take risks with language to extend language
boundaries

e Use a variety of reference material,
including dictionaries, for comprehension
and production

® Set personal goals in language skills and
monitor their progress

e Apply prior knowledge of vocabulary,
expressions, patterns and phrases, to new
situations and contexts

¢ Use internalized expressions to support
authenticity in spontaneous oral
conversations
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SPANISH ¢ Level A2.2 Listening Comprehension

Prescribed Learning Outcome: Learners can understand enough to be able to meet their needs and interests, provided speech is clearly and slowly
articulated.

Can Do Statements lllustrative Examples

¢ understand various forms of interactions, e understanding of
including responsibilities/ obligations, — forms of obligation and responsibility (e.g., Tenemos que salir para llegar a tiempo. No queremos perder el
offers, acceptances, and refusal of autobiis. [Es necesario estudiar para el examen final!)
invitations — offers, acceptances, and refusal of invitations (e.g., ;Quieres ir conmigo a la clase de tango esta noche?

St, me gustaria mucho pero tengo un examen de historia mafiana y tengo que estudiar.)
— requests, suggestions, and ideas (e.g., ;Qué te parece si vamos a las montafias para esquiar?)

e understand the main idea and supporting e understanding of main idea and supporting details in connected oral text, such as narratives or
details in simple descriptions in connected presentations using familiar language (e.g., Cuando tenia 14 afios mi familia y yo visitdbamos a nuestros primos
oral texts a menudo. El afio pasado cuando fuimos al parque de diversiones, empezé a llover.)

¢ understand the main point of unfamiliar e understanding of the main point in unfamiliar texts supported by visuals (e.g., TV or Internet news, daily
texts, based on familiar themes weather reports, newspaper/magazine articles, speaker presentations on familiar themes such as

childhood, sports, the arts)

e understand short, clear, relevant messages * demonstration of understanding by completing or following directions or instructions (e.g., Todos los

and announcements alumnos tienen que llenar todos los formularios necesarios antes del 21 de septiembre. Continua todo derecho hasta

la esquina.)
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SPANISH ¢ Level A2.2 Reading Comprehension

Prescribed Learning Outcome: Learners can understand short, simple texts on familiar matters of a concrete type which consist of high-frequency everyday

language.

Can Do Statements lllustrative Examples

e understand the main idea and supporting e understanding of the main idea and supporting details of age-appropriate, short, adapted authentic texts
details of age-appropriate, short, of relevance to the learner (e.g., fiction and non-fiction short stories, poetry, magazine articles, personal
linguistically adapted authentic texts letters, electronic messages, blogs, signs, ads, schedules, songs)

e understand simple instructions, procedures, | ® understanding of simple instructions or procedures such as using a public phone or bank machine (e.g,
or steps to perform a task marca el niimero [ ponga la tarjeta de crédito aqui)
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SPANISH ¢ Level A2.2 Spoken Interaction

Prescribed Learning Outcome: Learners can interact with reasonable ease in structured situations, provided there is assistance if necessary. Learners can ask
and answer questions and exchange information on topics that are familiar in predictable, everyday situations.

Can Do Statements lllustrative Examples
¢ offer, accept, and decline invitations using * use of appropriate social conventions of politeness in offering, accepting, and declining invitations (e.g.,
appropriate social conventions of politeness ¢ Te gustaria acompariarnos al restaurante esta noche? Con mucho gusto/ Seria un placer. jQué amable! Gracias por

la invitacién/ Nos gustaria mucho / Gracias por invitarnos.)

¢ ask for and respond to requests, suggestions, | ® expression of and response to requests, suggestions, and ideas (e.g., ;Me puedes hacer un favor? Lo siento.

and ideas No puedo porque estoy un poco ocupado.)

e communicate about obligations and * expression of obligations and responsibilties (e.g., Es importante hablar con un consejero para organizar tu
responsibilities horario. Tengo que ir ahorita porque ya son las seis y diez.)

e give and seek permission e giving and seeking of permission (e.g., ;Puedo ir a acampar con unos amigos este fin de semana? St, pero no

puedes usar el carro.)

¢ exchange information, opinions, and simple e exchange of information, opinions, and simple comparisons (e.g., ;Cudnto cuesta este celular? Parece un
comparisons poco caro, pero tiene mds opciones que el otro mds barato.)
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SPANISH ¢ Level A2.2 Spoken Production

Prescribed Learning Outcome: Learners can give a short, rehearsed presentation on a topic pertinent to their everyday life, and briefly give reasons and
explanations for opinions, plans, and actions. Students can cope with a limited number of straightforward follow-up questions.

Can Do Statements

lllustrative Examples

connect a series of simple sentences to
tell a story, describe everyday situations,
experiences, or events, and answer
straightforward follow-up questions

* description of everyday situations, experiences, or events (e.g., El afio pasado fui a Europa con mi familia para
visitar a nuestros abuelos en Espafia. Fue la primera vez que visité Europa. El viaje fue fantdstico y tan interesante.
Conoct a muchas personas interesantes y muy simpdticas. Espaiia es un pafs muy fascinante con tanta historia
— tanto que ver y hacer. Me encanté Madrid donde visitamos muchos museos y cafés... ;Qué hiciste este verano?)

present dialogues on familiar topics and
situations

e presentation of simple dialogues or plays (e.g., short monologue, skit)

describe plans and arrangements, explaining
reasons where applicable

e description of plans and arrangements (e.g., Después de terminar mis estudios quiero continuar a la
Universidad de Victoria con el programa de educacion fisica. Quiero asistir a esta universidad porque puedo vivir
con mis tios y esta universidad tiene un buen programa.)

present age-appropriate cultural topics of
personal relevance

e presentation of information on relevant cultural topics (e.g., Es muy importante proteger el medio ambiente.
Por el rio Amazonas hay muchos problemas con los animales en peligro de extincion y con la destruccion de la selva
tropical. Las personas se ponen enfermos a causa de la polucion y la contaminacion. Todos tienen que ayudar para
tener un futuro saludable.)
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SPANISH ¢ Level A2.2 Written Production

Prescribed Learning Outcome: Learners can write very short, basic descriptions of events, past activities, and personal experiences, using simple connected
text. They can write short, simple imaginary biographies and simple poems about people.

Can Do Statements lllustrative Examples

e write short, connected text on familiar e writing of short connected text on topics of interest (e.g., Anoche vi a la pelicula “Bajo la luna”. Es una buena
school-related topics and other topics of pelicula. Se trata de la historia de un nifio que va a los Estados Unidos para buscar a su mamd. Ella trabaja en Los
personal interest Angeles y hace cuatro afios que no la ve. Es una pelicula llena de mucha emocién y costumbres culturales.)

e write a short personal letter, electronic e description of daily life, expression of thanks or an excuse, brief description of past events or personal
messages, or blog, using appropriate register experiences, plans for the future, including selecting correct use of tu or usted as well as appropriate
and sociocultural writing conventions salutations and closings (e.g., Querido Pablo, ;qué tal? Gracias por tu email. jQué buena sorpresa!

Ahora podemos estar en contacto por Internet. Escribeme pronto y mdndame una foto. Un abrazo muy fuerte.
Tu amiga, Ana.

* write simple sentences using common e use of appropriate connecting words to indicate chronological order (e.g., Primero, terminé mi tarea para la
connecting words to indicate the clase de quimica, después hice los quehaceres, y hablé con mis amigos para hacer planes para este fin de semana.)
chronological order of events

e write notes based on a discussion, e written summarization of what was presented, discussed, or read
presentation, or reading of a text
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SPANISH ¢ Overview: Level B1.1

Threshold (Communicating in Everyday Life)

Level B1.1 Context

At this point in their studies, students are able

to interact with growing confidence in familiar
situations and apply their developing range of
language-learning strategies more consistently.
They are more confident in taking risks while
engaging in spontaneous interactions, using an
ever-expanding range of internalized vocabulary
and structures. Self and peer assessment are
important ways of supporting students as they
acquire and practise useful vocabulary, structures,
and interactions.

Students use their oral and written skills to convey
information for particular purposes and audiences.
They also begin to show greater sophistication in
their responses to a variety of situations.

At this level, the complexity of students’ ideas may
exceed their ability to express them in Spanish,
particularly when making cultural observations
and comparisons about Spanish-speaking culture.
Teacher and peer support are important as students
take risks to express more complex thoughts

and ideas.

Culture and the Curriculum

Every language and its culture are intertwined.
Language use requires an understanding of the
cultural context in which the communication takes
place. Students at this language level continue to be
interested in exploring the Spanish-speaking
world, both historical and current. Students

also show a greater interest in Spanish and its
development in Spain and Latin America. As

their understanding of Spanish-speaking cultures
begins to deepen, so does their ability to make
observations about their own cultural roots.

Possible Level B1.1 Cultural Topics

e Latin communities in Canada

¢ Spanish language and its development in Spain
and Latin America

e Well-known historical figures and events in a
Spanish-speaking countries

¢ Living and working in a Spanish-speaking
country

¢ Education and career opportunities in Spanish-
speaking countries

e Environmental issues in Spanish- speaking
countries

e Visual arts, music, dance, architecture, and
adapted authentic texts from Spanish-speaking
countries

Possible Idiomatic Usage

e Expression of opinion (e.g., En mi opinion. ;Cudl
es tu opinion? ;Qué piensas de...?)

e Use of creer and pensar (e.g., Creo que el autor
dice.... ;Qué piensas de este libro?)

e Use of faltar, quedar, interesar, fascinar (e.g., Me
falta mi dinero. Nos quedan cinco minutos. Le
interesa mucho la poesia. Me fascina la historia.)

Level B1.1 Language-learning Strategies
Language-learning strategies support
communication in the multiple skills of language
learning. Students are encouraged to develop a
repertoire of cumulative strategies to support
their learning.

e Rephrase in Spanish to compensate for
unknown expressions

* Make personal notes to use as a reference for
oral and written productions

* Actively review common, useful expressions
and patterns to refine communication

¢ Self-monitor and correct recurring or significant
errors in communication

¢ Use a variety of expressions to refute arguments
and to show emotional engagement in
conversations or discussion
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SPANISH ¢ Level B1.1 Listening Comprehension

school, leisure, travel), including short narratives.

Prescribed Learning Outcome: Learners can understand the main points of clear standard speech on familiar matters they regularly encounter (e.g., in

Can Do Statements

lllustrative Examples

e understand the main points and key details
of short discussions or descriptions of
present and past activities and events, and
routines

e understanding of the main points and key details of short discussions of events, habits, and routines (e.g.,
Como nina me gustaba pasar los veranos con mis abuelos. Siempre nos gustaba pasar las tardes nadando en el rio.
También haciamos escaladas a menudo. Un dia mi prima vino a visitarnos. Nos levantdbamos tarde durante las
vacaciones. Nos divertiamos mucho.)

e understand the main points of short
discussions or descriptions of present and
past states, feelings, and opinions

e understanding of the main points of short discussions of feelings (e.g., ; Oiste que alguien robé la bicicleta de
Tomds? Ahora no tiene transporte para ir a su trabajo y no tiene bastante dinero para comprar una nueva bicicleta.
Querria comprar otra pero tiene que ahorrar mds dinero.)

e understand description, comparison, and
contrasting of people and things

e understanding of comparison and contrasting of people and things (e.g., El aiio pasado estaba demasiado
ocupada con mis estudios pero parece que este afio jva a ser peor! Tengo tanto trabajo que hacer!)

¢ understand the main points of clearly
articulated speech of native speakers on
familiar topics, with modification if
required

e understanding of most of what is said by native speakers, with modification if required, on familiar topics
such as school, home, family, leisure, sports, and the arts (e.g., No me gusté mucho esa pelicula. En mi opinion
el arqumento es muy bdsico y no muy interesante. Los criticos no la han recomendado. No va a ser muy popular con
los jévenes.)

e understand the main points and common
idiomatic expressions of selected Spanish-
language media or live presentations
dealing with topics or events of interest

e understanding of the main points and common idiomatic expressions of selected Spanish-language media
(e.g., films, TV programs, radio) or live presentations dealing with topics such as weather, time, sports,
school-related topics, or events of interest, where delivery is slow and clear (e.g., En las noticias de hoy
dijeron que hubo un incendio anoche en el centro de la ciudad. Afortunadamente los bomberos llegaron rdpidamente
y nadie fue lastimado. jQué suerte!)

e understand information required to follow
everyday and emergency procedures

¢ understanding of information required to follow everyday and/or emergency procedures (e.g., En caso de
temblor, no use el ascensor. Baje por la escalera. Compre su entrada antes de entrar en la piscina.)
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SPANISH ¢ Level B1.1 Reading Comprehension

Prescribed Learning Outcome: Learners can understand relevant information in everyday material such as letters, brochures, and short official documents.
They can recognize significant points in straightforward newspaper articles on familiar subjects and can identify the main conclusion in clearly signalled
argumentative texts.

Can Do Statements lllustrative Examples

e find and understand relevant information in | ® reading of age-appropriate, linguistically accessible authentic short fiction, poetry, and plays
linguistically adapted authentic fiction texts

¢ understand pertinent information and e understanding of pertinent information and relevant details in non-fiction texts (e.g., personal letter,
relevant details in non-fiction texts in a electronic messages, simple business letter, CV, brochure, biography, website, blog or newspaper article)
known area of interest

e recognize the structure of an argument in a e recognition of how the introduction, development, and conclusion of an argument aid in understanding
text and identify its conclusion important points or details (e.g., an article on global warming)
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SPANISH ¢ Level B1.1 Spoken Interaction

Prescribed Learning Outcome: Learners can exploit a wide range of simple language to deal with most situations likely to arise when travelling. They can
enter unprepared into conversations and exchange information and opinions on familiar topics pertinent to everyday life.

Can Do Statements

lllustrative Examples

¢ exchange information about activities,
feelings, opinions, and points of view, in
past, present, and future, giving reasons,
reactions, and/or expressions of empathy

e exchange of information

— about activities (e.g., ;Qué hiciste anoche? jEstaba cansadisima! jPor la primera vez en mi vida me dormi a
las ocho de la noche y no me levanté hasta las nueve de la maiiana!)

— about feelings (e.g., ;Qué le pasé a Luis? ;Por qué estd tan enojado? — ;Es que perdié su celular?)

- to express empathy to deepen conversation (e.g., jQué ldstima! Es un desastre! ;Puedo ayudarte? jQue
buena idea! jQué buena solucién!)

— about opinions and point of view (e.g., ;Qué pensaste de la pelicula que viste anoche? Me fasciné. Se trata
de dos generaciones de una familia mexicana que vive en los Estados Unidos. Me gusto la actuacion y el
argumento.)

e describe, compare, and contrast people,
places, and things, with supporting details

 description, comparison, and contrasting of information with supporting details (e.g., Segiin la encuesta
muchos jovenes hoy prefieren tomar el autobiis en vez de conducir. Es obvio que los jovenes piensan mds en el medio
ambiente y tratan de reducir la contaminacion.)

¢ initiate and sustain spontaneous unprepared
conversation on topics of personal interest or
pertinent to everyday life

e initiation and sustaining of conversation on familiar topics (e.g., ;Qué vas a llevar a la boda de tu prima?
Necesito un vestido para la quinceaiiera de mi hermana. ;Quieres ir de compras conmigo? ;Por qué no vamos este
sdbado por la tarde? ;Qué te parece?)

¢ reflect on and respond to selected authentic
media and live presentations related to
familiar topics and events of interest

e reflection on and response to linguistically accessible media or presentations (e.g., Spanish-language film,
television, video, radio, music, literature, newspapers, magazines, blogs, visual arts)

e deal with basic situations likely to arise
when using public transport

* requesting of travel assistance when using public transportation (e.g., ;A qué hora sale el autobiis para el
aeropuerto esta tarde? ; Dénde puedo comprar un boleto? ;Cudnto cuesta el viaje en taxi? ;Dénde estd la parada?)
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SPANISH ¢ Level B1.1 Spoken Production

Prescribed Learning Outcome: Learners can give straightforward presentations on a variety of familiar subjects, such as the plot of a book and real or
imagined events, and are able to narrate a story. They can take follow-up questions, but may have to ask for repetition if the questioner’s speech is rapid.

Can Do Statements lllustrative Examples

e connect sentences to describe to an audience | ® use of linking words to support descriptions and presentations (e.g., También es importante saber trabajar
past and present experiences and events and con la tecnologia. En este negocio se buscan personas extrovertidas y flexibles. Es importante saber hablar otro
respond spontaneously to follow-up idioma para conseguir un buen trabajo.)
questions

e narrate or retell the basic plot of a movie or e summary of the plot of a movie or book (e.g., Cuando era niiio Diego fue a vivir con sus abuelos en el campo.
novel or summarize the content of an article Le encant6 la naturaleza y empezo a dibujar los animales que veia en el bosque.)
or non-fiction work and describe their
reactions

e give reasons and explanations for opinions, * explaining of reasons for opinions, plans, and actions (e.g., Hoy vamos a discutir los premios “Grammy
plans, and actions Latino”. Anoche muchos artistas de varios paises de toda América Latina recibieron premios. Fue una noche para

celebrar la miisica latina.)
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SPANISH ¢ Level B1.1 Written Production

They can narrate a story.

Prescribed Learning Outcome: Learners can write accounts or personal letters of experiences, describing feelings and reactions in simple connected text.

Can Do Statements

lllustrative Examples

e write connected text on familiar topics of
personal or school-related interest

e writing of connected text on personal or school-related topics (e.g., El fin de semana pasado fui a esquiar con
mis amigos a las montaiias. Hizo mucho frio pero mucho sol. El sdbado por la tarde nos divertiamos mucho, pero de
repente me cai'y me lastimé la pierna. Tuve que ir al hospital para sacar una radiografia. Me dolié mucho y ahora
necesito muletas para caminar. jQué desastre!)

* write personal letters, emails, or blogs
describing experiences, feelings, reactions,
hopes, dreams, or impressions in simple
connected text

e retelling of a series of events, sharing of thoughts or description of feelings and opinions using language
strategies that help sentences to flow (e.g., Estimado sefior, busco un empleo como dependienta en su tienda de
ropa. Le mando mi solicitud de empleo. Hace tres afios que trabajo en un café camarera. Tengo mucha experiencia
trabajando con computadoras. Mi horario es muy flexible. Me interesa un trabajo a tiempo parcial o a tiempo
completo. Soy bilingiie. Hablo inglés y espariol. También soy muy responsable. Espero su respuesta. Sinceramente,
Ana.)

e give reasons and supporting explanations
for opinions and plans

e provision of reasons and supporting explanations for opinions and plans (e.g., Estimado sefiot, le mando
esta carta para presentarme. Me interesa mucho la cultura y la historia de Esparia. Por eso busco mds informacion
sobre el programa de turismo que se ofrece en la Universidad de Salamanca. Tengo mucha experiencia y soy
bilingiie.)
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SPANISH ¢ Overview: Level B1.2

Threshold (Communicating in Everyday Life)

Level B1.2 Context

At this level, students are expected to engage in
increasingly complex and spontaneous oral
interactions in which they demonstrate their
facility with Spanish and the strategies they have
developed to initiate, sustain, and extend
communication.

As students read, they are able to locate
information with confidence, skim for relevant
facts, and use Spanish-language resources from
their community and elsewhere, for practical
purposes or for personal interest. The Internet,
print material, and electronic media provide a rich
array of resources for use both inside and outside
of the classroom.

As students develop increasing facility with oral
and written language, they are able to participate,
react and express themselves in a variety of
situations and contexts.

At this level cultural understanding emphasizes
not only cultural knowledge, but awareness and
sensitivity. This is demonstrated as students notice
elements of culture in the materials they read or
view, their use of language appropriate to cultural
contexts, their use of formal language conventions,
and their knowledge of key aspects of a variety of
cultures and their customs.

Culture and the Curriculum

Every language and its culture are intertwined.
Language use requires an understanding of the
cultural context in which the communication takes
place. Students at this language level are interested
in discussing contemporary issues in the Spanish-
speaking world, exploring how people are
influenced by cultural experiences, and adapting
language, expressions, and behaviours to suit
cultural context.

Possible Level B1.2 Cultural Topics

¢ The Spanish language in South America

e Issues related to youth and their responsibilities
in Spanish-speaking countries

¢ Gender roles in Spanish-speaking countries

¢ Contemporary social and global issues in
Spanish-speaking countries

e Visual arts, music, dance, architecture, literature
and linguistically appropriate authentic texts
from Spanish-speaking countries

Possible Idiomatic Usage

e Use of quisiera

e Use of ojald

¢ Future tense used for conjecture

¢ Use of subjunctive mood (e.g., to express
feelings, emotions, doubt, opinion)

Level B1.2 Language-learning Strategies
Language-learning strategies support
communication in the multiple skills of language
learning. Students are encouraged to develop a
repertoire of cumulative strategies to support
their learning.

* Negotiate meaning by using questions in
Spanish and other techniques for clarification

e Summarize information in oral, graphic, and
written form

* Use dictionaries and other reference materials
for clarity of comprehension and expression

* Seek out and create practice opportunities in and
outside the classroom

e Attempt to refine expression through use of a
wider range of vocabulary and application of
more complex grammatical structures

¢ Use a variety of expressions to analyse and
compare and to express empathy in
conversational situations
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SPANISH ¢ Level B1.2 Listening Comprehension

Prescribed Learning Outcome: Learners can understand straightforward factual information about common everyday topics, identifying both general
messages and specific details, providing speech is clearly articulated in a generally familiar accent.

Can Do Statements

lllustrative Examples

¢ understand and follow a sequence of
events, experiences, detailed instructions
and procedures

e understanding and following of a sequence of events, experiences, and procedures (e.g., Antes de empezar
el examen oral, sigue las instrucciones abajo: 1. Ponte los audifonos 2. Arregla el volumen 3. Empieza con el primer
ejemplo y sigue en orden hasta el final del examen.)

e understand descriptions of problems and
their solutions

e understanding of problems and solutions (e.g., Tengo un problema con mis papds. No me entienden muy bien.
No me dejan salir entre semana porque dicen que tengo que estudiar. Soy una buena estudiante y siempre saco
buenas notas. Me gustaria poder ir al cine o a tomar un café con mis amigos de vez en cuando pero no puedo.
¢Qué hago?)

e understand information about future plans,
hopes, wishes, advice, and intentions

¢ understanding of future plans, hopes, wishes, advice, and intentions (e.g., Tengo ganas de... Quisiera.
Cuando tengo 18 arios, visitaré Cuba para ayudar en una escuela primaria. Después de terminar sus estudios, es
necesario que Verdnica busque un trabajo.)

¢ understand communication expressing
approval, disapproval, agreement, and
disagreement

e understanding of approval, disapproval, agreement, and disagreement with attention to supporting
details (e.g., No estoy de acuerdo con la idea de cambiar la edad de manejar. Los jévenes son tan responsables como
los adultos y deben poder manejar a los 16 arios.)

e understand less familiar idiomatic
expressions

e understanding of less familiar idiomatic expressions used by native speakers on television, radio, and the
Internet (e.g., Me falta... me queda, ;Diviértete! jCuidate! Te extrario, jOjald!)

e understand a large part of many TV
programs and the main points of radio
news bulletins and simpler recorded
material on topics of personal interest

e understanding of information on various TV and radio programs and other recorded sources when
delivered slowly and clearly

e follow clearly delivered dialogue supported
by visuals and action in movies or TV
programs

e understanding of films where speech is clearly delivered or with Spanish subtitle support

e generally follow the main points of
extended discussions of native speakers

¢ understanding of main points in extended discussions by native speakers whose speech is clearly
articulated in standard dialect with modified speech if required
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SPANISH ¢ Level B1.2 Reading Comprehension

Prescribed Learning Outcome: Learners can scan longer texts to locate desired information and gather information from different parts of a text or from
different sources to complete a specific task. Learners can recognize the line of argument in the treatment of the issue presented, though not necessarily its
detail.

Can Do Statements lllustrative Examples

¢ Jlocate and understand relevant information | ® understanding of relevant information in everyday material, such as brochures, short official documents,
from texts related to field of interest application forms, and informational letters

e understand main idea and specific details in | ® understanding of main idea and specific details in texts including short fiction, poetry, and plays
texts containing unfamiliar language

e understand non-fiction written descriptions | ® understanding of purpose and message of texts including letters to the editor or blog, simple business

of events, feelings, opinions, advice, plans, letter, advice column, film review, sports report, interview, news on a website, on-going correspondence
and intentions with friends

e recognize the structure of an argument and e identification of the main conclusions in argumentative / persuasive texts dealing with topics of interest
its conclusion within a text and relevance (e.g., expository essays, letters to the editor, critiques, blogs)

e understand clearly written, straightforward e understanding of instructions (e.g., Para aprender mds sobre las funciones de tu nuevo celular, visita nuestro
instructions for a piece of equipment sitio de Internet.)
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SPANISH ¢ Level B1.2 Spoken Interaction

Prescribed Learning Outcome: Learners can communicate with some confidence on familiar routine and non-routine matters related to their interests and
goals. They can exchange, check, and confirm information and explain why something is a problem. Learners can express thoughts on more abstract, cultural
topics, such as films, books, and music.

Can Do Statements

lllustrative Examples

describe and respond to a sequence of
events, experiences, and procedures

e giving and following of instructions (e.g., Antes de salir con tus amigos, quiero que limpies tu cuarto y que

saques la basura. Para prepararte para un viaje es muy importante verificar la hora del vuelo y confirmar las
reservaciones en el hotel.)

exchange information about future plans,
hopes, wishes, advice, and intentions, stating
reasons or opinions where appropriate

exchange of information about future plans and intentions (e.g., jOjald que gane la loteria! Quisiera
comprarme un carro deportivo. ;Qué piensas del itinerario de nuestro viaje? ;A qué hora llegaremos a Santiago?)

exchange information expressing approval,
disapproval, agreement, and disagreement
where appropriate

exchange of information expressing agreement or disagreement (e.g., No creo que sea buena idea salir
siempre con ese chico. Debes conocer a otras personas.)

use linguistic structures that reflect Spanish
idiom

use of Spanish linguistic structures (e.g., Quiero comer en seguida porque me estoy muriendo de hambre.)

give opinions on a variety of topics, adding
details and responding to comments or
questions when required

state opinions and respond to topics such as literature, art, music, current events, and other areas of
interest and relevance (e.g.; Me encantan los murales de Diego Rivera porque reflejan la vida tipica de muchos
mexicanos de esa época.)

ask for and follow detailed directions

seek additional details when required (e.g., ; Perdon, me puedes decir como llegar al estadio de fiitbol?)

deal with transactions likely to arise when
travelling and cope with less routine travel
situations, including complaints or problems

dealing with a variety of transactions and service people (e.g., Necesito mds crédito en mi celular. La mdquina
tragd mi tarjeta bancaria. No es lo que pedi; pedr las enchiladas verdes.)
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SPANISH ¢ Level B1.2 Spoken Production

Prescribed Learning Outcome: Learners can sustain a straightforward description with reasonable fluency about a subject of interest, presenting it as a
linear sequence of points. They can deliver short, rehearsed announcements pertinent to everyday situations.

Can Do Statements

lllustrative Examples

e connect sentences to present reasons,
advantages and disadvantages, and
information to support opinions, points of
view, plans and actions in a presentation or
debate

e connecting of sentences to support points of view (e.g., Los sitios de medias sociales tienen la gran ventaja de
permitir el acceso, intercambio y utilizacion rdpida de la informacién. Sin embargo, a mi juicio, tambien tienen su
desventaja: la informacion publicada puede ser vista por todos y puede causar bochorno.)

e deliver an announcement on most topics
with a degree of clarity, ease and spontaneity

* introduction of a guest speaker/make an announcement (e.g., ;Serioras y sefiores, me da muchisimo placer
presentarles a nuestro invitado, el futbolista talentosisimo, Lorenzo Ledn! Es obligatorio participar en todas las
actividades del club de reciclaje.)

e narrate or retell the plot of a book or movie,
stating reactions and detailed reasons

* narration of a plot (e.g., “La pelicula Diarios de Motocicleta” estd basada en la vida y los viajes de Ernesto “Che”
Guevara. A los 23 afios, Che Guevara salié de la ciudad de Buenos Aires para viajar por todo el continente de
Sudameérica. Le impresiondé mucho su viaje y descubrié a primera mano muchas de las injusticias que existian en
América Latina.)

e describe hopes and ambitions

 description of hopes and ambitions (e.g., En el futuro me gustaria trabajar como ingeniero de computacion. Me
encantan las computadoras y la informdtica. Quisiera viajar por todo el mundo antes de casarme.)
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SPANISH ¢ Level B1.2 Written Production

Prescribed Learning Outcome: Learners can write straightforward, connected texts on a range of familiar subjects within their area of interest, by linking
together a series of discrete elements into a linear sequence.

Can Do Statements

lllustrative Examples

write clear, detailed compositions on a wide
range of subjects

writing of compositions on a range of topics, using words and expressions that are appropriate for both
the purpose and the audience

write a description of an event or recent trip
with detailed descriptions

writing of detailed description of events (e.g., A la edad de 15 arios, Rigoberta Menchii habia visto muchos

abusos de los derechos humanos en Guatemala. Perdié a casi toda su familia a manos de los militares durante la
Guerra Civil. Sin embargo, trabajé sin parar para ayudar a su gente, y unos afios después, ganoé el premio Nobel
de la paz.)

write personal or simple formal letters,
emails, or blogs giving news, notification,
expressing opinions or requesting
information

writing of letters for a variety of purposes, including

— personal (recounting events, detailed descriptions, feelings, incidents, accidents, natural phenomena)
(e.g., Mi viaje a México fue increible. Aunque hacia mucho calor, me diverti muchisimo. Si tuviera la
oportunidad de regresar, iria a Tultim, un lugar bonito que es muy bueno para bucear.)

— simple formal letters (requesting information, giving notification or advice, expressing an opinion)
(e.g., Estimada sefiora, Lo siento mucho pero tengo que cancelar la reservacion de una habitacion doble para la
noche del 24 de marzo. Hice la reservacion por teléfono el dia 20 de enero. Gracias por su comprension.
Sinceramente______.)

express thoughts on an abstract or cultural
topic, offering different ideas or solutions to
a problem

expression of ideas and opinion with supporting evidence and detail (e.g., ;Como vivian los Aztecas? Su
vida era muy diferente de la vida moderna en México. Sin embargo existen muchas similaridades, especialmente en la
lingiiistica. Todavia se usan muchas palabras “nahuatl” en el espaiiol que se habla hoy en dia en México.)

synthesize information and arguments from
a variety of sources

synthesis of information and arguments (e.g., Desde mi punto de vista, el autor quiere sefialar los cambios que
debemos hacer para proteger el medio ambiente.)
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APPENDIX A: ADAPTIVE STRATEGIES TO ASSIST STUDENTS WITH SPECIAL NEEDS IN THE ADDITIONAL LANGUAGE CLASSROOM

Although ministry policy states that students may be exempted from second-
language study because of special needs, not all students who have been
identified as having special needs should be exempted. Second-language
study may actually enhance first-language development for some students.

Students representing a wide range of special needs could successfully
participate in this course because of its focus on the communicative-
experiential approach. Teachers may need to adapt instructional strategies,
activities, and evaluation methods for some students. For example, students
with sensory impairments may need amplification or additional description
to “view” videos.

Decisions to exempt a student from taking a second language should be made
only after considering assessment information about the student’s cognitive,
sensory, or physical disabilities.

When an individual student is exempted due to special needs, the exemption
must be documented as part of the Individual Education Plan (IEP). For
example, students who are deaf might have difficulty with oral sections of a
second-language curriculum. Students who are experiencing difficulty
establishing communication might concentrate on developing an alternate
communication system such as Bliss symbols or voice-activated technology.
Students with language-processing disabilities may have difficulties that

preclude second-language study. Such exemptions should include consultation

with parents or guardians as part of the IEP process.

The following teaching strategies might be used to assist students with special
needs in the additional language-learning classroom.

Adapt the Environment

e Cluster students with particular gifts or needs.

e Use community resources for extension and research.

e Make use of preferential seating to enhance research.

¢ Create a space with minimum distractions.

¢ Change the location of the learning activity to optimize concentration
* Make use of co-operative grouping or pairing of learners.

Adapt Presentation or Instruction

Provide extension activities for students with special gifts and talents.
Offer choices for self-directed learning.

Provide advance organizers of key information.

Demonstrate or model new concepts.

Adjust the pace of activities as required.

Change the wording of questions or instructions to match students’ level
of understanding.

Provide functional, practical opportunities for students to practise skills.

Adapt Materials and Equipment

Use techniques to make the organization of activities more explicit

(e.g., colour-code the steps used to complete a task).

Use manipulatives and other support materials.

Provide large-print charts or activity sheets.

Use opaque overlays for text pages to reduce the quantity of visible print.
Highlight key points in written material.

Provide software that has variable font sizes.

Use adapted computer hardware and appropriate software.

Provide alternative resources on the same concepts at an easier
comprehension level.

Provide or arrange for opportunities for independent study (e.g., computer).

Adapt Methods of Assistance

Train and use peer tutors to assist students with special needs.

Arrange for teacher assistants to work with individuals or small groups.
Collaborate with support teachers to develop appropriate strategies for
individual students with special needs.

Adapt Methods of Assessment

Allow students to demonstrate their understanding of concepts in a variety
of ways (e.g., murals, displays, models, oral presentations).

Match assessment tools to student needs (e.g., oral or open-book tests, tasks
performed without time limits, teacher-student conferencing).

Set short-term, achievable goals with frequent feedback.

Provide opportunities for students to assess their progress and set their
own goals.
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APPENDIX B: CoMMON EUROPEAN FRAMEWORK OF REFERENCE FOR LANGUAGES: LEARNING, TEACHING, ASSESSMENT

Common Reference Levels: Self-assessment Grid

Al A2 B1

U Listening | I can recognise familiar words and I can understand phrases and the highest I can understand the main points of clear

N very basic phrases concerning myself, frequency vocabulary related to areas of standard speech on familiar matters regularly

D my family and immediate concrete most immediate personal relevance (e.g., encountered in work, school, leisure, etc. I can

E surroundings when people speak slowly | very basic personal and family information, | understand the main point of many radio or

R and clearly. shopping, local area, employment). I can TV programmes on current affairs or topics

S catch the main point in short, clear, simple of personal or professional interest when the

;1; messages and announcements. delivery is relatively slow and clear.

N | Reading I can understand familiar names, words I can read very short, simple texts. I can find | I can understand texts that consist mainly

D and very simple sentences, for example specific, predictable information in simple of high frequency everyday or job-related

I on notices and posters or in catalogues. everyday material such as advertisements, language. I can understand the description of

g prospectuses, menus and timetables and I events, feelings and wishes in personal letters.
can understand short simple personal letters.

Spoken I can interact in a simple way provided I can communicate in simple and routine I can deal with most situations likely to
Interaction | the other person is prepared to repeat tasks requiring a simple and direct exchange | arise whilst travelling in an area where the
or rephrase things at a slower rate of of information on familiar topics and language is spoken. I can enter unprepared

S speech and help me formulate what I'm activities. I can handle very short social into conversation on topics that are familiar, of

P trying to say. I can ask and answer simple | exchanges, even though I can’t usually personal interest or pertinent to everyday life

i questions in areas of immediate need or understand enough to keep the conversation | (e.g., family, hobbies, work, travel and current

K on very familiar topics. going myself. events).

111 Spoken I can use simple phrases and sentences to | I can use a series of phrases and sentences I can connect phrases in a simple way in order

G | Production | describe where I live and people I know. | to describe in simple terms my family to describe experiences and events, my dreams,
and other people, living conditions, my hopes and ambitions. I can briefly give reasons
educational background and my present or | and explanations for opinions and plans. I can
most recent job. narrate a story or relate the plot of a book or

film and describe my reactions.

w | Writing I can write a short, simple postcard, for I can write short, simple notes and messages | I can write simple connected text on topics

R example sending holiday greetings. I can | relating to matters in areas of immediate which are familiar or of personal interest. I can

I fill in forms with personal details, for needs. I can write a very simple personal write personal letters describing experiences

T example entering my name, nationality letter, for example thanking someone and impressions.

liI and address on a hotel registration form. | for something.

G
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B2

C1

C2

I can understand extended speech and lectures
and follow even complex lines of argument
provided the topic is reasonably familiar. I can
understand most TV news and current affairs
programmes. I can understand the majority of
films in standard dialect.

I can understand extended speech even when it is
not clearly structured and when relationships are
only implied and not signalled explicitly. I can
understand television programmes and films
without too much effort.

I have no difficulty in understanding any kind of
spoken language, whether live or broadcast, even
when delivered at fast native speed, provided. I have
some time to get familiar with the accent.

I can read articles and reports concerned with
contemporary problems in which the writers
adopt particular attitudes or viewpoints. I can
understand contemporary literary prose.

I can understand long and complex factual and
literary texts, appreciating distinctions of style.

I can understand specialised articles and longer
technical instructions, even when they do not relate
to my field.

I can read with ease virtually all forms of the written
language, including abstract, structurally

or linguistically complex texts such as manuals,
specialised articles and literary works.

I can interact with a degree of fluency and
spontaneity that makes regular interaction with
native speakers quite possible. I can take an
active part in discussion in familiar contexts,
accounting for and sustaining my views.

I can express myself fluently and spontaneously
without much obvious searching for expressions.

I can use language flexibly and effectively for social
and professional purposes. I can formulate ideas
and opinions with precision and relate my
contribution skilfully to those of other speakers.

I can take part effortlessly in any conversation or
discussion and have a good familiarity with idiomatic
expressions and colloquialisms. I can express myself
fluently and convey finer shades of meaning precisely.
If I do have a problem I can backtrack and restructure
around the difficulty so smoothly that other people are
hardly aware of it.

I can present clear, detailed descriptions on a
wide range of subjects related to my field of
interest. I can explain a viewpoint on a topical
issue giving the advantages and disadvantages
of various options.

I can present clear, detailed descriptions of complex
subjects integrating sub-themes, developing
particular points and rounding off with an
appropriate conclusion.

I can present a clear, smoothly flowing description or
argument in a style appropriate to the context and
with an effective logical structure which helps the
recipient to notice and remember significant points.

I can write clear, detailed text on a wide range of
subjects related to my interests. I can write an
essay or report, passing on information or giving
reasons in support of or against a particular point
of view. I can write letters highlighting the
personal significance of events and experiences.

I can express myself in clear, well-structured text,
expressing points of view at some length. I can
write about complex subjects in a letter, an essay
or a report, underlining what I consider to be the
salient issues. I can select style appropriate to the
reader in mind.

I can write clear, smoothly flowing text in an
appropriate style. I can write complex letters, reports
or articles which present a case with an effective logical
structure which helps the recipient to notice and
remember significant points. I can write summaries
and reviews of professional or literary works.
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APPENDIX C: CoMMON EUROPEAN FRAMEWORK OF REFERENCE FOR LANGUAGES: LEARNING, TEACHING, ASSESSMENT

Common Reference Levels: Global Scale

Proficient C2 | Can understand with ease virtually everything heard or read. Can summarize information from different spoken and written
User sources, reconstructing arguments and accounts in a coherent presentation. Can express him/herself spontaneously, very
fluently and precisely, differentiating finer shades of meaning even in more complex situations.

C1 | Can understand a wide range of demanding, longer texts, and recognize implicit meaning. Can express him/herself fluently
and spontaneously without much obvious searching for expressions. Can use language flexibly and effectively for social,
academic and professional purposes. Can produce clear, well-structured, detailed text on complex subjects, showing controlled
use of organizational patterns, connectors and cohesive devises.

Independent B2 | Can understand the main ideas of complex text on both concrete and abstract topics, including technical discussions on his/her
User field of specialization. Can interact with a degree of fluency and spontaneity that makes regular interaction with native
speakers quite possible without strain for either party. Can produce clear, detailed text on a wide range of subjects and explain
a viewpoint on a topical issue giving the advantages and disadvantages of various options.

B1 | Can understand the main points of clear standard input on familiar matters regularly encountered in work, school, leisure, etc.
Can deal with most situations likely to arise whilst traveling in an area where the language is spoken. Can produce simple
connected text on topics which are familiar or of personal interest. Can describe experiences and events, dreams, hopes and
ambitions and briefly give reasons and explanations for opinions and plans.

Basic A2 | Can understand sentences and frequently used expressions related to areas of most immediate relevance (e.g., very basic
User personal and family information, shopping, local geography, employment). Can communicate in simple and routine tasks
requiring a simple and direct exchange of information on familiar and routine matters. Can describe in simple terms aspects
of his/her background, immediate environment and matters in areas of immediate need.

Al | Can understand and use familiar everyday expressions and very basic phrases aimed at the satisfaction of needs of a concrete
type. Can introduce him/herself and others and can ask and answer questions about personal details such as where he/she
lives, people he/she knows and things he/she has. Can interact in a simple way provided the other person talks slowly and
clearly and is prepared to help.
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ArpreENDIX D: ComMON EUROPEAN FRAMEWORK OF REFERENCE LANGUAGE PORTFOLIOS

A key feature of the CEFR is the Language Portfolio. The Portfolio
belongs to and is held by the language learner, enabling the learner to
set individual learning goals, document individual experiences with
additional languages, measure progress and represent attained levels
of proficiency in one or more additional languages.

CEEFR Portfolios contain three components:

e the Language Passport
¢ the Language Biography
e the Dossier

Passport — This component contains sections produced by the teacher,
school, or institution, which attest to the recognition of learning and
mastery of skills by the learner, report on the gaining of credits for
specific courses, and support a job application or offer of services. This
official aspect is part of the summative function of the assessment. The
passport may include national or international recognition of language
proficiency at a given stage in the student’s learning.

Biography — This component records learning progress and encourages
self-assessment by learners, giving them opportunity to learn and
recognize personal strengths and areas to improve with respect to the
tasks and strategies they are expected to perform and implement. It
encourages learners to reflect on the various aspects of their language
learning and use. This discrimination serves as a formative function in
the assessment process. As the pedagogical component of the ELP, the
biography is a bridge between teaching and learning.

Dossier — This component contains samples of the learner’s own work that
illustrate knowledge, competencies, and attitudes in relation to the
learning process. The dossier can document the objectives etc. by
certain curricula, learning experiences, and significant samples of
learners’ progress in terms of additional-language proficiency, and
pluricultural experiences.

The Language Portfolio can have two functions:

*  pedagogical function — presented in the biography and dossier, aimed at
helping learners to reflect periodically on significant language and
cultural experiences and on their learning progress, in terms of
language and cultural skills involving knowledge, know-how, and
experiential competence;

e reporting function — in the form of a report card in the passport, aimed
at documenting the language proficiency (linguistic, sociolinguistic,
and pragmatic) and cultural competencies aligned with the province’s
curriculum requirements.

(Adapted from Working with the Common European Framework of Reference
for Languages (CEFR) in the Canadian Context: Guide for policy-makers and
curriculum designers.)

Some examples are:

e Council of Europe
e Armenia
e France

In some cases, jurisdictions have developed different Portfolios for
elementary, secondary and adult language learners.

Canadian jurisdictions that have adapted the Portfolio concept to meet
their own needs include Nunavut.

Schools or districts in British Columbia may wish to consider adopting or
adapting an existing Portfolio format or creating their own Portfolios.
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ArPENDIX E: SAMPLE BC LANGUAGE PASSPORT

One element of the CEFR Portfolio is the Language Passport. The
Passport is an easy way for a language learner to keep track of a
developing proficiency in Additional Languages and to represent that
learning to those who may be interested — teachers, post-secondary
institutions, employers, for example.

Like other elements of the Portfolio, the Passport is owned by the learner
and complements the concept of life-long learning.

Schools or districts in British Columbia may wish to consider creating an
elementary level Language Passport.

The sample BC Language Passport included in this appendix is designed
to be used by additional language learners who: a) have completed their
four required years of study or reached similar levels of proficiency
through external learning; b) have reached junior or senior secondary
school; ¢) who can comprehend the self-assessment grid and how to

apply it.
Additional language learners are encouraged to continue developing their

linguistic skills following secondary school; the Passport is designed to
support such learning.

Features of the BC Language Passport:

e learners may record their levels of proficiency in two languages

* more languages may be added by inserting pages

* proficiency may be reported based on the Global Scale and/ or for
individual skill areas

¢ learners indicate whether the proficiency level was determined by
self-assessment, by their teacher or by earning an external credential *

e Passport holders may use the CEFR Self-assessment Grid (see
Appendix C) to assist in self assessment

e simple two-page design is easily reproduced — and therefore easy
to update

*Approved External Credentials, with the number of Grade 10, 11 or 12
level credits and the corresponding proficiency levels are provided
annually in the Ministry of Education’s “Course Information” document,
available at www.bced.gov.bc.ca/graduation/ courseinfo.
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Global Proficiency Levels

BC Language Passport Holders: keep copies of your self-assessment, instructor assessment and external
assessment documents in your language portfolio to prove your overall level of language learning and
your specific skill learning levels in listening, reading, speaking and writing.

BC Language Passport reviewers: ask to see the assessment grid completed by the learner and/ or signed
by an instructor and the checklist of BC-approved External Language Assessments. These documents are
in the Passport holder’s Language Portfolio and will indicate the learner’s level of proficiency in specific
skills: listening, reading, speaking and writing.

A Basic User is ready to be an informed traveller or to welcome and assist visitors to British Columbia.

An Independent User is ready for extended exchange, travel, volunteering and social experiences, or
for representing British Columbia.

A Proficient User is ready for formal employment or formal study in the language, whether in British
Columbia, Canada, or around the world.

Descriptions of Language Learning from the

Common European Framework of Reference

British Columbia
Language Passport

Name

Proficient C2 | Can understand with ease virtually everything heard or read. Can summarize
information from different spoken and written sources, reconstructing arguments and
accounts in coherent presentation. Can express him/herself spontaneously, very fluently
and precisely, differentiating finer shades of meaning in more complex situations.

User

Address

C1 | Can understand a wide range of demanding, longer texts, and recognize implicit
meaning. Can express himself/herself fluently and spontaneously without much
obvious searching for expressions. Can use language flexibly and effectively for social,
academic and professional purposes. Can produce clear, well-structured, detailed text
on complex subjects, showing controlled use of organizational patterns, connectors
and cohesive devices.

Date of Birth

Independent B2 | Can understand the main ideas of complex text on both concrete and abstract topics,
including technical discussion in his/her field of specialization. Can interact with a
degree of fluency and spontaneity that makes regular interaction with native speakers
quite possible without strain for either party. Can produce clear, detailed text on a wide
range of subjects and explain a viewpoint on a topical issue giving the advantages
and disadvantages of various options.

User

Maternal / First Language

The British Columbia Language Passport is a voluntary, learner-
managed document that may be used to record proficiency in additional
languages, including Aboriginal languages, Canada’s official languages,
international languages and heritage languages. Learners may also
choose to document their proficiency in their maternal or first language.

B1 | Can understand the main points of clear standard input on familiar matters regularly
encountered in work, school, leisure, etc. Can deal with most situations likely to arise
while travelling in an area where the language is spoken. Can produce simple
connected text on topics which are familiar or of personal interest. Can describe
experiences and events, dreams, hopes and ambitions and briefly give reasons

and explanations for opinions and plans.

Basic User A2 | Can understand sentences and frequently used expressions related to areas of most
immediate relevance (e.g., very basic personal and family information, shopping, local
geography, employment). Can communicate in simple and routine tasks requiring a
simple and direct exchange of information on familiar and routine matters. Can
describe in simple terms aspects of his/her background, immediate environment and
matters in areas of immediate need.

Statement of Accuracy

I have made every attempt to accurately record information related to
my language learning.

Passport Holder’s Signature

A1 | Canunderstand and use familiar everyday expressions and very basic phrases aimed
at the satisfaction of needs of a concrete type. Can introduce himself/herself and
others and can ask and answer questions about personal details such as where he/
she lives, people he/she knows and things he/she has. Can interact in a simple way
provided the other person talks slowly and clearly and is prepared to help.

™
BRITISH ini
Cottninia | Ministry of
TheBescPheeon Earth | EdUcation
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Additional Language Learning

BC Language Passport Holder

See the definitions of Global Proficiency Levels on the back cover of the Passport. See the Name

assessment grid for the specific skill levels in listening, reading, speaking and writing and

the checklist of approved External Assessments in the Passport holder’s portfolio.

There is no limit to the number of languages the Passport may include. If the Passport

holder has skills in more than two Additional Languages, additional pages may be added.

Additional Language: Additional Language:

Al.l |A1.2|A2.1 |A2.2| B1.1 | B1.2 | B2 | C1 | C2 All | A1.2|A2.1 |A2.2| B1.1 | B1.2 | B2 | C1 | 2

Listening Proficiency Level Based on: Listening Proficiency Level Based on:
Self-assessment a Self-assessment a
Educator Assessment a Educator Assessment a
External Assessment a External Assessment a
(specify) (specify)

Reading Proficiency Level Based on: Reading Proficiency Level Based on:
Self-assessment a Self-assessment a
Educator Assessment a Educator Assessment a
External Assessment a External Assessment a
(specify) (specify)

Spoken Interaction Proficiency Level | Based on: Spoken Interaction Proficiency Level | Based on:
Self-assessment a Self-assessment a
Educator Assessment a Educator Assessment a
External Assessment a External Assessment a
(specify) (specify)

Spoken Production Proficiency Level | Based on: Spoken Production Proficiency Level | Based on:
Self-assessment a Self-assessment a
Educator Assessment a Educator Assessment a
External Assessment a External Assessment a
(specify) (specify)

Writing Proficiency Level Based on: Writing Proficiency Level Based on:
Self-assessment a Self-assessment a
Educator Assessment a Educator Assessment a
External Assessment a External Assessment a
(specify) (specify)

Global Proficiency Level Based on: Global Proficiency Level Based on:
Self-assessment a Self-assessment a
Educator Assessment a Educator Assessment a
External Assessment a External Assessment a
(specify) (specify)
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AprPENDIX F: LINKS TO EXTERNAL WEBSITES AND PRINT MATERIALS

ActivELP
www.activelp.net

Council of Ministers of Education in Canada
Www.cmec.ca

Canadian Association of Second Language Teachers (CASLT)
www.caslt.org

British Columbia Association of Teachers of Modern Languages (BCATML)
www.bcatml.org

Common European Framework of Reference for Languages
www.coe.int/T/DG4/Linguistic/ CADRE_EN.asp

Working with the Common European Framework of Reference for Languages
(CEFR) in the Canadian Context: Guide for policy-makers and curriculum designers
www.cmec.ca/Programs/assessment/ cefr-cecr / Pages

ELECTRONIC PASSPORT SAMPLES

The European Language Portfolio in Use, edited by David Little

These nine reports will be of interest to those already working with

the ELP because they confirm a high level of unity in diversity as regards
implementation and learner response. They will also be of interest to those
who want to know more about the ELP, especially about how its pedagogical
function can be realized in classrooms.

www.coe.int/ T/DG4/Portfolio / documents/ ELP%20in%20use.pdf

Armenia: European Language Portfolio for Primary School

This language portfolio will serve as an interesting example for educators
interested in developing a language portfolio suitable for use with elementary
age learners. All three components — passport, dossier and biography — are
presented.

www.brusov.am/docs/Euro_portfolio_eng.pdf

Britain: Junior European Languages Portfolio - Junior ELP 2006 edition
The Portfolio has three parts and is accompanied by a teacher’s guide:

1. My language biography: A personalized learning diary making children
aware of their achievements as they learn.

2. My dossier: Where learners can file work and materials to illustrate
the achievements recorded in the Language biography or Language
passport.

3. My language passport: An overview of the learner’s knowledge and
experiences of different languages, including cultural experiences.

Teacher’s guide: Practical help on using the ELP in the elementary classroom
Documents can be downloaded from:

www.primarylanguages.org.uk/ resources/ assessment_and_recording/
european_languages_portfolio.aspx

PRrRINT MATERIALS
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