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  GERMAN  •  Level A2.1 Spoken Production

Prescribed Learning Outcome: Learners can describe their family, people, places, possessions, routines, and likes and dislikes in simple terms. They can give 
a short, rehearsed presentation on a familiar subject. They can answer straightforward follow-up questions if they can ask for repetition and if some help with 
the formulation of the reply is possible.

Can Do Statements Illustrative Examples

•	 produce a short series of phrases and simple 
sentences to describe or role play everyday 
experiences, events, and areas of immediate 
need

•	 production of a thematic series of short sentences (e.g., Jeden Morgen stehe ich um sieben Uhr auf. Ich dusche, 
ziehe mich an, und dann frühstücke ich mit meinem Vater. Um acht Uhr fahre ich mit dem Bus zur Schule.)

•	 give short prepared talks or presentations on 
selected topics

• 	 production of final tasks based on the unit themes explored in class in forums, such as gallery tours, job 
fairs, TV hosts/shows, videos, computer presentations supported with spoken elements live or recorded, 
and shared presentations between groups and in individual presentations (e.g., Ich liebe den Sommer, weil 
man sehr viel machen kann. Man kann zum Strand gehen und schwimmen. Man kann auch Frisbee spielen oder ein 
Buch lesen.)

•	 use generally appropriate pronunciation, 
stress, rhythm, and intonation

• 	 spoken production provides clear meaning to the student audience and generally does not interfere with 
clarity of meaning
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  GERMAN  •  Level A2.1 Written Production

Prescribed Learning Outcome: Learners can write a series of simple phrases about their family, school, and other familiar interests. They can write a series 
of simple phrases and sentences linked with simple connectors such as “and,” “but,” and “because.”

Can Do Statements Illustrative Examples

•	 write short, simple texts on familiar topics  
of personal interest or school-related topics

• 	 preparation of written text such as a brochure, ad, schedule, menu, recipe, game instruction, résumé, 
personal letter, or short article

•	 write short personal letters, electronic 
messages, or blogs

• 	 writing of short personal letters, electronic messages, or blogs (e.g., Ich kann am Samstagabend leider nicht 
zu deiner Geburtstagsfeier kommen. Ich bin krank.)

•	 use appropriate writing conventions within 
a personal letter or letter requesting 
information 

• 	 use of informal and formal letter-writing conventions (e.g., Liebe Oma, Lieber Paul, alles Liebe, Deine 
Myriam, Mit freundlichem Gruß, Sehr geehrte Damen und Herren)

•	 use simple connector words to link ideas  
and sentences

•	 use of simple connector words to link ideas and sentences (e.g., Diesen Sommer fahren wir nach Disneyland, 
aber wir haben ein großes Problem. Es gibt im Moment kein Hotelzimmer.)

•	 complete a questionnaire/survey on  
a topic of interest

• 	 answering of questionnaire and/or survey questions in paper and/or electronic form that are based on 
topics of interest (e.g., films, types of music, sports, health, career choice, trivia games) 



Final Draft	A dditional Languages Elementary – Secondary Curriculum • 73 

  GERMAN  •  Overview: Level A2.2  	 Waystage (Communication in basic social situation) 

Level A2.2 Context
At this point in their studies, students are 
able to interact with growing confidence in 
familiar situations and apply their growing 
range of language-learning strategies more 
consistently. They are able to take more risks 
while engaging in spontaneous interactions 
using internalized vocabulary and structures. 
Teacher and peer support are important 
when students are communicating their ideas 
and rephrasing their thoughts to compensate 
for unknown expressions. Developing 
descriptive abilities include linking and 
sequencing of narrative texts. 

Students are familiar with a wide range of 
strategies that enable them to select and 
retrieve information from a variety of 
sources, including print, radio, TV, Internet, 
and presenters. The forms and skills students 
use to apply and convey information for 
particular purposes and audiences are 
increasingly important.

Students respond to a variety of creative 
works by means of oral interactions, journal 
entries, résumés, and short written texts.

Students explore and experience the German 
culture in countries other than Canada by 
learning about their history, through 
exposure to culturally appropriate language 
and behaviours, and by an introduction to 
the various art forms and to simplifed or 
adapted literary texts.

Culture and the Curriculum
Every language and its culture are intertwined. Language use 
requires an understanding of the cultural context in which 
the communication takes place. Students at this language 
level are interested in exploring various cultural aspects of 
the German world as they examine the role of cultural 
practices and traditional language patterns. As students talk 
and write about their developing knowledge, they show 
increasing awareness about cultural comparisons. 

Possible Level A2.2 Cultural Topics
•	 Contributions of prominent German-speaking people
•	 Significant landmarks in German-speaking countries
•	 Shopping in German-speaking countries
•	 Travel in German-speaking countries
•	 Appropriate language, expressions, and behaviours  

to suit cultural context
•	 Popular culture in German-speaking countries
•	 Visual arts, music, dance, and simplified authentic texts 

from Germanic countries

Possible Idiomatic Usage
•	 Falsche Freunde (false friends) (e.g., In German, das Gift=the 

poison; in English, the gift=das Geschenk)
•		 Emphatic expressions (e.g., Ach was! Das gibt’s nicht! Doch! 

Also so was! So ein Pech!)

Level A2.2 Language-learning 
Strategies
Language-learning strategies support 
communication in the multiple skills of 
language learning. Students are encouraged  
to develop a repertoire of cumulative strategies 
to support their learning.

•	 Transfer and adapt known structures to 
convey meaning in new contexts

•	 Take risks with language to extend language 
boundaries

•	 Use a variety of reference material, 
including dictionaries, for comprehension 
and production

•	 Set personal goals in language skills and 
monitor their progress

•	 Use internalized expressions to support 
authenticity in spontaneous oral 
conversations
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  GERMAN  •  Level A2.2 Listening Comprehension

Prescribed Learning Outcome: Learners can understand enough to be able to meet their needs and interests, provided speech is clearly and  
slowly articulated.

Can Do Statements Illustrative Examples

•	 understand various forms of interactions, 
including responsibilities/obligations, 
offers, acceptances, and refusal of 
invitations

• 	 understanding of 
–	 forms of obligation and responsibility (e.g., Heute Abend darf ich nicht ausgehen. Ich muss zu Hause 

bleiben und für meine Matheprüfung lernen.)
–	 offers, acceptances, and refusal of invitations (e.g., Möchtest du heute Abend mit uns zum Hockeyspiel 

gehen? Ja gern, aber leider habe ich morgen eine Prüfung.)
–	 requests, suggestions, and ideas (e.g., Am Wochenende soll es sonnig und warm werden. Wollen wir 

Camping gehen? Gute Idee!)

•	 understand the main idea and supporting 
details in simple descriptions in connected 
oral texts 

• 	 understanding of the main idea and supporting details in connected oral text, such as narratives or 
presentations using familiar language (e.g., Als ich zehn Jahre alt war, ist meine Familie nach Osoyoos gefahren. 
Wir haben dort gezeltet. In der Nacht haben wir etwas Lautes gehört. Wir hatten Angst, dass es ein Bär war!) 

•	 understand the main point of unfamiliar 
texts, based on familiar themes

•	 understanding of the main point in unfamiliar texts supported by visuals (e.g., TV or Internet news, daily 
weather reports, newspaper/magazine articles, speaker presentations on familiar themes such as 
childhood, sports, the arts) 

•	 understand short, clear, relevant messages 
and announcements

• 	 demonstration of understanding by completing or following directions or instructions (e.g., Alle Schüler 
müssen dieses Formular ausfüllen. Gehen Sie geradeaus bis Sie an die zweite Ampel kommen.)
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  GERMAN  •  Level A2.2 Reading Comprehension

Prescribed Learning Outcome: Learners can understand short, simple texts on familiar matters of a concrete type which consist of high-frequency  
everyday language.

Can Do Statements Illustrative Examples

•	 understand the main idea and supporting 
details of age-appropriate, short, 
linguistically adapted authentic texts

•	 understanding of the main idea and supporting details of age-appropriate, short, adapted authentic texts 
of relevance to the learner (e.g., fiction and non-fiction short stories, poetry, magazine articles, personal 
letters, electronic messages, blogs, signs, ads, schedules, songs)

•	 understand simple instructions, procedures, 
or steps to perform a task

• 	 understanding of simple instructions or procedures such as using a bank machine or buying train or 
transit tickets from a machine (e.g, Mit einer Bankkarte können Sie an allen Bankautomaten Geld abheben. 
Geben Sie einfach Ihre Bankkarte ein und dann Ihre Geheimzahl.) 
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  GERMAN  •  Level A2.2 Spoken Interaction

Prescribed Learning Outcome: Learners can interact with reasonable ease in structured situations, provided there is assistance if necessary. Learners can ask 
and answer questions and exchange information on topics that are familiar in predictable, everyday situations.

Can Do Statements Illustrative Examples

•	 offer, accept, and decline invitations, using 
appropriate social conventions of politeness

• 	 use of appropriate social conventions of politeness in offering, accepting, and declining invitations (e.g., 
Möchtest du heute Abend ins Theater gehen? Danke für die Einladung, aber ich muss leider studieren.)

•	 ask for and respond to requests, suggestions, 
and ideas

• 	 expression of and response to requests, suggestions, and ideas (e.g., Entschuldigung, können Sie mir bitte 
sagen wo die Bushaltestelle ist? Es tut mir leid, aber ich bin hier fremd.)

•	 communicate about obligations and 
responsibilities

• 	 expression of obligations and responsibilties (e.g., Ich muss zum Supermarkt gehen, um Lebensmittel für unser 
Grillfest zu kaufen.)

•	 give and seek permission • 	 giving and seeking of permission (e.g., Mutti, darf ich das Auto heute Abend benutzen? Ja, aber du musst vor 
elf Uhr wieder zu Hause sein.)

•	 exchange information, opinions and simple 
comparisons 

• 	 exchange of information, opinions, and simple comparisons (e.g., Was kostet der Mantel? Er ist ziemlich 
teuer. Dieser rote Mantel ist billiger, aber nicht so modisch.) 
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  GERMAN  •  Level A2.2 Spoken Production

Prescribed Learning Outcome: Learners can give a short, rehearsed presentation on a topic pertinent to their everyday life, and briefly give reasons and 
explanations for opinions, plans, and actions. Students can cope with a limited number of straightforward follow-up questions.

Can Do Statements Illustrative Examples

•	 connect a series of simple sentences  
to tell a story, describe everyday situations, 
experiences, or events, and answer 
straightforward follow-up questions	

• 	 description of everyday situations, experiences, or events (e.g., Letztes Jahr bin ich mit meiner Familie nach 
Europa gereist. Ich habe meine Großeltern in Schweden besucht. Es war mein erster Besuch in Europa. Die Reise 
war fantastisch, weil ich viele interessante Leute getroffen habe.)

•	 present dialogues on familiar topics and 
situations

• 	 presentation of simple dialogues or plays (e.g., short monologue, skit) 

•	 describe plans and arrangements, explaining 
reasons where applicable 

•	 description of plans and arrangements (e.g., Nach dem Abitur werde ich ins Ausland gehen. Ich will in 
Deutschland studieren und mein Deutsch verbessern.) 

•	 present age-appropriate cultural topics of 
personal relevance 

•	 presentation of information on relevant cultural topics (e.g., Ich liebe Autos und interessiere mich sehr für 
deutsche Autos.)
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  GERMAN  •  Level A2.2 Written Production

Prescribed Learning Outcome: Learners can write very short, basic descriptions of events, past activities, and personal experiences, using simple connected 
text. They can write short, simple imaginary biographies and simple poems about people.

Can Do Statements Illustrative Examples

•	 write short, connected text on familiar 
school-related topics and other topics of 
personal interest

• 	 writing of short, connected text on topics of interest (e.g., Letztes Wochenende bin ich mit meinem besten 
Freund und seinem Vater segeln gegangen. Das Wetter war kalt und windig. Wir haben Spaghetti gekocht,  
Scrabble gespielt und viel geangelt.)

•	 write a short personal letter, electronic 
message, or blog, using appropriate register 
and sociocultural writing conventions

•	 description of daily life, expression of thanks or an excuse, brief description of past events or personal 
experiences, plans for the future, such as selecting correct use of du or Sie as well as appropriate 
salutations and closings (e.g., Lieber Daniel, ich hab’ deine Email bekommen. Es freut mich sehr, dass du diesen 
Sommer nach Kanada kommst. Bitte schick mir deinen Flugplan. Bis bald! Suzie.)

•	 write simple sentences using common 
connecting words to indicate the 
chronological order of events

•	 use of appropriate connecting words to indicate chronological order (e.g., Zuerst musste ich meine 
Matheprüfung schreiben. Dann hatte ich Rugbytraining. Danach habe ich meine Freunde im Einkaufszentrum 
getroffen und zuletzt bin ich nach Hause gegangen und habe meine Hausaufgaben gemacht.)

•	 write notes based on a discussion, 
presentation, or reading of a text

•	 written summary of what was presented, discussed, or read (e.g., Dieser Artikel handelt sich um Sport in 
Deutschland. In Deutschland treibt die Jugend viele verschiedene Sportarten.)
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  GERMAN  •  Overview: Level B1.1  	 Threshold (Communicating in Everyday Life) 

Level B1.1 Context
At this point in their studies, students are able 
to interact with growing confidence in familiar 
situations and apply their growing range of 
language-learning strategies more consistently. 
They are more able to take risks while 
engaging in spontaneous interactions, using an 
ever-expanding range of internalized 
vocabulary and structures. Descriptive abilities 
include linking and sequencing of narrative. 
Self and peer assessment are important ways 
of supporting students as they acquire and 
practise useful vocabulary, structures, and 
interactions.

Students use their oral and written skills to 
convey information for particular purposes 
and audiences. They also begin to show 
greater sophistication in their responses to  
a variety of situations.

At this level, the complexity of students’ ideas 
may exceed their ability to express them in 
German, particularly when making cultural 
observations and comparisons about German 
culture in countries other than Canada. 
Teacher and peer support are important as 
students take risks to express their thoughts 
and ideas.

Culture and the Curriculum
Every language and its culture are intertwined. 
Language use requires an understanding of the cultural 
context in which the communication takes place. 
Students at this language level continue to be interested 
in exploring the German presence, both historical and 
current, in various German-speaking regions, including 
Canada and the world. As their understanding of 
German cultures begins to deepen, so does their ability 
to make observations about their own cultural roots.

Possible Level B1.1 Cultural Topics
•	 The German language in Germany, Austria,  

and Switzerland
•	 Family life in German-speaking countries
•	 Well-known historical figures in German-speaking 

countries
•	 Living in a German-speaking country
•	 Education opportunities in German-speaking 

countries
•	 German idioms (e.g., Mir fiel ein Stein vom Herzen.  

Es war Liebe auf den ersten Blick.) 
•	 Visual arts, music, dance, and adapted authentic  

texts from German-speaking countries

Possible Idiomatic Usage
•	 German colour symbolism and expressions  

(e.g., braun werden= to get a tan, grüne Welle = 
synchronized green traffic lights, rot sehen=to see red/
get angry, schwarz fahren=to ride transit without a 
valid ticket, schwarz arbeiten=to work illegally/without 
a visa/work permit)

•	 Expressions with the word fallen (e.g., Was fällt dir denn 
ein?; Warum ist das mir nicht aufgefallen?)

•	 Verbs kennen and wissen

Level B1.1 Language-learning Strategies
Language-learning strategies support 
communication in the multiple skills of language 
learning. Students are encouraged to develop a 
repertoire of cumulative strategies to support  
their learning.

•	 Rephrase in German to compensate for 
unknown expressions

•	 Make personal notes to use as a reference for 
oral and written productions

•	 Actively review common, useful expressions 
and patterns to refine communication

•	 Self-monitor and correct recurring or significant 
errors in communication

•	 Use a variety of expressions to refute 
arguments and to show emotional engagement 
in conversations or discussion
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  GERMAN  •  Level B1.1 Listening Comprehension

Prescribed Learning Outcome: Learners can understand the main points of clear standard speech on familiar matters they regularly encounter (e.g., in 
school, leisure, travel), including short narratives.

Can Do Statements Illustrative Examples

•	 understand the main points and key details 
of short discussions or descriptions of 
present and past activities and events,  
and routines

• 	 understanding of the main points and key details of short discussions of present and past events, habits, 
and routines (e.g., Als ich jung war, habe ich jeden Sommer bei meinen Großeltern verbracht. Ich bin jeden Tag 
schwimmen und wandern gegangen. Eines Tages habe ich einen Freund getroffen, den ich seit dem Kindergarten 
nicht mehr gesehen hatte.)

•	 understand the main points of short 
discussions or descriptions of present and 
past states, feelings, and opinions

• 	 understanding of the main points of short discussions of feelings (e.g., Hast du gehört, dass jemand Johanns 
Fahrrad geklaut hat? Ja, so ein Pech! Er hat sehr viel Geld für das Fahrrad ausgegeben.)

•	 understand description, comparison, and 
contrasting of people and things

• 	 understanding of comparison and contrasting of people and things (e.g., Es scheint mir, dass diese 
Mannschaft die beste in der Bundesliga ist. Der Mann da ist am grössten. Mein Opa fährt schneller als mein Vater.)

•	 understand the main points of clearly 
articulated speech of native speakers on 
familiar topics, with modification if 
required 

•	 understanding of most of what is said by native speakers, with modification if required, on familiar topics 
such as school, home, family, leisure, sports, and the arts (e.g., Der neue Film, der im Moment im Kino läuft, 
ist wirklich toll. Er ist ein Krimi und hat viele Spezialeffekte. Die Geschichte ist auch sehr spannend und 
interessant.) 

•	 understand the main points and common 
idiomatic expressions of selected German-
language media or live presentations 
dealing with topics or events of interest

• 	 understanding of the main points and common idiomatic expressions of selected German-language media 
(e.g., films, TV programs, radio) or live presentations dealing with topics such as weather, time, sports, 
school-related topics, or events of interest, where delivery is slow and clear (e.g., Hier ist der Wetterbericht 
für die nächsten drei Tage. Morgen gibt es Regen und Gewitter. Dienstag ist es bewölkt und am Mittwoch kommt die 
Sonne raus.) 

•	 understand simple technical information for 
everyday equipment 

•	 understanding of information required to follow everyday and/or emergency procedures (e.g., Bitte 
schnallen Sie sich an! Im Notfall nehmen Sie die Treppe.)



Final Draft	A dditional Languages Elementary – Secondary Curriculum • 81 

  GERMAN  •  Level B1.1 Reading Comprehension

Prescribed Learning Outcome: Learners can understand relevant information in everyday material such as letters, brochures, and short official documents. 
They can recognize significant points in straightforward newspaper articles on familiar subjects and can identify the main conclusion in clearly signalled 
argumentative texts.

Can Do Statements Illustrative Examples

•	 find and understand relevant information in 
linguistically adapted authentic fiction texts

• 	 reading of age-appropriate, linguistically accessible authentic short fiction, poetry, and plays

•	 understand pertinant information in 
unfamiliar non-fiction texts in a known area 
of interest

• 	 understanding of pertinent and relevant information and details in non-fiction texts (e.g., personal letter, 
electronic message, simple business letter, CV, brochure, biography website, blog, newspaper article, 
authentic document) 

•	 recognize the structure of an argument in a 
text and identify its conclusion

• 	 recognition of how the introduction, development, and conclusion of an argument aid in understanding 
important points or details (e.g., an article on recycling in Germany)
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  GERMAN  •  Level B1.1 Spoken Interaction

Prescribed Learning Outcome: Learners can exploit a wide range of simple language to deal with most situations likely to arise when travelling. They can 
enter unprepared into conversations and exchange information and opinions on familiar topics pertinent to everyday life. 

Can Do Statements Illustrative Examples

•	 exchange information about activities, 
feelings, opinions, and points of view, in 
past, present, and future, giving reasons, 
reactions, and/or expressions of empathy

• 	 exchange of information
– 	 about activities (e.g., Was hast du gestern Abend gemacht? Ich war so müde, dass ich schon um 20 Uhr 

eingeschlafen bin, und ich bin erst um 9 Uhr heute Morgen aufgewacht.)
– 	 about feelings (e.g., Warum ist Friedrich so wütend? Ach, hast du nicht gehört? Er hat sein neues Handy 

verloren.)
–	 express empathy to deepen conversation (e.g., Das ist wirklich schade. Wie kann ich dir helfen? Das ist ja 

Spitze. Du wirst mit deiner Entscheidung zufrieden sein.) 
–	 about opinions and point of view (e.g., Wie hast du den Film gefunden? Meiner Meinung nach war er 

schrecklich. Er war viel zu langweilig.)

•	 describe, compare, and contrast people, 
places, and things, with supporting details

• 	 description, comparison, and contrasting of information with supporting details (e.g., In manchen 
deutschen Städten fahren mehr Leute mit dem Rad als mit dem Auto in die Arbeit. Ein Grund dafür ist der hohe 
Benzinpreis.)

•	 initiate and sustain spontaneous unprepared 
conversation on topics of personal interest or 
pertinent to everyday life

• 	 initiation and sustaining of conversation on familiar topics (e.g., Hast du ein Kleid für Sabines Hochzeit 
gekauft? Ja, und du? Nein, noch nicht. Das macht mir Sorgen. Willst du morgen mit mir einkaufen gehen?)

•	 reflect on and respond to selected authentic 
media and live presentations related to 
familiar topics and events of interest

• 	 reflection on and response to linguistically accessible media or presentations (e.g., German-language film, 
television, video, radio, music, literature, newspapers, magazines, blogs, visual arts)

•	 deal with basic situations likely to arise 
when using public transport

• 	 requesting of travel assistance when using public transportation (e.g., Entschuldigung, wann fährt die 
nächste U-Bahn zum Flughafen, bitte? Wieviel kostet es mit dem Taxi zum Flughafen zu fahren?)
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  GERMAN  •  Level B1.1 Spoken Production

Prescribed Learning Outcome: Learners can give straightforward presentations on a variety of familiar subjects, such as the plot of a book and real or 
imagined events, and are able to narrate a story. They can take follow-up questions, but may have to ask for repetition if the questioner’s speech is rapid.

Can Do Statements Illustrative Examples

•	 connect sentences to describe to an audience 
past and present experiences and events and 
respond spontaneously to follow-up 
questions

• 	 use of linking words to support descriptions and presentations (e.g., Letztes Jahr war ich mit meiner Familie 
in Österreich. Zuerst haben wir drei Tage in Salzburg verbracht. Dann sind wir mit dem Zug nach Wien gefahren. 
Zuletzt haben wir eine Woche in den Alpen verbracht.)

•	 narrate or retell the basic plot of a movie or 
novel or summarize the content of an article 
or non-fiction work and describe their 
reactions

• 	 summarization of the plot of a movie or book (e.g., Es war einmal ein kleiner Junge, der mit seinem Großvater 
im Schwarzwald wohnte. Eines Tages ging der Junge im Wald spazieren und traf eine schöne Prinzessin…)

•	 give reasons and explanations for opinions, 
plans, and actions

•	 explaining of reasons for opinions, plans, and actions (e.g., Heute hören wir ein Lied und lernen den Liedtext 
von __________. Ich mag das Lied, weil es von _________ handelt.)
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  GERMAN  •  Level B1.1 Written Production

Prescribed Learning Outcome: Learners can write accounts or personal letters of experiences, describing feelings and reactions in simple connected text. 
They can narrate a story.

Can Do Statements Illustrative Examples

•	 write connected text on familiar topics of 
personal or school-related interest

• 	 writing of connected text on personal or school-related topics (e.g., Die elfte Klasse war das beste Schuljahr 
meines Lebens. Eine Austauschschülerin aus der Schweiz ist zu uns gekommen. Heidi ist meine beste Freundin 
geworden. Wir haben viel zusammen gemacht. Vielleicht besuche ich ihre Familie nächstes Jahr in Zürich.)

•	 write personal letters, emails, or blogs 
describing experiences, feelings, reactions, 
hopes, dreams, or impressions in simple 
connected text

• 	 retelling of a series of events, sharing of thoughts or description of feelings and opinions using language 
strategies that help sentences to flow (e.g., Liebe Oma, Es ist schon lange her, seitdem ich dich besucht habe. Es 
tut mir leid, dass du so krank warst. Geht es dir jetzt besser? Ich vermisse dich sehr. Ich war in der Schule sehr 
beschäftigt. Dieses Wochenende werde ich zu dir kommen, und hoffentlich können wir im Park spazieren gehen.

•	 give reasons and supporting explanations 
for opinions and plans

• 	 provision of reasons and supporting explanations for opinions and plans (e.g., Nach dem Abitur habe ich 
vor ein Jahr in Afrika zu verbringen. Dort werde ich als Freiwillige in einer kleinen Dorfschule arbeiten. Ich will 
etwas Gutes für die Dritte Welt tun.)
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  GERMAN  •  Overview: Level B1.2  	 Threshold (Communicating in Everyday Life) 

Level B1.2 Context
At this level, students are expected to engage in 
increasingly complex and spontaneous oral 
interactions in which they demonstrate their 
facility with German and the strategies they  
have developed to initiate, sustain, and extend 
communication.

As students read, they are able to locate 
information with confidence, skim for relevant 
facts, and use German-language resources from 
their community and elsewhere, for example, via 
the Internet, correspondence, and other electronic 
media.

As students develop increasing facility with oral 
and written language, they are able to experience 
and respond to both contemporary and traditional 
works in a variety of genres.

At this level cultural understanding emphasizes 
not only cultural knowledge, but awareness and 
sensitivity. This is demonstrated as students notice 
elements of culture in the materials they read or 
view, their use of language appropriate to cultural 
contexts, their use of formal language conventions, 
and their knowledge of key aspects of a variety of 
cultures and their customs.

Culture and the Curriculum
Every language and its culture are intertwined. 
Language use requires an understanding of the 
cultural context in which the communication takes 
place. Students at this language level are interested 
in discussing contemporary issues in the German 
world, exploring how people are influenced by 
cultural experiences, and adapting language, 
expressions, and behaviours to suit cultural 
context.

Possible Level B1.2 Cultural Topics
•	 The German language in Switzerland
•	 Youth: legal rights and responsibilities in 

German-speaking countries
•	 Contemporary social and global issues in 

German-speaking countries (e.g., environmental 
issues)

•	 Role of literature in German-speaking countries
•	 German proverbs (e.g., Es ist nicht alles Gold was 

glänzt. Zu viele Köche verderben den Brei.)
•	 Visual arts, music, dance, architecture, and 

linguistically appropriate authentic texts from 
German-speaking countries

Possible Idiomatic Usage
•	 Use of less familiar idiomatic usage (e.g., 

expressions with lassen: Ich lasse mir die Haare 
schneiden. Lass uns gehen!)

•	 Use of subjunctive tense (e.g., Hättest du Lust,  
mit uns ins Kino zu gehen?, Wenn das Wetter schön 
wäre, würde ich Tennis spielen.)

Level B1.2 Language-learning Strategies
Language-learning strategies support 
communication in the multiple skills of language 
learning. Students are encouraged to develop a 
repertoire of cumulative strategies to support  
their learning.

•	 Negotiate meaning by using questions in  
German and other techniques for clarification

•	 Summarize information in oral, graphic, and 
written form

•	 Use dictionaries and other reference materials 
for clarity of comprehension and expression

•	 Seek out and create practice opportunities in and 
outside the classroom 

•	 Use a variety of expressions to analyse and 
compare and to express empathy in 
conversational situations
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  GERMAN  •  Level B1.2 Listening Comprehension

Prescribed Learning Outcome: Learners can understand straightforward factual information about common everyday topics, identifying both general 
messages and specific details, providing speech is clearly articulated in a generally familiar accent.

Can Do Statements Illustrative Examples

•	 understand and follow a sequence of 
events, experiences, detailed instructions 
and procedures

•	 understanding and following of a sequence of events, experiences, and procedures (e.g., Bevor Sie die 
Prüfung beginnen, hören Sie die folgenden Anweisungen an. Setzen Sie die Kopfhörer auf und überprüfen Sie die 
Lautstärke. Hören Sie das Beispiel und beantworten Sie dann Fragen 1 bis 20.) 

•	 understand descriptions of problems and 
their solutions

• 	 understanding of problems and solutions (e.g., Ich habe Kopfschmerzen und Magenschmerzen. Was können Sie 
mir dafür empfehlen?)

•	 understand information about future plans, 
hopes, wishes, advice, and intentions

• 	 understanding of future plans, hopes, wishes, advice, and intentions (e.g., Ich habe vor.... Wenn ich achtzehn 
Jahre alt bin, werde ich nach Afrika reisen, um in einem Kinderheim zu arbeiten.)

•	 understand communication expressing 
approval, disapproval, agreement, and 
disagreement

• 	 understanding of approval, disapproval, agreement, and disagreement, with attention to supporting 
details (e.g., Meine Schwester möchte für ein Jahr nach Thailand gehen. Ich bin dafür, aber unsere Mutter ist damit 
nicht einverstanden.)

•	 understand less familiar idiomatic 
expressions

• 	 understanding of less familiar idiomatic expressions used by native speakers on television, radio, and the 
Internet (e.g., Er hat sich die Haare schneiden lassen. Er/sie hat nicht alle Tassen im Schrank. Du hast einen Vogel!)

•	 understand a large part of many TV 
programs and the main points of radio 
news bulletins and simpler recorded 
material on topics of personal interest 

•	 understanding of information of various TV and radio programs and other recorded sources when 
delivered slowly and clearly

•	 follow clearly delivered dialogue supported 
by visuals and action in movies or TV 
programs 

•	 understanding of films where speech is clearly delivered or with German subtitle support

•	 generally follow the main points of 
extended discussions of native speakers

•	 understanding of main points in extended discussions by native speakers whose speech is clearly 
articulated in standard dialect with modified speech if required
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  GERMAN  •  Level B1.2 Reading Comprehension

Prescribed Learning Outcome: Learners can scan longer texts to locate desired information and gather information from different parts of a text or from 
different sources to complete a specific task. Learners can recognize the line of argument in the treatment of the issue presented, though not necessarily its 
detail.

Can Do Statements Illustrative Examples

•	 locate and understand relevant information 
from texts related to field of interest

• 	 understanding of relevant information in everyday material, such as brochures, short official documents 
such as application forms and informational letters

•	 understand main idea and specific details in 
texts containing unfamiliar language

• 	 understanding of main idea and specific details in texts including short fiction, poetry, and plays

•	 understand non-fiction written descriptions 
of events, feelings, opinions, advice, plans, 
and intentions

• 	 understanding of purpose and message of texts, such as a letter to the editor or blog, a simple business 
letter, advice column, film review, sports report, interview, news on a website, correspondence with a 
pen-pal

•	 recognize the structure of an argument and 
its conclusion within a text

•	 identification of the main points, ideas and conclusions in argumentative/persuasive texts dealing with 
topics of interest and relevance (e.g., expository essays, letters to the editor, critiques, blogs)

•	 understand clearly written, straightforward 
instructions for a piece of equipment

•	 understanding of instructions (e.g., Drücken Sie bitte die Nummer Eins. Wir bitten um Ihre Geduld. Einen 
Moment und dann verbinden wir Sie.)
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  GERMAN  •  Level B1.2 Spoken Interaction

Prescribed Learning Outcome: Learners can communicate with some confidence on familiar routine and non-routine matters related to their interests and 
goals. They can exchange, check, and confirm information and explain why something is a problem. Learners can express thoughts on more abstract, cultural 
topics, such as films, books, and music.

Can Do Statements Illustrative Examples

•	 describe and respond to a sequence of 
events, experiences, and procedures

• 	 giving and following of instructions (e.g., Du bist gemein! Geh in dein Zimmer und mach die Tür zu! Gib mir 
dein Handy!)

•	 exchange information about future plans, 
hopes, wishes, advice, and intentions, stating 
reasons or opinions where appropriate

•	 exchange of information about future plans and intentions (e.g., Ich habe Lust heute Abend ins Kino zu 
gehen.)

•	 exchange information expressing approval, 
disapproval, agreement, and disagreement 
where appropriate

•	 exchange of information expressing agreement or disagreement (e.g., Du hast Recht! Es ist heute viel zu kalt 
um schwimmen zu gehen.)

•	 use linguistic structures that reflect German 
idiom

• 	 use of German linguistic structures (e.g., Ich muss sofort essen! Ich habe einen Bärenhunger.)

•	 give opinions on a variety of topics, adding 
details and responding to comments or 
questions when required

•	 state opinions and respond to topics such as literature, art, music, current events, and other areas of 
interest and relevance

•	 ask for and follow detailed directions •	 seek additional details when required (e.g., Entschuldigung, aber ich kenne mich hier nicht aus. Wo ist das 
bekannte italienische Restaurant _________? Ach so, links an der zweiten Straße, nicht rechts! Ich danke Ihnen.)

•	 deal with transactions likely to arise when 
travelling and cope with less routine travel 
situations, including complaints or problems

• 	 dealing with a variety of transactions and service people (e.g., Entschuldigung, aber meine Suppe ist eiskalt 
und Sie haben mir meine Cola noch nicht gebracht. Unser Hotelzimmer ist viel zu klein für vier Personen und wir 
wollten auch einen Balkon.)
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  GERMAN  •  Level B1.2 Spoken Production

Prescribed Learning Outcome: Learners can sustain a straightforward description with reasonable fluency about a subject of interest, presenting it as a 
linear sequence of points. They can deliver short, rehearsed announcements pertinent to everyday situations.

Can Do Statements Illustrative Examples

•	 connect sentences to present reasons, 
advantages and disadvantages, and 
information to support opinions, points of 
view, plans and actions in a presentation or 
debate

• 	 connecting of sentences to support points of view ( e.g., Viele Kanadier leben heutzutage sehr ungesund. Zum 
Beispiel essen sie oft Fastfood. Die Eltern arbeiten und haben wenig Zeit zu kochen. Kinder sitzen lange am 
Computer oder vorm Fernseher. Sie gehen selten zu Fuß zur Schule.)

•	 deliver an announcement on most topics 
with a degree of clarity, ease and spontaneity

•	 introduction of a guest speaker/make an announcement (e.g., Meine Damen und Herren, es freut mich sehr 
Ihnen Herrn/Frau ________ vorzustellen. Herr/Frau _______ ist ein/eine _______________ aus der Schweiz.)

•	 narrate or retell the plot of a book or movie, 
stating reactions and detailed reasons

•	 narration of a plot (e.g., Die Geschichte ‘Rumpelstilzchen’ handelt sich um eine Frau, die Stroh zu Gold spinnen 
soll. Da sie das nicht kann, hilft ihr ein kleiner Zwerg.)

•	 describe hopes and ambitions •	 description of hopes and ambitions (e.g., In der Zukunft möchte ich als Krankenschwester arbeiten, aber zuerst 
muss ich mein Abitur machen.)
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  GERMAN  •  Level B1.2 Written Production

Prescribed Learning Outcome: Learners can write straightforward, connected texts on a range of familiar subjects within their area of interest, by linking 
together a series of discrete elements into a linear sequence.

Can Do Statements Illustrative Examples

•	 write clear, detailed compositions on a wide 
range of subjects 

• 	 writing of compositions on a range of topics, using words and expressions that are appropriate for both 
the purpose and the audience

•	 write a description of an event or recent trip 
with detailed descriptions

• 	 writing of detailed description of events (e.g., Als ich klein war, habe ich einen Monat bei meinen Großeltern  
in Frankreich verbracht. Das war der beste Sommer in meinem Leben. Jeden Tag bin ich stundenlang gewandert, 
geschwommen und habe auch viele neue Freunde kennengelernt.)

•	 write personal or simple formal letters, 
emails, or blogs giving news, notification, 
expressing opinions or requesting 
information

•	 writing of letters for a variety of purposes, including
–	 personal (recounting events, detailed descriptions, feelings, incidents, accidents, natural phenomena) 

(e.g., Mein Urlaub in Mexico war wunderschön. Obwohl es ein bisschen kühl war, habe ich Spaß gehabt. Das 
Wasser dort ist herrlich und man kann sogar im Regen schnorcheln gehen. Leider habe ich keine Zeit gehabt, 
die Ruinen zu besuchen.)

 –	 simple formal letters (requesting information, giving notification or advice, expressing an opinion) 
(e.g., Sehr geehrte Damen und Herren, Es tut mir leid, dass ich meine Hotelreservierung für den 24. März 
annulieren muss. Ich danke Ihnen im Voraus. Mit bestem Dank_________.)

•	 express thoughts on an abstract or cultural 
topic, offering different ideas or solutions to 
a problem

•	 expression of ideas and opinions with supporting evidence and detail (e.g., Wie kommt es, dass die 
Deutschen alle so gut Englisch sprechen können? Ihr Schulsystem ist sehr gut entwickelt und sie lernen schon  
ab dem ersten Schuljahr Englisch.) 

•	 synthesize information and arguments from 
a variety of sources

• 	 synthesis of information and arguments (e.g., Meiner Meinung nach ist es besser für die Umwelt, wenn man 
weniger mit dem Auto oder Bus fährt und öfter zu Fuß geht.) 
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JAPANESE  •  Cultural Connections

The following suggested cultural aspects provide minimal cultural content. They have been selected with the Prescribed Learning Outcomes in mind for  
Levels A1 and A2 and to enable teachers to weave the study of culture and language seamlessly together. These cultural connections can also be dealt with 
in a more in-depth manner at various levels. Teachers are encouraged to select suggested cultural connections from other levels according to the interests of 
the students and to add additional current and relevant cultural information not only about Japan, but about the Japanese presence in Canada and other 
parts of the world.

Level A1.1       Level A1.2   Level A2.1 Level A2.2
•	 Japanese presence in BC, past  

and present

•	 Japanese presence in Canada

•	 School life in Japan

•	 Japanese language usage in 
Canada

•	 Formal and informal forms of 
address and appropriate body 
language in social situations

•	 Japanese songs

•	 Family relationships in Japan

•	 Traditional Japanese clothing

•	 Map of Japan 

•	 Weather in Japan

•	 Transportation system 

•	 Benefits of knowing more than  
one language

•	 Japanese in students’ daily lives

•	 Sports and leisure in Japan

•	 Japanese daily meals 

•	 Japanese writing system/
calligraphy

•	 Japanese pop music

•	 Japanese celebrations and customs 

•	 Japanese housing and compact 
culture

•	 Japanese food and restaurants 

•	 Japanese holidays and celebrations 

•	 Family life in Japan

•	 Activities and interests of young 
people in Japan

•	 Appropriate language, expressions, 
and behaviours to suit cultural 
context

•	 Japanese visual arts, music, dance, 
and simplified texts 

•	 Traditional clothing /
contemporary fashion in Japan

•	 Contributions of prominent 
Japanese people

•	 Significant landmarks in Japan 

•	 Shopping in Japan

•	 Travel in Japan

•	 Appropriate language, expressions, 
and behaviours to suit cultural 
context

•	 Popular culture in Japan

•	 Japanese visual arts, music, dance, 
architecture, and simplified, 
authentic texts 

•	 Contemporary social issues  
in Japan

•	 Recycling and environmental 
issues in Japan

  
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JAPANESE  •  Language-learning Strategies

Students are encouraged to develop and apply a repertoire of cumulative language-learning strategies to support communication in Japanese. 

Level A 1.1       Level A 1.2   Level A 2.1 Level A 2.2 Level B 1.1 Level B 1.2
•	 Recognize cognates
•	 Use visual aids, 

actions, lists, and 
graphic organizers

•	 Use visual and 
context clues to guess 
meaning

•	 Use repetition, alone 
or with others, to 
practise and reinforce 
new language

•	 Record ideas or 
expressions with 
visual images and 
symbols

•	 Derive meaning by 
listening attentively 
and participating 
fully in activities

•	 Use formulaic 
phrases, including 
greetings and 
expressions of 
politeness

•	 Actively seek help  
by asking for 
clarification and 
repetition

•	 Connect new topics 
to personal 
experience

•	 Develop word bank  
of useful expressions 
to aid in more 
spontaneous 
communication

•	 Use prior knowledge 
of a topic to predict 
meaning

•	 Recognize known 
Japanese words and 
cognates in new 
contexts

•	 Ask for specific 
words in Japanese,  
if necessary, while 
continuing 
communication

•	 Listen to and practise 
pronunciation of the 
written word

•	 Group new items into 
categories that are 
personally 
meaningful

•	 Self-evaluate progress 
by comparison with 
earlier performance 
or against personal 
goals

•	 Continue to develop 
word bank of useful 
expressions to aid in 
more spontaneous 
communication

•	 Recognize and use 
common patterns

•	 Adjust the message in 
order to use known 
expressions and 
vocabulary

•	 Use word webbing 
charts, tables, and 
other graphic 
organizers to support 
oral and written 
expression

•	 Listen, view, or read 
selectively to focus  
on key information

•	 Tolerate ambiguity of 
meaning when unable 
to understand fully

•	 Use a variety of 
writing processes to 
convey personal 
meaning

•	 Plan ahead for 
communicative 
activities by 
anticipating language 
and resource needs 

•	 Reflect on learning by 
recording personal 
goals, successful 
strategies, and new 
vocabulary and 
phrases

•	 Continue to develop 
word bank of useful 
expressions to aid in 
more spontaneous 
communication

•	 Transfer and adapt 
known structures to 
convey meaning in 
new contexts

•	 Take risks with the 
language to extend 
language boundaries

•	 Use a variety of 
reference material, 
including 
dictionaries, for 
comprehension and 
production

•	 Set personal goals in 
language skills and 
monitor their 
progress

•	 Use internalized 
expressions to 
support authenticity 
in spontaneous oral 
conversations

•	 Rephrase in Japanese 
to compensate for 
unknown expressions

•	 Make personal notes 
to use as a reference 
for oral and written 
productions

•	 Actively review 
common, useful 
expressions and 
patterns to refine 
communication

•	 Self-monitor and 
correct recurring or 
significant errors in 
communication

•	 Use a variety of 
expressions to refute 
arguments and to 
show emotional 
engagement in 
conversations or 
discussion

•	 Negotiate meaning 
by using questions 
in Japanese and 
other techniques  
for clarification

•	 Summarize 
information in oral, 
graphic, and written 
form

•	 Use dictionaries and 
other reference 
materials for clarity 
of comprehension 
and expression

•	 Seek out and  
create practice 
opportunities in  
and outside the 
classroom

•	 Use a variety of 
expressions to 
analyse and 
compare and to 
express empathy in 
conversational 
situations

    
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  JAPANESE  •  Overview: Level A1.1  	 Breakthrough (Basic communication in the most familiar situations) 

Level A1.1 Context
For some students, this may be their first 
exposure to an additional language. For 
others, it may be their second or third 
exposure to a new language. Students have 
the opportunity to hear, repeat, and respond 
using drawings and other visual aids as well 
as non-verbal gestures to assist in 
communication.

Students identify strategies used in their 
study of English Language Arts and learn to 
transfer these strategies to help them in their 
learning and understanding of Japanese. At 
this level, writing consists of information 
produced in words and simple sentences 
that may be supported with pictorial 
representations.

Listening and speaking skills are aided by 
exposure to simple Japanese songs, rhymes, 
and simple texts. Students are encouraged to 
respond through drawing, acting, singing, 
dancing, and using simple language.

Students participate in a variety of cultural 
experiences based on their own heritage as 
well as Japanese culture in Canada and 
show their understanding in graphic and 
visual forms, with some commentary in 
English.

Culture and the Curriculum
Every language and its culture are intertwined. Language use 
requires an understanding of the cultural context in which the 
communication takes place, but at this level student exposure to 
culture occurs primarily by means of topics chosen by the 
teacher to support the language learning. In most classrooms, 
for example, classroom vocabulary and appropriate linguistic 
structures will be taught early on to enable students to function 
in Japanese. Such a choice enables students to understand from 
the beginning of their language study that Japanese can be used 
to perform real-life tasks and to get things done.

Possible Level A1.1 Cultural Topics
•	 Japanese presence in BC, past and present
•	 Japanese presence in Canada
•	 School life in Japan
•	 Japanese language usage in Canada
•	 formal and informal forms of address and appropriate body 

language in social situations
•	 Japanese songs
•	 Family relationships in Japan
•	 Traditional Japanese clothing
•	 The map of Japan 
•	 Weather in Japan
•	 Transportation system 

Possible Language Usage
•	 Number patterns (e.g., 十一、十二、十三、二十一、三十一)
•	 Japanese numerals (e.g.,一つ、二つ、三つ)
•	 Grouping of digits in telephone numbers
•	 Formal and informal greetings (e.g., おやすみなさい、 

おやすみ、おはようございます、おはよう)
•	 Use of titles with other people’s name (e.g.,さん、くん、 

せんせい)
•	 Use of particles (を、は、が、に、と、で)
•	 Use of the copula (です)
•	 Use of WH questions (who, what, when, where)
•	 Use of the verbs imasu and arimasu

Level A1.1 Language-learning  
Strategies
Language-learning strategies support 
communication in the multiple skills of 
language learning. Students are encouraged to 
develop a repertoire of cumulative strategies 
to support their learning.

•	 Recognize cognates
•	 Use visual aids, actions, lists, and  

graphic organizers
•	 Use visual and context clues to guess 

meaning
•	 Use repetition, alone or with others, to 

practise and reinforce new language
•	 Record ideas or expressions with visual 

images and symbols
•	 Derive meaning by listening attentively  

to key ideas and participating fully in 
activities

•	 Use formulaic phrases, including greetings 
and expressions of politeness

•	 Actively seek help by asking for clarification 
and repetition

•	 Connect new topics to personal experience
•	 Develop word bank of useful  

expressions to aid in more spontaneous 
communication
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  JAPANESE  •  Level A1.1 Listening Comprehension

Prescribed Learning Outcome: Learners can identify key words in short phrases that are slowly and carefully articulated.

Can Do Statements Illustrative Examples

•	 identify the sounds of letters in context • 	 recognition of Japanese sounds through games, email addresses, the names of Japanese celebrities, and 
other listening activities 

•	 understand basic greetings, farewells, and 
expressions of politeness

•	 recognition of greetings and farewells (e.g., おはようございます。こんにちは。ありがとう。) and 
expressions of politeness (e.g., ありがとうございます。さん、せんせい)

•	 recognize the numbers 0 to 31 in context • 	 recognition of the numbers 0 to 31 in simple contexts such as page numbers, basic counting and dates, 
age and grades (e.g., ぜろ～三十一)

•	 recognize common colours • 	 recognition of basic colours (e.g., 赤、青、みどり、きいろ) through songs, games, and other listening 
activities

•	 recognize basic introductory expressions and 
useful conversation conventions 

• 	 recognition of basic introductory expressions and conversation conventions through the question and 
response structure (e.g., あなたの名前は何ですか。お元気ですか。さようなら。じゃ、また。) 

•	 recognize expressions of time such as days of 
the week, months, and dates

• 	 recognition of calendar time such as days of the week, months of the year, and dates through activities 
such as, songs, rhymes, and telephone messages (e.g., 今日は月よう日、一月一日)

•	 recognize familiar words and phrases about 
oneself, family, and friends, including name, 
age, family members, pets, and friends 

• 	 recognition of familiar words and phrases about oneself, family, friends, and pets (e.g., 弟はたろうです。 十

二才です。 妹がいます。いぬもいます。 バンクーバーにすんでいます。 カナダ人です。)

•	 recognize town or city of residence and 
nationality/country of origin

•	 recognition of town/city of residence and nationality/country of origin (e.g., カナダにすんでいます。

　　友だちは　カナダ人です。)　

•	 recognize and understand words and 
expressions related to basic information 
statements and interests

•	 recognition of basic information statements and interests, such as places, school, and shopping activities 
(e.g., ピーターくんはこうえんに行きます。　スーザンさんは　としょかんでべんきょうします。　りんごを　二つくだ

さい。いくらですか。)

•	 recognize basic classroom vocabulary and 
follow instructions

•	 recognition of classroom vocabulary and demonstration of the ability to follow instructions (e.g., ～ペー

ジをあけて下さい。本をとじて下さい。すわって下さい。きいて下さい。) 

•	 recognize short sentences about events in 
present, past, and future time

•	 recognition of short sentences about events in present, past, and future time (e.g., 今日は月よう日です。何

をしますか。しゅくだいをします。昨日学校に行きませんでした。)
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  JAPANESE  •  Level A1.1 Reading Comprehension

Prescribed Learning Outcome: Learners can follow short, simple directions, identify targeted information especially if there is visual support, and recognize 
familiar names, words, and phrases on simple notices in the most common everyday situations.

Can Do Statements Illustrative Examples

•	 recognize and understand familiar words 
and phrases, supported by visuals

• 	 identification of targeted information such as months, days of the week, places, numbers, and colours on 
signs, notices, posters, ads, and calendars (e.g., 学校はあそこです。今日は十一月三日です。)

•	 understand simple messages found in a 
variety of texts

•	 location of basic information in simple texts such as a message, email, form, or poster dealing with 
greetings, location, time, date, teacher comments, and personal information (e.g., 弟は十二才です。そし

てたんじょう日は九月です。友だちは東京が大好きです。)

•	 follow brief and simple directions to 
complete a task

• 	 understanding of simple written directions (e.g., 名前を書いてください。)
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  JAPANESE  •  Level A1.1 Spoken Interaction

Prescribed Learning Outcome: Learners can interact in the most basic of ways (e.g., introductions, basic greeting and leave-taking expressions). They can 
ask how people are and respond, using learned expressions.

Can Do Statements Illustrative Examples

•	 greet, say farewell, thank people, and 
respond appropriately

• 	 recognition of and response to greetings using simple salutations (e.g., こんにちは、ジェーンさん。　さような

ら。　じゃ、また。　ありがとう。　どうぞ。)

•	 communicate personal information using 
numbers 0 to 31 in context

• 	 use of numbers from 0 to 31 to share information (e.g., でんわばんごうは　２５０の３２１の５６７８です。 

十一才です。)

•	 introduce self and respond to introductions 
and common personal questions 

• 	 recognition of and response to introductions and questions (e.g., あなたの名前は何ですか。 お元気ですか。

元気です。ありがとう。)

•	 communicate using expressions of time, 
including days of the week, months, dates, 
and hours

• 	 use of numbers, days, and months (e.g., 今日は火よう日です。九月十八日です。)

•	 share information about one’s family, 
including name, age, family members, pets, 
and hobbies

• 	 use of basic repertoire of phrases, expressions, and vocabulary to support description of one’s family  
(e.g., どこにすんでいますか。ビクトリアにすんでいます。)

•	 interact using memorized language about 
the classroom and classroom/school 
routines 

• 	 retrieval from memory and interaction using phrases, questions, and support vocabulary to help 
negotiate the classroom experience (e.g., 何ページですか。トイレに行ってもいいですか。あなたの本はどこで

すか。あそこです。)

•	 use strategic language to support lack of 
vocabulary and request clarification  

• 	 retrieval from memory and use of basic repertoire of phrases, and facial and body language to ask for 
clarification, vocabulary support, or assistance (e.g., 分かりません。　もう一ど　言ってください。)

•	 ask and respond to simple, everyday 
questions

• 	 asking and responding to simple questions (e.g., 今日はどんなお天気ですか。はれです。やきゅうが好

きですか。) 
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  JAPANESE  •  Level A1.1 Spoken Production

Prescribed Learning Outcome: Learners can produce simple, mainly isolated phrases about themselves, their family, and their friends.

Can Do Statements Illustrative Examples

•	 count, and indicate time and quantities •	 use of numbers in simple descriptions (e.g., あそこに目が大きくて白いいぬが　三びきぐらい　いま

す。)

•	 present or read aloud simple, rehearsed 
sentences

•	 presentation or reading aloud of simple, rehearsed sentences, such as reading work to peers in 
comprehensible Japanese (e.g., こちらは　私の友だちのひろしくんです。 ほっかいどうから来ました。

クラスに生徒が三十人います。私の先生の名前は木村先生です。)　

•	 use simple sentences to describe themselves, 
people, and places  

 

• 	 use of simple sentences with or without support such as visuals, body language, or facial expressions to 
describe oneself, people, and places (e.g., 父の名前はまさおで、母の名前は花子です。妹の名前はとし子で、

十才です。いぬがいます。いぬの名前はくろです。東京にすんでいます。)

•	 imitate the pronunciation and intonation of 
simple words and phrases

• 	 beginning imitation of Japanese pronunciation and recognize the pitch accent of simple words such as 
chopsticks (はし) and a bridge (はし).
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  JAPANESE  •  Level A1.1 Written Production

Prescribed Learning Outcome: Learners can label correctly and give basic personal details in written form, such as on a student identity card.

Can Do Statements Illustrative Examples

•	 write words, simple phrases and sentences 
in hiragana and katakana

•	 writing of words, simple phrases and sentences in hiragana and katakana (e.g., あなたは　なにじんです

か。ぼくは kanadaじんです。)

•	 label pictures accurately, using familiar 
vocabulary 

• 	 accurate labeling of pictures (e.g., label classroom or other known everyday objects such as 
neighbourhood places on a map, picture captions)

•	 complete simple forms with personal details 
such as name, date of birth, nationality/
country of origin, and address

• 	 filling out a basic form such as school ID (e.g., なまえ、たんじょうび、じゅうしょ、でんわばんごう or 
completing a simple survey (e.g., chokoreeto がすきですか。はい/いいえ) 

•	 produce short phrases retrieved from 
memory about oneself or other people and 
their daily life 

•	 use of learned phrases to write greetings on a card or postcard (e.g., おたんじょうびおめでとう。 merii 

kurisumasu 、あけましておめでとう。)

•	 produce personal lists using known 
vocabulary

•	 production of lists using known vocabulary (e.g., grocery list, list of school supplies)

•	 use appropriate writing conventions such as 
spelling, particles and punctuation

•	 recognition and use of appropriate writing conventions when copying texts (e.g., きょうは水よう日で

す。一月六日です。なんじに basketto booruのれんしゅうに いきますか。)
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  JAPANESE  •  Overview: Level A1.2  	 Breakthrough (Basic communication in the most familiar situations) 

Level A1.2 Context
The emphasis at this level is on continuing to help 
students develop positive attitudes to learning and 
using Japanese. Interaction with partners and small 
groups are more frequent. Guided conversation 
helps students to express their ideas, and when 
working with internalized language, students can 
begin to connect ideas to form short interactions or 
complete messages. Students are encouraged to 
take risks as they use previously learned structures 
and demonstrate their learning orally and by 
means of visual representation.

Listening and speaking skills continue to be 
reinforced by exposure to simple Japanese songs, 
rhymes, and simple texts. Students are encouraged 
to respond through drawing, acting, singing, 
dancing, and using simple language.

Students can recognize familiar language in written 
texts and can sometimes use their growing range of 
strategies to make educated guesses at the meaning 
of new expressions.

Students explore and experience the Japanese 
presence, both historical and current, in British 
Columbia and Canada, and show understanding in 
a variety of graphic and visual ways, with some 
commentary in simple Japanese.

Culture and the Curriculum
Every language and its culture are intertwined. 
Language use requires an understanding of the 
cultural context in which the communication takes 
place. At this level student exposure to culture 
occurs primarily by means of topics chosen by the 
teacher to support language learning, based on 
student interest. Students at this language level will 
be interested in what students their age in Japan 
are like. The desire to visit a Japanese-speaking 
region begins to develop and encourages the 
learning of vocabulary and structures.

Possible Level A1.2 Cultural Topics
•	 Benefits of knowing more than one language
•	 Japanese in students’ daily lives
•	 Sports and leisure in Japan
•	 Japanese daily meals 
•	 Japanese writing system/calligraphy
•	 Japanese pop music
•	 Japanese celebrations and customs 
•	 Japanese housing and compact culture

Possible Language Usage
•	 Use of counters (e.g., people, animals, thin items, 

vehicles)
•	 Expressions of how you feel (e.g., hungry, 

thirsty, happy, sick)
•	 Description of people (e.g., tall/short/large 

eyes/small hands)
•	 Description of actions in progress (e.g., is 

eating/is running)
•	 Use of I and Na adjectives in present and past

Level A1.2 Language-learning Strategies
Language-learning strategies support 
communication in the multiple skills of language 
learning. Students are encouraged to develop a 
repertoire of cumulative strategies to support  
their learning.

•	 Use prior knowledge of a topic to predict 
meaning

•	 Recognize known Japanese words and cognates 
in new contexts

•	 Ask for specific words in Japanese, if necessary, 
while continuing communication

•	 Listen to and practise pronunciation of the 
written word

•	 Group new items into categories that are 
personally meaningful

•	 Self-evaluate progress by comparison with 
earlier performance or against personal goals

•	 Continue to develop word bank of useful 
expressions to aid in more spontaneous 
communication 
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  JAPANESE  •  Level A1.2 Listening Comprehension

Prescribed Learning Outcome: Learners can follow phrases and short, simple sentences that are very slowly and carefully articulated, with long pauses to 
assist in understanding of meaning.

Can Do Statements Illustrative Examples

•	 recognize numbers from 32 to 100, multiples 
from 100 to 1,000, and the structure of 
ordinals 

•	 recognition of numbers from 32 to 100, multiples from 100 to 1,000, and basic ordinal structure  
(e.g., 三十二から百) in contexts and situations involving time, money, dates, scores, and page numbers

•	 recognize formal and informal forms of 
address and the relationships between 
people, including immediate and extended 
family

• 	 recognition of the difference between familiar and formal forms of address and recognition of immediate 
and extended family relationships (e.g., お母さん/母、お父さん/父、おじいさん/そふ、おばあさん/そ

ぼ、おじさん、おばさん、 さとう先生、さとうさま、あかちゃん)

•	 recognize basic ways to denote ownership • 	 recognition of simple terms of relationship and ownership (e.g., 私の父、メリーの本、それは　あなたの

ですか。)

•	 recognize basic phrases that provide 
information about likes and dislikes

•	 recognition of simple questions about likes and dislikes (e.g., どんなスポーツが好きですか。どのジーン

ズがはきたいですか。その青いジーンズが　はきたいです。) 

•	 recognize basic phrases that provide 
information about time of day, weather, and 
seasons

• 	 recognition of basic phrases about time, weather, and seasons (e.g., 何時ですか。九時 十分です。 

今日のお天気はどうですか。はれです。あたたかいです。　雨です。すずしいです。　ゆきです。 

さむいです。) 

•	 recognize basic phrases that denote position • 	 recognition of basic position words (e.g., 上、下、中、外、右、左、となり、間、前、後)

•	 understand familiar requests and 
instructions

• 	 recognition of familiar requests and instructions (e.g., ドアをしめて下さい。百ページを読んで下さい。)
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  JAPANESE  •  Level A1.2 Reading Comprehension

Prescribed Learning Outcome: Learners can understand very short, simple texts a single phrase at a time, picking up familiar names, words, and basic 
phrases and rereading as required.

Can Do Statements Illustrative Examples

•	 understand specific, predictable information 
in simple texts and some counters 

•	 identification of textual information (e.g., 一つ、二つ、一本、一まい、一こ、ひき、ぴき、びき)

•	 understand short, simple messages • 	 understanding of short, simple messages, such as in an email(e.g., 家ぞくと日本に来ました。ゆうめいな

ところに、たくさん行きました。明日は、かまくらに行きます。とてもたのしいです。) 

•	 follow short, simple written instructions • 	 understanding of short, written instructions to complete a task (e.g., まっすぐ行ってください。右にゆう

びんきょくがあります。) 

•	 understand the gist of slightly more complex 
or less familiar written phrases and 
sentences

•	 understanding of the general idea of slightly more complex or less familiar written phrases and sentences 
(e.g., すごい！　ざんねん！　友だちに会うから、後ででんわして。)
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  JAPANESE  •  Level A1.2 Spoken Interaction

Prescribed Learning Outcome: Learners can interact in simple ways by initiating and responding to simple questions and statements on very familiar topics 
or simple needs, delivered directly to the learner in clear, slow and repeated phrases or short sentences.

Can Do Statements Illustrative Examples

•	 communicate using numbers from 32 to 100 
and ordinal numbers 

•	 use of numbers in contextual situations involving time, money, dates, scores, and page numbers (e.g., こ
のジーンズはいくらですか。えいがは何時ですか。百ページをあけてください。)

•	 use appropriate terms to describe immediate 
and extended family relationships

• 	 use of appropriate terms to describe one’s family (e.g., 私の家ぞくは　四人です。父の名前は　あきらで

す。四十五才です。母の名前は　しずこです。　四十才です。弟は　小学校二年生です。さる年です。

たんじょう日は　五月五日です。) 

•	 use formal and informal forms of address, 
accompanied by appropriate sociocultural 
conventions

• 	 recognition of response to the difference between familiar and formal forms of address and appropriate 
use of the convention (e.g., お姉ちゃん　おはよう。　昼ごはんを食べたい。おはようございます、先

生。一時にお昼ごはんを　食べたいです。)

•	 use basic terms to express ownership • 	 use of simple question/response patterns to express ownership (e.g., それは　だれのえんぴつですか。)

•	 exchange simple information about likes, 
dislikes, and needs 

• 	 use of simple question/response patterns to express likes, dislikes, and needs (e.g., 私は、オレンジが大

好きです。でも、バナナが好きじゃないです/じゃありません。おなかがすいていますか。いいえ、でも

とてものどがかわいています。水がほしいです。)

•	 express basic agreement or disagreement 
and support with reasons

•	 use of simple phrases of agreement and disagreement retrieved from memory to extend conversations  
(e.g., マンガは 読みたくないです。でもミステリーは、読みたいです。)

•	 exchange simple information about time of 
day, weather, and seasons

• 	 use of simple question/response patterns to exchange information about time, weather, and seasons  
(e.g.,あなたの　好きなきせつは　何ですか。スキーがとくいだから　冬が好きです。)

•	 communicate feelings with supporting 
simple reasons and respond with basic 
expressions of empathy

• 	 use of familiar vocabulary and sentence patterns retrieved from memory to express feelings such as 
happiness and expressions of empathy (e.g., つまらないです。どうして。ここに友だちがいないからで

す。)

•	 suggest and respond to simple, everyday 
plans in the present or immediate future

•	 use of familiar vocabulary and sentence patterns retrieved from memory to express present and future 
plans (e.g., そつぎょうをしてから、　いっしょに　パリに行きましょう。)

•	 exchange information about the recent past • 	 use of familiar vocabulary and sentence patterns retrieved from memory to make and respond to events 
in the recent past (e.g., おなかがすきましたか。いいえ、ぜんぜんすいていません。もう、昼ごはんを食

べましたから。)

•	 use communication strategies to initiate and 
sustain interaction

• 	 use of strategic language such as conversation sustainers or reactive expressions and empathetic words 
and phrases (e.g., そうでもないです。そうね。マジで。)
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  JAPANESE  •  Level A1.2 Spoken Production

Prescribed Learning Outcome: Learners can describe themselves, what they like, and where they live. They can read a very short rehearsed statement, such 
as introducing a friend or a family member.

Can Do Statements Illustrative Examples

•	 use simple phrases and sentences with or 
without support to describe family, friends, 
school, and interests

• 	 use of familiar vocabulary and sentence patterns in simple presentation format to describe family, friends, 
school, and interests (e.g., 私の友だちはあたまがいいです。すうがくとかがくと日本語がとくいです。)

•	 give simple presentations •	 presentation of simple, rehearsed plays/skits, poems, songs, or informational materials

•	 use comprehensible pronunciation, 
intonation, stress, and rhythm of words, 
phrases, and sentences for emphasis and to 
support meaning 

• 	 use of Japanese pronunciation, intonation, stress, and rhythm of words when reading aloud or presenting 
very short rehearsed statements
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  JAPANESE  •  Level A1.2 Written Production

Prescribed Learning Outcome: Learners can ask for or pass on personal details in simple written form, using isolated phrases and short sentences.

Can Do Statements Illustrative Examples

•	 write short, simple lists and messages, 
respecting accents and punctuation 
conventions, including some kanji

• 	 preparation of lists or notes (e.g., camping list, school schedule, homework, likes/dislikes, hobbies) or 
telephone messages (e.g., まりさんにでんわしてください。はいしゃは一月十四日の木よう日の二時で

す。)

•	 write a short personal letter with modelled 
support 

• 	 use of formulaic conventions of a friendly letter or email (greetings and salutations) with a personal 
message, such as writing to a friend about a trip (e.g., トムくん。今こうべにいます。すばらしいまちで

す。明日、ひろしまに行きます。さようなら。　えみより、　五月二日)
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  JAPANESE  •  Overview: Level A2.1  	 Waystage (Communication in basic social situation) 

Level A2.1 Context
Students use Japanese as a tool for communicating 
about everyday topics they enjoy talking about, 
such as themselves, their friends, and favourite 
activities. They practise and develop the language 
in new and interesting contexts and in different 
groupings – pairs, small and large groups, and 
individually.

In a communicative-experiential approach  
to language learning, students acquire information 
through listening and reading and use this 
information as part of the conversational process 
and to complete meaningful oral or written tasks.  
A major focus at this level is understanding and 
conveying meaning for practical purposes in 
situations that are personally meaningful to 
students.

Many students develop a strong interest in popular 
culture in the form of music videos, songs, fashion, 
films, and electronic social networks. Such interests 
can provide topics that encourage students’ 
emerging ability to express their thoughts and 
feelings about creative works and to interact in 
social situations.

Students explore and experience the Japanese 
presence, both historical and current, in various 
Japanese-speaking regions, including British 
Columbia and Canada. They also begin to explore 
Japanese culture in a broader sense as they learn 
about life in Japan. Students are encouraged to use 
Japanese in all activities, including those 
supporting cultural awareness. 

Culture and the Curriculum
Every language and its culture are intertwined. 
Language use requires an understanding of the 
cultural context in which the communication takes 
place. At this level student exposure to culture 
occurs primarily by means of topics chosen by the 
teacher to support language learning, based on 
student interest. Students at this language level 
wish to further explore what teenagers their age in 
Japan do for entertainment and how they pass their 
time. The desire to connect with teenagers from 
Japan is strong, and the wish to communicate with 
them serves to encourage students to take risks in 
their spoken interactions in Japanese.

Possible Level A2.1 Cultural Topics
•	 Japanese food and restaurants 
•	 Japanese holidays and celebrations 
•	 Family life in Japan
•	 Activities and interests of young people in Japan
•	 Appropriate language, expressions, and 

behaviours to suit cultural context
•	 Japanese visual arts, music, dance, and 

simplified texts 
•	 Traditional clothing/contemporary fashion in 

Japan

Possible Language Usage
•	 Simple comparison
•	 Use of te form
•	 Use of dictionary form: because and although
•	 Dictionary form for casual talk
•	 Use of nai form for casual talk
•	 Dictionary form: like to do
•	 Indicate purpose: go to school to study
•	 Give directions

Level A2.1 Language-learning Strategies
Language-learning strategies support 
communication in the multiple skills of language 
learning. Students are encouraged to develop a 
repertoire of cumulative strategies to support  
their learning.

•	 Recognize and use common patterns
•	 Adjust the message in order to use known 

expressions and vocabulary
•	 Use word webbing charts, tables, and other 

graphic organizers to support oral and written 
expression

•	 Listen, view, or read selectively to focus on key 
information

•	 Tolerate ambiguity of meaning when unable to 
understand fully

•	 Use a variety of writing processes to convey 
personal meaning

•	 Plan ahead for communicative activities by 
anticipating language and resource needs 

•	 Reflect on learning by recording personal goals, 
successful strategies, and new vocabulary and 
phrases

•	 Continue to develop word bank of useful 
expressions to aid in more spontaneous 
communication
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Listening Comprehension continued on next page

  JAPANESE  •  Level A2.1 Listening Comprehension

Prescribed Learning Outcome: Learners can understand sentences and expressions relevant to the learner (e.g., very basic personal and family information, 
shopping, interests) provided speech is clearly and slowly articulated.

Can Do Statements Illustrative Examples

•	 understand numbers from 101 to 1,000 as 
well as basic ordinal numbers

• 	 recognition of numbers from 101 to 1,000 as well as basic ordinal numbers (e.g., 百から千)

•	 recognize basic phrases that provide 
information about physical characteristics, 
personality, and feelings

• 	 recognition of basic phrases about physical characteristics, personality, and feelings (e.g., せが高いです。

小さいです。おもしろいです。あたまがいいです。私はうれしかったです。)

•	 understand and respond to basic, everyday 
needs

•	 recognition and demonstration of understanding of everyday needs (e.g., えんぴつがいります。ペンをか

りてもいいですか。) 

•	 understand short sentences about events 
that take place in the present, the future, 
and the past, qualified by appropriate time 
expressions

• 	 understanding of short sentences about events in the present and immediate future (e.g., 来年、日本に行

って、ペンパルに会います。先週、買物に行って、すてきなセーターを　二まい　買いました。)

•	 recognize words that describe actions • 	 recognition of adverbs of manner (e.g., 早く、上手に、しずかに、とても)

•	 understand short, clear messages and 
announcements

•	 recognition of clear, simple messages and announcements, such as weather reports, descriptions, and 
introductions (e.g., 明日は 雨でしょう。あさって、テニスクラブのミーティングがあります。ジムに十

二時十五分前に来て下さい。) 

•	 recognize the gist of new or less familiar 
phrases and sentences in the present, past, 
or immediate future

•	 understanding of the main idea of a short conversation or short presentation (e.g., もう昼ごはんを　食べ

たよ。いまから、しゃかいのしゅくだいをしますよ。)

•	 understand a simple series of phrases and 
contextual sentences of relevance to the 
learner

• 	 understanding of a simple series of sentences relating to personal and family information, school, 
shopping, food, sports, interests, preferences, music, habits, and routines (e.g., じろうくんはスポーツがと

くいです。ホッケーをするのが好きです。チームのメンバーです。テレビで、スポーツを見るのも好きで

す。)

•	 understand a simple series of phrases and 
sentences about familiar situations and 
when and where they take place

• 	 understanding of a series of sentences concerning familiar situations and when and where they occur  
(e.g., 私の好きなえいがは七時半にはじまるの。今夜　私とえいがに行かない？)

•	 understand a simple series of phrases or 
sentences related to directions

• 	 understanding of a simple series of directions (e.g., こうちょうしつに行きたいですか。ここをまっすぐ行

って、二ばん目のドアを左にまがってください。)

•	 understand where and how people travel • 	 understanding of methods of transportation (e.g., おおさかまでしんかんせんで行って、バスにのります。)
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Listening Comprehension continued

  JAPANESE  •  Level A2.1 Reading Comprehension

Prescribed Learning Outcome: Learners can understand short, simple texts containing the highest frequency vocabulary.

Can Do Statements Illustrative Examples

•	 read short, simple texts of relevance 
consisting of high frequency, everyday 
language 

• 	 reading of short, simple texts of relevance to the learner (e.g., electronic messages, personal letters, blogs, 
newspapers, short magazine articles with pictures, age-appropriate modified stories, and factual text)

•	 understand specific detail and overall sense 
of text in familiar and less familiar contexts

• 	 understanding of specific detail and overall sense of text in familiar and less familiar contexts  
(e.g., こどもの時、まだ父と母がおきる前に、リビングルームのテレビの前で、あさごはんを食べるのが

好きでした。)

•	 understand the gist of short texts that 
contain less familiar language

• 	 use of cognates to determine meaning (e.g., 二千九年から、アメリカに行くのにパスポートがいります。)

•	 understand preferences and interests of 
others, including supporting reasons where 
applicable

• 	 understanding of preferences and interests of others (e.g., まりこさんはスケートをするのが　一ばん好
きですが、 まさこさんはテニスをするのが一ばん好きです。)

•	 understand justification of choice made 
based on quality, quantity, and cost

• 	 understanding of simple comparisons relating to quality, quantity, and cost (e.g., 青いドレスのほうが、
白いドレスよりかわいいです。白いドレスのほうが安いです。)

•	 understand short discussions about future 
plans and past events 

• 	 understanding of future plans and past events (e.g., 昨日、さぶろうくんはえいがかんに行って、えいが
を見ました。とてもよかったです。明日は、としょかんに行ってから、友だちに会います。)

•	 understand a variety of specific details of 
short texts supported by visuals, cognates, 
and text features

• 	 understanding of a variety of specific details of short texts supported by visuals, cognates, and text 
features (e.g., ホッケーチーム、おんがくのプログラム、ウェブサイト) 

•	 get the gist of short texts in unfamiliar 
contexts 

• 	 identification of the main idea in unfamiliar contexts with supporting visuals (e.g., TV newscast, video 
clip)

•	 identify the main point in short, clear 
messages or announcements

• 	 retrieval of important information from a message or announcement such as on a PA system  
(e.g., みなさん、おはようございます。今日は二月九日の月よう日です。しゃしんクラブのミイーテイ
ングが十二時二十分にあります。みなさん来てください。)
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  JAPANESE  •  Level A2.1 Spoken Interaction

Prescribed Learning Outcome: Learners can communicate in simple, routine tasks, requiring a simple and direct exchange of information on familiar 
matters to do with school and leisure time. Learners can handle very short social exchanges, but are rarely able to keep conversation going on their own unless 
someone assists the learner’s understanding.

Can Do Statements Illustrative Examples

•	 exchange information about interests  
and everyday situations 

• 	 exchanging of information about interests and activities relevant to the learner, including personal 
and family information, school, shopping, eating, sports, interests, preferences, habits, and routines, 
invitations, apologies, travel, and lodgings (e.g., あなたはどんなしゅみがありますか。おりがみが好きで
す。あなたは。そうですね。きょ年はサーフィンをよくしましたが、今年は 時間がないので　あまりで
きなくて　ざんねんです。) 

•	 exchange information on events and 
locations

• 	 exchanging of information about events and locations (e.g., いつ日本から、おすもうさんが来るの。三月
一日につくよ。チケットはいくらぐらい。一まい五十ドルよ。じゃ、ぜんぶで四まい　お父さんに買っ
てもらいましょう。)

•	 communicate using numbers from 101  
to 1,000

•	 exchanging of information about quantities from 101 to 1,000 (e.g., 新しいけいたいはいくらですか。この
プランを買うと、24ドルぐらいです。プランがないと、250ドルです。コンピューターを買いたいから　
アルバイトをしています。もう、ぎんこうに500ドルあります。私たちの学校にせいとが840人ぐらいい
ます。昨日何人ぐらいダンスパーテイーに来ましたか。)

•	 ask for and give directions •	 asking for and giving directions (e.g., ぎんこうはどこですか。えき前どおりにあります。このみちをまっ

すぐ行くと　青木どおりがあります。そこを左にまがってください。ぎんこうは右がわにあります。二

つ目のビルです。)

•	 exchange information on modes of travel 
and destinations

•	 exchanging of information on modes of travel and destinations (e.g., 冬は、ひこうきでトロントに行きま

す。でも夏は車でロッキーに行きます。)

•	 exchange simple information about physical 
and personality characteristics

•	 use of simple question/response patterns to exchange information about people (e.g., どんなお兄さんで

すか。せが高いです。妹さんは。小さいです。)

•	 exchange information on likes, dislikes, and 
preferences, comparing and giving brief 
reasons where appropriate

• 	 exchanging of information on likes, dislikes, and preferences (e.g., 日本のレストランに行きますか。いい

え、私たちはさかながあまり好きじゃないから、中国のレストランのほうがいいです。)

•	 discuss plans for the immediate future •	 discussion of immediate future plans (e.g., 今年の夏、何をしますか。モントリオールに行きます。)

•	 describe plans and events in the past in 
routine and familiar matters

• 	 description of plans and events in the recent past (e.g., 昨日の夜、友だちとロックコンサートに行きまし

た。とてもたのしかったです。)

Spoken Interaction continued on next page
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  JAPANESE  •  Level A2.1 Spoken Production

Prescribed Learning Outcome: Learners can describe their family, people, places, possessions, routines, and likes and dislikes in simple terms. They can give 
a short, rehearsed presentation on a familiar subject. They can answer straightforward follow-up questions if they can ask for repetition and if some help with 
the formulation of the reply is possible.

Can Do Statements Illustrative Examples

•	 produce a short series of phrases and simple 
sentences to describe or role play everyday 
experiences, events, and areas of immediate 
need

• 	 production of a thematic series of short sentences (e.g., 夏は、たくさんたのしいことができるから、好き

です。海に行って、泳いで、バレーボールができます。テニスもできます。何もしないで、リラックス

できます。)

•	 give short prepared talks or presentations on 
selected topics

•	 production of final tasks based on the unit themes explored in class in forums, such as gallery tours, job 
fairs, TV hosts/shows, videos, computer presentations supported with spoken elements live or recorded, 
and shared presentations between groups and in individual presentations (e.g., 私はゆかたが好きです。

ゆかたは日本の夏のきものです。日本の女の人は、あまり、きものをきないけど、夏はよくゆかたをき

ます。きものは高いけど、ゆかたはきものより高くないです。)

•	 use generally appropriate pronunciation, 
stress, rhythm, and intonation

• 	 spoken production provides clear meaning to the student audience and generally does not impinge on 
clarity of meaning

•	 initiate and sustain short conversations  
in familiar social situations

•	 initiating and sustaining of short conversations in familiar social situations 
(e.g., 私の友だちのピーターさんを知っていますか。ピーターさんは今週の金よう日の午後トロントから

来ます。土曜日の夜、私たちといっしょに、どこかに行きませんか。ああ、いいですね。何をしましょ

うか。ピーターさんはバスケットボールがとても好きです。大学で、土よう日の夜　バスケットボール

のゲームがあります。すごい！行きましょうよ。じゃ、今日の午後、ゲームのチケットを買いに行きま

しょうか。いいですね。)

•	 indicate understanding or lack of 
understanding, agreement or disagreement

• 	 asking to repeat or asking for clarification of key words or ideas when not understanding (e.g., すみませ

ん、あなたの言っていることがよく分かりません。もういちど言ってください。友だちはこのえいがに

行きたくないと言っています。)

Spoken Interaction continued
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  JAPANESE  •  Level A2.1 Written Production

Prescribed Learning Outcome: Learners can write a series of simple phrases about their family, school, and other familiar interests. They can write a series 
of simple phrases and sentences linked with simple connectors such as “and,” “but,” and “because.”

Can Do Statements Illustrative Examples

•	 write short simple texts on familiar topics of 
personal interest or school-related topics

•	 preparation of written text such as a brochure, ad, schedule, menu, recipe, game instructions, résumé, 
personal letter, or short article (e.g., 学校、家ぞく、天気、きせつ、休み、食べ物、のみ物、ふく、しゅ

み、買い物)

•	 write short personal letters, electronic 
messages, or blogs

• 	 writing of short personal letters, electronic messages, or blogs (e.g., まことくん、今日、かぜをひいたか

ら、学校に行きませんでした。しゅくだいがありますか。すみませんが、メールでおくってください。)

•	 use appropriate writing conventions within 
a personal letter or letter requesting 
information 

•	 use of letter-writing conventions (e.g., さま、さくらがきれいにさいています。より、お元気で、さよう

なら)

•	 use simple connector words to link ideas  
and sentences

•	 use of simple connector words to link ideas and sentences (e.g., 今年の夏に、家ぞくがロッキーを見たい

と言っています。だから、アルバータに行きます。でもちょっとむずかしいです。ホテルのへやがあり

ません。)

•	 complete a questionnaire/survey on  
a topic of interest

•	 answering of questionnaire and/or survey questions in paper and/or electronic form that are based on 
topics of interest (e.g., films, types of music, sports, health, career choice, trivia games) 
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  JAPANESE  •  Overview: Level A2.2  	 Waystage (Communication in basic social situation) 

Level A2.2 Context
At this point in their studies, students are able to 
interact with growing confidence in familiar 
situations and apply their growing range of 
language-learning strategies more consistently. 
They are able to take more risks while engaging in 
spontaneous interactions using internalized 
vocabulary and structures. Teacher and peer 
support are important when students are 
communicating their ideas and rephrasing their 
thoughts to compensate for unknown expressions. 
Developing descriptive abilities include linking 
and sequencing of narrative. 

Students are familiar with a wide range of 
strategies that enable them to select and retrieve 
information from a variety of sources, including 
print, radio, TV, Internet, and speakers. The forms 
and skills students use to apply and convey 
information for particular purposes and audiences 
are increasingly important.

Students respond to a variety of creative works by 
means of oral interactions, journal entries, résumés, 
and short written texts.

Students explore and experience Japanese culture 
in countries such as Canada by learning about their 
history, through exposure to culturally appropriate 
language and behaviours, and by an introduction 
to the various art forms and to simplifed or 
adapted literary texts.

Culture and the Curriculum
Every language and its culture are intertwined. 
Language use requires an understanding of the 
cultural context in which the communication takes 
place. Students at this language level are interested 
in exploring various cultural aspects of the 
Japanese world as they examine the role of cultural 
practices and traditional language patterns. As 
students talk and write about their developing 
knowledge, they show increasing awareness about 
cultural comparisons. 

Possible Level A2.2 Cultural Topics
•	 Contributions of prominent Japanese people
•	 Significant landmarks in Japan 
•	 Shopping in Japan
•	 Travel in Japan
•	 Appropriate language, expressions, and 

behaviours to suit cultural context
•	 Popular culture in Japan
•	 Japanese visual arts, music, dance, architecture, 

and simplified, authentic texts 
•	 Contemporary social issues in Japan
•	 Recycling and environmental issues in Japan 

Possible Language Usage
•	 Use of a dictionary form for casual talks 
•	 Use of a dictionary form for varied sentence 

structures (e.g., if, when, before …ing, after ..ing, 
taritari, comparison, have the experience of, 
think that, decided to, intend to)

•	 Use of “giving and receiving” verbs (e.g., もら
う、あげる、てくれる)

•	 Use of “become” adjectives (become light, large)
•	 Use of adjective linking (e.g., 大きくてきれいな

ビル)

Level A2.2 Language-learning Strategies
Language-learning strategies support 
communication in the multiple skills of language 
learning. Students are encouraged to develop a 
repertoire of cumulative strategies to support  
their learning.

•	 Transfer and adapt known structures to convey 
meaning in new contexts

•	 Take risks with language to extend language 
boundaries

•	 Use a variety of reference material, including 
dictionaries, for comprehension and production

•	 Set personal goals in language skills and monitor 
their progress

•	 Use internalized expressions to support 
authenticity in spontaneous oral conversations
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  JAPANESE  •  Level A2.2 Listening Comprehension

Prescribed Learning Outcome: Learners can understand enough to be able to meet their needs and interests, provided speech is clearly and slowly 
articulated.

Can Do Statements Illustrative Examples

•	 understand various forms of interactions, 
including responsibilities/obligations, 
offers, acceptances, and refusal of 
invitations

• 	 understanding of 
–	 forms of obligation and responsibility (e.g., バスが来ます。おくれるから、いそぎましょう。 

しけんに おくれてはいけません。)

–	 offers, acceptances, and refusal of invitations (e.g., 今夜、私たちと、ホッケーゲームに行きません

か。ええ、とっても行きたいんですが、行くことができません。明日、しゃかいのしけんがあるんで

す。しゃかいのしけんは　とてもむずかしいですよ。)
–	 requests, suggestions and ideas (e.g., 今週、とてもあたたかくて、天気がいいですね。 

だから、キャンプに行きたいと思っています。いっしょに行きませんか。いいですね。 

サンスクリーンをわすれないでください。)

•	 understand the main idea and supporting 
details in simple descriptions in connected 
oral texts 

• 	 understanding of the main idea and supporting details in connected oral text, such as narratives or 
presentations using familiar language (e.g., 十才の時、家ぞくとバンフにキャンプに行きました。みずう

みで、姉と泳いだり、さかなつりをしたりしました。その夜、九時ごろ、雨がふりはじめました。)

•	 understand the main point of unfamiliar 
texts, based on familiar themes

•	 understanding of the main point in unfamiliar texts supported by visuals (e.g., TV or Internet news, daily 
weather reports, newspaper/magazine articles, speaker presentations on familiar themes such as 
childhood, sports, the arts) 

•	 understand short, clear, relevant messages 
and announcements

•	 demonstration of understanding by completing or following directions or instructions (e.g., まず　タマネ

ギ　を　うすく切って　フライパンに入れて　三分ぐらい　いためてください。まっすぐ　しんごうまで

行ってください。)
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  JAPANESE  •  Level A2.2 Reading Comprehension

Prescribed Learning Outcome: Learners can understand short, simple texts on familiar matters of a concrete type which consist of high-frequency everyday 
language.

Can Do Statements Illustrative Examples

•	 understand the main idea and supporting 
details of age-appropriate, short, 
linguistically adapted authentic texts

•	 understanding of the main idea and supporting details of age-appropriate, short, adapted authentic texts 
of relevance to the learner (e.g., fiction and non-fiction short stories, poetry, magazine articles, personal 
letters, electronic messages, blogs, signs, ads, schedules, songs)

•	 understand simple instructions, procedures, 
or steps to perform a task

• 	 understanding of simple instructions or procedures such as using a public phone or bank machine (e.g., 
お金か テレホンカードを入れてから、でんわをかけてください。ここにお金を入れると、テレホンカー

ドが出ます。)
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  JAPANESE  •  Level A2.2 Spoken Interaction

Prescribed Learning Outcome: Learners can interact with reasonable ease in structured situations, provided there is assistance if necessary. Learners can ask 
and answer questions and exchange information on topics that are familiar in predictable, everyday situations.

Can Do Statements Illustrative Examples

•	 offer, accept, and decline invitations, using 
appropriate social conventions of politeness

• 	 use of appropriate social conventions of politeness in offering, accepting, and declining invitations  
(e.g., 今夜、 PNE に行きたいです。チケットをくれてありがとう。)

•	 ask for and respond to requests, suggestions, 
and ideas

• 	 expression of and response to requests, suggestions, and ideas (e.g., このかんじを　教えてくれる人がい

ますか。ええ、私ができます。)

•	 communicate about obligations and 
responsibilities

• 	 expression of obligations and responsibilties (e.g., ミルクがありません。みせに買いに行かなければいけ

ません。)

•	 give and seek permission • 	 giving and seeking of permission (e.g., お母さん、今夜、車を使ってもいいですか。いいですよでも十一

時までに、帰ってきてください。)

•	 exchange information, opinions, and simple 
comparisons 

• 	 exchange of information, opinions, and simple comparisons (e.g., この 青いコートはいくらですか。とて

も高いですよ、でも、とてもいい物ですよ。この赤いコートはあの青いコートより、安いです。)
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  JAPANESE  •  Level A2.2 Spoken Production

Prescribed Learning Outcome: Learners can give a short, rehearsed presentation on a topic pertinent to their everyday life, and briefly give reasons and 
explanations for opinions, plans, and actions. Students can cope with a limited number of straightforward follow-up questions.

Can Do Statements Illustrative Examples

•	 connect a series of simple sentences  
to tell a story, describe everyday situations, 
experiences, or events, and answer 
straightforward follow-up questions	

• 	 description of everyday situations, experiences, or events (e.g., きょねん、ほっかいどうにすんでいるお

じいさんとおばあさんに会いに、家ぞくとはじめて日本に行きました。日本はとてもきれいな国で、人

はしんせつだったから、たのしかったです。)

•	 present dialogues on familiar topics and 
situations

• 	 presentation of simple dialogues or plays (e.g., short monologue, skit, 家族、レジャー、休み、しごと、

買い物) 

•	 describe plans and arrangements, explaining 
reasons where applicable 

•	 description of plans and arrangements (e.g., 高校をそつぎょうしたら、わせだ大学にいって　か学とエン

ジニアリングをべんきょうするつもりです。四年後に日本でしごとをさがすよていです。)

•	 present age-appropriate cultural topics of 
personal relevance 

• 	 presentation of information on relevant cultural topics (e.g., 日本のまんが

	 いろいろなまんががあります。　ストーリーがおもしろいまんが、こわいサスペンスのまんが、おかし

くて　たくさんわらうまんががあります。　まんがを読みながら、れきしやえいごや、かがくのべんき

ょうをすることができます。せかいのニュースを　知りたかったらまんがのしんぶんもあります。大人

も大学生も高校生も小学生も　さいきんは　まんがが好きな人がおおくなりました。　まんがは　読む

ところはあまりないけど、えがたくさんあるので、　たのしくて読みやすいからでしょう。)
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  JAPANESE  •  Level A2.2 Written Production

Prescribed Learning Outcome: Learners can write very short, basic descriptions of events, past activities, and personal experiences, using simple connected 
text. They can write short, simple imaginary biographies and simple poems about people.

Can Do Statements Illustrative Examples

•	 write short, connected text on familiar 
school-related topics and other topics of 
personal interest

• 	 writing of short, connected text on topics of interest (e.g., きのうの夜、「トトロ」を見ました。 

このゆうめいなアニメは、さつきと、トトロについてです。)

•	 write a short personal letter, electronic 
messages, or blog, using appropriate register 
and socio cultural writing conventions

• 	 description of daily life, expression of thanks or an excuse, brief description of past events or personal 
experiences, plans for the future, including selecting correct use of informal “you” or formal “you” as 
well as appropriate salutations and closings (e.g., ダニエルくん、メールありがとう。チャットもできる

ので、うれしいです。つぎのメールでわすれないで、スラングのリストをおくってください。元気で

ね。スージーより)

•	 write simple sentences using common 
connecting words to indicate the 
chronological order of events

• 	 use of appropriate connecting words to indicate chronological order (e.g., はじめに、かがくのテストをし

てから、ラグビーのれんしゅうに行きました。それから、ショッピングセンターで友だちに会ってか

ら、家に帰ってしゅくだいをしました。しゅくだいの後でテレビをすこし見ました。)

•	 write notes based on a discussion, 
presentation, or reading of a text

•	 written summarization of what was presented, discussed, or read



 Additional Languages Curriculum  
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MANDARIN CHINESE  •  Cultural Connections

The following suggested cultural aspects provide minimal cultural content. They have been selected with the Prescribed Learning Outcomes in mind for  
Levels A1 and A2 to enable teachers to weave the study of culture and language seamlessly together. These cultural connections can also be dealt with in a 
more in-depth manner at various levels. Teachers are encouraged to select suggested cultural connections from other levels according to the interests of the 
students and to add additional current and relevant cultural information not only about China, but about the Chinese presence in Canada and other parts 
of the world.

Level A1.1       Level A1.2   Level A2.1 Level A2.2
•	 Chinese presence in BC, past  

and present

•	 Chinese presence in Canada

•	 School life in China

•	 Formal and informal forms of 
address and appropriate body 
language in social situations

•	 Chinese writing and its origins 

•	 Chinese songs and rhymes 

•	 Family relationships in China

 

•	 Benefits of knowing more than  
one language

•	 Chinese in students’ daily lives

•	 Sports and leisure in China

•	 Chinese daily meals 

•	 Traditional Chinese costumes

•	 Chinese traditional music

•	 Chinese celebrations and customs

•	 Chinese cuisine

•	 Chinese holidays and celebrations 

•	 Family life in China

•	 Activities and interests of young 
people in China

•	 Appropriate language, expressions, 
and behaviours to suit cultural 
context

•	 Chinese visual arts, music, dance, 
and simple stories

•	 Contributions of prominent 
Chinese people

•	 Significant landmarks in China

•	 Shopping in Chinese-speaking 
countries

•	 Travel in Chinese-speaking 
countries

•	 Appropriate language, expressions, 
and behaviours to suit cultural 
context

•	 Popular culture in Chinese-
speaking countries

•	 Chinese visual arts, music, dance, 
architecture, history and simple, 
authentic texts 

•	 Contemporary social issues  
in China

•	 Basic value systems in Chinese 
culture

  
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MANDARIN CHINESE  •  Language-learning Strategies

Students are encouraged to develop and apply a repertoire of cumulative language-learning strategies to support communication in Mandarin. 

Level A 1.1       Level A 1.2   Level A 2.1 Level A 2.2 Level B 1.1 Level B 1.2
•	 Recognize cognates
•	 Use visual aids, 

actions, lists, and 
graphic organizers

•	 Use visual and 
context clues to guess 
meaning

•	 Use repetition, alone 
or with others, to 
practise and reinforce 
new language

•	 Record ideas or 
expressions with 
visual images and 
symbols

•	 Derive meaning by 
listening attentively  
to key ideas and 
participating fully  
in activities

•	 Use formulaic 
phrases, including 
greetings and 
expressions of 
politeness

•	 Actively seek help by 
asking for clarification 
and repetition

•	 Connect new topics 
to personal 
experience

•	 Develop word bank  
of useful expressions 
to aid in more 
spontaneous 
communication

•	 Use prior knowledge 
of a topic to predict 
meaning

•	 Recognize known 
Mandarin words and 
cognates in new 
contexts

•	 Ask for specific 
words in Mandarin,  
if necessary, while 
continuing 
communication

•	 Listen to and practise 
pronunciation of the 
written word

•	 Group new items into 
categories that are 
personally 
meaningful

•	 Self-evaluate progress 
by comparison with 
earlier performance 
or against personal 
goals

•	 Continue to develop 
word bank of useful 
expressions to aid in 
more spontaneous 
communication

•	 Recognize and use 
common patterns

•	 Adjust the message in 
order to use known 
expressions and 
vocabulary

•	 Use word webbing 
charts, tables, and 
other graphic 
organizers to support 
oral and written 
expression

•	 Listen, view, and read 
selectively to focus on 
key information

•	 Tolerate ambiguity of 
meaning when unable 
to understand fully

•	 Use a variety of 
writing processes to 
convey personal 
meaning

•	 Plan ahead for 
communicative 
activities by 
anticipating language 
and resource needs 

•	 Reflect on learning by 
recording personal 
goals, successful 
strategies, and new 
vocabulary and 
phrases

•	 Continue to develop 
word bank of useful 
expressions to aid in 
more spontaneous 
communication

•	 Transfer and adapt 
known structures to 
convey meaning in 
new contexts

•	 Take risks with the 
language to extend 
language boundaries

•	 Use a variety of 
reference material, 
including 
dictionaries, for 
comprehension and 
production

•	 Set personal goals in 
language skills and 
monitor their 
progress

•	 Use internalized 
expressions to 
support authenticity 
in spontaneous oral 
conversations

•	 Rephrase in 
Mandarin to 
compensate for 
unknown expressions

•	 Make personal notes 
to use as a reference 
for oral and written 
productions

•	 Actively review 
common, useful 
expressions and 
patterns to refine 
communication

•	 Self-monitor and 
correct recurring or 
significant errors in 
communication

•	 Use a variety of 
expressions to refute 
arguments and to 
show emotional 
engagement in 
conversations or 
discussion

•	 Negotiate meaning 
by using questions 
in Mandarin and 
other techniques for 
clarification

•	 Summarize 
information in oral, 
graphic, and written 
form

•	 Use dictionaries and 
other reference 
materials for clarity 
of comprehension 
and expression

•	 Seek out and  
create practice 
opportunities in  
and outside the 
classroom

•	 Use a variety of 
expressions to 
analyse and 
compare and to 
express empathy in 
conversational 
situations

    
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  MANDARIN CHINESE  •  Overview: Level A1.1  	 Breakthrough (Basic communication in the most familiar situations) 

Level A1.1 Context
For some students, this may be 
their first exposure to an additional 
language. For others, it may be 
their second or third exposure to a 
new language. Students have the 
opportunity to hear, repeat, and 
respond using drawings and other 
visual aids as well as non-verbal 
gestures to assist in communication.

Students identify strategies used in 
their study of English Language 
Arts and learn to transfer these 
strategies to help them in their 
learning and understanding of 
Mandarin. At this level, writing 
consists of information produced 
in words and simple sentences that 
may be supported with pictorial 
representations.

Listening and speaking skills are 
aided by exposure to simple 
Mandarin songs, rhymes, and 
simple texts. Students are 
encouraged to respond through 
drawing, acting, singing, dancing, 
and using simple language.

Students participate in a variety of 
cultural experiences based on their 
own heritage as well as Chinese 
culture and show their 
understanding in graphic and 
visual forms, with some 
commentary in English.

Culture and the Curriculum
Every language and its culture are intertwined. Language use requires an 
understanding of the cultural context in which the communication takes place, but 
at this level student exposure to culture occurs primarily by means of topics chosen 
by the teacher to support the language learning. In most classrooms, for example, 
classroom vocabulary and appropriate linguistic structures will be taught early on to 
enable students to function in Mandarin. Such a choice enables students to understand 
from the beginning of their language study that Mandarin can be used to perform 
real-life tasks and to get things done.

Possible Level A1.1 Cultural Topics
•	 Chinese presence in BC, past and present
•	 Chinese presence in Canada
•	 School life in China
•	 Formal and informal forms of address and  

appropriate body language in social situations
•	 Chinese writing and its origins
•	 Chinese songs and rhymes
•	 Family relationships in China

Possible Language Usage
•	 Number patterns (一， 二， 三， 四， ……九； 十一， 十二 …… 二十， 

二十一， 二十二， ……三十， 四十， 五十， …… 九十； …… 九十九)
•	 The surname precedes any form of address (e.g., 李老师, 陈先生)
•“吗”turns a statement into a question
•	 Asking about one’s age (e.g., 你多大了？ 你几岁？ 您多大年纪了？)
•	 Measure words (e.g., 三个朋友， 两条鱼， 五只小狗) 
•	 Pluralising suffix (e.g., 我们，学生们)
•	 “了” indicating that the action of the verb has happened (e.g., 我养了一只小猫。 )
•	 Repetition of verb to indicate that the action is brief and casual (e.g., 我看看。)
•	 Omission of noun following measure word (e.g., 你要哪本？)
•	 Sequence when expressing dates (e.g., 二零零九年十一月九日，星期一)
•	 “那” indicating the meaning of “in that case” (e.g., 那今天是李明的生日。)
•	  “正在”，“正”， “在” indicating the action is continuing (e.g., 小明正在做

作业呢。 我在看书呢。)
•	 Adjectives used as predicate without the verb “是”(e.g., 他很高。 这条金鱼真

漂亮。）

Level A1.1 Language-
learning Strategies
Language-learning strategies 
support communication in the 
multiple skills of language 
learning. Students are encouraged 
to develop a repertoire of 
cumulative strategies to support 
their learning.

•	 Recognize cognates
•	 Use visual aids, actions, lists, 

and graphic organizers
•	 Use visual and context clues to 

guess meaning
•	 Use repetition, alone or with 

others, to practise and reinforce 
new language

•	 Record ideas or expressions 
with visual images and symbols

•	 Derive meaning by listening 
attentively  
to key ideas and participating 
fully in activities

•	 Use formulaic phrases, 
including greetings and 
expressions of politeness

•	 Actively seek help by asking for 
clarification and repetition

•	 Connect new topics to personal 
experience

•	 Develop word bank of useful  
expressions to aid in more 
spontaneous communication
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  MANDARIN CHINESE  •  Level A1.1 Listening Comprehension

Prescribed Learning Outcome: Learners can identify key words in short phrases that are slowly and carefully articulated.

Can Do Statements Illustrative Examples

•	 identify the sounds and tones of Pinyin in 
context

• 	 recognition of Pinyin through games, songs, rhymes, student names and other listening activities

•	 understand basic greetings, farewells, and 
expressions of politeness

•	 recognition of greetings, farewells and expressions of politeness (e.g., 你好！你好吗？再见！明天见！ 

谢谢！您好！先生，太太，小姐，女士; 请……。) 

•	 recognize the numbers 0 to 99 in context •	  recognition of the numbers 0 to 99 in simple contexts such as page numbers, counting, and dates (e.g.,  
一, 二, 三 . . . . . .十， 十一 ，二十. . . . . .二十一 . . . . . . 九十九)

•	 recognize basic introductory expressions and 
useful conversation conventions 

• 	 recognition of basic introductory expressions and conversation conventions through the question and 
response structure  
(e.g., 请问，你姓什么？/您贵姓？我姓______。你叫什么名字？ 我叫___________。 我是学生。)

•	 recognize expressions of time such as days of 
the week, months, and dates

• 	 recognition of days of the week, months of the year, and dates through listening activities such as 
calendar time, songs, rhymes, and telephone messages (e.g., 年，月，日，星期; 今天是几月几号？ 

星期几？今天是八月六号，星期四。)

•	 recognize familiar words and phrases about 
oneself, family, and friends, including name, 
age, family members, pets, and friends 

•	 recognition of familiar words and phrases about oneself, family, friends, and pets (e.g., 大家好!  我叫 
___________。 我十四岁。 我家有________个人，这是我的爸爸（妈妈，哥哥，姐姐，弟弟，妹妹, 
朋友。）我有一只狗/猫，etc. 它叫________。 我是加拿大人，我住 温哥华。你是哪国人？我是中国人。 
你多大了？)

•	 recognize town or city of residence and 
nationality/country of origin

• 	 recognition of town/city of residence and nationality/country of origin (e.g., 上海，北京，中国，美国，

加拿大; 我是加拿大人。)

•	 recognize and understand words and 
expressions related to basic information 
statements and interests

•	 recognition of basic information statements and interests, such as places, schools, and shopping activities  
(e.g., 我喜欢打球。我姐姐喜欢听音乐。)

•	 recognize basic classroom vocabulary and 
follow instructions

• 	 recognition of classroom vocabulary and demonstration of the ability to follow instructions (e.g.,  
上课了！请坐下！ 请安静！ 请打开书，第___页。) 

•	 recognize short sentences about events in 
present time

•	 recognition of short sentences about events in present time (e.g., 你正在做什么？ 我正在做作业。)

•	 recognize basic ways to denote ownership •	 recognition of simple terms of relationship and ownership (e.g., 我的爸爸，妈妈; 那是玛丽的书。那是你

的笔吗？)
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  MANDARIN CHINESE  •  Level A1.1 Reading Comprehension

Prescribed Learning Outcome: Learners can follow short, simple directions, identify targeted information especially if there is visual support, and recognize 
familiar names, words, and phrases on simple notices in the most common everyday situations.

Can Do Statements Illustrative Examples

•	 recognize and understand familiar words 
and phrases, supported by visuals

•	 identification of targeted information such as months, days of the week, places, numbers, and colours  
on signs, notices, posters, ads, and calendars  (e.g., 年，月，日，星期；今天是二零一零年九月七号， 

星期二。) 

•	 recognize Pinyin and use Pinyin to locate 
characters 

•	 recognition of Pinyin and use of Pinyin to locate characters with the help of dictionaries (e.g., 拼音： 

声母，韵母，声调）

•	 follow brief and simple directions to 
complete a task

•	 understanding of simple written directions (e.g., 请安静。)
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  MANDARIN CHINESE  •  Level A1.1 Spoken Interaction

Prescribed Learning Outcome: Learners can interact in the most basic of ways (e.g., introductions, basic greeting and leave-taking expressions). They can 
ask how people are and respond, using learned expressions.

Can Do Statements Illustrative Examples

•	 greet, say farewell, thank people, and 
respond appropriately

• 	 recognition of and response to greetings using simple salutations  
(e.g., 先生（太太，小姐，女士）你／您好！老师好！你们好！再见！明天见！谢谢！)

•	 communicate personal information using 
numbers 0 to 99 in context

•	 use of numbers from 0 to 99 to share information (e.g., 我的电话是 604-321-7856。)

•	 introduce self and respond to introductions 
and common personal questions 

• 	 recognition of and response to introductions and questions (e.g., 你叫什么名字？我叫__________。 
你多大了？我_______ 岁了。你住哪儿？我住__________。 你是哪国人？ 我是加拿大人。)

•	 communicate using expressions of time, 
including days of the week, months, dates, 
and hours

• 	 use of numbers, days, and months (e.g., 今天是二零一零年九月七号，星期二。昨天是二零一零年九月六号，

星期一。前天，明天，后天。现在是五点一刻。)

•	 share information about one’s family, 
including name, age, family members, pets, 
and hobbies

• 	 use of basic repertoire of phrases, expressions, and vocabulary to support description of one’s family 
(e.g., 我姓______， 我叫__________。我十四岁。 我家有______个人，这是我的爸爸（妈妈，哥哥， 

姐姐，弟弟，妹妹）我爸爸叫        。 我妹妹的名字是____________。 她十岁。我有一只狗/猫，  

它叫_________。我是__________人，我住___________。我喜欢听音乐。)

•	 interact using memorized language about 
the classroom and classroom/school 
routines 

• 	 retrieval from memory and interaction using phrases, questions, and support vocabulary to help 
negotiate the classroom experience (e.g., 对不起，我来晚了。我可以进来吗？我可以去厕所吗？ 

请打开书，第     页。)

•	 use strategic language to support lack of 
vocabulary and request clarification  

• 	 retrieval from memory and use of basic repertoire of phrases and facial and body language to ask for 
clarification, vocabulary support, or assistance (e.g., 这个        汉语怎么说？我不知道。我不明白。 

请再说一遍。你能帮我吗？可以。)

•	 ask and respond to simple, everyday 
questions

• 	 asking and responding to simple questions (e.g., 今天天气怎么样？很好/下雨了。你想不想去看电影？ 

好啊！)

•	 use basic terms to express ownership • 	 use of simple question/response patterns to express ownership (e.g., 这是谁的铅笔？ 这是你的吗？  

这是我的铅笔。那是大卫的书。)
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  MANDARIN CHINESE  •  Level A1.1 Spoken Production

Prescribed Learning Outcome: Learners can produce simple, mainly isolated phrases about themselves, their family, and their friends.

Can Do Statements Illustrative Examples

•	 count, and indicate time and quantities •	 use of numbers in simple descriptions (e.g., 这间教室里有二十张桌子。现在是四点十五分。)

•	 present or read aloud simple, rehearsed 
sentences

•	 presentation or reading aloud of simple, rehearsed sentences, such as reading work to peers in 
comprehensible Mandarin (e.g., 这是我的朋友小英。她个子挺高的，不胖不瘦，长得很漂亮。她喜欢唱

歌，跳舞，画画儿，她还喜欢打篮球。) 

•	 use simple sentences to describe themselves, 
people, and places  

•	 use of simple sentences with or without support such as visuals, body language, or facial expressions to 
describe oneself, people, and places (e.g., 这是我的朋友，他叫马克。他是加拿大人，他住在温哥华。)

•	 imitate the pronunciation and intonation of 
simple words and phrases

•	 beginning imitation of Mandarin pronunciation and intonation of simple words and phrases (e.g., 
pronunciation of key Mandarin sounds, such as b, p, m, f, d, t, n, l, …… initials (声母), finals (韵母), and 
tones (声调, 四声, 轻声)

•	 use simple sentences to describe their daily 
routines

•	 use of simple sentences with or without support such as posters to describe their daily activities  
(e.g., 我早上七点起床，八点上学，十二点吃午饭, 三点放学。)
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  MANDARIN CHINESE  •  Level A1.1 Written Production

Prescribed Learning Outcome: Learners can label correctly and give basic personal details in written form, such as on a student identity card, with the help 
of Pinyin.

Can Do Statements Illustrative Examples

•	 write basic characters with the correct stroke 
order

•	 introducing general rules for stroke order; writing of basic characters with the correct stroke order 

•	 label pictures accurately, using familiar 
vocabulary 

•	 accurate labelling of pictures (e.g., label classroom or other known everyday objects such as 
neighbourhood places on a map, picture captions)

•	 complete simple forms with personal details 
such as name, date of birth, nationality/
country of origin, and address

•	 filling out a basic form such as school ID (e.g., 姓名：王小英；出生地：中国上海；出生日期：1995年8月5

日；地址：温哥华四十一街九号；电话号码：604-123-4567) or completing a simple survey (e.g., 你喜欢打

篮球吗？喜欢/不喜欢)

•	 produce short phrases retrieved from 
memory about oneself or other people and 
their daily life

•	 use of learned phrases to write greetings on a card or postcard (e.g., 祝你生日快乐。圣诞快乐， 

新年快乐。春节愉快！恭喜发财！)

•	 produce personal lists using known 
vocabulary

•	 production of lists using known vocabulary (e.g., 铅笔，橡皮，尺子，书包，练习本)
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  MANDARIN CHINESE  •  Overview: Level A1.2  	 Breakthrough (Basic communication in the most familiar situations) 

Level A1.2 Context
The emphasis at this level is on 
continuing to help students develop 
positive attitudes to learning and using 
Mandarin Chinese. Interaction with 
partners and small groups are more 
frequent. Guided conversation helps 
students to express their ideas, and 
when working with internalized 
language, students can begin to 
connect ideas to form short 
interactions or complete messages. 
Students are encouraged to take risks 
as they use previously learned 
structures and demonstrate their 
learning orally and by means of visual 
representation.

Listening and speaking skills continue 
to be reinforced by exposure to simple 
Chinese songs, rhymes, and simple 
texts. Students are encouraged to 
respond through drawing, acting, 
singing, dancing, and using simple 
language.

Students can recognize familiar 
language in written texts and can 
sometimes use their growing range of 
strategies to make educated guesses at 
the meaning of new expressions.

Students explore and experience the 
Chinese presence, both historical and 
current, in British Columbia and 
Canada, and show understanding in a 
variety of graphic and visual ways, 
with some commentary in simple 
Chinese.

Culture and the Curriculum
Every language and its culture are intertwined. Language use requires an 
understanding of the cultural context in which the communication takes place. At 
this level student exposure to culture occurs primarily by means of topics chosen 
by the teacher to support language learning, based on student interest. Students at 
this language level will be interested in what students their age in China are like. 
The desire to visit a Chinese-speaking region begins to develop and encourages 
their learning of vocabulary and sentence structures.

Possible Level A1.2 Cultural Topics
•	 Benefits of knowing more than one language
•	 Chinese in students’ daily lives (e.g., signs, labels, magazines, comics such as  

San Mao Liulang Ji)
•	 Sports and leisure in China
•	 Chinese daily meals
• 	Traditional Chinese costumes 
•	 Chinese traditional music 
•	 Chinese celebrations and customs 

Possible Language Usage
•	 Number patterns (一， 二， 三……一百， 一千， 一千零一， 一千零二， 

…… 九千九百九十九) 
•	 Transport methods (e.g., 坐汽车，骑自行车, 走路)
•	 Use of “有” to indicate existence (e.g., 桌子上有一副墨镜。)
•	 Turn “吗”question into affirmative-negative question (e.g., 你去吗？ 你去不去？）
•	 Use “呢” to ask where something or someone is (e.g., 你的自行车呢？)
•“了” indicating an action is completed (e.g., 上个月我看了三本书。)
•	 Subject + verb + complement of degree  (e.g., 他跑得很快。) 
•	 Use of the adverb “就” to indicate that the action happens soon or quickly
•	 Use of “看” to express one’s opinion (e.g., 我看这条裤子太大了。)
•	 Duplication of verbs used to indicate that the action is of very short duration or 

to make it sound casual (e.g., 我们去咖啡馆坐坐吧。) 
•	 Use of “正在” to indicate that an action is happening
•	 Use of “了” to indicate that there has been a change in circumstances (e.g.,  

下雨了！我不想去了。)
•	 Verb + resultative complement (adj. or verb) (e.g., 做完；想好；借给) generally 

used to indicate that the action has already happened
•	 To indicate how long one does something, use “subject + verb + object + verb  

(了) duration ” (e.g., 他骑车骑了半个小时。）
•	 Use of model verbs (e.g., 会, 能)
•	 Use of the particle “得” ( e.g., 她唱歌唱得很好听。)

Level A1.2 Language-
learning Strategies
Language-learning strategies 
support communication in the 
multiple skills of language 
learning. Students are 
encouraged to develop a 
repertoire of cumulative 
strategies to support their 
learning.

•	 Use prior knowledge of a 
topic to predict meaning

•	 Recognize known Mandarin 
words and cognates in new 
contexts

•	 Ask for specific words in 
Mandarin, if necessary, while 
continuing communication

•	 Listen to and practise 
pronunciation of the written 
word

•	 Group new items into 
categories that are personally 
meaningful

•	 Self-evaluate progress by 
comparison with earlier 
performance or against 
personal goals

•	 Continue to develop word 
bank of useful expressions to 
aid in more spontaneous 
communication 
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Listening Comprehension continued on next page

  MANDARIN CHINESE  •  Level A1.2 Listening Comprehension

Prescribed Learning Outcome: Learners can follow phrases and short, simple sentences that are very slowly and carefully articulated, with long pauses to 
assist in understanding of meaning.

Can Do Statements Illustrative Examples

•	 recognize numbers from 100 to 9,999, and 
the structure of ordinals 

• 	 recognition of numbers from 100 to 9,999, and basic ordinal structure in contexts and situations  
involving time, money, dates, scores, and page numbers (e.g., 三百二十一 . . . . . . 五千五百九十九……  
九千九百九十九; 第三百六十四, 五元四角，十块六毛钱)

•	 understand numbers up to one million,  
as well as basic ordinal numbers 

•	 recognition of numbers up to one million, as well as basic ordinal numbers (e.g., 个，十，百，千，万； 

十万，百万； 第一，第八 ……)

•	 recognize formal and informal forms of 
address and the relationships between 
people, including immediate and extended 
family

• 	 recognition of the difference between familiar and formal forms of address and recognition of immediate 
and extended family relationships (e.g., 你，您；爷爷，奶奶，表哥，表姐，表妹，表弟，姨，姑，舅， 

叔叔，伯父)

•	 recognize basic phrases that provide 
information about likes and dislikes

•	 recognition of simple questions about likes and dislikes (e.g., 你喜欢打冰球吗？ 我喜欢踢足球，我不喜欢

跑 步。)

•	 recognize basic phrases that provide 
information about time of day, weather,  
and seasons

•	 recognition of basic phrases about time, weather, and seasons (e.g., 现在几点了？ 九点了。 今天天气怎么

样？今天天气不错。 春天很漂亮。夏天非常热。秋天很舒服。冬天下雪。)

•	 recognize basic phrases that provide 
information about physical characteristics, 
personality, and feelings

•	 recognition of basic phrases about physical characteristics, personality, and feelings (e.g., 我很高。 

他不胖。她很聪明。他非常高兴。她很难过。)

•	 recognize basic phrases that denote position •	 recognition of basic position words (e.g., 里面，外面，上面，下面，中间， 左边， 右边 )

•	 understand familiar requests and 
instructions

•	 recognition of familiar requests and instructions (e.g., 请关门。请开灯。请把书拿出来。 走左边。)

•	 understand and respond to basic, everyday 
needs

•	 recognition and demonstration of understanding of everyday needs (e.g., 我可以借你的笔吗？ 行, 给你。

你要喝牛奶吗？)

•	 understand short sentences about events 
that take place in the present, the future, 
and the past, qualified by appropriate time 
expressions

•	 understanding of short sentences about events in the present and immediate future (e.g., 你明天做什么？  

我明天去公园。 下星期我去中国。 我妈妈经常去美国买东西。)

•	 recognize words that describe actions • 	 recognition of adverbs of manner (e.g., 他游泳游得很快。 我跑步跑得很慢。小明说汉语说得很流利。)



Final Draft	A dditional Languages Elementary – Secondary Curriculum • 131 

  MANDARIN CHINESE  •  Level A1.2 Reading Comprehension

Prescribed Learning Outcome: Learners can understand very short, simple texts a single phrase at a time, picking up familiar names, words, and basic 
phrases and rereading as required.

Can Do Statements Illustrative Examples

•	 understand simple messages found in a 
variety of texts

•	 location of basic information in simple texts such as a message, email, form, or poster dealing with 
greetings, location, time, date, teacher comments, and personal information (e.g., 我哥哥今年十五岁。 

他的生日是九月五号。我喜欢住在上海。太好了！请注意……) 

•	 understand short, simple messages • 	 understanding of short, simple messages, such as in an email (e.g., 我很喜欢这个城市。天气好极了。 

海边也很漂亮。今晚我去听音乐会。 这首歌很好听。)

Listening Comprehension continued

•	 understand short, clear messages and 
announcements

•	 recognition of clear, simple messages and announcements, such as weather reports, descriptions, and 
introductions (e.g., 篮球队明天开会。今天下雪。明天有雨。) 

•	 recognize the gist of new or less familiar 
phrases and sentences in the present, past, 
or immediate future

•	 understanding of the main idea of a short conversation or short presentation (e.g., 我刚吃过晚饭。  

我晚上要做英语作业。)

•	 understand where and how people travel •	 understanding of methods of transportation (e.g., 我下个月坐飞机去美国。你每天怎么上学？我每天走路

上学。)

•	 understand preferences and interests of 
others, including supporting reasons where 
applicable

•	 understanding of preferences and interests of others (e.g., 玛丽喜欢滑冰，可是兰兰喜欢打网球。 大卫对篮

球很感兴趣。)
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  MANDARIN CHINESE  •  Level A1.2 Spoken Interaction

Prescribed Learning Outcome: Learners can interact in simple ways by initiating and responding to simple questions and statements on very familiar topics 
or simple needs, delivered directly to the learner in clear, slow and repeated phrases or short sentences.

Can Do Statements Illustrative Examples

•	 communicate using numbers from 100 to 
9,999 and ordinal numbers 

• 	 use of numbers in contextual situations involving time, money, dates, scores, and page numbers (e.g., 这
条牛仔裤多少钱？ 电影几点开始？ 请打开书到第156页。我汉语考了八十五分。玛丽是我们家第二个女儿。)

•	 use appropriate terms to describe immediate 
and extended family relationships

• 	 use of appropriate terms to describe one’s family (e.g., 这是我爷爷，他今年七十岁了。 这是我表姐，她是大

学生。) 

•	 use formal and informal forms of address, 
accompanied by appropriate sociocultural 
conventions

• 	 recognition of the difference between familiar and formal forms of address and appropriate use of the 
convention (e.g., 你,您； 你姓什么？ 先生,您贵姓？)

•	 exchange simple information about likes, 
dislikes, and needs 

• 	 use of simple question/response patterns to express likes, dislikes, and needs (e.g., 我喜欢打篮球，我不
喜欢跑步。你饿了吗？ 我不饿,但是我很渴, 我要喝水。) 

•	 exchange simple information about time of 
day, weather, and seasons

• 	 use of simple question/response patterns to exchange information about time, weather, and seasons (e.g., 
现在几点？ 现在七点。天气怎么样？今天下雪。今年冬天很冷,常常下雪。) 

•	 exchange simple information about physical 
and personality characteristics

• 	 use of simple question/response patterns to exchange information about people (e.g., 你哥哥长得怎么

样？他长得挺高的。我妹妹很可爱。)

•	 suggest and respond to simple, everyday 
plans in the present or immediate future

•	 use of familiar vocabulary and sentence patterns retrieved from memory to express present and future 
plans (e.g., 你今天晚上想不想去看电影？ 我非常想去。) 

•	 exchange information about the past • 	 use of familiar vocabulary and sentence patterns retrieved from memory to make and respond to events 
in the past (e.g., 你饿了吗？我不饿，我刚刚吃过饭了。 我刚去过公园。你为什么来晚了？我刚考完英
文。) 

•	 recognize common colours •	 recognition of basic colours (e.g., 红，蓝，绿，黄，白，黑等) through songs, games, and other listening 
activities

•	 give and seek permission •	 giving and seeking of permission (e.g., 妈妈，我今天晚上可以用车吗？行,但是你十一点前一定要回家。)
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  MANDARIN CHINESE  •  Level A1.2 Spoken Production

Prescribed Learning Outcome: Learners can describe themselves, what they like, and where they live. They can read a very short rehearsed statement, such 
as introducing a friend or a family member.

Can Do Statements Illustrative Examples

•	 use simple phrases and sentences with or 
without support to describe family, friends, 
school, and interests

•	 use of familiar vocabulary and sentence patterns in simple presentation format to describe family, friends, 
school, and interests (e.g., 我的朋友大卫非常喜欢体育运动。他喜欢滑冰,打排球,打网球和踢足球。他还喜

欢看电视体育节目。)

•	 give simple presentations •	 presentation of simple, rehearsed plays/skits, songs, or informational materials

•	 use comprehensible pronunciation, 
intonation, stress, and rhythm of words, 
phrases, and sentences for emphasis and to 
support meaning 

•	 use of Mandarin pronunciation, tone, intonation, stress, and rhythm of words when reading aloud or 
presenting very short rehearsed statements
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  MANDARIN CHINESE  •  Level A1.2 Written Production

Prescribed Learning Outcome: Learners can ask for or pass on personal details in simple written form, using isolated phrases and short sentences, with the 
help of Pinyin.

Can Do Statements Illustrative Examples

•	 write short, simple lists and messages, 
respecting punctuation conventions

•	 preparation of lists or notes (e.g., camping list, school schedule, homework, likes/dislikes, hobbies) or 
telephone messages (e.g., 请给玛丽回电话。她的电话号码是607-375-5555。元月十四日下午两点看牙医。)

•	 write a short message with modelled 
support 

•	 use of formulaic conventions of a friendly letter (greetings and salutations) with a personal message, such 
as writing to a friend about a trip (e.g., 大伟，你好！我现在在多伦多。一个多美的城市啊！明天我去魁北

克市。你的朋友小明。) 
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  MANDARIN CHINESE  •  Overview: Level A2.1  	 Waystage (Communication in basic social situation) 

Level A2.1 Context
Students use Chinese as a tool for 
communicating about everyday topics they 
enjoy talking about, such as themselves, 
their friends, and favourite activities. They 
practise and develop the language in new 
and interesting contexts and in different 
groupings – pairs, small and large groups, 
and individually.

In a communicative-experiential approach 
to language learning, students acquire 
information through listening and reading 
and use this information as part of the 
conversational process to complete 
meaningful oral or written tasks. A major 
focus at this level is understanding and 
conveying meaning for practical purposes 
in situations that are personally meaningful 
to students.

Many students develop a strong interest in 
popular culture in the form of music videos, 
songs, fashion, films, and electronic social 
networks. Such interests can provide topics 
that encourage students’ emerging ability to 
express their thoughts and feelings about 
creative works and to interact in social 
situations.

Students explore and experience the 
Chinese presence, both historical and 
current, in some places in British Columbia 
and Canada. They also begin to explore 
Chinese culture in a broader sense as they 
learn about life in China. Students are 
encouraged to use Mandarin Chinese in all 
activities, including those supporting 
cultural awareness. 

Culture and the Curriculum
Every language and its culture are intertwined. Language use requires 
an understanding of the cultural context in which the communication 
takes place. At this level student exposure to culture occurs primarily 
by means of topics chosen by the teacher to support language learning, 
based on student interest. Students at this language level wish to 
further explore what teenagers their age in China do for entertainment 
and leisure time. The desire to connect with teenagers from China is 
strong, and the wish to communicate with them serves to encourage 
students to take risks in their spoken interactions in Mandarin Chinese.

Possible Level A2.1 Cultural Topics
•	 Chinese cuisine
•	 Chinese holidays and celebrations 
•	 Family life in China
•	 Activities and interests of young people in China
•	 Appropriate language, expressions, and behaviours to suit  

cultural context
•	 Chinese visual arts, music, dance, and simple stories

Possible Language Usage 
•	 Use of numbers from 10,000 to 100,000,000 (五十万，两千万，一亿)
•	 Description of the Chinese currency (e.g., 块, 毛，分)
•	 Use of measure words (e.g., 一盘炒饭，三杯牛奶)
•	 Use of action-measure complement (e.g., 看过一遍，去了四次)
•	 Use of prepositions (e.g., 从，往，向)
•	 Give directions to a place (e.g., 你得往前走。)
•	 Use of the expression to indicate “ how far” (e.g., 北京离上海有多

远？)
•	 Use of the particle “着” (e.g., 玛丽穿着一件红色的裙子。)
•	 Use of the particle “了”(e.g., 他夏天去北京了。）
•	 Use of “没有” in negative sentences (e.g., 我没有学日语。)
•	 Use of comparative structures (e.g., 我比她大；我没有她高。)

•   Use of comparative structures with frequency (e.g.,我比她大三岁。)
•	 Model words (e.g., 需要，必须)
•	 Expressions about body and health (e.g., 脸，眼睛/ 我头疼,  

感冒了。)

Level A2.1 Language-learning 
Strategies
Language-learning strategies support 
communication in the multiple skills 
of language learning. Students are 
encouraged to develop a repertoire of 
cumulative strategies to support their 
learning.

•	 Recognize and use common 
patterns

•	 Adjust the message in order to use 
known expressions and vocabulary

•	 Use word webbing charts, tables, 
and other graphic organizers to 
support oral and written expression

•	 Listen, view, and read selectively to 
focus on key information

•	 Tolerate ambiguity of meaning 
when unable to understand fully

•	 Use a variety of writing processes to 
convey personal meaning

•	 Plan ahead for communicative 
activities by anticipating language 
and resource needs 

•	 Reflect on learning by recording 
personal goals, successful strategies, 
and new vocabulary and phrases

•	 Continue to develop word bank of 
useful expressions to aid in more 
spontaneous communication
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  MANDARIN CHINESE  •  Level A2.1 Listening Comprehension

Prescribed Learning Outcome: Learners can understand sentences and expressions relevant to the learner (e.g., very basic personal and family information, 
shopping, interests) provided speech is clearly and slowly articulated.

Can Do Statements Illustrative Examples

•	 understand a simple series of phrases and 
contextual sentences of relevance to the 
learner

•	 understanding of a simple series of sentences relating to personal and family information, school, 
shopping, food, sports, interests, preferences, music, habits, and routines (e.g., 大卫非常喜欢体育运动。 

他参加了学校篮球队。他还喜欢滑冰，打排球，打网球和踢足球。他也喜欢看电视体育节目。)

•	 understand a simple series of phrases and 
sentences about familiar situations and 
when and where they take place

•	 understanding of a series of sentences concerning familiar situations and when and where they occur 
(e.g., 今天晚上电影院有一场好电影。电影七点开始。你今晚想和我一起去看电影吗？) 

•	 understand a simple series of phrases or 
sentences related to directions

•	 understanding of a simple series of directions (e.g., 去校长办公室怎么走？ 一直走, 到了第二个门往左拐就

是。)

•	 understand justification of choice made 
based on quality, quantity, and cost

•	 understanding of simple comparisons relating to quality, quantity, and cost (e.g., 这条蓝色的裙子比那条白

色的更好看。这件红衬衫比较便宜，只要二十块，还是买这件红衬衫吧。)

•	 understand short discussions about past 
events and future plans

•	 understanding of future plans and past events (e.g., 昨天我在电影院看了一场电影。这个电影好极了。今

天我会去上学。明天我会在家复习功课。)

•	 understand a variety of specific details of 
short texts supported by visuals, cognates, 
and text features

•	 understanding of a variety of specific details of short texts supported by visuals, cognates, and text 
features (e.g., 我们赢了这场冰球赛。这场篮球赛他们打输了。这个音乐会好听极了！这个网站上有很多很

好听的歌。) 

•	 get the gist of short texts in unfamiliar 
contexts 

•	 identification of the main idea in unfamiliar contexts with supporting visuals (e.g., TV newscast,  
video clip)
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  MANDARIN CHINESE  •  Level A2.1 Reading Comprehension

Prescribed Learning Outcome: Learners can understand short, simple texts containing the highest frequency vocabulary. 

Can Do Statements Illustrative Examples

•	 follow short, simple written instructions • 	 understanding of short, written instructions to complete a task (e.g., 请写下你的名字。在第五页找出“

红”字。) 

•	 understand the gist of slightly more complex 
or less familiar written phrases and 
sentences

• 	 understanding of the general idea of slightly more complex or less familiar written phrases and sentences 
(e.g., 好极了！ 太可怕了！ 我正在和朋友聊天呢。请尽快给我打电话。) 

•	 understand specific details and overall sense 
of text in familiar and less familiar contexts

• 	 understanding of specific detail and overall sense of text in familiar and less familiar contexts  
(e.g., 我小时候，每当星期六早上爸爸妈妈还在睡觉时，我常常都会坐在客厅的电视机前吃早饭。)

•	 understand the gist of short texts that 
contain less familiar language

• 	 use of cognates to determine meaning (e.g., 自2009年起，去美国必须持有护照。)
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  MANDARIN CHINESE  •  Level A2.1 Spoken Interaction

Prescribed Learning Outcome: Learners can communicate in simple, routine tasks, requiring a simple and direct exchange of information on familiar 
matters to do with school and leisure time. Learners can handle very short social exchanges, but are rarely able to keep conversation going on their own unless 
someone assists the learner’s understanding.

Can Do Statements Illustrative Examples

•	 express basic agreement or disagreement 
and support with reasons

•	 use of simple phrases of agreement and disagreement retrieved from memory to extend conversations 
(e.g., 你说得不对，我认为动作片很好看。 我觉得这本书挺有意思的。)  

•	 communicate feelings with supporting 
simple reasons and respond with basic 
expressions of empathy

•	 use of familiar vocabulary and sentence patterns retrieved from memory to express feelings such as 
happiness and expressions of empathy (e.g., 你怎么样？还好吧？不太好，我很难过。你为什么不高兴？
因为我的朋友都不在这儿。你觉得怎么样？ 我觉得              。)

•	 use communication strategies to initiate and 
sustain interaction

•	 use of strategic language such as conversation sustainers or reactive expressions and empathetic words 
and phrases (e.g., 你怎么样？ 还好吧？哦，差点儿忘了，你知道大伟去北京学汉语了。真的吗？) 

•	 exchange information about interests and 
everyday situations 

•	 exchanging of information about interests and activities relevant to the learner, including personal 
and family information, school, shopping, eating, sports, interests, preferences, habits, and routines, 
invitations, apologies, travel, and lodgings (e.g., 我喜欢打乒乓球，但小华喜欢打羽毛球，你呢？这星期天
是小丽的生日。她邀请我俩去参加她的生日聚会) 

•	 exchange information on events and 
locations

•	 exchange of information about events and locations (e.g., 周杰伦什么时候来温哥华表演？他三月一号到温
哥华。票价多少？ 票多少钱一张？最便宜的六十加币一张。行，咱们去买票吧。)

•	 ask for and give directions •	 asking for and giving directions (e.g., 银行在哪儿？银行在车站路。沿着十街往下走，在格林街往左拐， 

右边第二栋大楼就是银行了。)

•	 exchange information on modes of travel 
and destinations

•	 exchanging of information on modes of travel and destinations (e.g., 我冬天通常坐飞机去旅行，但是夏天我

喜欢开车去旅行。)

•	 exchange information on likes, dislikes, and 
preferences, comparing and giving brief 
reasons where appropriate

•	 exchanging of information on likes, dislikes, and preferences (e.g., 你要去那家海鲜餐馆吃饭吗？  

我不想去，因为我们俩都不爱吃鱼和虾。 那好吧，咱们找另一家吧。)

•	 discuss plans for the immediate future •	 discussion of immediate future plans (e.g., 你暑假要做什么？ 我打算去上海。你这个周末做什么？  

我和同学去看电影。)

•	 describe plans and events in the recent past 
in routine and familiar matters

•	 description of plans and events in the recent past (e.g., 昨晚我和朋友去看了摇滚音乐会，真开心! )

•	 initiate and sustain short conversations in 
familiar social situations

•	 initiation and sustaining of short conversations in familiar social situations (e.g., 我表哥星期五下午从西安

来。你星期六晚上要和我们出去吗？ 好主意！咱们去做什么？我表哥非常喜欢打篮球。我们学校今晚有一场篮

球赛。好啊，咱们去看吧。下午可以去买票。好极了！)

Spoken Interaction continued on next page
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  MANDARIN CHINESE  •  Level A2.1 Spoken Production

Prescribed Learning Outcome: Learners can describe their family, people, places, possessions, routines, and likes and dislikes in simple terms. They can give 
a short, rehearsed presentation on a familiar subject. They can answer straightforward follow-up questions if they can ask for repetition and if some help with 
the formulation of the reply is possible.

Can Do Statements Illustrative Examples

•	 produce a short series of phrases and simple 
sentences to describe or role play everyday 
experiences, events, and areas of immediate 
need

•	 production of a thematic series of short sentences (e.g., 我喜欢夏天，因为我们可以参加各种各样有趣的活

动。我们可以去海滩游泳或打排球。我们还可以在那儿打网球，甚至什么都不做，只是休息。)

•	 give short prepared talks or presentations on 
selected topics

•	 production of short final tasks based on the unit themes, already explored in class, by means of gallery 
tours, job fairs, TV hosts/shows, videos, computer presentations supported with spoken elements live or 
recorded, and shared presentations between groups and in individual presentations 

•	 use generally appropriate pronunciation, 
stress, rhythm, and intonation

•	 spoken production provides clear meaning to the student audience and generally does not impinge on 
clarity of meaning

•	 indicate understanding or lack of 
understanding, agreement or disagreement

•	 asking to repeat or asking for clarification of key words or ideas when not understanding (e.g., 我不明白
你说什么。你可以解释一下吗？ 大伟不同意我们的计划。他不想去看这个电影。) 

Spoken Interaction continued
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  MANDARIN CHINESE  •  Level A2.1 Written Production

Prescribed Learning Outcome: Learners can write a series of simple phrases about their family, school, and other familiar interests. They can write a 
series of simple phrases and sentences linked with simple connectors such as “but” and “because,” with the help of Pinyin.

Can Do Statements Illustrative Examples

•	 write short personal letters, electronic 
messages, or blogs

•	 writing of short personal letters, electronic messages, or blogs (e.g., 对不起，因为我得了重感冒，所以星

期六晚上我不能参加你的生日会了。祝你和朋友们玩得开心。)

•	 use appropriate writing conventions within 
a personal letter or a letter requesting 
information 

•	 use of letter-writing conventions (e.g., 小明，你好！此致 敬礼！祝心想事成!)

•	 use simple connector words to link ideas and 
sentences

•	 use of simple connector words to link ideas and sentences (e.g., 今年暑假我们家会去阿尔贝特省看看洛基

山脉,但是目前还有点问题，因为我们还没找到合适的住处。)

•	 complete a questionnaire/survey on a topic 
of interest

•	 answering of questionnaire and/or survey questions in paper and/or electronic form that are based on 
topics of interest (e.g., films, types of music, sports, health, career choice, trivia games) 
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  MANDARIN CHINESE  •  Overview: Level A2.2  	 Waystage (Communication in basic social situation) 

Level A2.2 Context
At this point in their studies, students 
are able to interact with growing 
confidence in familiar situations and 
apply their growing range of language-
learning strategies more consistently. 
They are able to take more risks while 
engaging in spontaneous interactions 
using internalized vocabulary and 
structures. Teacher and peer support 
are important when students are 
communicating their ideas and 
rephrasing their thoughts to 
compensate for unknown expressions. 
Developing descriptive abilities include 
linking and sequencing of narrative. 

Students are familiar with a wide range 
of strategies that enable them to select 
and retrieve information from a variety 
of sources, including print, radio, TV, 
Internet, and speakers. The forms and 
skills students use to apply and convey 
information for particular purposes 
and audiences are increasingly 
important.

Students respond to a variety of 
creative works by means of oral 
interactions, journal entries, résumés, 
and short written texts.

Students explore and experience 
Chinese culture by learning about their 
history, through exposure to culturally 
appropriate language and behaviours, 
and by an introduction to the various 
art forms and to simplified or adapted 
literary texts.

Culture and the Curriculum
Every language and its culture are intertwined. Language use requires an 
understanding of the cultural context in which the communication takes place. 
Students at this language level are interested in exploring various cultural aspects of 
Chinese-speaking countries as they examine the role of cultural practices and 
traditional language patterns. As students talk and write about their developing 
knowledge, they show increasing awareness about cultural comparisons. 

Possible Level A2.2 Cultural Topics
•	 Contributions of prominent Chinese people
•	 Significant landmarks in China
•	 Shopping in Chinese-speaking countries 
•	 Travel in Chinese-speaking countries
•	 Appropriate language, expressions, and behaviours to suit cultural context
•	 Chinese visual arts, music, dance, architecture, history and simplified, authentic texts 
•	 Contemporary social issues in China 
•	 Basic value systems in Chinese culture

Possible Language Usage
•	 Use of “是……的” sentence to emphasize the time, place or the manner in which an 

action took place (e.g., 李老师是昨天回来的。 我们是坐车去的。)
•	 Use of “是”, ”有”, ”在” to indicate existence (e.g., 河南的北边儿是河北。  

桌子上有一本书。 她在家里。)
• 	 The verb “有” or its negative “没有” may be used to express that something is “as … 

as” or “not as … as” something else (e.g., 住农村有住城市那么方便吗？北京没有广州
热。)

• 	 Use of directional complement (e.g., verb + 上，下， 起来/ 爬上去， 坐下去， 
站起来 )

• 	 Use of the aspect particle “着” (e.g., 她们唱着歌，跳着舞。)
• 	 Use of “把” sentence (e.g., 他把行李放在车后面。) 
• 	 Use of “被” to make a passive sentence (e.g., 她被选上了。 我的自行车被他借走了。)
•	 Use of notional passive sentences (e.g., 这本书看完了。)
•	 Use of “什么，哪儿，谁， etc. + 都” (e.g., 我们这儿什么都有。 谁都看过这部电影。)
• 	 Use of “连 ……都” for emphasis (e.g., 这件事连小孩都知道。)
• 	 Use of “又…… 又” (e.g., 他们又唱又跳， 高兴极了。 月亮又大又圆。)
•	 Use of the particles “了” and “过” (e.g., 该你了。 我去过北京。）
•	 Use of conjunctions in compound sentences (e.g., 不是……就是……;  

既然……就……; 宁可……也……)

Level A2.2 Language-
learning Strategies
Language-learning 
strategies support 
communication in the 
multiple skills of language 
learning. Students are 
encouraged to develop a 
repertoire of cumulative 
strategies to support their 
learning.

•	 Transfer and adapt 
known structures to 
convey meaning in new 
contexts

•	 Take risks with language 
to extend language 
boundaries

•	 Use a variety of reference 
material, including 
dictionaries, for 
comprehension and 
production

•	 Set personal goals in 
language skills and 
monitor their progress

•	 Use internalized 
expressions to support 
authenticity in 
spontaneous oral 
conversations
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  MANDARIN CHINESE  •  Level A2.2 Listening Comprehension

Prescribed Learning Outcome: Learners can understand enough to be able to meet their needs and interests, provided speech is clearly and slowly 
articulated.

Can Do Statements Illustrative Examples

•	 understand short, clear directions or 
instructions

•	 demonstration of understanding by completing or following directions or instructions (e.g., 所有学生必须

在九月二十一日之前填写这份表格。 往前走， 一直走到红绿灯那儿。) 

•	 understand various forms of interactions, 
including responsibilities/obligations, 
offers, acceptances, and refusal of 
invitations

•	 understanding of 
–	 forms of obligation and responsibility (e.g., 快一点儿，不然我们就赶不上公共汽车了。如果要赶公车，

我们就得快一点儿。)

–	 offers, acceptances, and refusal of invitations (e.g., 你今天晚上要和我们一起去看冰球赛吗？我真的

很想去，但是我明天有数学考试。你也知道数学真的很难。)

–	requests, suggestions, and ideas (e.g., 我觉得这个周末去露营是个好主意，因为天晴又暖和。不过，

别忘了带防晒霜。)

•	 understand the main idea and supporting 
details in simple descriptions in connected 
oral texts 

•	 understanding of the main idea and supporting details in connected oral text, such as narratives or 
presentations using familiar language (e.g.，我记得十岁时我们全家去湖边露营。 当我和妹妹正在湖中游

泳时，突然开始下起雨来. . . . . .。)

•	 understand the main point of unfamiliar 
texts, based on familiar themes

•	 understanding of the main point in unfamiliar texts supported by visuals (e.g., TV or Internet news, daily 
weather reports, newspaper/magazine articles, speaker presentations on familiar themes such as 
childhood, sports, the arts) 

•	 identify the main point in short, clear 
messages or announcements

•	 retrieval of important information from a message or announcement such as on a PA system (e.g., 大家早

上好！今天是二月九号, 星期一。摄影俱乐部十二点二十分在二一零教室开会， 欢迎大家参加。) 
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  MANDARIN CHINESE  •  Level A2.2 Reading Comprehension

Prescribed Learning Outcome: Learners can understand short, simple texts on familiar matters of a concrete type which consist of high-frequency everyday 
language.

Can Do Statements Illustrative Examples

•	 read short, simple texts of relevance 
consisting of high frequency, everyday 
language 

• 	 reading of short, simple texts of relevance to the learner (e.g., electronic messages, personal letters, blogs, 
newspapers, short magazine articles with pictures, age-appropriate modified stories, and factual text)

•	 understand the main idea and supporting 
details of age-appropriate, short, 
linguistically adapted authentic texts

•	 understanding of the main idea and supporting details of age-appropriate, short, adapted authentic texts 
of relevance to the learner (e.g., fiction and non-fiction short stories, poetry, magazine articles, personal 
letters, electronic messages, blogs, signs, ads, schedules, songs)

•	 understand simple instructions, procedures, 
or steps to perform a task

• 	 understanding of simple instructions or procedures such as using a public phone or bank machine (e.g., 
请投入硬币或电话卡，再拨电话号码。 插入银行卡后再按键。)
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  MANDARIN CHINESE  •  Level A2.2 Spoken Interaction

Prescribed Learning Outcome: Learners can interact with reasonable ease in structured situations, provided there is assistance if necessary. Learners can ask 
and answer questions and exchange information on topics that are familiar in predictable, everyday situations.

Can Do Statements Illustrative Examples

•	 offer, accept, and decline invitations using 
appropriate social conventions of politeness

•	 use of appropriate social conventions of politeness in offering, accepting, and declining invitations (e.g., 
我们今晚去听音乐会。 你想和我们一起去吗？ 谢谢你的邀请。 对不起, 我今晚要赶功课, 不能去了。)

•	 ask for and respond to requests, suggestions, 
and ideas

•	 expression of and response to requests, suggestions, and ideas (e.g., 谁能帮帮我？ 对不起, 现在不行。)

•	 communicate about obligations and 
responsibilities

•	 expression of obligations and responsibilities (e.g., 我得先做完作业才能和你们出去玩儿。)

•	 exchange information, opinions, and simple 
comparisons 

•	 exchange of information, opinions, and simple comparisons (e.g., 这件外套多少钱？ 价钱贵一点儿, 但质

量挺好的。那件红色的外套便宜些，但质量不怎么样。) 
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  MANDARIN CHINESE  •  Level A2.2 Spoken Production

Prescribed Learning Outcome: Learners can give a short, rehearsed presentation on a topic pertinent to their everyday life, and briefly give reasons and 
explanations for opinions, plans, and actions. Students can cope with a limited number of straightforward follow-up questions.

Can Do Statements Illustrative Examples

•	 connect a series of simple sentences  
to tell a story, describe everyday situations, 
experiences, or events, and answer 
straightforward follow-up questions	

•	 description of everyday situations, experiences, or events (e.g., 去年, 我们全家去欧洲看望住在法国的爷

爷奶奶。这是我第一次去欧洲旅行。我觉得这次旅行真的棒极了，因为法国很美，人们也很有趣。巴黎是

我最喜欢的城市。)

•	 present dialogues on familiar topics and 
situations

•	 presentation of simple dialogues or plays (e.g., short monologue, skit; 家庭、度假、购物、看医生…… )

•	 describe plans and arrangements, explaining 
reasons where applicable 

•	 description of plans and arrangements (e.g., 中学毕业以后, 我打算去北京大学读理工科。我选北京大学，

因为我可以在北京继续练习讲中文。) 

•	 present age-appropriate cultural topics of 
personal relevance 

•	 presentation of information on relevant cultural topics (e.g., 中国人在5000年前就发明了丝绸纺织技术。 

丝绸是由蚕丝吐出来的丝织成的。蚕吃了蚕叶以后，渐渐地长大，开始吐丝、结茧, 人们把蚕丝制成生

丝，生丝经过纺织和印染, 才能制成丝绸。 ) 
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  MANDARIN CHINESE  •  Level A2.2 Written Production

Prescribed Learning Outcome: Learners can write very short, basic descriptions of events, past activities, and personal experiences, using simple connected 
text. They can write short, simple imaginary biographies about people.

Can Do Statements Illustrative Examples

•	 write short simple texts on familiar topics of 
personal interest or school-related topics

•	 preparation of written text such as a brochure, ad, schedule, menu, recipe, game instructions, résumé, 
personal letter, or short article 

•	 write short, connected text on familiar 
school-related topics and other topics of 
personal interest

•	 writing of short, connected text on topics of interest (e.g., 昨天晚上我看了一场电影。电影的名字是《一个

都不能少》。电影里的很多孩子都因为家里没钱不能上学。)

•	 write a short personal letter, electronic 
messages, or blog, using appropriate register 
and sociocultural writing conventions

•	 description of daily life, expression of thanks or an excuse, brief description of past events or personal 
experiences, plans for the future, as well as appropriate salutations and closings (e.g., 大伟,你好！邮件收

到。真高兴我们以后就可以互通邮件了。下次给我送邮件时记得附上你去北京时照的照片，这可是你答应

了的哦。回头见！小华)

•	 write simple sentences using common 
connecting words to indicate the 
chronological order of events

•	 use of appropriate connecting words to indicate chronological order (e.g., 首先,我写完了化学考试,然后去

参加学校篮球队的训练,接着去商场会朋友，最后才赶回家做作业。 )

•	 write notes based on a discussion, 
presentation, or reading of a text

•	 written summarization of what was presented, discussed, or read
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PUNJABI  •  Cultural Connections

The following suggested cultural aspects provide minimal cultural content. They have been selected with the Prescribed Learning Outcomes in mind for 
Levels A1 and A2 and to enable teachers to weave the study of culture and language seamlessly together. These cultural connections can also be dealt with 
in a more in-depth manner at various levels. Teachers are encouraged to select suggested cultural connections from other levels according to the interests of 
the students and to add additional current and relevant cultural information not only about the Punjab, but about the Punjabi presence in Canada and 
other parts of the world.

Level A1.1       Level A1.2   Level A2.1 Level A2.2
•	 Punjabi presence in BC, past and 

present

•	 Punjabi presence in Canada

•	 School life in the Punjab

•	 Formal and informal forms of 
address and appropriate body 
language in social situations

•	 Punjabi songs

•	 Family relationships in Punjabi 
culture

•	 Traditional Punjabi clothing

•	 Benefits of knowing more than  
one language

•	 Punjabi in students’ daily lives

•	 Sports and leisure in Punjabi-
speaking regions

•	 Punjabi daily meals 

•	 Punjabi writing

•	 Punjabi pop music

•	 Celebrations and customs in 
Punjabi culture

•	 Punjabi food and restaurants 

•	 Holidays and celebrations in 
Punjabi culture

•	 Family life in Punjabi culture

•	 Activities and interests of young 
people in the Punjab

•	 Punjabi language usage in Canada

•	 Appropriate language, expressions, 
and behaviours to suit cultural 
context

•	 Punjabi visual arts, music, dance, 
and simplified texts 

•	 Contributions of prominent 
Punjabi people

•	 Significant landmarks in  
the Punjab

•	 Shopping in the Punjab

•	 Travel in the Punjab

•	 Appropriate language, expressions, 
and behaviours to suit cultural 
context

•	 Popular Punjabi culture 

•	 Visual arts, music, dance, 
architecture, and simplified, 
authentic texts 

•	 Contemporary social issues  
in the Punjab

  
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PUNJABI  •  Language-learning Strategies

Students are encouraged to develop and apply a repertoire of cumulative language-learning strategies to support communication in Punjabi. 

Level A 1.1       Level A 1.2   Level A 2.1 Level A 2.2 Level B 1.1 Level B 1.2
•	 Recognize cognates
•	 Use visual aids, 

actions, lists, and 
graphic organizers

•	 Use visual and 
context clues to guess 
meaning

•	 Use repetition, alone 
or with others, to 
practise and reinforce 
new language

•	 Record ideas or 
expressions with 
visual images and 
symbols

•	 Derive meaning by 
listening attentively  
to key ideas and 
participating fully  
in activities

•	 Use formulaic 
phrases, including 
greetings and 
expressions of 
politeness

•	 Actively seek help by 
asking for clarification 
and repetition

•	 Connect new topics to 
personal experience

•	 Develop word bank  
of useful expressions 
to aid in more 
spontaneous 
communication

•	 Use prior knowledge 
of a topic to predict 
meaning

•	 Recognize known 
Punjabi words and 
cognates in new 
contexts

•	 Ask for specific 
words in Punjabi,  
if necessary, while 
continuing 
communication

•	 Listen to and practise 
pronunciation of the 
written word

•	 Group new items into 
categories that are 
personally 
meaningful

•	 Self-evaluate progress 
by comparison with 
earlier performance 
or against personal 
goals

•	 Continue to develop 
word bank of useful 
expressions to aid in 
more spontaneous 
communication

•	 Recognize and use 
common patterns

•	 Adjust the message in 
order to use known 
expressions and 
vocabulary

•	 Use word webbing 
charts, tables, and 
other graphic 
organizers to support 
oral and written 
expression

•	 Listen, view, or read 
selectively to focus on 
key information

•	 Tolerate ambiguity of 
meaning when unable 
to understand fully

•	 Use a variety of 
writing processes to 
convey personal 
meaning

•	 Plan ahead for 
communicative 
activities by 
anticipating language 
and resource needs 

•	 Reflect on learning by 
recording personal 
goals, successful 
strategies, and new 
vocabulary and 
phrases

•	 Continue to develop 
word bank of useful 
expressions to aid in 
more spontaneous 
communication

•	 Transfer and adapt 
known structures to 
convey meaning in 
new contexts

•	 Take risks with the 
language to extend 
language boundaries

•	 Use a variety of 
reference material, 
including 
dictionaries, for 
comprehension and 
production

•	 Set personal goals in 
language skills and 
monitor their 
progress

•	 Use internalized 
expressions to 
support authenticity 
in spontaneous oral 
conversations

•	 Rephrase in Punjabi 
to compensate for 
unknown expressions

•	 Make personal notes 
to use as a reference 
for oral and written 
productions

•	 Actively review 
common, useful 
expressions and 
patterns to refine 
communication

•	 Self-monitor and 
correct recurring or 
significant errors in 
communication

•	 Use a variety of 
expressions to refute 
arguments and to 
show emotional 
engagement in 
conversations or 
discussion

•	 Negotiate meaning 
by using questions 
in Punjabi and other 
techniques for 
clarification

•	 Summarize 
information in oral, 
graphic, and written 
form

•	 Use dictionaries and 
other reference 
materials for clarity 
of comprehension 
and expression

•	 Seek out and  
create practice 
opportunities in  
and outside the 
classroom

•	 Use a variety of 
expressions to 
analyse and 
compare and to 
express empathy in 
conversational 
situations

    
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  PUNJABI  •  Overview: Level A1.1  	 Breakthrough (Basic communication in the most familiar situations) 

Level A1.1 Context
For some students, this may be their first 
exposure to an additional language. For 
others, it may be their second or third 
exposure to a new language. Students have 
the opportunity to hear, repeat, and respond 
using drawings and other visual aids as well 
as non-verbal gestures to assist in 
communication.

Students identify strategies used in their 
study of English Language Arts and learn to 
transfer these strategies to help them in their 
learning and understanding of Punjabi. At 
this level, writing consists of information 
produced in words and simple sentences that 
may be supported with pictorial 
representations.

Listening and speaking skills are aided by 
exposure to simple Punjabi songs, rhymes, 
and simple texts. Students are encouraged to 
respond through drawing, acting, singing, 
dancing, and using simple language.

Students participate in a variety of cultural 
experiences based on their own heritage as 
well as Punjabi culture in Canada and show 
their understanding in graphic and visual 
forms, with some commentary in English.

Culture and the Curriculum
Every language and its culture are intertwined. Language 
use requires an understanding of the cultural context in 
which the communication takes place, but at this level 
student exposure to culture occurs primarily by means of 
topics chosen by the teacher to support the language 
learning. In most classrooms, for example, classroom 
vocabulary and appropriate linguistic structures will be 
taught early on to enable students to function in Punjabi. 
Such a choice enables students to understand from the 
beginning of their language study that Punjabi can be 
used to perform real-life tasks and to get things done.

Possible Level A1.1 Cultural Topics
•	 Punjabi presence in BC, past and present
•	 Punjabi presence in Canada
•	 School life in the Punjab
•	 Formal and informal forms of address and appropriate 

body language in social situations
•	 Punjabi songs
•	 Family relationships in the Punjab
•	 Traditional Punjabi clothing

Possible Language Usage
•	 Number patterns (e.g., ie~k, igAwrW, iek~qI) 
•	 Interjectory expressions (e.g., hnW, ijvyN, hY knW)
•	 Agreement of nouns and adjectives (e.g., kwly b~dl,  

lwl b~qI)
•	 Formal and informal (e.g., qUM/qusIN, qyrI/quhwfI)
•	 Grouping of digits in telephone numbers 
•	 Ordinal numbers for dates

Level A1.1 Language-learning Strategies
Language-learning strategies support 
communication in the multiple skills of language 
learning. Students are encouraged to develop a 
repertoire of cumulative strategies to support 
their learning.

•	 Recognize cognates
•	 Use visual aids, actions, lists, and graphic 

organizers
•	 Use visual and context clues to guess meaning
•	 Use repetition, alone or with others, to practise 

and reinforce new language
•	 Record ideas or expressions with visual images 

and symbols
•	 Derive meaning by listening attentively to key 

ideas and participating fully in activities
•	 Use formulaic phrases, including greetings and 

expressions of politeness
•	 Actively seek help by asking for clarification 

and repetition
•	 Connect new topics to personal experience
•	 Develop word bank of useful expressions to aid 

in more spontaneous communication
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  PUNJABI  •  Level A1.1 Listening Comprehension

Prescribed Learning Outcome: Learners can identify key words in short phrases that are slowly and carefully articulated.

Can Do Statements Illustrative Examples

•	 identify the sounds of letters in context •	 recognition of alphabet through games, email addresses, spelling of student names, and other listening 
activities 

•	 understand basic greetings, farewells, and 
expressions of politeness

•	 recognition of greetings and farewells (e.g., nmsqy/slwm, siq sRI Akwl[ quhwfw kI hwl hY?) and expressions 
of politeness (e.g., jI AwieAW nUM, quhwfw svwgq hY [ siq sRI Akwl jI, DMnvwd, ikRpw krky)

•	 recognize the numbers 0 to 31 in context •	 recognition of the numbers 0 to 31 in simple contexts such as page numbers, counting, and dates

•	 recognize common colours •	 recognition of basic colours (e.g., lwl, nIlw, hrw, pIlw) through songs, games, and other listening activities

•	 recognize basic introductory expressions and 
useful conversation conventions 

•	 recognition of basic introductory expressions and conversation conventions through the question and 
response structure (e.g., (siq sRI Akwl[myrw nwm gurjIq hY[quhwfw nwm kI hY? quhwfw kI hwl hY? siq sRI Akwl[ 
iPr imlWgy[)

•	 recognize expressions of time such as days of 
the week, months, and dates

•	 recognition of days of the week, months of the year, and dates through listening activities such as 
calendar time, songs, and rhymes (e.g., A`j kI qrIk hY? A`j somvwr, 17 AkqUbr hY[)

•	 recognize familiar words and phrases about 
oneself, family, and friends, including name, 
age, family members, pets, and friends 

•	 recognition of familiar words and phrases about oneself, family, friends, and pets (e.g., myrw nwm AjIq hY[ 
mYN bwrW swlW dw hW[ myry do BYx Brw hn[ mYN srI rihMdw hW[ mYN knyfw ivc pYdw hoieAw sI[ myry ^rgoS dw nwm bfI hY 
[ mYN Aqy myrw dosq bfI nwl Kyf rhyN hW[ ) 

•	 recognize town or city of residence and 
nationality/country of origin

•	 recognition of town/city of residence and nationality/country of origin (e.g., myrw Sihr ipMf srI/vYnkUvr 
hY[mYN ieQy kYnyfw ivc pYdw hoieAw sI[

•	 recognize and understand words and 
expressions related to basic information 
statements and interests

•	 recognition of basic information statements and interests, such as places, school, and shopping activities 
(e.g., AsIN rsoeI iv`c kMm kr rhy hW [ myrI BYx skUl geI hY[ myrI mMmI bzwr geI hoeI hY[)

•	 recognize basic classroom vocabulary and 
follow instructions

•	 recognition of classroom vocabulary and demonstration of the ability to follow instructions (e.g., AwpxI 
ikqwb KoHlo[ pY~n bMd kr idau jI[ ikRpw krky bYT jwau[ iDAwn nwl suxo[) 

•	 recognize short sentences about events in 
present time

•	 recognition of short sentences about events in present time (e.g., A`j somvwr hY[ qusIN hux kI kr rhy ho? mYN 
skUl dw kMm kr irhw hW[ auh tI.vI. dyK irhw hY[)
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  PUNJABI  •  Level A1.1 Reading Comprehension

Prescribed Learning Outcome: Learners can follow short, simple directions, identify targeted information especially if there is visual support, and recognize 
familiar names, words, and phrases on simple notices in the most common everyday situations.

Can Do Statements Illustrative Examples

•	 recognize Gurmukhi script •	 identification of Gurmukhi script (e.g., in any article or story or mixed letters chart) and of targeted 
words 

•	 recognize and understand familiar words 
and phrases (with two or three Mukta 
words), supported by visuals

•	 identification of targeted information such as months, days of the week, places, numbers, in colourful 
signs, notices, posters, ads, and calendars (e.g., somvwr, Gr, cwr, kr, skUl)

•	 understand simple messages found in a 
variety of texts

•	 location of basic information in simple texts such as a message, email, form, or poster dealing with 
greetings, location, time, date, teacher comments, and personal information (e.g., siq sRI Akwl, 

	 ieh myrw Brw hY[ ieh bwrHW swl dw hY [ausdw jnmidn sqMbr iv~c hY 
[ausnUM vYnkUvr bhuq psMd hY[ SwbwS !)

•	 follow brief and simple directions to 
complete a task

•	 understanding of simple written directions (e.g., Awpxw nwm ilKo[ s&w 10 pVHo[mYnUM d~so kI iliKAw hY[)

•	 recognize and understand all vowel symbols 
and sound modifiers

•	 recognition and understanding of all vowel symbols and sound modifiers (e.g., w,i, I, y, Y, o, O, ~, M )

•	 recognize and understand simple text using 
vowels

•	 recognition and understanding of simple text using vowels (e.g., dw, ie~k, kI, dy, lY, do, sO, nUM) 
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  PUNJABI  •  Level A1.1 Spoken Interaction

Prescribed Learning Outcome: Learners can interact in the most basic of ways (e.g., introductions, basic greeting and leave-taking expressions). They can 
ask how people are and respond, using learned expressions.

Can Do Statements Illustrative Examples

•	 greet, say farewell, thank people, and 
respond appropriately

•	 recognition of and response to greetings using simple salutations (e.g., siq sRI Akwl jI, Pyr imldy hW[ 
DMnvwd, ikRpw krky)

•	 communicate personal information using 
numbers 0 to 31 in context

•	 use of numbers from 0 to 31 to share information (e.g., mYN igAwrW swl dw hW[ myrw Pon nMbr 123-4567 hY[ 
myrI klws/jmwq ivc 12 kuVIAW Aqy 13 muMfy hn[)

•	 introduce self and respond to introductions 
and common personal questions 

•	 recognition of and response to introductions and questions (e.g., myrw nwm pwvn hY[ quhwfw kI hwl hY? cMgw, 
DMnvwd[ mYN TIk hW[ )

•	 communicate using expressions of time, 
including days of the week, months, dates, 
and hours

•	 use of numbers, days, and months (e.g., A`j mMglvwr, sqMbr dI ATHwrW qrIk hY[)

•	 share information about one’s family, 
including name, age, family members, pets, 
and hobbies

•	 use of basic repertoire of phrases, expressions, and vocabulary to support description of one’s family  
(e.g., mYN siqMdr kOr hW [mYN igAwrW swlW dI hW[myrw iek Brw Aqy do BYxW hn[mYN 431 myn strIt qy rihMdI hW[)

•	 interact using memorized language about 
the classroom and classroom/school 
routines 

•	 retrieval from memory and interaction using phrases, questions, and support vocabulary to help 
negotiate the classroom experience (e.g., ikhVw pMnw hY? mYN vwSrUm jw skdI hW? myrI pYnisl ikQy hY?)

•	 use strategic language to support lack of 
vocabulary and request clarification 

•	 retrieval from memory and use of basic repertoire of phrases and facial and body language to ask for 
clarification, vocabulary support, or assistance (e.g., smJ nhIN AweI, ieh kI hY ? dubwrw d`s idau[ kI qusIN 
myrI mdd krogy? 

•	 ask and respond to simple, everyday 
questions

•	 asking and responding to simple questions (e.g., A~j mOsm ikho ijhw hY ? A`j mOsm cMgw hY [ kI quhwnUM bysbwl 
KyfxI psMd hY? nhIM, mYN Pu~tbwl izAwdw psMd krdw hW[)

•	 use appropriate terms to describe immediate 
and extended family relationships

•	 use of appropriate terms to describe one’s family  
(e.g., myry mwsI jI bhuq sohxy hn [ myry cwcw jI bhuq cMgy hn[) 

•	 use formal and informal forms of address, 
accompanied by appropriate sociocultural 
conventions

•	 recognition of the difference between familiar and formal forms of address and appropriate use of the 
convention (e.g., qusIN, qUM, quhwfw; h`Q joVny) 

•	 use basic terms to express ownership •	 use of simple question/response patterns to express ownership (e.g., ieh iksdI pYnisl hY? ieh myrI 
pYnisl hY[ kI ieh quhwfI hY? kI ieh ikrn dI ikqwb hY? ieh ausdI hI hY[)

•	 exchange simple information about likes, 
dislikes, and needs 

•	 use of simple question/response patterns to express likes, dislikes, and needs (e.g., mYnUM sMgqry psMd hn 
[mYnUM kyly psMd nhIN hn[quhwnUM Bu`K l`gI hY? nhIN, pr mYnUM ipAws bhuq lgI hY[ mYnMU pwxI cwhIdw hY[ )
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  PUNJABI  •  Level A1.1 Spoken Production

Prescribed Learning Outcome: Learners can produce simple, mainly isolated phrases about themselves, their family, and their friends.

Can Do Statements Illustrative Examples

•	 count, and indicate time and quantities •	 use of numbers in simple descriptions (e.g., kmry iv~c cwr b`rIE~ hn[iqMn vjy hn[ myrw Bwr pMj pOMf v~D igAw 
hY[)

•	 present or read aloud simple, rehearsed 
sentences

•	 presentation or reading aloud of simple, rehearsed sentences, such as reading work to peers in 
comprehensible Punjabi (e.g., ieh myrw dosq jIvx hY[ myrI klws iv~c cOdW muMfy hn[myry AiDAwipk dw nwm SRI 
mwn ig`l hY[ ) 

•	 use simple sentences to describe themselves, 
people, and places  

 

•	 use of simple sentences with or without support such as visuals, body language, or facial expressions to 
describe oneself, people, and places (e.g., myrw nwm swihb  hY[ myry pirvwr iv`c cwr jI hn[ myry ipqw dw nwm 
rwm isMG hY[ myrI BYx dw nwm kulivMdr kOr hY[ auh 10 swl dI hY[ mYN 12 swlW dw hW[ myrw ie`k ku`qw hY[ aus dw nwm 
PweIfo hY[ mYN ipRMs jOrj iv`c rihMdw hW[)

•	 imitate the pronunciation and intonation of 
simple words and phrases

•	 beginning imitation of Punjabi pronunciation and intonation of simple words and phrases (e.g., 
pronunciation of key Punjabi sounds, such as r, V, Y , &, D, f )
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  PUNJABI  •  Level A1.1 Written Production

Prescribed Learning Outcome: Learners can label correctly and give basic personal details in written form, such as on a student identity card.

Can Do Statements Illustrative Examples

•	 write Gurmukhi script from memory •	 writing of Gurmukhi script from memory (e.g., a A e s… )

•	 write two- or three-letter Mukta words •	 writing of two-letter or three-letter Mukta words and use vowel symbols and sound modifiers (e.g., 
kr,Gr, ngr, irhw, nhIN, krnw ) 

•	 label pictures accurately, using familiar 
vocabulary

•	 accurate labelling of pictures (e.g., label classroom or other known everyday objects such as 
neighbourhood places on a map, picture captions)

•	 complete simple forms with personal details 
such as name, date of birth, nationality/
country of origin, and address 

•	 filling out a basic form such as school ID (e.g., aupnwm, pihlw nwm, kOmIAq, jnm qwrIK, pqw, tYlI&on nMbr) or 
completing a simple survey (e.g., kI qusIN coklyt KWdy ho? hW/nhIN/kdy kdy) 

•	 produce short phrases retrieved from 
memory about oneself or other people and 
their daily life, acknowledging the use of 
accents

•	 use of learned phrases to write greetings on a card or postcard (e.g., jnm idn dI vDweI!
	 ivswKI dI l`K-l`K vDweI!
	 mYnUM qwj mhl bhuq psMd hY[) 

•	 produce personal lists using known 
vocabulary

•	 production of lists using known vocabulary (e.g., grocery list, list of school supplies)

•	 use appropriate writing conventions, such 
spelling, accents, and capitalization when 
producing texts

•	 recognition and use of appropriate writing conventions when copying texts (e.g., A~j bu~Dvwr hY[ A~j 
jnvrI dI Cy qrIk hY[ klws iv~c p~cI b~cy pVHdy hn[)
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  PUNJABI  •  Overview: Level A1.2  	 Breakthrough (Basic communication in the most familiar situations) 

Level A1.2 Context
The emphasis at this level is on continuing to help 
students develop positive attitudes to learning and 
using Punjabi. Interaction with partners and small 
groups are more frequent. Guided conversation 
helps students to express their ideas, and when 
working with internalized language, students can 
begin to connect ideas to form short interactions or 
complete messages. Students are encouraged to 
take risks as they use previously learned structures 
and demonstrate their learning orally and by 
means of visual representation.

Listening and speaking skills continue to be 
reinforced by exposure to simple Punjabi songs, 
rhymes, and simple texts. Students are encouraged 
to respond through drawing, acting, singing, 
dancing, and using simple language.

Students can recognize familiar language in written 
texts and can sometimes use their growing range of 
strategies to make educated guesses at the meaning 
of new expressions.

Student explore and experience the Punjabi 
presence, both historical and current, in various 
regions, including British Columbia and Canada, 
and show understanding in a variety of graphic 
and visual ways, with some commentary in simple 
Punjabi.

Culture and the Curriculum
Every language and its culture are intertwined. 
Language use requires an understanding of the 
cultural context in which the communication takes 
place. At this level student exposure to culture 
occurs primarily by means of topics chosen by the 
teacher to support language learning, based on 
student interest. Students at this language level will 
be interested in what students their age in Punjabi-
speaking countries are like. The desire to visit a 
Punjabi-speaking region begins to develop and 
encourages the learning of vocabulary and 
structures.

Possible Level A1.2 Cultural Topics
•	 Benefits of knowing more than one language
•	 Punjabi in students’ daily lives (e.g., signs, 

labels, radio, television, newspapers, magazines)
•	 Sports and leisure in Punjabi-speaking regions  

(e.g., Kabbadi, Kho-Kho)
•	 Punjabi daily meals
•	 Punjabi writing
•	 Punjabi pop music 
•	 Celebrations and customs in Punjabi culture

Possible Language Usage
•	 Number patterns (e.g., qyqI, qrqwlI, qrvMjw)
•	 Nouns are masculine or feminine (kursI 

feminine,  
hY Aqy myz masculine) 

•	 Adjectives – use of masculine or feminine 
agreement

•	 Possession (e.g., mYN, qyrw, qusIN, quhwfw )
•	 Intonation, stress, and rhythm for emphasis and 

meaning
•	 Interjectory expressions (e.g, hwey hwey, d`so, hnw, 

bhuq Apsos dI g~l hY[)

Level A1.2 Language-learning Strategies
Language-learning strategies support 
communication in the multiple skills of language 
learning. Students are encouraged to develop a 
repertoire of cumulative strategies to support  
their learning.

•	 Use prior knowledge of a topic to predict 
meaning

•	 Recognize known Punjabi words and cognates  
in new contexts

•	 Ask for specific words in Punjabi, if necessary, 
while continuing communication

•	 Listen to and practise pronunciation of the 
written word

•	 Group new items into categories that are 
personally meaningful

•	 Self-evaluate progress by comparison with 
earlier performance or against personal goals

•	 Continue to develop word bank of useful 
expressions to aid in more spontaneous 
communication
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Listening Comprehension continued on next page

  PUNJABI  •  Level A1.2 Listening Comprehension

Prescribed Learning Outcome: Learners can follow phrases and short, simple sentences that are very slowly and carefully articulated, with long pauses to 
assist in understanding of meaning.

Can Do Statements Illustrative Examples

•	 recognize numbers from 32 to 50, multiples 
from 100 to 1,000, and the structure of 
ordinals 

•	 recognition of numbers from 32 to 50, multiples from 100 to 1,000, and basic ordinal structure (in contexts 
and situations involving time, money, dates, scores, and page numbers (e.g., e.g., pihlw, b~qIvW, pMjHwvW; sON 
sO, do sO sO, iqMn hzwr; rIsYs rIsYs@ d`s v`j ky pMdrW imMMt qy hY[

•	 recognize formal and informal forms of 
address and the relationships between 
people, including immediate and extended 
family

•	 recognition of the difference between familiar and formal forms of address (e.g., qusIN/ qUM,quhwfw/quhwfy, swfw/
swfy) and recognition of immediate and extended family relationships (e.g., mwqw jI, ipqw jI, Brw jI, BYx 
jI, dwdw jI/ nwnw jI)

•	 recognize basic ways to denote ownership •	 recognition of simple terms of relationship and ownership (e.g., myry ipqw jI, swfy mwqw jI, quhwfy BYx jI, auhnW dw 
Brw ieh mInw dI ikqwb hY[ kI ieh quhwfI ikqwb hY?)

•	 recognize basic phrases that provide 
information about likes and dislikes

•	 recognition of simple questions about likes and dislikes (e.g., kI qusIN sOkr psMd krdy ho? nhIN, mYnUM sOkr psMd 
nhIN hY[ mYN hwkI Kyfxw izE`d` psMd krdw hW[)

•	 recognize basic phrases that provide 
information about time of day, weather, and 
seasons

•	 recognition of basic phrases about time, weather, and seasons (e.g., hux kI vkq hY? hux nON vjy hn[ A`j mOsm 
iks qrW dw hY? bhuq vDIAw hY[ mOsm mwVw hY[ mINh pY irhw hY[ brP pY rhI hY[)

•	 recognize basic phrases that provide 
information about physical characteristics, 
personality, and feelings

•	 recognition of basic phrases about physical characteristics, personality, and feelings (e.g.,  
mYN lMbw hW[ auh Cotw hY [ auh bhuq hswauNdw hY[ auh clwk hY[ auh KuS hY[ auh audws hY[)

•	 recognize basic phrases that denote position •	 recognition of basic position words (e.g., myrI kwr grwj gYrH`j iv`c KVHI hY[ikqwb myz auqy peI hY[ruipMdr gxI 
nwl hY[mYN ieQy hW[ qusIN ikQy hO?)

•	 understand familiar requests and 
instructions

•	 recognition of familiar requests and instructions (e.g.,  
Awpxw Gr dw kMm mYnUM PVw idau[ Awpxy kwgz qy Awpxw nwm ilKo[)

•	 understand and respond to basic everyday 
needs

•	 recognition and demonstration of understanding of everyday needs (e.g., mYnUM ie~k pY~n c`hId` hY [ kI mYN 
quhwfw pY~n lY skdw hW ?)

•	 understand short sentences about events 
that take place in the present, the future, 
and the past, qualified by appropriate time 
expressions

•	 understanding of short sentences about events in the present and immediate future (e.g., qusIN k@LH kI kr 
rhy ho? mYN k@LH nUM pwrk jwxW hY[ Agly hPqy mYN AmrIkw jwvWgI[)

•	 recognize words that describe actions •	 recognition of adverbs of manner (e.g., jldI, hOlI, au~cI)
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  PUNJABI  •  Level A1.2 Reading Comprehension

Prescribed Learning Outcome: Learners can understand very short, simple texts a single phrase at a time, picking up familiar names, words, and basic 
phrases and rereading as required.

Can Do Statements Illustrative Examples

•	 understand specific, predictable information 
in simple texts 

•	 identification of textual information (e.g., simple food items, times of movies, channels, types of shows, 
on signs, menus, posters, ads, timetables, calendars, TV listings, telephone book, store signs, catalogues) 

•	 understand short, simple messages •	 understanding of short, simple messages, such as in an email (e.g., mYnUM ieh Sihr bhuq psMd hY[mOsm hmySW 
sohxw huMdw hY [bIc vI bhuq suMdr hn[

•	 follow short, simple written instructions •	 understanding of short, written instructions to complete a task (e.g., myry Gr Aw[ Awpxw nwm ilKo[myry nwl 
bzwr c`lo[ Aw jw, Gr c`l )

•	 understand the gist of slightly more complex 
or less familiar written phrases and 
sentences 

•	 understanding of the general idea of slightly more complex or less familiar written phrases and sentences 
(e.g., bhuq vDIAw  hoieAw[ieh bhuq mwVw hoieAw hY[mYN Awpxy im~qr nUM imlx cilAw hW[ mYnUM jldI Pon krnw [)

•	 understand short, clear messages and 
announcements

•	  recognition of clear, simple messages and announcements, such as weather reports, descriptions, and 
introductions (e.g., sIt bylt bYlHt lgw lau[ BMgVw gru`p ny A`j imlxw hY[ bwskt bwl dI mIitMg k`l nUM hY[ A`j 
br& pY rhI hY [k`l nUM mINh pYx dI sMBwvxw hY[) 

•	 recognize the gist of new or less familiar 
phrases and sentences in the present, 
immediate past, or immediate future

•	 understanding of the main idea of a short conversation or short presentation 

Listening Comprehension continued
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  PUNJABI  •  Level A1.2 Spoken Interaction

Prescribed Learning Outcome: Learners can interact in simple ways by initiating and responding to simple questions and statements on very familiar topics 
or simple needs, delivered directly to the learner in clear, slow and repeated phrases or short sentences.

Can Do Statements Illustrative Examples

•	 communicate using numbers from 0 to 50 in 
context and ordinal numbers

•	 use of numbers in contextual situations involving time, money, dates, scores, and page numbers  
(e.g., ieh kmIz ikMny dI hY? mUvI ikMny vjy SurU hoxI hY? ieh pMnw 156 hY [  skor 2-3 hY[ skor kI hY? itkt 25 
fwlr dI hY[)

•	 express basic agreement or disagreement 
and support with reasons

•	 use of simple phrases of agreement and disagreement retrieved from memory to extend conversations  
(e.g., mYN sihmq nhIN hW ikauNik mYNnUM AYkSn mUvIz psMd hn[ )

•	 exchange simple information about time of 
day, weather, and seasons

•	 use of simple question/response patterns to exchange information about time, weather, and seasons  
(e.g., vkq kI hY? Cy vjy hn[ A`j hnyrI cl rhI hY[ qusIN isAwl iv`c kI krnw psMd krdy ho? ) 

•	 exchange simple information about physical 
and personality characteristics

•	 use of simple question/response patterns to exchange information about people (e.g., kI quhwfw Brw  lMbw 
hY? auh pqlw Aqy lMbw hY[ ) 

•	 communicate feelings with supporting 
simple reasons and respond with basic 
expressions of empathy

•	 use of familiar vocabulary and sentence patterns retrieved from memory to express feelings such as 
happiness and expressions of empathy (e.g., quhwfw kI hwl hY? mYN TIk  hW[ mYN bhuq audws hW[ qusIN audws ikauN 
ho? ikauNik myrw dosq ieQy nhIN hY[) 

•	 suggest and respond to simple, everyday 
plans in the present or immediate future

•	 use of familiar vocabulary and sentence patterns retrieved from memory to express present and future 
plans (e.g., AsIN mUvI dyKx jw rhIAW hW |bwAd ivc AsIN Kwxw Kwx jwvWgIAW[

•	 exchange information about the recent past •	 use of familiar vocabulary and sentence patterns retrieved from memory to make and respond to events 
in the recent past (e.g., mYN huxy hI Kwxw Kw ky htIN hW[ mYN pwrk jw AweI hW[ mYN A`j svyry sYr krn geI sI[

•	 use communication strategies to initiate and 
sustain interaction

•	 use of strategic language such as conversation sustainers or reactive expressions and empathetic words 
and phrases (e.g., hor koeI, nvIN qwzI? ikMnI Srm dI g`l hY!  hW jI, s`cIN, Pyr?) 

•	 exchange information about interests and 
everyday situations 

•	 exchanging of information about interests and activities relevant to the learner, including personal and 
family information, school, shopping, eating, sports, interests, preferences, habits, and routines, 
invitations, apologies, travel, lodgings (e.g., mYnUM skyitMg psMd hY, pr myrI shylI nUM tYins psMd hY[)  
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  PUNJABI  •  Level A1.2 Spoken Production

Prescribed Learning Outcome: Learners can describe themselves, what they like, and where they live. They can read a very short rehearsed statement, such 
as introducing a friend or a family member.

Can Do Statements Illustrative Examples

•	 use simple phrases and sentences with or 
without support to describe family, friends, 
school, and interests

•	 use of familiar vocabulary and sentence patterns in simple presentation format to describe family, friends, 
school, and interests (e.g., myrI shylI, AmIqw, bhuq cMgI iKfwrI hY[ auh iPgr skyt krdI hY [auh bwsktbwl, 
vwlIbwl Aqy tYins vI KyfdI hY[ ausnMU tI. vI. dyKx dw vI SONk hY[)

•	 give simple presentations •	 presentation of simple, rehearsed plays/skits, poems, songs, or informational materials

•	 use comprehensible pronunciation, 
intonation, stress, and rhythm of words, 
phrases, and sentences for emphasis and to 
support meaning 

•	 use of Punjabi pronunciation, intonation, stress, and rhythm of words when reading aloud or presenting 
very short rehearsed statements
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  PUNJABI  •  Level A1.2 Written Production

Prescribed Learning Outcome: Learners can ask for or pass on personal details in simple written form, using isolated phrases and short sentences.

Can Do Statements Illustrative Examples

•	 write short, simple lists and messages, 
respecting accents and punctuation 
conventions

•	 preparation of lists or notes (e.g., camping list, school schedule, homework, likes/dislikes, hobbies) or 
telephone messages (e.g., Pon AmRIqw: 250-375-2091 [ somvwr: pihlw blwk pMjwbI, dUjw blwk ihswb)

•	 write a short personal letter with modelled 
support 

•	 use of formulaic conventions of a friendly letter (greetings and salutations) with a personal message, such 
as writing to a friend about a trip (e.g., ipAwrI shylI nIqw, kI hwl hY? mYN ieQy mwntRIAl iv~c hW[ikMnW sohx` 
Sihr hY! mYN k~l ikaubY~k Sihr cly jwxw hY[ aumId hY qYnUM ieh kwrf psMd Awiegw  [ qyrI shylI, sMgIqw)
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  PUNJABI  •  Overview: Level A2.1  	 Waystage (Communication in basic social situation) 

Level A2.1 Context
Students use Punjabi as a tool for communicating 
about everyday topics they enjoy talking about, 
such as themselves, their friends, and favourite 
activities. They practise and develop the language 
in new and interesting contexts and in different  
groupings – pairs, small and large groups,  
and individually.

In a communicative-experiential approach to 
language learning, students acquire information 
through listening and reading and use this 
information as part of the conversational process 
and to complete meaningful oral or written tasks.  
A major focus at this level is understanding and 
conveying meaning for practical purposes in 
situations that are personally meaningful  
to students.

Many students develop a strong interest in popular 
culture in the form of music videos, songs, fashion, 
films, and electronic social networks. Such interests 
can provide topics that encourage students’ 
emerging ability to express their thoughts and 
feelings about creative works and to interact in 
social situations.

Students explore and experience the Punjabi 
presence, both historical and current, in various 
regions, including British Columbia and Canada. 
They also begin to explore Punjabi culture in a 
broader sense as they learn about life in other 
Punjabi-speaking countries. Students are 
encouraged to use Punjabi in all activities, 
including those supporting cultural awareness. 

Culture and the Curriculum
Every language and its culture are intertwined. 
Language use requires an understanding of the 
cultural context in which the communication takes 
place. At this level student exposure to culture 
occurs primarily by means of topics chosen by the 
teacher to support language learning, based on 
student interest. Students at this language level 
wish to further explore what teenagers their age in 
Punjabi-speaking countries do for entertainment 
and how they pass their time. The desire to connect 
with teenagers from Punjabi cultures is strong, and 
the wish to communicate with them serves to 
encourage students to take risks in their spoken 
interactions in Punjabi.

Possible Level A2.1 Cultural Topics
•	 Punjabi food and restaurants 
•	 Holidays and celebrations in Punjabi culture
•	 Family life in Punjabi culture
•	 Activities and interests of young people in the 

Punjab
•	 Punjabi language usage in Canada
•	 Appropriate language, expressions, and 

behaviours to suit cultural context
•	 Punjabi visual arts, music, dance, and simplified 

texts 

Possible Language Usage 
•	 Idiomatic expressions (e.g., qyz idmwg, fast brain/

sharp brain; hOlw BWfw, lightweight pot/not 
decisive) 

Level A2.1 Language-learning Strategies
Language-learning strategies support 
communication in the multiple skills of language 
learning. Students are encouraged to develop a 
repertoire of cumulative strategies to support  
their learning.

•	 Recognize and use common patterns
•	 Adjust the message in order to use known 

expressions and vocabulary
•	 Use word webbing charts, tables, and other 

graphic organizers to support oral and written 
expression

•	 Listen, view, or read selectively to focus on key 
information

•	 Tolerate ambiguity of meaning when unable to 
understand fully

•	 Use a variety of writing processes to convey 
personal meaning

•	 Plan ahead for communicative activities by 
anticipating language and resource needs 

•	 Reflect on learning by recording personal goals, 
successful strategies, and new vocabulary and 
phrases

•	 Continue to develop word bank of useful 
expressions to aid in more spontaneous 
communication
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  PUNJABI  •  Level A2.1 Listening Comprehension

Prescribed Learning Outcome: Learners can understand sentences and expressions relevant to the learner (e.g., very basic personal and family information, 
shopping, interests) provided speech is clearly and slowly articulated.

Can Do Statements Illustrative Examples

•	 understand numbers from 51 to 100 as well 
as basic ordinal numbers

•	 recognition of numbers from 51 to 100 as well as basic ordinal numbers (e.g., pihlI, bvMjw) 

•	 understand a simple series of phrases and 
contextual sentences of relevance to the 
learner

•	 understanding of a simple series of sentences relating to personal and family information, school, 
shopping, food, sports, interests, preferences, music, habits, and routines  
(e.g., mYN Pu~tbwl  Kyfdw hW[ myrw Brw vI Kyfdw hY[ AsIN roz Kyfdy hW[

•	 understand a simple series of phrases and 
sentences about familiar situations and 
when and where they take place

•	 understanding of a series of sentences concerning familiar situations and when and where they occur  
(e.g., idvwlI  AkqUbr ivc mnweI jWdI hY[ AsIN idvwlI qy dIvy jgwauNdy hW[ [qusIN idvwlI ikvyN mnwauNdy ho?) 

•	 understand a simple series of phrases or 
sentences related to directions

•	 understanding of a simple series of directions (e.g., d&qr qoN au~qr vl jw ky, K~by muV jwau[)

•	 understand where and how people travel •	 understanding of methods of transportation (e.g., mYN hvweI jhwz rwhIN mYkisko jw irhw hW[AsIN byVI ivc jw 
rhy hW[qusIN ryl gfI ivc jwvogy?)

•	 understand preferences and interests of 
others, including supporting reasons where 
applicable

•	 understanding of preferences and interests of others (e.g., mYnUM myrI shylI nUM tYins psMd hY[)

•	 understand justification of choice made 
based on quality, quantity, and cost

•	 understanding of simple comparisons relating to quality, quantity, and cost (e.g., nIlI &rwk ic~tI nwloN 
ijAwdw sohxI hY[ic~tI &rwk QohVI ssqI hY[lwl &rwk sB qoN sohxI hY[)

•	 understand short discussions about future 
plans and past events 

•	 understanding of future plans and past events  
(e.g., k~l  k@LH mYN mUvI Qytr iv`c ie`k i&lm dyKI[ auh bhuq cMgI sI[ A~j mYN skUl jw irhw hW, pr k@LH mYN Gr hI 
rihxw hY[ 

•	 understand a variety of specific details of 
short texts supported by visuals, cognates, 
and text features

•	 understanding of a variety of specific details of short texts supported by visuals, cognates, and text features 
(e.g., bdiksmqI nwl mYN ies tYins dy mYc iv`c ih`sw nhIN lY skdw ikauNik myrw rYkt tu`tw hoieAw hY[  ) 

•	 get the gist of short texts in unfamiliar 
contexts 

•	 identification of the main idea in unfamiliar contexts with supporting visuals (e.g., TV newscast, video 
clip)
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  PUNJABI  •  Level A2.1 Reading Comprehension

Prescribed Learning Outcome: Learners can understand short, simple texts containing the highest frequency vocabulary. 

Can Do Statements Illustrative Examples

•	 read short, simple texts of relevance 
consisting of high frequency, everyday 
language 

•	 reading of short, simple texts of relevance to the learner (e.g., electronic messages, personal letters, blogs, 
newspapers, short magazine articles with pictures, age-appropriate modified stories, and factual text)

•	 understand specific detail and overall sense 
of text in familiar and less familiar contexts

•	 understanding of specific detail and overall sense of text in familiar and less familiar contexts (e.g., hr 
SnIvwr mYN Awpxw nwSqw tI vI A`gy bYT ky krdw huMdw sI[ aus vyly myry mwqw ipqw jI su`qy pey huMdy  sn[)   

•	 understand the gist of short texts that 
contain less familiar language

•	 use of cognates to determine meaning  
(e.g., 2009 qoN ieh knUMn lwgU kr id`qw igAw hY ik  kYnyfw qoN AmrIkw jwx vwly XwqrIAW kol pwsport hoxw jrUrI 
hY[)
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  PUNJABI  •  Level A2.1 Spoken Interaction

Prescribed Learning Outcome: Learners can communicate in simple, routine tasks, requiring a simple and direct exchange of information on familiar 
matters to do with school and leisure time. Learners can handle very short social exchanges, but are rarely able to keep conversation going on their own unless 
someone assists the learner’s understanding.

Can Do Statements Illustrative Examples

•	 exchange information on events and 
locations

•	 exchange of information about events and locations  
(e.g., hrBjn mwn dI AglI i&lm Sihr ivc kdoN Aw rhI hY? auh vYswKI nUM Aw rhI hY[ AwpxIAW it`ktW huxy hI lY 
lvo[)

•	 communicate using numbers from 101  
to 1,000

•	 exchange of information about quantities from 101 to 1,000 (e.g., ie`k nvW sY~l Pon ikMny dw AwauNdw hY? jy qusIN 
Pon dy nwl plYn vI lYxw cwhuMdy ho qW quhwnUM $24.00 dyxy pYxgy[ Agr qusIN plYn qoN ibnW lYxw cwhuMdy ho qW quhwnUM 
$250.00 dyxy pYxgy[)

•	 ask for and give directions •	 asking for and giving directions (e.g., bYNk ikQy hY? bYNk stySn strIt qy hY[ myn strIt qy is~Dy jwvo[iPr grIn 
AYivinaU qoN K~by muV jwau[ s~jy h~Q dUjI iblifMg bYNk hI hY[)

•	 exchange information on modes of travel 
and destinations

•	 exchanging of information on modes of travel and destinations (e.g., isAwl nUM mYN hvweI jhwz iv`c trWto 
jwxw hY, pr grmIAW iv`c mYN kwr lY ky rwkIz dyKx jwauNgI[)

•	 exchange information on likes, dislikes, and 
preferences, comparing and giving brief 
reasons where appropriate

•	 exchanging of information on likes, dislikes, and preferences (e.g., mYnUM lwl kotI nIlI kotI nwloN vDIAw lgdI 
hY ikauNik ayuh pSmInw dI bxI hoeI hY[)

•	 discuss plans for the immediate future •	 discussion of immediate future plans (e.g., qusIN AYqvwr nMU kI kr rhy ho?  mYN Ayqvwr nMU vYnkUvr jwxw hY[)

•	 describe plans and events in the recent past 
in routine and familiar matters

•	 description of plans and events in the recent past (e.g., k~l Swm nUM mYN Awpxy dosqW nwl GuMmx iPrn igAw sI[ 
AsIN bhuq mzy kIqy[)
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  PUNJABI  •  Level A2.1 Spoken Production

Prescribed Learning Outcome: Learners can describe their family, people, places, possessions, routines, and likes and dislikes in simple terms. They can give 
a short, rehearsed presentation on a familiar subject. They can answer straightforward follow-up questions if they can ask for repetition and if some help with 
the formulation of the reply is possible.

Can Do Statements Illustrative Examples

•	 produce a short series of phrases and simple 
sentences to describe or role play everyday 
experiences, events, and areas of immediate 
need

•	 production of a thematic series of short sentences (e.g., mYnUM ieiqhwisk ikqwbW pVHxIAW bhuq psMd hn[myry 
nwnw jI mYNnUM bhuq khwxIAW pVH ky suxwauNdy huMdy sn[)

•	 give short prepared talks or presentations on 
selected topics

•	 production of final tasks based on the unit themes explored in class in forums, such as gallery tours, job 
fairs, TV hosts/shows, videos, computer presentations supported with spoken elements live or recorded, 
and shared presenations between groups and in individual presentations

•	 use generally appropriate pronunciation, 
stress, rhythm, and intonation

•	 spoken production provides clear meaning to the student audience and generally does not impinge on 
clarity of meaning
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  PUNJABI  •  Level A2.1 Written Production

Prescribed Learning Outcome: Learners can write a series of simple phrases about their family, school, and other familiar interests. They can write a series 
of simple phrases and sentences linked with simple connectors such as “and,” “but,” and “because.”

Can Do Statements Illustrative Examples

•	 write short, simple texts on familiar topics of 
personal interest or school-related topics

•	 preparation of written text such as a brochure, ad, schedule, menu, recipe, game instructions, résumé, 
personal letter, or short article 

•	 write short personal letters, electronic 
messages, or blogs

•	 writing of short personal letters, electronic messages, or blogs (e.g., mYN ieQy mwntRIAl iv~c hW[ikMnW shuxw 
Sihr hY! mYN k~l ikaubY~k Sihr cly jwxw hY gurlIn, A~j mYN TIk nhIN hW ies leI mYN quhwfy Gr nhIN Aw skWgw[ mYNnUM 
TMf l~gI hY[ mYN iPr iksy idn Aw jwvWgw[)

•	 use appropriate writing conventions within 
a personal letter or letter requesting 
information 

•	 use of letter-writing conventions (e.g., ipAwry, siqkwr sihq, pRmwqmw quhwnUM sPlqw bKSy, iPr imlWg, jldI 
imlWgy, quhwfw SuBicMqk, quhwfw dws, quhwfw dosq)

•	 use simple connector words to link ideas and 
sentences

•	 use of simple connector words to link ideas and sentences (e.g., Aqy, pr, iPr, ikauNik, aus qoN bwAd mY 
AYlbrtw jw rhI hW ikauNik myrw pirvwr rOkIz dyKxw cwhuMdw hY[ pr swnUM auQy rihx dI QW l`Bx iv`c muSkl Aw rhI 
hY[)

•	 complete a questionnaire/survey on a topic 
of interest

•	 answering of questionnaire and/or survey questions in paper and/or electronic form that are based on 
topics of interest (e.g., films, types of music, sports, health, career choice, trivia games) 
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  PUNJABI  •  Overview: Level A2.2  	 Waystage (Communication in basic social situation) 

Level A2.2 Context
At this point in their studies, students are able  
to interact with growing confidence in familiar 
situations and apply their growing range of 
language-learning strategies more consistently. 
They are able to take more risks while engaging in 
spontaneous interactions using internalized 
vocabulary and structures. Teacher and peer 
support are important when students are 
communicating their ideas and rephrasing their 
thoughts to compensate for unknown expressions. 
Developing descriptive abilities include linking 
and sequencing of narrative. 

Students are familiar with a wide range of 
strategies that enable them to select and retrieve 
information from a variety of sources, including 
print, radio, TV, Internet, and speakers. The forms 
and skills students use to apply and convey 
information for particular purposes and audiences 
are increasingly important.

Students respond to a variety of creative works by 
means of oral interactions, journal entries, résumés, 
and short written texts.

Students explore and experience Punjabi culture in 
countries in addition to Canada by learning about 
their history, through exposure to culturally 
appropriate language and behaviours, and by  
an introduction to the various art forms and to 
simplifed or adapted literary texts.

Culture and the Curriculum
Every language and its culture are intertwined. 
Language use requires an understanding of the 
cultural context in which the communication takes 
place. Students at this language level are interested 
in exploring various cultural aspects of the Punjabi 
world as they examine the role of cultural practices 
and traditional language patterns. As students talk 
and write about their developing knowledge, they 
show increasing awareness about cultural 
comparisons. 

Possible Level A2.2 Cultural Topics
•	 Contributions of prominent Punjabi people
•	 Significant landmarks in the Punjab
•	 Shopping in the Punjab
•	 Travel in the Punjab
•	 Appropriate language, expressions, and 

behaviours to suit cultural context
•	 Popular Punjabi culture 
•	 Punjabi visual arts, music, dance, and simplified, 

authentic texts 
•	 Contemporary social issues in the Punjab

Possible Language Usage
•	 Use of conditional as a sign of politeness  

(e.g., qUN, qusIN)
•	 Idiomatic expressions (e.g., TMfw idmwg,  

cold brain/non-aggressive calm person)

Level A2.2 Language-learning Strategies
Language-learning strategies support 
communication in the multiple skills of language 
learning. Students are encouraged to develop a 
repertoire of cumulative strategies to support  
their learning.

•	 Transfer and adapt known structures to convey 
meaning in new contexts

•	 Take risks with language to extend language 
boundaries

•	 Use a variety of reference material, including 
dictionaries, for comprehension and production

•	 Set personal goals in language skills and monitor 
their progress

•	 Use internalized expressions to support 
authenticity in spontaneous oral conversations
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  PUNJABI  •  Level A2.2 Listening Comprehension

Prescribed Learning Outcome: Learners can understand enough to be able to meet their needs and interests, provided speech is clearly and slowly 
articulated.

Can Do Statements Illustrative Examples

•	 understand various forms of interactions, 
including responsibilities/obligations, 
offers, acceptances, and refusal of 
invitations

•	 understanding of 
–	 forms of obligation and responsibility (e.g., kI qusIN A~j SwmI swfy nwl hwkI gym dyKx jwagy? hW jI,  

mYN jwxw qW jrUr cwhuMdw hW pr k~l svyry myrw sm`ijk dw iemiqhwn hY Aqy qusIN jwxdy hI ho ik mYNnUM sm`ijk AOKI 
lgdI hY[)

–	 offers, acceptances, and refusal of invitations (e.g., ies vIkAYNf AsIN kYNipg krn c`lIey?[ nhIN, myrw idl 
i&lm dyKx nUM krdw hY[ 

–	 requests, suggestions, and ideas (e.g., jldI c`lIey nhIN qW b`s inkl jwvygI[ AsIN smy isr iemiqhwn leI 
phuMcxw hY[)

•	 understand the main idea and supporting 
details in simple descriptions in connected 
oral texts 

•	 understanding of the main idea and supporting details in connected oral text, such as narratives or 
presentations using familiar language (e.g., mYNnUM cyqy hY jdoN mYN dsW swlHW dw sI qW mYN pirvwr smyq kIlon` dy pwxI 
dy pwrk igAw sI[ mNY qy myrI BYx JIl ivc qr rhy sI jdoN Acwnk mINh pYx lg igAw...) 

•	 understand the main point of unfamiliar 
texts, based on familiar themes

•	 understanding of the main point in unfamiliar texts supported by visuals (e.g., TV or Internet news,  
daily weather reports, newspaper/magazine articles, speaker presentations on familiar themes such as 
childhood, sports, the arts) 

•	 identify the main point in short, clear 
messages or announcements

•	 retrieval of important information from a message or announcement such as on a PA system  
(e.g., siq sRI Akwl[ A`j 9 PrvrI idn sOmvwr somv`r hY[ PotogrwPI kl`b dI mIitMg kmrw nM: 210 iv`c 12:20 qy 
hovygI[ swfy s`B v`loN Awp s`B dw suAwgq hY[)

•	 understand short, clear directions or 
instructions

•	 demonstration of understanding by completing or following directions or instructions (e.g., swry 
ividAwrQIAW nUM ieh Pwrm 21 sqMbr qoN pihlW jrUrI Brnw pvygw[ Agly cOrwhy q`k is`Dy jweI jwau[)  
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  PUNJABI  •  Level A2.2 Reading Comprehension

Prescribed Learning Outcome: Learners can understand short, simple texts on familiar matters of a concrete type which consist of high-frequency everyday 
language.

Can Do Statements Illustrative Examples

•	 understand the main idea and supporting 
details of age-appropriate, short, 
linguistically adapted authentic texts

•	 understanding of the main idea and supporting details of age-appropriate, short adapted authentic texts 
of relevance to the learner (e.g., fiction and non-fiction short stories, poetry, magazine articles, personal 
letters, electronic messages, blogs, signs, ads, schedules, songs)

•	 understand simple instructions, procedures, 
or steps to perform a task

•	 understanding of simple instructions or procedures such as using a public phone or bank machine  
(e.g., pihlW Awpxw kwrf mSIn ivc pwau [ Pyr nMbr dbwau [) 
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  PUNJABI  •  Level A2.2 Spoken Interaction

Prescribed Learning Outcome: Learners can interact with reasonable ease in structured situations, provided there is assistance if necessary. Learners can ask 
and answer questions and exchange information on topics that are familiar in predictable, everyday situations.

Can Do Statements Illustrative Examples

•	 initiate and sustain short conversations in 
familiar social situations

•	 initiation and sustaining of short conversations in familiar social situations  
(e.g., myry mwsI jI k~l nUM pMjwb qoN Aw rhy hn[ mYN bhuq KuS hwN! qusIN vI swfy Gr Aw jwxw[ kI qusIN mwsI jI nuM 
pihlW kdI imly ho? hW jI, mYN ipCly swl hI imlI sI[)

•	 indicate understanding or lack of 
understanding agreement or disagreement

•	 asking to repeat or asking for clarification of key words or ideas when not understanding (e.g., mYnUM smJ 
nhIN Aw rhI ik qusIN kI kihxw cwh rhy ho[ kI hrdIp quhwfI g`l nhIN mMn irhw?)

•	 offer, accept, and decline invitations, using 
appropriate social conventions of politeness

•	 use of appropriate social conventions of politeness in offering, accepting, and declining invitations  
(e.g., AsIN quhwfy ivAwh qy jrUr phuMcWgy, pr mwqw jI koloN nhIN AwieAw jwxw[ swnUM s~dx leI DMnvwd[)

•	 ask for and respond to requests, suggestions, 
and ideas

•	 expression of and response to requests, suggestions, and ideas  
(e.g., kI qusIN myrI m`dd kr skdy ho?  hW jI, pr quhwnUM QoVHw ieMqzwr krnw pvygw[)

•	 communicate about obligations and 
responsibilities

•	 expression of obligations and responsibilties (e.g., mYnMU Awpxw kmrw A~j hI sw& kr lYxw cwhIdw hY[)

•	 give and seek permission •	 giving and seeking of permission (e.g., mwqw jI, kI mYN A~j SwmIN quhwfI kwr lY ky jw skdw hW?  hW jI, jy qusIN 
igAwrW vjy q`k vwps Aw jwvogy[)

•	 exchange information, opinions, and simple 
comparisons 

•	 exchange of information, opinions, and simple comparisons (e.g., lwl kotI ikMny dI hY? ieh mihMgI hY [  
mYnUM lwl kotI nIlI kotI nwloN vDIAw l`gdI hY ikauNik ayuh pSmInw dI bxI hoeI hY[)
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  PUNJABI  •  Level A2.2 Spoken Production

Prescribed Learning Outcome: Learners can give a short, rehearsed presentation on a topic pertinent to their everyday life, and briefly give reasons and 
explanations for opinions, plans, and actions. Students can cope with a limited number of straightforward follow-up questions.

Can Do Statements Illustrative Examples

•	 connect a series of simple sentences to tell  
a story, describe everyday situations, 
experiences, or events, and answer 
straightforward follow-up questions	

•	 description of everyday situations, experiences, or events (e.g., A~j swfy skUl ie~k AsNYblI hoeI[ swnUM auhnW 
ny keI qrHW dy Fol vjw ky idKwey[ swirAW ny SoA bhuq psMd kIqw[ vwps klws  iv`c Aw ky AsIN FolW dIAW keI 
KUbsUrq qsvIrW bxweIAW...) 

•	 present dialogues on familiar topics and 
situations

•	 presentation of simple dialogues or monologues (e.g., A~j mYN skUl igAw[ myrw dosq A`j skUl nhIN AwieAw 
sI[ mYN rwj nwl KyifAw[ AsIN pINGW JUtIAW[ mYN rwj nUM vI psMd krdw hW[) 

•	 describe plans and arrangements, explaining 
reasons where applicable 

•	 description of plans and arrangements (e.g., skUl pUrw krn mgroN, mYN mYkigl XUnIvristI jwvWgw[ mYN ieh 
XUnIvristI ies krky cunI ikauNik mYN mOntrIAl iv`c  rihMdw hW[mYN PrYNc bol skdw hW[)  

•	 present age-appropriate cultural topics of 
personal relevance 

•	 presentation of information on relevant cultural topics (e.g., swfw pMjwbI ivrsw bhuq hI AmIr hY[ ies dy iv`c 
ig`Dw, BMgVw Aqy lok gIq Swiml  hn[lok gIq muMfy Aqy kuVIAW dovyN hI gwauNdy hn[ ieMfIAw iv`c koeI vI pMjwbI 
pRogrwm ig`Dy jW BMgVy qoN ibnW pUrw nhIN huMdw[)
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  PUNJABI  •  Level A2.2 Written Production

Prescribed Learning Outcome: Learners can write very short, basic descriptions of events, past activities, and personal experiences, using simple connected 
text. They can write short, simple imaginary biographies and simple poems about people.

Can Do Statements Illustrative Examples

•	 write short, connected text on familiar 
school-related topics and other topics of 
personal interest

•	 writing of short, connected text on topics of interest (e.g., k`l Swm mYN mUvI dyKx geI[ ies mUvI iv`c ie~k 
pirvwr pMjwb Awpxy irSqydwrW nUM imlx jWdw hY[ pr au~Qy jw ky aus pirvwr dy b`icAW nUM bhuq cMgw lgdw hY Aqy auh 
vwps kYnyfw prqn qoN n~h krdy hn[ AKIr iv`c swrw pirvwr hmySw leI au~Qy rihx leI mMn jWdw hY[)

•	 write a short personal letter, electronic 
messages, or blog, using appropriate register 
and sociocultural writing conventions

•	 description of daily life, expression of thanks or an excuse, brief description of past events or personal 
experiences, plans for the future, as well as appropriate salutations and closings (e.g., ipAwrI gurjoq, mYnUM 
qyrI eI-myl imlI[ mYnUM KuSI hY ik AsIN ieMtrnY~t duAwrw sMprk r`K skWgy[ Awpxy Agly mYisj nwl auh slYNg SIt 
lgwauxI nW Bu`lIN ijs dy bwry qUM myry nwl vwAdw kIqw sI[ AsIN CyqI hI imlWgy[ gurismrn) 

•	 write simple sentences using common 
connecting words to indicate the 
chronological order of events

•	 use of appropriate connecting words to indicate chronological order (e.g., sB qoN pihlW mYN Awpxw kYimstrI 
dw iemiqhwn ^qm kIqw  iPr mYN rgbI dI prYkits qy geI[ aus qoN bwAd mYN AwpxI shylI nUM SOipMg sYNtr iv`c imlI[ 
AKIr iv`c mYN Gr phuMcI qy Awpxw homvrk Kqm kr skI[)   

•	 write notes based on a discussion, 
presentation, or reading of a text

•	 written summarization of what was presented, discussed, or read



 Additional Languages Curriculum  
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SPANISH  •  Cultural Connections

The following suggested cultural aspects provide minimal cultural content. They have been selected with the Prescribed Learning Outcomes in mind for 
Levels A1, A2, and B1 and to enable teachers to weave the study of culture and language seamlessly together. These cultural connections can also be dealt 
with in a more in-depth manner at various levels. Teachers are encouraged to select suggested cultural connections from other levels according to the 
interests of the students and to add additional current and relevant cultural information about Spanish-speaking countries in the world as well as the 
Spanish presence in Canada.

Level A1.1       Level A1.2   Level A2.1 Level A2.2 Level B1.1 Level B1.2
•	 Spanish-speaking 

countries and regions 
in the world

•	 Activities and 
interests of young 
people in Spanish-
speaking countries

•	 School life in Spanish-
speaking countries

•	 Formal and informal 
forms of address and 
appropriate body 
language in social 
situations

•	 Naming practices, 
including nicknames

•	 Family life and 
relationships in 
Spanish-speaking 
countries

•	 Benefits of knowing 
more than one 
language

•	 Spanish in students’ 
daily lives

•	 Sports and leisure in 
Spanish-speaking 
countries

•	 Traditional and 
modern/pop 
Spanish-language 
music 

•	 Celebrations, 
traditions, and 
customs in Spanish-
speaking countries

•	 Awareness of some 
aspects of ancient 
civilizations

•	 Food and restaurants 
in Spanish-speaking 
countries

•	 Holidays and 
celebrations in 
Spanish-speaking 
countries

•	 Appropriate 
language, 
expressions, and 
behaviours to suit 
cultural context

•	 Daily life in Spanish-
speaking countries

•	 Visual arts, music, 
dance, and simplified, 
authentic texts from 
Spanish-speaking 
countries

•	 Contributions of 
prominent Spanish-
speaking people

•	 Significant landmarks 
in Spanish-speaking 
countries

•	 Shopping in Spanish-
speaking countries

•	 Travel in Spanish-
speaking countries

•	 Appropriate 
language, 
expressions, and 
behaviours to suit 
cultural context

•	 Popular culture in 
Spanish-speaking 
countries

•	 Visual arts, music, 
dance, and simplified, 
authentic texts from 
Spanish-speaking 
countries

•	 Latin communities  
in Canada

•	 The Spanish language 
in Spain and Latin 
America

•	 Well-known historical 
figures and events in 
Spanish-speaking 
countries

•	 Living and working 
in a Spanish-speaking 
country

•	 Education and career 
opportunities in 
Spanish-speaking 
countries

•	 Environmental issues 
in Spanish-speaking 
countries

•	 Visual arts, music, 
dance, and adapted 
authentic texts from 
Spanish-speaking 
countries

•	 The Spanish 
language in South 
America

•	 Issues related to  
youth and their 
responsibilities in 
Spanish-speaking 
countries

•	 Gender roles in 
Spanish-speaking 
countries

•	 Contemporary 
social and global 
issues in Spanish-
speaking countries

•	 Visual arts, music, 
dance, architecture, 
and adapted literary 
or other appropriate 
authentic texts from 
Spanish-speaking 
countries

    
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SPANISH  •  Language-learning Strategies

Students are encouraged to develop and apply a repertoire of cumulative language-learning strategies to support communication in Spanish. 

Level A 1.1       Level A 1.2   Level A 2.1 Level A 2.2 Level B 1.1 Level B 1.2
•	Recognize cognates
•	Use visual aids, 

actions, lists, and 
graphic organizers

•	Use visual and 
context clues to guess 
meaning

•	Use repetition, alone 
or with others, to 
practise and reinforce 
new language

•	Record ideas or 
expressions with 
visual images and 
symbols

•	 Derive meaning by 
listening attentively  
to key ideas and 
participating fully  
in activities

•	 Use formulaic 
phrases, including 
greetings and 
expressions of 
politeness

•	 Actively seek help  
by asking for 
clarification and 
repetition

•	 Connect new topics 
to personal 
experience

•	 Develop word bank  
of useful expressions 
to aid in more 
spontaneous 
communication

•	Use prior knowledge 
of a topic to predict 
meaning

•	Recognize known 
Spanish words and 
cognates in new 
contexts

•	Ask for specific 
words in Spanish, 
if necessary, 
while continuing 
communication

•	Listen to and practise 
pronunciation of the 
written word

•	Group new items 
into categories 
that are personally 
meaningful

•	Self-evaluate progress 
by comparison with 
earlier performance or 
against personal goals

•	Continue to record 
new vocabulary and 
phrases

•	 Continue to develop 
word bank of useful 
expressions to aid in 
more spontaneous 
communication

•	Recognize and use 
common patterns

•	Adjust the message in 
order to use known 
expressions and 
vocabulary

•	Use word webbing 
charts, tables, 
and other graphic 
organizers to support 
oral and written 
expression

•	Listen, view, or read 
selectively to focus on 
key information

•	Tolerate ambiguity of 
meaning when unable 
to understand fully

•	Use a variety of 
writing processes 
to convey personal 
meaning

•	Plan ahead for 
communicative 
activities by 
anticipating language 
and resource needs 

•	Reflect on learning by 
recording personal 
goals, successful 
strategies, and new 
vocabulary and 
phrases

•	 Continue to develop 
word bank of useful 
expressions to aid in 
more spontaneous 
communication

•	Transfer and adapt 
known structures to 
convey meaning in 
new contexts

•	Take risks with the 
language to extend 
language boundaries

•	Use a variety of 
reference material, 
including dictionaries, 
for comprehension 
and production

•	Set personal goals in 
language skills and 
monitor their progress

•	Apply prior 
knowledge of 
vocabulary, 
expressions, patterns 
and phrases, to 
new situations and 
contexts

•	 Use internalized 
expressions to 
support authenticity 
in spontaneous oral 
conversations

•	Rephrase in Spanish 
to compensate for 
unknown expressions

•	Make personal notes 
to use as a reference 
for oral and written 
productions

•	Actively review 
common, useful 
expressions and 
patterns to refine 
communication

•	Self-monitor and 
correct recurring or 
significant errors in 
communication

•	 Use a variety of 
expressions to refute 
arguments and to 
show emotional 
engagement in 
conversations or 
discussion

•	Negotiate meaning 
by using questions 
in Spanish and 
other techniques for 
clarification

•	Summarize 
information in oral, 
graphic, and written 
form

•	Use dictionaries 
and other reference 
materials for clarity 
of comprehension 
and expression

•	Seek out and 
create practice 
opportunities in 
and outside the 
classroom

•	Attempt to refine 
expression through 
use of a wider 
range of vocabulary 
and application 
of more complex 
grammatical 
structures

•	 Use a variety of 
expressions to 
analyse and 
compare and to 
express empathy in 
conversational 
situations

    
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  SPANISH  •  Overview: Level A1.1  	 Breakthrough (Basic communication in the most familiar situations) 

Level A1.1 Context
For some students, this may be their first 
exposure to an additional language. For 
others, it may be their second or third 
exposure to a new language. Students 
have the opportunity to hear, repeat, and 
respond using drawings and other visual 
aids as well as non-verbal gestures to 
assist in communication.

Students identify strategies used in their 
study of English Language Arts and learn 
to transfer these strategies  
to help them in their learning and 
understanding of Spanish. At this level, 
writing consists of information produced 
in words and simple sentences that may 
be supported with pictorial 
representations.

Listening and speaking skills are aided by 
exposure to simple Spanish songs, 
rhymes, and simple texts. Students are 
encouraged to respond through drawing, 
acting, singing, dancing, and using simple 
language.

Students participate in a variety of 
cultural experiences based on their own 
heritage as well as Spanish culture in 
Canada and show their understanding in 
graphic and visual forms, with some 
commentary in English.

Culture and the Curriculum
Every language and its culture are intertwined. Language use requires an 
understanding of the cultural context in which the communication takes 
place, but at this level student exposure to culture occurs primarily by 
means of topics chosen by the teacher to support the language learning.  
In most classrooms, for example, classroom vocabulary and appropriate 
linguistic structures will be taught early on to enable students to function 
in Spanish. Such a choice enables students to understand from the 
beginning of their language study that Spanish can be used to perform 
real-life tasks and to get things done.

Possible Level A1.1 Cultural Topics
•	 Spanish-speaking countries and regions in the world 
•	 School life in Spanish-speaking countries
•	 Activities and interests of young people in Spanish-speaking countries
•	 Formal and informal forms of address and appropriate body language 

in social situations 
•	 Appropriate body language used in greetings and other social situation
•	 Naming practices (e.g., double last names, names after saints, and 

short/affectionate names (diminutives) such as Miguel - Miguelito)
•	 Family life and relationships in Spanish-speaking countries

Possible Idiomatic Usage
•	 Number patterns (e.g., dieciséis, diecisiete, dieciocho, diecinueve, veintiuno, 

veintidós, treinta y uno, treinta y dos)
•	 Calendar – Days of the week and months of the year are not 

capitalized; Monday is the first day of the week; cardinal numbers for 
dates

•	 Questions are preceded by an inverted question mark; exclamations by 
an inverted exclamation mark

•	 Stress rules (e.g., words ending in a vowel or in n or s are stressed on 
the second last syllable)

•	 Use of the verb tener for age (e.g., Tengo diez años.) 
•	 Interjectory expressions (e.g., ¿Y tú? ¿Es verdad? ¡Qué bueno!)
•	 Tú and usted commands in simple contexts - difference between 

singular and plural commands
•	 Grouping of digits in telephone numbers
•	 Street name identified before number

Level A1.1 Language-learning 
Strategies
Language-learning strategies support 
communication in the multiple skills 
of language learning. Students are 
encouraged to develop a repertoire  
of cumulative strategies to support 
their learning.

•	 Recognize cognates
•	 Use visual aids, actions, lists, and 

graphic organizers
•	 Use visual and context clues to 

guess meaning
•	 Use repetition, alone or with others, 

to practise and reinforce new 
language

•	 Record ideas or expressions with 
visual images and symbols

•	 Derive meaning by listening 
attentively to key ideas and 
participating fully in activities

•	 Use formulaic phrases, including 
greetings and expressions of 
politeness

•	 Actively seek help by asking for 
clarification and repetition

•	 Connect new topics to personal 
experience

•	 Develop word bank of useful 
expressions to aid in more 
spontaneous communication
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  SPANISH  •  Level A1.1 Listening Comprehension

Prescribed Learning Outcome: Learners can identify key words in short phrases that are slowly and carefully articulated.

Can Do Statements Illustrative Examples

•	 identify the sounds of letters in context • 	 recognition of alphabet through games, email addresses, spelling of student names, and other listening 
activities 

•	 understand basic greetings, farewells, and 
expressions of politeness

•	 recognition of greetings and farewells (e.g., Buenos días, Buenas tardes, Buenas noches, Hola, ¿Cómo estás? 
¿Cómo está Ud? ¿Qué tal? Adiós) and expressions of politeness (e.g., Gracias, Por favor, Señor, Señora, 
Señorita)

•	 recognize the numbers 0 to 100 in context •	 recognition of the numbers 0 to100 in simple contexts such as page numbers, counting, dates and age

•	 recognize common colours • 	 recognition of basic colours (e.g., roja, azul, verde, amarillo) through songs, games, and other listening 
activities

•	 recognize basic introductory expressions and 
useful conversation conventions 

• 	 recognition of basic introductory expressions and conversation conventions through the question and 
response structure (e.g., Soy Juanita. ¿Cómo te llamas? Me llamo____. Hola, ¿cómo estás? Hasta luego. Hasta 
mañana. Nos vemos.) 

•	 recognize expressions of time such as days of 
the week, months, and dates

• 	 recognition of days of the week, months of the year, and dates through listening activities such as 
calendar time, songs, and rhymes

•	 recognize familiar words and phrases about 
oneself, family, and friends, including name, 
age, family members, pets, and friends 

• 	 recognition of familiar words and phrases about oneself, family, friends, and pets (e.g., Él/Ella se 
llama______. Tengo 12 años. Soy inteligente y deportista. Tengo un hermano/una hermana. Tengo un perro/un 
gato.)

•	 recognize town or city of residence and 
nationality/country of origin

•	 recognition of town/city of residence and nationality/country of origin (e.g., Vivo en____. Soy canadiense. 
Soy de Canadá, de los Estados Unidos, de Corea, del Japón, de la India, de España.)

•	 recognize and understand words and 
expressions related to basic information 
statements and interests

•	 recognition of basic information statements and interests, such as places, school, and shopping activities  
(e.g., Pedro va al parque. Susana estudia en la biblioteca. La señora López come en la cafetería. Mi mamá está en 
casa. Felipe va al cine. Me gusta jugar deportes.)

•	 recognize basic classroom vocabulary and 
follow instructions

•	 recognition of classroom vocabulary and demonstration of the ability to follow instructions (e.g., Abran 
los libros a la página___. Cierren los libros. Siéntate, por favor. Siéntense por favor.)

•	 recognize short sentences about events in 
present time

•	 recognition of short sentences about events in present time (e.g., Hoy es lunes. Estudiamos en la biblioteca. 
Juega fútbol los sábados. Estoy haciendo mi tarea. Miro/veo la televisión. Mi amiga/ella está escuchando su iPod.)

•	 recognize basic phrases that provide 
information about time of day, weather,  
and seasons

•	 recognition of basic phrases about time, weather, and seasons (e.g., ¿Qué hora es? Son las nueve. ¿Qué 
tiempo hace? Hace buen/mal tiempo. Llueve. Nieva. No hace mucho frío hoy.)
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  SPANISH  •  Level A1.1 Reading Comprehension

Prescribed Learning Outcome: Learners can follow short, simple directions, identify targeted information especially if there is visual support, and recognize 
familiar names, words, and phrases on simple notices in the most common everyday situations.

Can Do Statements Illustrative Examples

•	 recognize and understand familiar words 
and phrases, supported by visuals

• 	 identification of targeted information such as months, days of the week, places, numbers, and colours on 
signs, notices, posters, ads, and calendars (e.g., La dirección del restaurante es Calle José Martí 25. Hoy es 
martes, el 3 de noviembre. Se vende pizza aquí.)

•	 understand simple messages found in a 
variety of texts

•	 location of basic information in simple texts such as a message, email, form, or poster dealing with 
greetings, location, time, date, teacher comments, and personal information (e.g., ¡Bienvenidos a México! 
Me encanta Madrid. Baños. ¡Muy bien! ¡Fantástico! ¡Buen trabajo! Atención a la ortografía. Mi hermano tiene doce 
años y su cumpleaños es en septiembre.)

•	 follow brief and simple directions to 
complete a task

•	 understanding of simple written directions (e.g., Escribe tu nombre y la fecha. Escucha la canción. Completa la 
actividad.)
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  SPANISH  •  Level A1.1 Spoken Interaction

Prescribed Learning Outcome: Learners can interact in the most basic of ways (e.g., introductions, basic greeting and leave-taking expressions). They can 
ask how people are and respond, using learned expressions.

Can Do Statements Illustrative Examples

•	 greet, say farewell, thank people, and 
respond appropriately

•	 recognition of and response to greetings using simple salutations (e.g., Buenos días, profesora. Hola, Juanita. 
Adiós, Pedro. Hasta luego. Gracias. Por favor. De nada.

•	 communicate personal information using 
numbers 0 to 100 in context

•	 use of numbers from 0 to 100 to share information (e.g., Tengo 11 años. Mi número de teléfono es  
1-50-3-21-56-78. Hay 12 chicas y 13 chicos en la clase.)

•	 introduce self and respond to introductions 
and common personal questions 

•	 recognition of and response to introductions and questions (e.g., Me llamo___. ¿Cómo te llamas? ¿Cómo 
estás? Estoy bien, gracias. Bien, gracias. Más o menos.)

•	 communicate using expressions of time, 
including days of the week, months, dates, 
and hours

•	 use of numbers, days, and months (e.g., Hoy es martes, el 18 de septiembre. Hoy es el primero de octubre.)

•	 share information about one’s family, 
including name, age, family members, pets, 
and hobbies

•	 use of basic repertoire of phrases, expressions, and vocabulary to support description of one’s family  
(e.g., ¿Cómo te llamas? Me llamo Lucía. ¿Cuántos años tienes? Tengo 14 años. ¿Dónde vives? Vivo en la calle 
Shelbourne, número 431.)

•	 interact using memorized language about 
the classroom and classroom/school 
routines 

•	 retrieval from memory and interaction using phrases, questions, and support vocabulary to help 
negotiate the classroom experience (e.g., ¿Qué página? ¿Puedo ir al baño? ¿Dónde está mi lápiz? No tengo  
mi libro.) 

•	 use strategic language to support lack of 
vocabulary and request clarification 

•	 retrieval from memory and use of basic repertoire of phrases and facial and body language to ask for 
clarification, vocabulary support, or assistance (e.g., ¿Cómo se dice___? ¿Qué quiere decir? No sé. No 
entiendo. Repite, por favor. ¿Me ayudas, por favor?)  

•	 ask and respond to simple, everyday 
questions

•	 asking and responding to simple questions (e.g., ¿Qué tiempo hace? Hace buen tiempo. ¿Te gusta el béisbol? 
Me gusta más el fútbol.)
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  SPANISH  •  Level A1.1 Spoken Production

Prescribed Learning Outcome: Learners can produce simple, mainly isolated phrases about themselves, their family, and their friends.

Can Do Statements Illustrative Examples

•	 count, and indicate time and quantities •	 use of numbers in simple descriptions (e.g., Hay cuatro ventanas en la sala de clase. Son las tres. Tengo dos 
libros en mi mochila.)

•	 present or read aloud simple, rehearsed 
sentences

• 	 presentation or reading aloud of simple, rehearsed sentences, such as reading work to peers in 
comprehensible Spanish (e.g., Éste es mi amigo, Carlos. Hay catorce alumnos en la sala de clase. Mi profesora se 
llama Sra. Garcia.)

•	 use simple sentences to describe themselves, 
people, and places  

 

• 	 use of simple sentences with or without support such as visuals, body language, or facial expressions to 
describe oneself, people, and places (e.g., Me llamo Juan. Tengo 15 años. Soy alto y atlético. Hay 4 personas en 
mi familia. Mi papá se llama Jorge. Mi mamá se llama Elena. Mi hermanastra se llama Lourdes. Ella tiene 10 años. 
Es rubia y cómica. Tengo una perra. Se llama Reina. Vivo en Kelowna. Kelowna es bonita.)

•	 imitate the pronunciation and intonation of 
simple words and phrases

•	 beginning imitation of Spanish pronunciation and intonation of simple words and phrases (e.g., 
pronunciation of key Spanish sounds, such as vowels, double r, double ll ; observing rules related to 
stress)
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  SPANISH  •  Level A1.1 Written Production

Prescribed Learning Outcome: Learners can label correctly and give basic personal details in written form, such as on a student identity card.

Can Do Statements Illustrative Examples

•	 label pictures accurately, using familiar 
vocabulary 

•	 accurate labelling of pictures (e.g., label classroom or other known everyday objects such as 
neighbourhood places on a map, picture captions)

•	 complete simple forms with personal details 
such as name, date of birth, nationality/
country of origin, and address

• 	 filling out a basic form such as school ID (e.g., nombre, apellido, nacionalidad, lugar de nacimiento, fecha de 
nacimiento, dirección) or completing a simple survey (e.g., ¿Te gusta comer chocolate? Sí/No, a veces/nunca) 

•	 produce short phrases retrieved from 
memory about oneself or other people and 
their daily life, acknowledging the use of 
accents

• 	 use of learned phrases to write greetings or personal information on a card, postcard or email (e.g., ¡Felíz 
cumpleaños! ¡Feliz Navidad! ¡Me encanta Cuernavaca! Soy muy artístico. Me gusta dibujar. Tengo dos gatos.)

•	 produce personal lists using known 
vocabulary

•	 production of lists using known vocabulary (e.g., grocery list, list of school supplies)

•	 use appropriate writing conventions such as 
spelling, accents, and capitalization when 
producing texts

•	 recognition and use of appropriate writing conventions when copying texts (e.g., Hoy es miércoles. Es el  
6 de enero. Hay veinte alumnos en la sala de clase.) 
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  SPANISH  •  Overview: Level A1.2  	 Breakthrough (Basic communication in the most familiar situations) 

Level A1.2 Context
The emphasis at this level is on continuing 
to help students develop positive attitudes 
to learning and using Spanish. Interaction 
with partners and small groups is more 
frequent. Guided conversation helps 
students to express their ideas, and when 
working with internalized language, 
students can begin to connect ideas to form 
short interactions or complete messages. 
Students are encouraged to take risks as 
they use previously learned structures and 
demonstrate their learning orally and by 
means of visual representation.

Listening and speaking skills continue to be 
reinforced by exposure to simple Spanish 
songs, rhymes, and simple texts. Students 
are encouraged to respond through 
drawing, acting, singing, dancing, and 
using simple language.

Students can recognize familiar language in 
written texts and can sometimes use their 
growing range of strategies to make 
intelligent guesses at the meaning of new 
expressions.

Students explore and experience the 
presence of Spanish in their everyday life in 
various settings and contexts such as food, 
music, Internet use, television, sports, 
travel, and school and show understanding 
in a variety of graphic and visual ways, 
with some commentary in simple Spanish.

Culture and the Curriculum
Every language and its culture are intertwined. Language use 
requires an understanding of the cultural context in which the 
communication takes place. At this level student exposure to culture 
occurs primarily by means of topics chosen by the teacher to 
support language learning, based on student interest. Students at 
this language level will be interested in what students their age in 
Spanish-speaking countries are like. The desire to visit a Spanish-
speaking region begins to develop and encourages the learning of 
vocabulary and structures that will enable them to communicate in 
real-life situations.

Possible Level A1.2 Cultural Topics
•	 Benefits of knowing more than one language
•	 Spanish in students’ daily lives
•	 Sports and leisure in Spanish-speaking countries
•	 Traditional and modern/pop Spanish-language music 
•	 Celebrations, traditions, and customs in Spanish-speaking 

countries (e.g., quinceañera, piñatas, rosca de reyes)
•	 Awareness of some aspects of ancient civilizations (e.g., Aztec 

calendar, foods of the new world – chocolate, corn, potatoes)

Possible Idiomatic Usage
•	 Number patterns (e.g., cuarenta, cuarenta y uno, cuarenta y dos, 

cincuenta, sesenta, setenta, ochenta, noventa cien/ciento, ciento uno,  
ciento y dos, doscientos (as), mil dos mil, mil)

•	 Possession (e.g., mi, mis Es el perro de mi primo. ¿Es tuyo?)
•	 Use of hacer for weather (e.g., ¿Qué tiempo hace?)
•	 Intonation, stress, and rhythm for emphasis and meaning
•	 Interjectory expressions (e.g, ¡Qué lástima¡, ¡Qué bien, ¿de veras?,  

es verdad)
•	 Differences in usage of ser/estar, tocar/jugar, pedir/preguntar, saber, 

conocer, gastar, pasar
•	 Voice falls when sentence ends in period, rises when ends in 

exclamation or question mark
•	 Formal and informal letter writing skills (e.g., querido/estimado)
•	 Superlatives (e.g., ísimo, ísima)
•	 Diminutives (e.g., ito, ita)

Level A1.2 Language-learning 
Strategies
Language-learning strategies support 
communication in the multiple skills  
of language learning. Students are 
encouraged to develop a repertoire  
of cumulative strategies to support  
their learning.

•	 Use prior knowledge of a topic to 
predict meaning

•	 Recognize known Spanish words and 
cognates in new contexts

•	 Ask for specific words in Spanish, if 
necessary, while continuing 
communication

•	 Listen to and practise pronunciation of 
the written word

•	 Group new items into categories that 
are personally meaningful

•	 Self-evaluate progress by comparison 
with earlier performance or against 
personal goals

•	 Continue to develop word bank of 
useful expressions to aid in more 
spontaneous communication
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  SPANISH  •  Level A1.2 Listening Comprehension

Prescribed Learning Outcome: Learners can follow phrases and short, simple sentences that are very slowly and carefully articulated, with long pauses to 
assist in understanding of meaning.

Can Do Statements Illustrative Examples

•	 recognize numbers from 101 to 1,000 and 
the structure of ordinals 

•	 recognition of numbers from 101 to 1,000 and basic ordinal structure (e.g., primero, segundo, tercero) in 
contexts and situations involving time, money, dates, scores, and page numbers; recognition of simple 
sequences – timetables, schedules, instructions for a simple recipe

•	 recognize formal and informal forms of 
address and the relationships between 
people, including immediate and extended 
family

•	 recognition of the difference between familiar and formal forms of address (e.g., ¿Cómo estás, Fernando? 
¿Cómo estás (tú), abuelita? ¿Cómo está Ud., Sr. Sánchez?) and recognition of immediate, blended and 
extended family relationships (e.g., hermanastro, hermanastra, padrastro, madrastra)

•	 recognize basic ways to denote ownership •	 recognition of simple terms of relationship and ownership (e.g, mi papá, mi mamá, tus hermanos; Es el libro 
de María. Es su libro. ¿De quién es el libro?)

•	 recognize basic phrases that provide 
information about likes and dislikes

•	 recognition of simple questions about likes and dislikes (e.g., ¿Te gusta el fútbol? No, no me gusta el fútbol. 
Prefiero el hockey. ¿Te gusta el chocolate? Sí, me encanta el chocolate.)

•	 recognize basic phrases that provide 
information about physical characteristics, 
personality, and feelings

•	 recognition of basic phrases about physical characteristics, personality, and feelings (e.g., Soy alta. Ella es 
morena. Él es cómico. Ella es inteligente. Él está contento. Ella está triste.)

•	 recognize basic phrases that denote position •	 recognition of basic position words (e.g., El cuaderno está en mi mochila. El celular está en la mesa. María está 
con Julia. El libro está debajo de la silla. La computadora está al lado del estante.)

•	 understand familiar requests and instructions •	 recognition of familiar requests and instructions (e.g., Abre la ventana. Cierra la puerta. Saca una hoja de papel.)

•	 understand and respond to basic, everyday 
needs

•	 recognition and demonstration of understanding of everyday needs (e.g., Necesito una pluma. ¿Puedo tomar 
agua? ¿Me prestas tu lápiz? Quiero un refresco. Quiero comer mi manzana ahora.)

•	 understand short sentences about events 
that take place in the present and the 
immediate future

•	 understanding of short sentences about events in the present and immediate future (e.g., ¿Qué vas a hacer 
mañana? Voy al parque después de las clases. Vamos a visitar el Museo de Oro la semana que viene. Tengo que 
estudiar para un examen esta noche.)

•	 recognize words that describe actions •	 recognition of adverbs of manner (e.g., Caminamos con cuidado. Él habla muy rápido. Ella corre despacio, 
rápidamente, con cuidado, bien, mal.)

•	 understand short, clear messages and 
announcements

•	  recognition of clear, simple messages and announcements, such as weather reports, descriptions, and 
introductions (e.g., Apaga tu celular. Compra tu boleto hoy. Se vende pizza hoy. Hay refrescos aquí.)

•	 recognize the gist of new or less familiar 
phrases and sentences in the present, or 
immediate future

•	 understanding of the main idea of a short conversation or short presentation (e.g., No escuchamos música  
en la clase de matemáticas. Voy a hacer mi tarea de ciencias. Mi familia y yo jugamos deportes juntos los fines de 
semana.)
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  SPANISH  •  Level A1.2 Reading Comprehension

Prescribed Learning Outcome: Learners can understand very short, simple texts a single phrase at a time, picking up familiar names, words, and basic 
phrases and rereading as required.

Can Do Statements Illustrative Examples

•	 understand specific, predictable information 
in simple texts

• 	 identification of textual information (e.g., simple recipes, movie schedules, TV channels and 
programming, on common street signs, menus, posters, ads, timetables, calendars, TV listings, telephone 
book, store signs, catalogues) 

•	 understand short, simple messages • 	 understanding of short, simple messages, such as in an email (e.g., Me encantan las playas aquí. Son muy 
bonitas. Siempre hace buen tiempo. Esta noche, voy a un concierto de rock. Me gusta mucho la música de Juanes.)

•	 follow short, simple written instructions • 	 understanding of short, written instructions to complete a task (e.g., Escribe tu nombre. Lee el artículo. Lee 
las instrucciones. Mezcla los ingredientes.)

•	 understand the gist of slightly more complex 
or less familiar written phrases and 
sentences

• 	 understanding of the general idea of slightly more complex or less familiar written phrases and sentences 
(e.g., ¡Es buenísimo! ¡Es fatal! Voy a salir con mis amigos. ¡Háblame pronto!)
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  SPANISH  •  Level A1.2 Spoken Interaction

Prescribed Learning Outcome: Learners can interact in simple ways by initiating and responding to simple questions and statements on very familiar topics 
or simple needs, delivered directly to the learner in clear, slow and repeated phrases or short sentences.

Can Do Statements Illustrative Examples

•	 communicate using numbers from 32 to 100 
and ordinal numbers 

•	 use of numbers in contextual situations involving time, money, dates, scores, and page numbers (e.g., ¿A 
qué hora es la película? ¿Cuánto cuestan estos jeans? Abre en la página 56. ¿Quién gana el partido? Los Jaguares 
ganan 5 a 2. La biblioteca está en el segundo piso de la escuela.) 

•	 use appropriate terms to describe immediate 
and extended family relationships

•	 use of appropriate terms to describe one’s family (e.g., Mi tía Lucía vive en Guadalajara. ¿Cuántos primos 
tienes?

•	 use formal and informal forms of address, 
accompanied by appropriate sociocultural 
conventions

•	 recognition of the difference between familiar and formal forms of address and appropriate use of the 
convention (e.g., tú/usted, ¡Buen provecho! íSalud!)

•	 use basic terms to express ownership •	 use of simple question/response patterns to express ownership (e.g., ¿De quién es el lápiz? / ¿Es tu lápiz? 
Es mi lápiz. ¿Es el libro de Diego? Sí, es su libro. Aquí están mis fotos.)

•	 exchange simple information about likes, 
dislikes, and needs 

 • 	use of simple question/response patterns to express likes, dislikes, and needs (e.g., Me gustan las naranjas 
pero no me gustan los plátanos. ¿Tienes hambre? No, pero tengo mucha sed. Necesito agua.)

•	 express basic agreement or disagreement 
and support with reasons

•	 use of simple phrases of agreement and disagreement retrieved from memory to extend conversations 
(e.g., Yo también. Yo no. Está bien.)

•	 exchange simple information about time of 
day, weather, and seasons

•	 use of simple question/response patterns to exchange information about time, weather, and seasons (e.g., 
¿Qué hora es? Son las siete. ¿Qué tiempo hace? Está nevando hoy. ¿Qué te gusta hacer en el invierno? En invierno, 
me gusta esquiar.)

•	 exchange simple information about physical 
and personality characteristics

•	 use of simple question/response patterns to exchange information about people (e.g., ¿Cómo es tu 
hermano? Es flaco. ¿Y tu hermana? Es bonita y atlética. Los profesores en mi colegio son muy divertidos.)

•	 communicate feelings with supporting 
simple reasons and respond with basic 
expressions of empathy

•	 use of familiar vocabulary and sentence patterns retrieved from memory to express feelings such as 
happiness and expressions of empathy (e.g., ¿Cómo estás? Estoy nervioso. Así, así. ¿Por qué estás nervioso? 
Porque tengo un examen de matemáticas hoy. El examen no es muy difícil. Lo siento. ¡Qué lástima! ¡Pobrecito!) 

•	 suggest and respond to simple, everyday 
plans in the present or immediate future

•	 use of familiar vocabulary and sentence patterns retrieved from memory to express present and future 
plans (e.g., ¿Quieres ir al cine? Sí, me encantaría. ¡Vamos a estudiar juntos esta tarde! No puedo. Tengo otros 
planes. ¡Vamos a la playa!) 

•	 use communication strategies to initiate and 
sustain interaction

•	 use of strategic language such as conversation sustainers or reactive expressions and empathetic words 
and phrases (e.g., ¿Qué pasa? ¡Qué bueno! ¡Qué lástima! Bueno… ¿Verdad? Qué+adjective – ¡ Qué rico! ¡ Qué 
malo! ¡Pobrecito!)
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  SPANISH  •  Level A1.2 Spoken Production

Prescribed Learning Outcome: Learners can describe themselves, what they like, and where they live. They can read a very short rehearsed statement, such 
as introducing a friend or a family member.

Can Do Statements Illustrative Examples

•	 use simple phrases and sentences with or 
without support to describe family, friends, 
school, and interests

• 	 use of familiar vocabulary and sentence patterns in simple presentation format to describe family, friends, 
school, and interests (e.g., Mi amiga María es muy atlética. En la escuela juega voleibol, baloncesto y tenis. 
También, le gusta patinar y ver programas de deportes en la televisión.)

•	 give simple presentations •	 presentation of simple, rehearsed plays/skits, poems, songs, or informational materials

•	 use comprehensible pronunciation, 
intonation, stress, and rhythm of words, 
phrases, and sentences for emphasis and to 
support meaning 

•	 use of Spanish pronunciation, intonation, stress, and rhythm of words when reading aloud or presenting 
very short rehearsed statements
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  SPANISH  •  Level A1.2 Written Production

Prescribed Learning Outcome: Learners can ask for or pass on personal details in simple written form, using isolated phrases and short sentences.

Can Do Statements Illustrative Examples

•	 write short, simple lists and messages, 
respecting accents and punctuation 
conventions

• 	 preparation of lists or notes (e.g., shopping list, school schedule, homework, likes/dislikes, hobbies) or 
telephone messages (e.g., Habla a María a 2-50-3-75-20-91; Lista de materiales escolares – una regla, una pluma, 
dos carpetas.)

•	 write a short personal letter with modelled 
support 

• 	 use of formulaic conventions of a friendly letter (greetings and salutations) with a personal message such 
as writing to a friend about a trip (e.g., Hola, Luisa, Estoy en Barcelona. Es una ciudad maravillosa. Mañana 
voy a Madrid. Tu amiga, Lola.)
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  SPANISH  •  Overview: Level A2.1  	 Waystage (Communication in basic social situation) 

Level A2.1 Context
Students use Spanish as a tool for 
communicating about everyday topics, such as 
themselves, their friends, and their favourite 
activities. They practise and develop the 
language in new and interesting contexts and 
in different groupings (e.g., pairs, small and 
large groups, individually).

In a communicative-experiential approach to 
language learning, students acquire 
information through listening and reading. 
They use this information as part of the 
conversational process and to complete 
meaningful oral and written tasks. A major 
focus at this level is understanding and 
conveying meaning for practical purposes in 
situations that are personally meaningful to 
students.

Many students develop a strong interest in 
popular culture in the form of music, videos, 
songs, fashion, films, and electronic social 
networks. Such interests can provide topics 
that encourage students’ emerging ability to 
express their thoughts and feelings about 
creative works and to interact in social 
situations.

Students explore and experience the Spanish-
speaking presence, both historical and current, 
in various Spanish-speaking regions. They also 
begin to explore Spanish culture in a broader 
sense as they learn about life in other Spanish-
speaking countries. Students are encouraged 
to use Spanish in all activities, including those 
supporting cultural awareness. 

Culture and the Curriculum
Every language and its culture are intertwined. Language 
use requires an understanding of the cultural context in 
which the communication takes place. At this level student 
exposure to culture occurs primarily by means of topics 
chosen by the teacher to support language learning, based 
on student interest. Students at this level are interested in 
exploring what teenagers do in Spanish-speaking countries 
for entertainment and how they spend their free time. The 
desire to connect with teenagers from Spanish cultures is 
strong, and the wish to communicate with them serves to 
encourage students to take risks in their spoken interactions 
in Spanish.

Possible Level A2.1 Cultural Topics
•	 Food and restaurants in Spanish-speaking countries
•	 Holidays and celebrations in Spanish-speaking countries
•	 Appropriate language, expressions, and behaviours to 

suit cultural context
•	 Visual arts, music, dance, and simplified, authentic texts 

from Spanish-speaking countries 

Possible Idiomatic Usage
•	 Use of vez for timeframe (e.g., una vez, muchas veces)
•	 Methods of transportation (e.g., en avion, en coche,  

en tren)
•	 Use of jugar / tocar (e.g., Juego tenis / Toco la guitarra.)
•	 Preterite tense
•	 Use of verb jugar and hacer to denote certain sports (e.g., 

jugar hockey / hacer escaladas)
•	 expressions with tener for hunger/thirst/age (tengo 

hambre, tengo sed, tengo 15 años)

Level A2.1 Language-learning 
Strategies
Language-learning strategies support 
communication in the multiple skills of 
language learning. Students are encouraged  
to develop a repertoire of cumulative strategies 
to support their learning.

•	 Recognize and use common patterns
•	 Adjust the message in order to use known 

expressions and vocabulary
•	 Use word webbing charts, tables, and other 

graphic organizers to support oral and 
written expression

•	 Listen, view, or read selectively to focus on 
key information

•	 Tolerate ambiguity of meaning when unable 
to understand fully

•	 Use a variety of writing processes to convey 
personal meaning

•	 Plan ahead for communicative activities by 
anticipating language and resource needs 

•	 Reflect on learning by recording personal 
goals, successful strategies, and new 
vocabulary and phrases

•	 Continue to develop word bank of useful 
expressions to aid in more spontaneous 
communication
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  SPANISH  •  Level A2.1 Listening Comprehension

Prescribed Learning Outcome: Learners can understand sentences and expressions relevant to the learner (e.g., very basic personal and family information, 
shopping, interests) provided speech is clearly and slowly articulated.

Can Do Statements Illustrative Examples

•	 understand basic ordinal numbers •	 recognition of basic ordinal numbers (e.g., Hoy es el primero de mayo. Vivimos en el quinto piso.)

•	 understand a simple series of phrases and 
contextual sentences of relevance to the 
learner

•	 understanding of a simple series of sentences relating to personal and family information, school, 
shopping, food, sports, interests, preferences, music, habits, and routines (e.g., Diego es muy atlético y le 
gusta jugar fútbol. Juega con un buen equipo. Le gusta mirar deportes los sábados por la noche con sus amigos. Su 
equipo favorito es los Tigres de Monterrey.)

•	 understand a simple series of phrases and 
sentences about familiar situations and 
when and where they take place

•	 understanding of a series of sentences concerning familiar situations and when and where they occur 
(e.g., Hay una buena película en el cine esta noche. Empieza a las siete.)

•	 understand a simple series of phrases or 
sentences related to directions

•	 understanding of a simple series of directions (e.g., Para ir a la biblioteca, sigue todo derecho y dobla a la 
izquierda.)

•	 understand where and how people travel • 	 understanding of methods of transportation (e.g., Pedro va a la escuela en coche. Susana va a la tienda en 
bicicleta. Vamos a México en avión.)

•	 understand preferences and interests of 
others, including supporting reasons where 
applicable

• 	 understanding of preferences and interests of others (e.g., Julia prefiere patinar pero Susana prefiere jugar 
tenis. A Ricardo no le gusta viajar en avión, prefiere ir en tren.)

•	 understand justification of choice made 
based on quality, quantity, and cost

• 	 understanding of simple comparisons relating to quality, quantity, and cost (e.g., más…que / menos…que / 
tan…como; El vestido blanco es más bonito que el vestido rojo. Los zapatos cuestan tanto como las botas.)

•	 understand short discussions about future 
plans and past events 

• 	 understanding of future plans and past events (e.g., Mañana voy a ir al parque. El año que viene vamos a 
visitar Perú. Ayer fui al cine y vi una película. Me gustó mucho. Fue muy interesante.)

•	 understand a variety of specific details  
of short texts supported by visuals, 
cognates, and text features

• 	 understanding of a variety of specific details of short texts supported by visuals, cognates, and text 
features (e.g., No puedo jugar tenis esta tarde porque no tengo mi raqueta.) 

•	 get the gist of short texts in unfamiliar 
contexts 

• 	 identification of the main idea in unfamiliar contexts with supporting visuals (e.g., TV newscast, video 
clip)

•	 identify the main point in short, clear 
messages or announcements

• 	 retrieval of important information from a message or announcement such as on a PA system (e.g., ¡Hola! 
¡Buenos días! Hoy es lunes. Es el nueve de febrero. Hay una reunión del club de español a las doce en la sala 210. 
Todos están invitados.)
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  SPANISH  •  Level A2.1 Reading Comprehension

Prescribed Learning Outcome: Learners can understand short, simple texts containing the highest frequency vocabulary, including shared international 
vocabulary items. 

Can Do Statements Illustrative Examples

•	 read short, simple texts of relevance 
consisting of high frequency, everyday 
language 

• 	 reading of short, simple texts of relevance to the learner (e.g., electronic messages, personal letters, blogs, 
newspapers, short magazine articles with pictures, age-appropriate modified stories, and factual text)

•	 understand specific detail and overall sense 
of text in familiar and less familiar contexts

• 	 understanding of specific details and overall sense of text in familiar and less familiar contexts (e.g., Hoy 
en día muchos jóvenes en España prefieren salir en grupo. A menudo van a un café para charlar con sus amigos. Por 
la noche van a las discotecas.)

•	 understand the gist of short texts that 
contain less familiar language

•	 use of cognates to determine meaning; (e.g., A partir del 2009 es necesario tener pasaporte para viajar a los 
Estados Unidos.)
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  SPANISH  •  Level A2.1 Spoken Interaction

Prescribed Learning Outcome: Learners can communicate in simple, routine tasks, requiring a simple and direct exchange of information on familiar 
matters to do with school and leisure time. Learners can handle very short social exchanges, but are rarely able to keep conversation going on their own unless 
someone assists the learner’s understanding.

Can Do Statements Illustrative Examples

•	 exchange information about interests and 
everyday situations 

•	 exchanging of information about interests and activities relevant to the learner, including personal and 
family information, school, shopping, eating, sports, interests, preferences, habits, and routines, 
invitations, apologies, travel, lodgings (e.g., Me gusta patinar pero Susana prefiere esquiar. Lo siento. No puedo 
salir este fin de semana porque mis abuelos van a visitarnos. ¿Qué vas a hacer? ¿Tienes planes?)

•	 exchange information on events and 
locations

•	 exchange of information about events and locations (e.g., ¿Cuándo es el partido de____ ? El equipo va a llegar 
aquí el 1 de marzo. ¿Cuánto cuestan los boletos? Cuestan $50 dólares. Pues, compramos los boletos hoy, ¿no?)

•	 communicate information about prices  
and quantities

•	 exchange of information about quantities and prices (e.g., ¿Cuánto cuesta el nuevo celular? Cuesta $24 por 
mes con este plan o $250.00 sin plan. Necesito dinero para comprar una nueva computadora. Ya tengo $275.00 en el 
banco. ¿Cuántas personas había en la fiesta anoche? Creo que había más o menos 40 estudiantes en el baile.)

•	 ask for and give directions •	 asking for and giving directions (e.g., ¿Dónde está el café Internet? El café está cerca. Sigue por la calle 
Montevideo y dobla a la derecha en la calle Monterrey. El café Internet está a la derecha en la calle Mariposa.)

•	 exchange information on modes of travel 
and destinations

•	 exchanging of information on modes of travel and destinations (e.g., Vamos de Madrid a Barcelona en 
tren.¿Vas a la escuela a pie?)

•	 exchange information on likes, dislikes, and 
preferences, comparing and giving brief 
reasons where appropriate

• 	 exchanging of information on likes, dislikes and preferences (e.g., ¿Te gusta comer la carne? No, soy 
vegetariana. ¿Prefieres comer los tacos o las enchiladas?)

•	 discuss plans for the immediate future •	 discussion of immediate future plans (e.g., ¿Qué vas a hacer este verano? Voy a visitar Cuba.)

•	 describe plans and events in the past in 
routine and familiar matters

•	 description of plans and events in the past (e.g., No tengo hambre, ya comí. Llego tarde porque escribí un 
examen de inglés. Anoche mis amigos y yo fuimos a un concierto. Nos divertimos mucho.)

•	 initiate and sustain short conversations in 
familiar social situations

•	 initiation and sustaining of short conversations in familiar social situations (e.g., ¿Qué pasó? Esperamos 
media hora. El concierto empieza a las dos.)

•	 indicate understanding or lack of 
understanding, agreement or disagreement

• 	 asking to repeat or asking for clarification of key words or ideas when not understanding or when 
disagreeing (e.g., No entiendo. ¿Puedes ayudarme? Diego no está de acuerdo con nosotros, él no quiere ver esa 
película.)
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  SPANISH  •  Level A2.1 Spoken Production

Prescribed Learning Outcome: Learners can describe their family, people, places, possessions, routines, and likes and dislikes in simple terms. They can give 
a short, rehearsed presentation on a familiar subject. They can answer straightforward follow-up questions if they can ask for repetition and if some help with 
the formulation of the reply is possible.

Can Do Statements Illustrative Examples

•	 produce a short series of phrases and simple 
sentences to describe or role play everyday 
experiences, events, and areas of immediate 
need

• 	 production of a thematic series of short sentences (e.g., Me encanta el verano porque puedo hacer tantas 
actividades. Por ejemplo, puedo ir a la playa para nadar o para jugar voleibol. Puedo jugar tenis o simplemente 
descansar y no hacer nada.)

•	 give short prepared talks or presentations on 
selected topics

• 	 production of final tasks based on the unit themes explored in class in forums such as gallery tours, job 
fairs, TV hosts/shows, videos, computer presentations supported with spoken elements (live or 
recorded), shared presentations between groups and in individual presentations

•	 use generally appropriate pronunciation, 
stress, rhythm, and intonation

• 	 spoken production provides clear meaning to the student audience and generally does not impinge on 
clarity of meaning
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  SPANISH  •  Level A2.1 Written Production

Prescribed Learning Outcome: Learners can write a series of simple phrases about their family, school, and other familiar interests. They can write a series 
of simple phrases and sentences linked with simple connectors such as “and,” “but,” and “because.”

Can Do Statements Illustrative Examples

•	 write short, simple texts on familiar topics of 
personal interest or school-related topics

• 	 preparation of written text such as a brochure, ad, schedule, menu, recipe, game instructions, résumé, 
personal letter, or short article

•	 write short personal letters, electronic 
messages, or blogs

•	 writing of short personal letters, electronic messages, or blogs (e.g., Lo siento mucho. No puedo ir a la fiesta 
esta noche contigo porque estoy muy enferma. ¡Qué te vaya bien! Llámame mañana.)

•	 use appropriate writing conventions within 
a personal letter or letter requesting 
information 

•	 use of letter-writing conventions (e.g., Querido, Estimado…, Sinceramente / un abrazo de… / con cariño / 
cariñosamente / atentamente…)

•	 use simple connector words to link ideas  
and sentences

•	 use of simple connector words to link ideas and sentences (e.g., Este verano voy a visitar a mis primos en 
Chile. A mi familia le encanta esquiar en Los Andes. Desafortunadamente, no podemos ir a Patagonia porque está 
muy lejos. ¡Qué lástima!)

•	 complete a questionnaire/survey on a topic 
of interest

•	 answering of questionnaire and/or survey questions in paper and/or electronic form that are based on 
topics of interest (e.g., films, types of music, sports, health, career choice, trivia games)
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  SPANISH  •  Overview: Level A2.2  	 Waystage (Communication in basic social situation) 

Level A2.2 Context
At this point in their studies, students are 
able to interact with growing confidence in 
familiar situations and apply their growing 
range of language-learning strategies more 
consistently. They are able to take more risks 
while engaging in spontaneous interactions 
using internalized vocabulary and structures. 
Teacher and peer support are important 
when students are communicating their ideas 
and rephrasing their thoughts to compensate 
for unknown expressions. Developing 
descriptive abilities include linking and 
sequencing of narrative. 

Students are familiar with a wide range of 
strategies that enable them to select and 
retrieve information from a variety of 
sources, including print, radio, TV, Internet, 
and speakers. The forms and skills students 
use to apply and convey information for 
particular purposes and audiences are 
increasingly important.

Students respond to a variety of creative 
works by means of oral interactions, journal 
entries, résumés, and short written texts.

Students explore and experience Spanish 
culture in countries in addition to Canada by 
learning about their history, through 
exposure to culturally appropriate language 
and behaviours, and by an introduction to 
the various art forms and to simplifed or 
adapted literary texts.

Culture and the Curriculum
Every language and its culture are intertwined. Language use 
requires an understanding of the cultural context in which 
the communication takes place. Students at this language 
level are interested in exploring various cultural aspects of 
the Spanish-speaking world as they examine the role of 
cultural practices and traditional language patterns. As 
students talk and write about their developing knowledge, 
they show increasing awareness about cultural comparisons. 

Possible Level A2.2 Cultural Topics
•	 Contributions of prominent Spanish-speaking people
•	 Significant landmarks in Spanish-speaking countries
•	 Shopping in Spanish-speaking countries
•	 Travel in Spanish-speaking countries
•	 Appropriate language, expressions, and behaviours to suit 

cultural context
•	 Popular culture in Spanish-speaking countries 
•	 Visual arts, music, dance, and simplified, authentic texts 

from Spanish-speaking countries

Possible Idiomatic Usage
•	 Use of tener ganas de (e.g., Tengo ganas de ir a la piscina esta 

tarde.)
•	 Use of conditional as a sign of politeness (e.g., Me 

gustaría…¿te gustaría?) 
•	 Use of es necesario…es importante…(e.g., Es necesario hacer la 

tarea. / Es importante llegar a tiempo.)
•	 Use of impersonal expressions with se (e.g., se necesita, se 

busca, se encuentra)

Level A2.2 Language-learning 
Strategies
Language-learning strategies support 
communication in the multiple skills of 
language learning. Students are encouraged  
to develop a repertoire of cumulative strategies 
to support their learning.

•	 Transfer and adapt known structures to 
convey meaning in new contexts

•	 Take risks with language to extend language 
boundaries

•	 Use a variety of reference material, 
including dictionaries, for comprehension 
and production

•	 Set personal goals in language skills and 
monitor their progress

•	 Apply prior knowledge of vocabulary, 
expressions, patterns and phrases, to new 
situations and contexts

•	 Use internalized expressions to support 
authenticity in spontaneous oral 
conversations
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  SPANISH  •  Level A2.2 Listening Comprehension

Prescribed Learning Outcome: Learners can understand enough to be able to meet their needs and interests, provided speech is clearly and slowly 
articulated.

Can Do Statements Illustrative Examples

•	 understand various forms of interactions, 
including responsibilities/obligations, 
offers, acceptances, and refusal of 
invitations

• 	 understanding of 
–	 forms of obligation and responsibility (e.g., Tenemos que salir para llegar a tiempo. No queremos perder el 

autobús. ¡Es necesario estudiar para el examen final!)
–	 offers, acceptances, and refusal of invitations (e.g., ¿Quieres ir conmigo a la clase de tango esta noche?  

Sí, me gustaría mucho pero tengo un examen de historia mañana y tengo que estudiar.)
–	 requests, suggestions, and ideas (e.g., ¿Qué te parece si vamos a las montañas para esquiar?)

•	 understand the main idea and supporting 
details in simple descriptions in connected 
oral texts 

• 	 understanding of main idea and supporting details in connected oral text, such as narratives or 
presentations using familiar language (e.g., Cuando tenía 14 años mi familia y yo visitábamos a nuestros primos 
a menudo. El año pasado cuando fuimos al parque de diversiones, empezó a llover.)

•	 understand the main point of unfamiliar 
texts, based on familiar themes

•	 understanding of the main point in unfamiliar texts supported by visuals (e.g., TV or Internet news, daily 
weather reports, newspaper/magazine articles, speaker presentations on familiar themes such as 
childhood, sports, the arts) 

•	 understand short, clear, relevant messages 
and announcements

•	 demonstration of understanding by completing or following directions or instructions (e.g., Todos los 
alumnos tienen que llenar todos los formularios necesarios antes del 21 de septiembre. Continua todo derecho hasta  
la esquina.)



Final Draft	A dditional Languages Elementary – Secondary Curriculum • 199 

  SPANISH  •  Level A2.2 Reading Comprehension

Prescribed Learning Outcome: Learners can understand short, simple texts on familiar matters of a concrete type which consist of high-frequency everyday 
language.

Can Do Statements Illustrative Examples

•	 understand the main idea and supporting 
details of age-appropriate, short, 
linguistically adapted authentic texts

•	 understanding of the main idea and supporting details of age-appropriate, short, adapted authentic texts 
of relevance to the learner (e.g., fiction and non-fiction short stories, poetry, magazine articles, personal 
letters, electronic messages, blogs, signs, ads, schedules, songs)

•	 understand simple instructions, procedures, 
or steps to perform a task

• 	 understanding of simple instructions or procedures such as using a public phone or bank machine (e.g, 
marca el número / ponga la tarjeta de crédito aquí)
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  SPANISH  •  Level A2.2 Spoken Interaction

Prescribed Learning Outcome: Learners can interact with reasonable ease in structured situations, provided there is assistance if necessary. Learners can ask 
and answer questions and exchange information on topics that are familiar in predictable, everyday situations.

Can Do Statements Illustrative Examples

•	 offer, accept, and decline invitations using 
appropriate social conventions of politeness

• 	 use of appropriate social conventions of politeness in offering, accepting, and declining invitations (e.g., 
¿Te gustaría acompañarnos al restaurante esta noche? Con mucho gusto/ Sería un placer. ¡Qué amable! Gracias por 
la invitación/ Nos gustaría mucho / Gracias por invitarnos.)

•	 ask for and respond to requests, suggestions, 
and ideas

•	 expression of and response to requests, suggestions, and ideas (e.g., ¿Me puedes hacer un favor? Lo siento. 
No puedo porque estoy un poco ocupado.)

•	 communicate about obligations and 
responsibilities

•	 expression of obligations and responsibilties (e.g., Es importante hablar con un consejero para organizar tu 
horario. Tengo que ir ahorita porque ya son las seis y diez.)

•	 give and seek permission •	 giving and seeking of permission (e.g., ¿Puedo ir a acampar con unos amigos este fin de semana? Sí, pero no 
puedes usar el carro.)

•	 exchange information, opinions, and simple 
comparisons 

• 	 exchange of information, opinions, and simple comparisons (e.g., ¿Cuánto cuesta este celular? Parece un 
poco caro, pero tiene más opciones que el otro más barato.)
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  SPANISH  •  Level A2.2 Spoken Production

Prescribed Learning Outcome: Learners can give a short, rehearsed presentation on a topic pertinent to their everyday life, and briefly give reasons and 
explanations for opinions, plans, and actions. Students can cope with a limited number of straightforward follow-up questions.

Can Do Statements Illustrative Examples

•	 connect a series of simple sentences to  
tell a story, describe everyday situations, 
experiences, or events, and answer 
straightforward follow-up questions	

• 	 description of everyday situations, experiences, or events (e.g., El año pasado fui a Europa con mi familia para 
visitar a nuestros abuelos en España. Fue la primera vez que visité Europa. El viaje fue fantástico y tan interesante. 
Conocí a muchas personas interesantes y muy simpáticas. España es un país muy fascinante con tanta historia 
– tanto que ver y hacer. Me encantó Madrid donde visitamos muchos museos y cafés… ¿Qué hiciste este verano?) 

•	 present dialogues on familiar topics and 
situations

•	 presentation of simple dialogues or plays (e.g., short monologue, skit) 

•	 describe plans and arrangements, explaining 
reasons where applicable 

•	 description of plans and arrangements (e.g., Después de terminar mis estudios quiero continuar a la 
Universidad de Victoria con el programa de educación física. Quiero asistir a esta universidad porque puedo vivir 
con mis tíos y esta universidad tiene un buen programa.)

•	 present age-appropriate cultural topics of 
personal relevance 

•	 presentation of information on relevant cultural topics (e.g., Es muy importante proteger el medio ambiente. 
Por el río Amazonas hay muchos problemas con los animales en peligro de extinción y con la destrucción de la selva 
tropical. Las personas se ponen enfermos a causa de la polución y la contaminación. Todos tienen que ayudar para 
tener un futuro saludable.)
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  SPANISH  •  Level A2.2 Written Production

Prescribed Learning Outcome: Learners can write very short, basic descriptions of events, past activities, and personal experiences, using simple connected 
text. They can write short, simple imaginary biographies and simple poems about people.

Can Do Statements Illustrative Examples

•	 write short, connected text on familiar 
school-related topics and other topics of 
personal interest

•	 writing of short connected text on topics of interest (e.g., Anoche vi a la película “Bajo la luna”. Es una buena 
película. Se trata de la historia de un niño que va a los Estados Unidos para buscar a su mamá. Ella trabaja en Los 
Ángeles y hace cuatro años que no la ve. Es una película llena de mucha emoción y costumbres culturales.)

•	 write a short personal letter, electronic 
messages, or blog, using appropriate register 
and sociocultural writing conventions

•	 description of daily life, expression of thanks or an excuse, brief description of past events or personal 
experiences, plans for the future, including selecting correct use of tu or usted as well as appropriate 
salutations and closings (e.g., Querido Pablo, ¿qué tal? Gracias por tu email. ¡Qué buena sorpresa!  
Ahora podemos estar en contacto por Internet. Escríbeme pronto y mándame una foto. Un abrazo muy fuerte.  
Tu amiga, Ana.

•	 write simple sentences using common 
connecting words to indicate the 
chronological order of events

•	 use of appropriate connecting words to indicate chronological order (e.g., Primero, terminé mi tarea para la 
clase de química, después hice los quehaceres, y hablé con mis amigos para hacer planes para este fin de semana.)

•	 write notes based on a discussion, 
presentation, or reading of a text

•	 written summarization of what was presented, discussed, or read
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  SPANISH  •  Overview: Level B1.1  	 Threshold (Communicating in Everyday Life) 

Level B1.1 Context
At this point in their studies, students are able  
to interact with growing confidence in familiar 
situations and apply their developing range of 
language-learning strategies more consistently. 
They are more confident in taking risks while 
engaging in spontaneous interactions, using an 
ever-expanding range of internalized vocabulary 
and structures. Self and peer assessment are 
important ways of supporting students as they 
acquire and practise useful vocabulary, structures, 
and interactions.

Students use their oral and written skills to convey 
information for particular purposes and audiences. 
They also begin to show greater sophistication in 
their responses to a variety of situations.

At this level, the complexity of students’ ideas may 
exceed their ability to express them in Spanish, 
particularly when making cultural observations 
and comparisons about Spanish-speaking culture. 
Teacher and peer support are important as students 
take risks to express more complex thoughts  
and ideas.

Culture and the Curriculum
Every language and its culture are intertwined. 
Language use requires an understanding of the 
cultural context in which the communication takes 
place. Students at this language level continue to be 
interested in exploring the Spanish-speaking 
world, both historical and current. Students  
also show a greater interest in Spanish and its 
development in Spain and Latin America. As  
their understanding of Spanish-speaking cultures 
begins to deepen, so does their ability to make 
observations about their own cultural roots.

Possible Level B1.1 Cultural Topics
•	 Latin communities in Canada
•	 Spanish language and its development in Spain  

and Latin America
•	 Well-known historical figures and events in a 

Spanish-speaking countries
•	 Living and working in a Spanish-speaking 

country
•	 Education and career opportunities in Spanish-

speaking countries
•	 Environmental issues in Spanish- speaking 

countries 
•	 Visual arts, music, dance, architecture, and 

adapted authentic texts from Spanish-speaking 
countries

Possible Idiomatic Usage
•	 Expression of opinion (e.g., En mi opinión. ¿Cuál 

es tu opinión? ¿Qué piensas de…?)
•	 Use of creer and pensar (e.g., Creo que el autor 

dice…. ¿Qué piensas de este libro?) 
•	 Use of faltar, quedar, interesar, fascinar (e.g., Me 

falta mi dinero. Nos quedan cinco minutos. Le 
interesa mucho la poesía. Me fascina la historia.) 

Level B1.1 Language-learning Strategies
Language-learning strategies support 
communication in the multiple skills of language 
learning. Students are encouraged to develop a 
repertoire of cumulative strategies to support  
their learning.

•	 Rephrase in Spanish to compensate for 
unknown expressions

•	 Make personal notes to use as a reference for 
oral and written productions

•	 Actively review common, useful expressions 
and patterns to refine communication

•	 Self-monitor and correct recurring or significant 
errors in communication

•	 Use a variety of expressions to refute arguments 
and to show emotional engagement in 
conversations or discussion
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  SPANISH  •  Level B1.1 Listening Comprehension

Prescribed Learning Outcome: Learners can understand the main points of clear standard speech on familiar matters they regularly encounter (e.g., in 
school, leisure, travel), including short narratives.

Can Do Statements Illustrative Examples

•	 understand the main points and key details 
of short discussions or descriptions of 
present and past activities and events, and 
routines

•	 understanding of the main points and key details of short discussions of events, habits, and routines (e.g., 
Como nina me gustaba pasar los veranos con mis abuelos. Siempre nos gustaba pasar las tardes nadando en el río. 
También hacíamos escaladas a menudo. Un día mi prima vino a visitarnos. Nos levantábamos tarde durante las 
vacaciones. Nos divertíamos mucho.)

•	 understand the main points of short 
discussions or descriptions of present and 
past states, feelings, and opinions

•	 understanding of the main points of short discussions of feelings (e.g., ¿Oiste que alguien robó la bicicleta de 
Tomás? Ahora no tiene transporte para ir a su trabajo y no tiene bastante dinero para comprar una nueva bicicleta. 
Querría comprar otra pero tiene que ahorrar más dinero.)

•	 understand description, comparison, and 
contrasting of people and things

•	 understanding of comparison and contrasting of people and things (e.g., El año pasado estaba demasiado 
ocupada con mis estudios pero parece que este año ¡va a ser peor! Tengo tanto trabajo que hacer!)

•	 understand the main points of clearly 
articulated speech of native speakers on 
familiar topics, with modification if 
required

•	 understanding of most of what is said by native speakers, with modification if required, on familiar topics 
such as school, home, family, leisure, sports, and the arts (e.g., No me gustó mucho esa película. En mi opinión 
el argumento es muy básico y no muy interesante. Los críticos no la han recomendado. No va a ser muy popular con 
los jóvenes.)

•	 understand the main points and common 
idiomatic expressions of selected Spanish-
language media or live presentations 
dealing with topics or events of interest

•	 understanding of the main points and common idiomatic expressions of selected Spanish-language media 
(e.g., films, TV programs, radio) or live presentations dealing with topics such as weather, time, sports, 
school-related topics, or events of interest, where delivery is slow and clear (e.g., En las noticias de hoy 
dijeron que hubo un incendio anoche en el centro de la ciudad. Afortunadamente los bomberos llegaron rápidamente 
y nadie fue lastimado. ¡Qué suerte!)

•	 understand information required to follow 
everyday and emergency procedures

•	 understanding of information required to follow everyday and/or emergency procedures (e.g., En caso de 
temblor, no use el ascensor. Baje por la escalera. Compre su entrada antes de entrar en la piscina.)
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  SPANISH  •  Level B1.1 Reading Comprehension

Prescribed Learning Outcome: Learners can understand relevant information in everyday material such as letters, brochures, and short official documents. 
They can recognize significant points in straightforward newspaper articles on familiar subjects and can identify the main conclusion in clearly signalled 
argumentative texts.

Can Do Statements Illustrative Examples

•	 find and understand relevant information in 
linguistically adapted authentic fiction texts

• 	 reading of age-appropriate, linguistically accessible authentic short fiction, poetry, and plays

•	 understand pertinent information and 
relevant details in non-fiction texts in a 
known area of interest

• 	 understanding of pertinent information and relevant details in non-fiction texts (e.g., personal letter, 
electronic messages, simple business letter, CV, brochure, biography, website, blog or newspaper article) 

•	 recognize the structure of an argument in a 
text and identify its conclusion

• 	 recognition of how the introduction, development, and conclusion of an argument aid in understanding 
important points or details (e.g., an article on global warming)
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  SPANISH  •  Level B1.1 Spoken Interaction

Prescribed Learning Outcome: Learners can exploit a wide range of simple language to deal with most situations likely to arise when travelling. They can 
enter unprepared into conversations and exchange information and opinions on familiar topics pertinent to everyday life. 

Can Do Statements Illustrative Examples

•	 exchange information about activities, 
feelings, opinions, and points of view, in 
past, present, and future, giving reasons, 
reactions, and/or expressions of empathy

•	 exchange of information
– 	 about activities (e.g., ¿Qué hiciste anoche? ¡Estaba cansadísima! ¡Por la primera vez en mi vida me dormí a 

las ocho de la noche y no me levanté hasta las nueve de la mañana!)
– 	 about feelings (e.g., ¿Qué le pasó a Luis? ¿Por qué está tan enojado? – ¿Es que perdió su celular?)
–	 to express empathy to deepen conversation (e.g., ¡Qué lástima! ¡Es un desastre! ¿Puedo ayudarte? ¡Que 

buena idea! ¡Qué buena solución!)
–	 about opinions and point of view (e.g., ¿Qué pensaste de la película que viste anoche? Me fascinó. Se trata 

de dos generaciones de una familia mexicana que vive en los Estados Unidos. Me gustó la actuación y el 
argumento.)

•	 describe, compare, and contrast people, 
places, and things, with supporting details

•	 description, comparison, and contrasting of information with supporting details (e.g., Según la encuesta 
muchos jovenes hoy prefieren tomar el autobús en vez de conducir. Es obvio que los jovenes piensan más en el medio 
ambiente y tratan de reducir la contaminación.)

•	 initiate and sustain spontaneous unprepared 
conversation on topics of personal interest or 
pertinent to everyday life

•	 initiation and sustaining of conversation on familiar topics (e.g., ¿Qué vas a llevar a la boda de tu prima? 
Necesito un vestido para la quinceañera de mi hermana. ¿Quieres ir de compras conmigo? ¿Por qué no vamos este 
sábado por la tarde? ¿Qué te parece?)

•	 reflect on and respond to selected authentic 
media and live presentations related to 
familiar topics and events of interest

•	 reflection on and response to linguistically accessible media or presentations (e.g., Spanish-language film, 
television, video, radio, music, literature, newspapers, magazines, blogs, visual arts)

•	 deal with basic situations likely to arise 
when using public transport

•	 requesting of travel assistance when using public transportation (e.g., ¿A qué hora sale el autobús para el 
aeropuerto esta tarde? ¿Dónde puedo comprar un boleto? ¿Cuánto cuesta el viaje en taxi? ¿Dónde está la parada?)
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  SPANISH  •  Level B1.1 Spoken Production

Prescribed Learning Outcome: Learners can give straightforward presentations on a variety of familiar subjects, such as the plot of a book and real or 
imagined events, and are able to narrate a story. They can take follow-up questions, but may have to ask for repetition if the questioner’s speech is rapid.

Can Do Statements Illustrative Examples

•	 connect sentences to describe to an audience 
past and present experiences and events and 
respond spontaneously to follow-up 
questions

• 	 use of linking words to support descriptions and presentations (e.g., También es importante saber trabajar 
con la tecnología. En este negocio se buscan personas extrovertidas y flexibles. Es importante saber hablar otro 
idioma para conseguir un buen trabajo.)

•	 narrate or retell the basic plot of a movie or 
novel or summarize the content of an article 
or non-fiction work and describe their 
reactions

•	 summary of the plot of a movie or book (e.g., Cuando era niño Diego fue a vivir con sus abuelos en el campo. 
Le encantó la naturaleza y empezó a dibujar los animales que veía en el bosque.)

•	 give reasons and explanations for opinions, 
plans, and actions

•	 explaining of reasons for opinions, plans, and actions (e.g., Hoy vamos a discutir los premios “Grammy 
Latino”. Anoche muchos artistas de varios países de toda América Latina recibieron premios. Fue una noche para 
celebrar la música latina.)
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  SPANISH  •  Level B1.1 Written Production

Prescribed Learning Outcome: Learners can write accounts or personal letters of experiences, describing feelings and reactions in simple connected text. 
They can narrate a story.

Can Do Statements Illustrative Examples

•	 write connected text on familiar topics of 
personal or school-related interest

• 	 writing of connected text on personal or school-related topics (e.g., El fin de semana pasado fui a esquiar con 
mis amigos a las montañas. Hizo mucho frío pero mucho sol. El sábado por la tarde nos divertíamos mucho, pero de 
repente me caí y me lastimé la pierna. Tuve que ir al hospital para sacar una radiografía. Me dolió mucho y ahora 
necesito muletas para caminar. ¡Qué desastre!)

•	 write personal letters, emails, or blogs 
describing experiences, feelings, reactions, 
hopes, dreams, or impressions in simple 
connected text

•	 retelling of a series of events, sharing of thoughts or description of feelings and opinions using language 
strategies that help sentences to flow (e.g., Estimado señor, busco un empleo como dependienta en su tienda de 
ropa. Le mando mi solicitud de empleo. Hace tres años que trabajo en un café camarera. Tengo mucha experiencia 
trabajando con computadoras. Mi horario es muy flexible. Me interesa un trabajo a tiempo parcial o a tiempo 
completo. Soy bilingüe. Hablo inglés y español. También soy muy responsable. Espero su respuesta. Sinceramente, 
Ana.)

•	 give reasons and supporting explanations 
for opinions and plans

•	 provision of reasons and supporting explanations for opinions and plans (e.g., Estimado señor, le mando 
esta carta para presentarme. Me interesa mucho la cultura y la historia de España. Por eso busco más información 
sobre el programa de turismo que se ofrece en la Universidad de Salamanca. Tengo mucha experiencia y soy 
bilingüe.)



Final Draft	A dditional Languages Elementary – Secondary Curriculum • 209 

  SPANISH  •  Overview: Level B1.2  	 Threshold (Communicating in Everyday Life) 

Level B1.2 Context
At this level, students are expected to engage in 
increasingly complex and spontaneous oral 
interactions in which they demonstrate their 
facility with Spanish and the strategies they have 
developed to initiate, sustain, and extend 
communication.

As students read, they are able to locate 
information with confidence, skim for relevant 
facts, and use Spanish-language resources from 
their community and elsewhere, for practical 
purposes or for personal interest. The Internet, 
print material, and electronic media provide a rich 
array of resources for use both inside and outside 
of the classroom.

As students develop increasing facility with oral 
and written language, they are able to participate, 
react and express themselves in a variety of 
situations and contexts.

At this level cultural understanding emphasizes 
not only cultural knowledge, but awareness and 
sensitivity. This is demonstrated as students notice 
elements of culture in the materials they read or 
view, their use of language appropriate to cultural 
contexts, their use of formal language conventions, 
and their knowledge of key aspects of a variety of 
cultures and their customs.

Culture and the Curriculum
Every language and its culture are intertwined. 
Language use requires an understanding of the 
cultural context in which the communication takes 
place. Students at this language level are interested 
in discussing contemporary issues in the Spanish-
speaking world, exploring how people are 
influenced by cultural experiences, and adapting 
language, expressions, and behaviours to suit 
cultural context.

Possible Level B1.2 Cultural Topics
•	 The Spanish language in South America
•	 Issues related to youth and their responsibilities 

in Spanish-speaking countries 
•	 Gender roles in Spanish-speaking countries
•	 Contemporary social and global issues in 

Spanish-speaking countries
•	 Visual arts, music, dance, architecture, literature 

and linguistically appropriate authentic texts 
from Spanish-speaking countries 

Possible Idiomatic Usage
•	 Use of quisiera
•	 Use of ojalá
•	 Future tense used for conjecture
•	 Use of subjunctive mood (e.g., to express 

feelings, emotions, doubt, opinion)

Level B1.2 Language-learning Strategies
Language-learning strategies support 
communication in the multiple skills of language 
learning. Students are encouraged to develop a 
repertoire of cumulative strategies to support  
their learning.

•	 Negotiate meaning by using questions in 
Spanish and other techniques for clarification

•	 Summarize information in oral, graphic, and 
written form

•	 Use dictionaries and other reference materials 
for clarity of comprehension and expression

•	 Seek out and create practice opportunities in and 
outside the classroom 

•	 Attempt to refine expression through use of a 
wider range of vocabulary and application of 
more complex grammatical structures 

•	 Use a variety of expressions to analyse and 
compare and to express empathy in 
conversational situations
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  SPANISH  •  Level B1.2 Listening Comprehension

Prescribed Learning Outcome: Learners can understand straightforward factual information about common everyday topics, identifying both general 
messages and specific details, providing speech is clearly articulated in a generally familiar accent.

Can Do Statements Illustrative Examples

•	 understand and follow a sequence of 
events, experiences, detailed instructions 
and procedures

•	 understanding and following of a sequence of events, experiences, and procedures (e.g., Antes de empezar 
el examen oral, sigue las instrucciones abajo: 1. Ponte los audífonos 2. Arregla el volumen 3. Empieza con el primer 
ejemplo y sigue en orden hasta el final del examen.)

•	 understand descriptions of problems and 
their solutions

•	 understanding of problems and solutions (e.g., Tengo un problema con mis papás. No me entienden muy bien. 
No me dejan salir entre semana porque dicen que tengo que estudiar. Soy una buena estudiante y siempre saco 
buenas notas. Me gustaría poder ir al cine o a tomar un café con mis amigos de vez en cuando pero no puedo.  
¿Qué hago?)

•	 understand information about future plans, 
hopes, wishes, advice, and intentions

•	 understanding of future plans, hopes, wishes, advice, and intentions (e.g., Tengo ganas de… Quisiera. 
Cuando tengo 18 años, visitaré Cuba para ayudar en una escuela primaria. Después de terminar sus estudios, es 
necesario que Verónica busque un trabajo.)

•	 understand communication expressing 
approval, disapproval, agreement, and 
disagreement

•	 understanding of approval, disapproval, agreement, and disagreement with attention to supporting 
details (e.g., No estoy de acuerdo con la idea de cambiar la edad de manejar. Los jóvenes son tan responsables como 
los adultos y deben poder manejar a los 16 años.)

•	 understand less familiar idiomatic 
expressions

•	 understanding of less familiar idiomatic expressions used by native speakers on television, radio, and the 
Internet (e.g., Me falta… me queda, ¡Diviértete! ¡Cuídate! Te extraño, ¡Ojalá!)

•	 understand a large part of many TV 
programs and the main points of radio 
news bulletins and simpler recorded 
material on topics of personal interest 

•	 understanding of information on various TV and radio programs and other recorded sources when 
delivered slowly and clearly

•	 follow clearly delivered dialogue supported 
by visuals and action in movies or TV 
programs 

•	 understanding of films where speech is clearly delivered or with Spanish subtitle support

•	 generally follow the main points of 
extended discussions of native speakers

•	 understanding of main points in extended discussions by native speakers whose speech is clearly 
articulated in standard dialect with modified speech if required
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  SPANISH  •  Level B1.2 Reading Comprehension

Prescribed Learning Outcome: Learners can scan longer texts to locate desired information and gather information from different parts of a text or from 
different sources to complete a specific task. Learners can recognize the line of argument in the treatment of the issue presented, though not necessarily its 
detail.

Can Do Statements Illustrative Examples

•	 locate and understand relevant information 
from texts related to field of interest

•	 understanding of relevant information in everyday material, such as brochures, short official documents, 
application forms, and informational letters

•	 understand main idea and specific details in 
texts containing unfamiliar language

•	 understanding of main idea and specific details in texts including short fiction, poetry, and plays

•	 understand non-fiction written descriptions 
of events, feelings, opinions, advice, plans, 
and intentions

•	 understanding of purpose and message of texts including letters to the editor or blog, simple business 
letter, advice column, film review, sports report, interview, news on a website, on-going correspondence 
with friends

•	 recognize the structure of an argument and 
its conclusion within a text

•	 identification of the main conclusions in argumentative/persuasive texts dealing with topics of interest 
and relevance (e.g., expository essays, letters to the editor, critiques, blogs)

•	 understand clearly written, straightforward 
instructions for a piece of equipment

•	 understanding of instructions (e.g., Para aprender más sobre las funciones de tu nuevo celular, vísita nuestro 
sitio de Internet.) 
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  SPANISH  •  Level B1.2 Spoken Interaction

Prescribed Learning Outcome: Learners can communicate with some confidence on familiar routine and non-routine matters related to their interests and 
goals. They can exchange, check, and confirm information and explain why something is a problem. Learners can express thoughts on more abstract, cultural 
topics, such as films, books, and music.

Can Do Statements Illustrative Examples

•	 describe and respond to a sequence of 
events, experiences, and procedures

•	 giving and following of instructions (e.g., Antes de salir con tus amigos, quiero que limpies tu cuarto y que 
saques la basura. Para prepararte para un viaje es muy importante verificar la hora del vuelo y confirmar las 
reservaciones en el hotel.)

•	 exchange information about future plans, 
hopes, wishes, advice, and intentions, stating 
reasons or opinions where appropriate

•	 exchange of information about future plans and intentions (e.g., ¡Ojalá que gane la lotería! Quisiera 
comprarme un carro deportivo. ¿Qué piensas del itinerario de nuestro viaje? ¿A qué hora llegaremos a Santiago?)

•	 exchange information expressing approval, 
disapproval, agreement, and disagreement 
where appropriate

•	 exchange of information expressing agreement or disagreement (e.g., No creo que sea buena idea salir 
siempre con ese chico. Debes conocer a otras personas.)

•	 use linguistic structures that reflect Spanish 
idiom

•	 use of Spanish linguistic structures (e.g., Quiero comer en seguida porque me estoy muriendo de hambre.)

•	 give opinions on a variety of topics, adding 
details and responding to comments or 
questions when required

•	 state opinions and respond to topics such as literature, art, music, current events, and other areas of 
interest and relevance (e.g.; Me encantan los murales de Diego Rivera porque reflejan la vida típica de muchos 
mexicanos de esa época.)

•	 ask for and follow detailed directions •	 seek additional details when required (e.g., ¿Perdón, me puedes decir como llegar al estadio de fútbol?)

•	 deal with transactions likely to arise when 
travelling and cope with less routine travel 
situations, including complaints or problems

•	 dealing with a variety of transactions and service people (e.g., Necesito más crédito en mi celular. La máquina 
tragó mi tarjeta bancaria. No es lo que pedí; pedí las enchiladas verdes.)
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  SPANISH  •  Level B1.2 Spoken Production

Prescribed Learning Outcome: Learners can sustain a straightforward description with reasonable fluency about a subject of interest, presenting it as a 
linear sequence of points. They can deliver short, rehearsed announcements pertinent to everyday situations.

Can Do Statements Illustrative Examples

•	 connect sentences to present reasons, 
advantages and disadvantages, and 
information to support opinions, points of 
view, plans and actions in a presentation or 
debate

•	 connecting of sentences to support points of view (e.g., Los sitios de medias sociales tienen la gran ventaja de 
permitir el acceso, intercambio y utilizacion rápida de la información.  Sin embargo, a mi juicio, tambien tienen su 
desventaja:  la información publicada puede ser vista por todos y puede causar bochorno.)

•	 deliver an announcement on most topics 
with a degree of clarity, ease and spontaneity

•	 introduction of a guest speaker/make an announcement (e.g., ¡Señoras y señores, me da muchísimo placer 
presentarles a nuestro invitado, el futbolista talentosísimo, Lorenzo León! Es obligatorio participar en todas las 
actividades del club de reciclaje.)

•	 narrate or retell the plot of a book or movie, 
stating reactions and detailed reasons

•	 narration of a plot (e.g., “La película Diarios de Motocicleta” está basada en la vida y los viajes de Ernesto “Che” 
Guevara. A los 23 años, Che Guevara salió de la ciudad de Buenos Aires para viajar por todo el continente de 
Sudamérica. Le impresionó mucho su viaje y descubrió a primera mano muchas de las injusticias que existían en 
América Latina.)

•	 describe hopes and ambitions •	 description of hopes and ambitions (e.g., En el futuro me gustaría trabajar como ingeniero de computación. Me 
encantan las computadoras y la informática. Quisiera viajar por todo el mundo antes de casarme.)
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  SPANISH  •  Level B1.2 Written Production

Prescribed Learning Outcome: Learners can write straightforward, connected texts on a range of familiar subjects within their area of interest, by linking 
together a series of discrete elements into a linear sequence.

Can Do Statements Illustrative Examples

•	 write clear, detailed compositions on a wide 
range of subjects 

•	 writing of compositions on a range of topics, using words and expressions that are appropriate for both 
the purpose and the audience

•	 write a description of an event or recent trip 
with detailed descriptions

• 	 writing of detailed description of events (e.g., A la edad de 15 años, Rigoberta Menchú había visto muchos 
abusos de los derechos humanos en Guatemala. Perdió a casi toda su familia a manos de los militares durante la 
Guerra Civil. Sin embargo, trabajó sin parar para ayudar a su gente, y unos años después, ganó el premio Nobel  
de la paz.)

•	 write personal or simple formal letters, 
emails, or blogs giving news, notification, 
expressing opinions or requesting 
information

•	 writing of letters for a variety of purposes, including
–	 personal (recounting events, detailed descriptions, feelings, incidents, accidents, natural phenomena) 

(e.g., Mi viaje a México fue increíble. Aunque hacía mucho calor, me divertí muchísimo. Si tuviera la 
oportunidad de regresar, iría a Tulúm, un lugar bonito que es muy bueno para bucear.) 

–	 simple formal letters (requesting information, giving notification or advice, expressing an opinion)  
(e.g., Estimada señora, Lo siento mucho pero tengo que cancelar la reservación de una habitación doble para la 
noche del 24 de marzo. Hice la reservación por teléfono el día 20 de enero. Gracias por su comprensión. 
Sinceramente_____.)

•	 express thoughts on an abstract or cultural 
topic, offering different ideas or solutions to 
a problem

•	 expression of ideas and opinion with supporting evidence and detail (e.g., ¿Como vivían los Aztecas? Su 
vida era muy diferente de la vida moderna en México. Sin embargo existen muchas similaridades, especialmente en la 
lingüística. Todavía se usan muchas palabras “nahuatl” en el español que se habla hoy en día en México.) 

•	 synthesize information and arguments from 
a variety of sources

•	 synthesis of information and arguments (e.g., Desde mi punto de vista, el autor quiere señalar los cambios que 
debemos hacer para proteger el medio ambiente.)
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Appendix A: Adaptive Strategies to Assist Students with Special Needs in the Additional Language Classroom

Adapt Presentation or Instruction
•	 Provide extension activities for students with special gifts and talents.
•	 Offer choices for self-directed learning.
•	 Provide advance organizers of key information.
•	 Demonstrate or model new concepts.
•	 Adjust the pace of activities as required.
•	 Change the wording of questions or instructions to match students’ level  

of understanding.
•	 Provide functional, practical opportunities for students to practise skills.

Adapt Materials and Equipment
•	 Use techniques to make the organization of activities more explicit  

(e.g., colour-code the steps used to complete a task).
•	 Use manipulatives and other support materials.
•	 Provide large-print charts or activity sheets.
•	 Use opaque overlays for text pages to reduce the quantity of visible print.
•	 Highlight key points in written material.
•	 Provide software that has variable font sizes.
•	 Use adapted computer hardware and appropriate software.
•	 Provide alternative resources on the same concepts at an easier 

comprehension level.
•	 Provide or arrange for opportunities for independent study (e.g., computer).

Adapt Methods of Assistance
•	 Train and use peer tutors to assist students with special needs.
•	 Arrange for teacher assistants to work with individuals or small groups.
•	 Collaborate with support teachers to develop appropriate strategies for 

individual students with special needs.

Adapt Methods of Assessment
•	 Allow students to demonstrate their understanding of concepts in a variety 

of ways (e.g., murals, displays, models, oral presentations).
•	 Match assessment tools to student needs (e.g., oral or open-book tests, tasks 

performed without time limits, teacher-student conferencing).
•	 Set short-term, achievable goals with frequent feedback.
•	 Provide opportunities for students to assess their progress and set their  

own goals.

Although ministry policy states that students may be exempted from second-
language study because of special needs, not all students who have been 
identified as having special needs should be exempted. Second-language  
study may actually enhance first-language development for some students.

Students representing a wide range of special needs could successfully 
participate in this course because of its focus on the communicative-
experiential approach. Teachers may need to adapt instructional strategies, 
activities, and evaluation methods for some students. For example, students 
with sensory impairments may need amplification or additional description  
to “view” videos.

Decisions to exempt a student from taking a second language should be made 
only after considering assessment information about the student’s cognitive, 
sensory, or physical disabilities.

When an individual student is exempted due to special needs, the exemption 
must be documented as part of the Individual Education Plan (IEP). For 
example, students who are deaf might have difficulty with oral sections of a 
second-language curriculum. Students who are experiencing difficulty 
establishing communication might concentrate on developing an alternate 
communication system such as Bliss symbols or voice-activated technology. 
Students with language-processing disabilities may have difficulties that 
preclude second-language study. Such exemptions should include consultation 
with parents or guardians as part of the IEP process.

The following teaching strategies might be used to assist students with special 
needs in the additional language-learning classroom.

Adapt the Environment
•	 Cluster students with particular gifts or needs.
•	 Use community resources for extension and research.
•	 Make use of preferential seating to enhance research.
•	 Create a space with minimum distractions.
•	 Change the location of the learning activity to optimize concentration
•	 Make use of co-operative grouping or pairing of learners.
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Appendix B: Common European Framework of Reference for Languages: Learning, Teaching, Assessment

Common Reference Levels: Self-assessment Grid

A1 A2 B1

U
N
D
E
R
S
T
A
N
D
I
N
G

Listening I can recognise familiar words and 
very basic phrases concerning myself, 
my family and immediate concrete 
surroundings when people speak slowly 
and clearly.

I can understand phrases and the highest 
frequency vocabulary related to areas of 
most immediate personal relevance (e.g., 
very basic personal and family information, 
shopping, local area, employment). I can 
catch the main point in short, clear, simple 
messages and announcements.

I can understand the main points of clear 
standard speech on familiar matters regularly 
encountered in work, school, leisure, etc. I can 
understand the main point of many radio or 
TV programmes on current affairs or topics 
of personal or professional interest when the 
delivery is relatively slow and clear.

Reading I can understand familiar names, words 
and very simple sentences, for example 
on notices and posters or in catalogues.

I can read very short, simple texts. I can find 
specific, predictable information in simple 
everyday material such as advertisements, 
prospectuses, menus and timetables and I 
can understand short simple personal letters.

I can understand texts that consist mainly 
of high frequency everyday or job-related 
language. I can understand the description of 
events, feelings and wishes in personal letters.

S
P
E
A
K
I
N
G

Spoken  
Interaction

I can interact in a simple way provided 
the other person is prepared to repeat 
or rephrase things at a slower rate of 
speech and help me formulate what I’m 
trying to say. I can ask and answer simple 
questions in areas of immediate need or 
on very familiar topics.

I can communicate in simple and routine 
tasks requiring a simple and direct exchange 
of information on familiar topics and 
activities. I can handle very short social 
exchanges, even though I can’t usually 
understand enough to keep the conversation 
going myself.

I can deal with most situations likely to 
arise whilst travelling in an area where the 
language is spoken. I can enter unprepared 
into conversation on topics that are familiar, of 
personal interest or pertinent to everyday life 
(e.g., family, hobbies, work, travel and current 
events).

Spoken  
Production

I can use simple phrases and sentences to 
describe where I live and people I know.

I can use a series of phrases and sentences 
to describe in simple terms my family 
and other people, living conditions, my 
educational background and my present or 
most recent job.

I can connect phrases in a simple way in order 
to describe experiences and events, my dreams, 
hopes and ambitions. I can briefly give reasons 
and explanations for opinions and plans. I can 
narrate a story or relate the plot of a book or 
film and describe my reactions.

W
R
I
T
I
N
G

Writing I can write a short, simple postcard, for 
example sending holiday greetings. I can 
fill in forms with personal details, for 
example entering my name, nationality 
and address on a hotel registration form.

I can write short, simple notes and messages 
relating to matters in areas of immediate 
needs. I can write a very simple personal 
letter, for example thanking someone  
for something.

I can write simple connected text on topics 
which are familiar or of personal interest. I can 
write personal letters describing experiences 
and impressions.
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B2 C1 C2
I can understand extended speech and lectures  
and follow even complex lines of argument 
provided the topic is reasonably familiar. I can 
understand most TV news and current affairs 
programmes. I can understand the majority of 
films in standard dialect.

I can understand extended speech even when it is 
not clearly structured and when relationships are 
only implied and not signalled explicitly. I can 
understand television programmes and films 
without too much effort.

I have no difficulty in understanding any kind of 
spoken language, whether live or broadcast, even 
when delivered at fast native speed, provided. I have 
some time to get familiar with the accent.

I can read articles and reports concerned with 
contemporary problems in which the writers 
adopt particular attitudes or viewpoints. I can 
understand contemporary literary prose.

I can understand long and complex factual and 
literary texts, appreciating distinctions of style.  
I can understand specialised articles and longer 
technical instructions, even when they do not relate 
to my field.

I can read with ease virtually all forms of the written 
language, including abstract, structurally  
or linguistically complex texts such as manuals, 
specialised articles and literary works.

I can interact with a degree of fluency and 
spontaneity that makes regular interaction with 
native speakers quite possible. I can take an 
active part in discussion in familiar contexts, 
accounting for and sustaining my views.

I can express myself fluently and spontaneously 
without much obvious searching for expressions.  
I can use language flexibly and effectively for social 
and professional purposes. I can formulate ideas 
and opinions with precision and relate my 
contribution skilfully to those of other speakers.

I can take part effortlessly in any conversation or 
discussion and have a good familiarity with idiomatic 
expressions and colloquialisms. I can express myself 
fluently and convey finer shades of meaning precisely. 
If I do have a problem I can backtrack and restructure 
around the difficulty so smoothly that other people are 
hardly aware of it.

I can present clear, detailed descriptions on a 
wide range of subjects related to my field of 
interest. I can explain a viewpoint on a topical 
issue giving the advantages and disadvantages  
of various options.

I can present clear, detailed descriptions of complex 
subjects integrating sub-themes, developing 
particular points and rounding off with an 
appropriate conclusion.

I can present a clear, smoothly flowing description or 
argument in a style appropriate to the context and 
with an effective logical structure which helps the 
recipient to notice and remember significant points.

I can write clear, detailed text on a wide range of 
subjects related to my interests. I can write an 
essay or report, passing on information or giving 
reasons in support of or against a particular point 
of view. I can write letters highlighting the 
personal significance of events and experiences.

I can express myself in clear, well-structured text, 
expressing points of view at some length. I can 
write about complex subjects in a letter, an essay  
or a report, underlining what I consider to be the 
salient issues. I can select style appropriate to the 
reader in mind.

I can write clear, smoothly flowing text in an 
appropriate style. I can write complex letters, reports 
or articles which present a case with an effective logical 
structure which helps the recipient to notice and 
remember significant points. I can write summaries 
and reviews of professional or literary works.



220 • Additional Languages Elementary – Secondary Curriculum	 Final Draft

Appendices

Appendix C: Common European Framework of Reference for Languages: Learning, Teaching, Assessment

Common Reference Levels: Global Scale

Proficient  
User

C2 Can understand with ease virtually everything heard or read. Can summarize information from different spoken and written 
sources, reconstructing arguments and accounts in a coherent presentation. Can express him/herself spontaneously, very 
fluently and precisely, differentiating finer shades of meaning even in more complex situations.

C1 Can understand a wide range of demanding, longer texts, and recognize implicit meaning. Can express him/herself fluently 
and spontaneously without much obvious searching for expressions. Can use language flexibly and effectively for social, 
academic and professional purposes. Can produce clear, well-structured, detailed text on complex subjects, showing controlled 
use of organizational patterns, connectors and cohesive devises. 

Independent 
User

B2 Can understand the main ideas of complex text on both concrete and abstract topics, including technical discussions on his/her 
field of specialization. Can interact with a degree of fluency and spontaneity that makes regular interaction with native 
speakers quite possible without strain for either party. Can produce clear, detailed text on a wide range of subjects and explain  
a viewpoint on a topical issue giving the advantages and disadvantages of various options.

B1 Can understand the main points of clear standard input on familiar matters regularly encountered in work, school, leisure, etc. 
Can deal with most situations likely to arise whilst traveling in an area where the language is spoken. Can produce simple 
connected text on topics which are familiar or of personal interest. Can describe experiences and events, dreams, hopes and 
ambitions and briefly give reasons and explanations for opinions and plans. 

Basic  
User

A2 Can understand sentences and frequently used expressions related to areas of most immediate relevance (e.g., very basic 
personal and family information, shopping, local geography, employment). Can communicate in simple and routine tasks 
requiring a simple and direct exchange of information on familiar and routine matters. Can describe in simple terms aspects  
of his/her background, immediate environment and matters in areas of immediate need.

A1 Can understand and use familiar everyday expressions and very basic phrases aimed at the satisfaction of needs of a concrete 
type. Can introduce him/herself and others and can ask and answer questions about personal details such as where he/she 
lives, people he/she knows and things he/she has. Can interact in a simple way provided the other person talks slowly and 
clearly and is prepared to help.
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A key feature of the CEFR is the Language Portfolio. The Portfolio  
belongs to and is held by the language learner, enabling the learner to  
set individual learning goals, document individual experiences with 
additional languages, measure progress and represent attained levels  
of proficiency in one or more additional languages.

CEFR Portfolios contain three components:

•	 the Language Passport
•	 the Language Biography
•	 the Dossier

Passport – This component contains sections produced by the teacher, 
school, or institution, which attest to the recognition of learning and 
mastery of skills by the learner, report on the gaining of credits for 
specific courses, and support a job application or offer of services. This 
official aspect is part of the summative function of the assessment. The 
passport may include national or international recognition of language 
proficiency at a given stage in the student’s learning.

Biography – This component records learning progress and encourages 
self-assessment by learners, giving them opportunity to learn and 
recognize personal strengths and areas to improve with respect to the 
tasks and strategies they are expected to perform and implement. It 
encourages learners to reflect on the various aspects of their language 
learning and use. This discrimination serves as a formative function in 
the assessment process. As the pedagogical component of the ELP, the 
biography is a bridge between teaching and learning.

Dossier – This component contains samples of the learner’s own work that 
illustrate knowledge, competencies, and attitudes in relation to the 
learning process. The dossier can document the objectives etc. by 
certain curricula, learning experiences, and significant samples of 
learners’ progress in terms of additional-language proficiency, and 
pluricultural experiences.

Appendix D: Common European Framework of Reference Language Portfolios

The Language Portfolio can have two functions:

•	 pedagogical function – presented in the biography and dossier, aimed at 
helping learners to reflect periodically on significant language and 
cultural experiences and on their learning progress, in terms of 
language and cultural skills involving knowledge, know-how, and 
experiential competence;

•	 reporting function – in the form of a report card in the passport, aimed 
at documenting the language proficiency (linguistic, sociolinguistic, 
and pragmatic) and cultural competencies aligned with the province’s 
curriculum requirements.

(Adapted from Working with the Common European Framework of Reference  
for Languages (CEFR) in the Canadian Context: Guide for policy-makers and 
curriculum designers.)

Some examples are:

•	 Council of Europe
•	 Armenia
•	 France

In some cases, jurisdictions have developed different Portfolios for 
elementary, secondary and adult language learners.

Canadian jurisdictions that have adapted the Portfolio concept to meet 
their own needs include Nunavut.

Schools or districts in British Columbia may wish to consider adopting or 
adapting an existing Portfolio format or creating their own Portfolios.
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Appendix E: Sample BC Language Passport

One element of the CEFR Portfolio is the Language Passport. The  
Passport is an easy way for a language learner to keep track of a 
developing proficiency in Additional Languages and to represent that 
learning to those who may be interested – teachers, post-secondary 
institutions, employers, for example.

Like other elements of the Portfolio, the Passport is owned by the learner 
and complements the concept of life-long learning.

Schools or districts in British Columbia may wish to consider creating an 
elementary level Language Passport. 

The sample BC Language Passport included in this appendix is designed 
to be used by additional language learners who: a) have completed their 
four required years of study or reached similar levels of proficiency 
through external learning; b) have reached junior or senior secondary 
school; c) who can comprehend the self-assessment grid and how to  
apply it.

Additional language learners are encouraged to continue developing their 
linguistic skills following secondary school; the Passport is designed to 
support such learning.

Features of the BC Language Passport:

•	 learners may record their levels of proficiency in two languages 
•	 more languages may be added by inserting pages
•	 proficiency may be reported based on the Global Scale and/or for 

individual skill areas
•	 learners indicate whether the proficiency level was determined by 

self-assessment, by their teacher or by earning an external credential *
•	 Passport holders may use the CEFR Self-assessment Grid (see 

Appendix C) to assist in self assessment
•	 simple two-page design is easily reproduced – and therefore easy  

to update

*Approved External Credentials, with the number of Grade 10, 11 or 12 
level credits and the corresponding proficiency levels are provided 
annually in the Ministry of Education’s “Course Information” document, 
available at www.bced.gov.bc.ca/graduation/courseinfo.
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British Columbia
Language Passport

Name

Address

Date of Birth

Maternal/First Language

The British Columbia Language Passport is a voluntary, learner-
managed document that may be used to record proficiency in additional 
languages, including Aboriginal languages, Canada’s official languages, 
international languages and heritage languages. Learners may also 
choose to document their proficiency in their maternal or first language. 

Statement of Accuracy

I have made every attempt to accurately record information related to 
my language learning. 

Passport Holder’s Signature 

Global Proficiency Levels
BC Language Passport Holders: keep copies of your self-assessment, instructor assessment and external 
assessment documents in your language portfolio to prove your overall level of language learning and 
your specific skill learning levels in listening, reading, speaking and writing.
BC Language Passport reviewers: ask to see the assessment grid completed by the learner and/or signed 
by an instructor and the checklist of BC-approved External Language Assessments. These documents are 
in the Passport holder’s Language Portfolio and will indicate the learner’s level of proficiency in specific 
skills: listening, reading, speaking and writing.
A Basic User is ready to be an informed traveller or to welcome and assist visitors to British Columbia.
An Independent User is ready for extended exchange, travel, volunteering and social experiences, or  
for representing British Columbia.
A Proficient User is ready for formal employment or formal study in the language, whether in British 
Columbia, Canada, or around the world.

Descriptions of Language Learning  from the 
Common European Framework of Reference

Proficient  

User

C2 Can understand with ease virtually everything heard or read. Can summarize 
information from different spoken and written sources, reconstructing arguments and 
accounts in coherent presentation. Can express him/herself spontaneously, very fluently 
and precisely, differentiating finer shades of meaning in more complex situations.

C1 Can understand a wide range of demanding, longer texts, and recognize implicit 
meaning. Can express himself/herself fluently and spontaneously without much 
obvious searching for expressions. Can use language flexibly and effectively for social, 
academic and professional purposes. Can produce clear, well-structured, detailed text 
on complex subjects, showing controlled use of organizational patterns, connectors 
and cohesive devices.

Independent 

User

B2 Can understand the main ideas of complex text on both concrete and abstract topics, 
including technical discussion in his/her field of specialization. Can interact with a 
degree of fluency and spontaneity that makes regular interaction with native speakers 
quite possible without strain for either party. Can produce clear, detailed text on a wide 
range of subjects and explain a viewpoint on a topical issue giving the advantages 
and disadvantages of various options.

B1 Can understand the main points of clear standard input on familiar matters regularly 
encountered in work, school, leisure, etc. Can deal with most situations likely to arise 
while travelling in an area where the language is spoken. Can produce simple 
connected text on topics which are familiar or of personal interest. Can describe 
experiences and events, dreams, hopes and ambitions and briefly give reasons  
and explanations for opinions and plans.

Basic User A2 Can understand sentences and frequently used expressions related to areas of most 
immediate relevance (e.g., very basic personal and family information, shopping, local 
geography, employment). Can communicate in simple and routine tasks requiring a 
simple and direct exchange of information on familiar and routine matters. Can 
describe in simple terms aspects of his/her background, immediate environment and 
matters in areas of immediate need.

A1 Can understand and use familiar everyday expressions and very basic phrases aimed 
at the satisfaction of needs of a concrete type. Can introduce himself/herself and 
others and can ask and answer questions about personal details such as where he/
she lives, people he/she knows and things he/she has. Can interact in a simple way 
provided the other person talks slowly and clearly and is prepared to help.
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BC Language Passport Holder 
Name 

Additional Language:

A1.1 A1.2 A2.1 A2.2 B1.1 B1.2 B2 C1 C2

Listening Proficiency Level Based on:
Self-assessment	 
Educator Assessment	 
External Assessment	 
(specify)

Reading Proficiency Level Based on:
Self-assessment	 
Educator Assessment	 
External Assessment	 
(specify)

Spoken Interaction Proficiency Level Based on:
Self-assessment	 
Educator Assessment	 
External Assessment	 
(specify)

Spoken Production Proficiency Level Based on:
Self-assessment	 
Educator Assessment	 
External Assessment	 
(specify)

Writing Proficiency Level Based on:
Self-assessment	 
Educator Assessment	 
External Assessment	 
(specify)

Global Proficiency Level Based on:
Self-assessment	 
Educator Assessment	 
External Assessment	 
(specify)

Additional Language Learning

See the definitions of Global Proficiency Levels on the back cover of the Passport. See the 
assessment grid for the specific skill levels in listening, reading, speaking and writing and 
the checklist of approved External Assessments in the Passport holder’s portfolio.
There is no limit to the number of languages the Passport may include. If the Passport 
holder has skills in more than two Additional Languages, additional pages may be added.

Additional Language:

A1.1 A1.2 A2.1 A2.2 B1.1 B1.2 B2 C1 C2

Listening Proficiency Level Based on:
Self-assessment	 
Educator Assessment	 
External Assessment	 
(specify)

Reading Proficiency Level Based on:
Self-assessment	 
Educator Assessment	 
External Assessment	 
(specify)

Spoken Interaction Proficiency Level Based on:
Self-assessment	 
Educator Assessment	 
External Assessment	 
(specify)

Spoken Production Proficiency Level Based on:
Self-assessment	 
Educator Assessment	 
External Assessment	 
(specify)

Writing Proficiency Level Based on:
Self-assessment	 
Educator Assessment	 
External Assessment	 
(specify)

Global Proficiency Level Based on:
Self-assessment	 
Educator Assessment	 
External Assessment	 
(specify)
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Appendix F: Links to External Websites and Print Materials

ActivELP 
www.activelp.net

Council of Ministers of Education in Canada 
www.cmec.ca

Canadian Association of Second Language Teachers (CASLT) 
www.caslt.org

British Columbia Association of Teachers of Modern Languages (BCATML) 
www.bcatml.org

Common European Framework of Reference for Languages 
www.coe.int/T/DG4/Linguistic/CADRE_EN.asp

Working with the Common European Framework of Reference for Languages  
(CEFR) in the Canadian Context: Guide for policy-makers and curriculum designers
www.cmec.ca/Programs/assessment/cefr-cecr/Pages

Electronic Passport Samples

The European Language Portfolio in Use, edited by David Little
These nine reports will be of interest to those already working with  
the ELP because they confirm a high level of unity in diversity as regards 
implementation and learner response. They will also be of interest to those 
who want to know more about the ELP, especially about how its pedagogical 
function can be realized in classrooms.
www.coe.int/T/DG4/Portfolio/documents/ELP%20in%20use.pdf

Armenia: European Language Portfolio for Primary School
This language portfolio will serve as an interesting example for educators 
interested in developing a language portfolio suitable for use with elementary 
age learners. All three components – passport, dossier and biography – are 
presented. 
www.brusov.am/docs/Euro_portfolio_eng.pdf

Britain: Junior European Languages Portfolio - Junior ELP 2006 edition
The Portfolio has three parts and is accompanied by a teacher’s guide:

1. 	 My language biography: A personalized learning diary making children 
aware of their achievements as they learn.

2. 	 My dossier: Where learners can file work and materials to illustrate  
the achievements recorded in the Language biography or Language 
passport.

3. 	 My language passport: An overview of the learner’s knowledge and 
experiences of different languages, including cultural experiences.

Teacher’s guide: Practical help on using the ELP in the elementary classroom 
Documents can be downloaded from:
www.primarylanguages.org.uk/resources/assessment_and_recording/
european_languages_portfolio.aspx

Print Materials

Alliance Française. (2008). Référentiel pour le Cadre Européen. Alliance  
Française de Paris – Ile-de-France/CLE international.

Council of Europe. (2001). Common European Framework of Reference for 
Languages: Learning, teaching, assessment. Cambridge: Cambridge University 
Press.

Information kit: The Canadian Association of Second Language T (CASLT) –  
A Common Framework of Reference and a Portfolio for Languages in Canada,  
2nd Edition, Fall 2008.

Little, D. (2002). The European Language Portfolio: Structure, origins, 
implementation and challenges. Language Teaching, 35, 182-189.

Vandergrift, L. (2006). Proposal for a Common Framework of Reference of 
Languages for Canada. New Canadian Perspectives. Ottawa: Department of 
Canadian Heritage.




